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CƻǊŜǿƻǊŘ 

At the time of the thesis submission and Viva, the intervention described in this 

thesis was called PAMI-UK, with the original PAMI being referred to as PAMI-DK. 

Since the submission, there has been further discussion with the Danish PAMI team 

and further development of the PAMI interventions in the two countries. We have 

agreed that the intervention developed during this PhD studentship will be called 

PAMI-Modified (PAMI-M), with the original PAMI being referred to as PAMI. The 

intervention has been referred to as PAMI-UK in the thesis throughout to maintain 

consistency, but future publications will refer to the intervention as PAMI-M. 
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!ōǎǘǊŀŎǘ 

Background- People living with dementia in care homes often have difficulty 

communicating. Person Attuned Musical Interaction (PAMI) is a music therapy skill-

sharing training tool originally developed in Denmark that aims to raise ǎǘŀŦŦΩǎ 

awareness of musical interactions to encourage them to use communication forms 

that remain accessible to residents with dementia. This study aimed to translate and 

adapt PAMI for the UK, before evaluating the adapted intervention in UK care 

homes. 

Methods ς A narrative synthesis systematic review investigated how care home 

music interventions facilitate social interactions. The results, along with expert 

consultations with care staff and the Danish team, guided the cultural adaptation of 

PAMI-UK. PAMI-UK consists of a 3-hour online training webinar, a manual, and 

fortnightly reflective sessions. For the manual field-testing study five staff-resident 

dyads from three care homes participated, with PAMI-UK implemented for eight 

weeks. The manual evaluation study included 19 dyads from four care homes, with 

PAMI-UK implemented for 18 weeks. Qualitative data included diary entries, post-

intervention interviews, reflective session transcripts and resident questionnaires. 

The evaluation study additionally collected quantitative data using SCIDS, 

QUALIDEM, MiDAS and M-NCAS. The studies explored the suitability, usability and 

readability of PAMI-UK and the impact the intervention had on staff and residents. 

Results ς The final PAMI-UK intervention consists of four elements: The Voice 

explores the musical parameters within the voice including tempo, pitch, and 

volume. Framing focuses on assessing and altering the care home environment in 

relation to sounds. Balancing explores ǊŜǎƛŘŜƴǘΩǎ and ǎǘŀŦŦΩǎ arousal and emotional 

state. Connecting focuses on using music to create meaning interactions. Resulting 

from the systematic review and expert consultations, the course layout, duration, 

and training facilitator was altered. Rather than the intervention training music 

therapists to train care staff, PAMI-UK was culturally adapted for the PAMI-UK team 

to train care staff directly. The manual field-testing and evaluation studies 

demonstrated staff successfully implementing all four PAMI-UK elements adapting 

skills to ǊŜǎƛŘŜƴǘΩǎ needs. Although the manual was well received by staff, the field-
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testing study highlighted several key areas requiring refinement including providing 

information on using PAMI-UK in group situations, creating a recap sheet, and 

reflective prompt sheets. The qualitative analysis showed that staff altered their 

behaviour, and subsequently, resident behaviour changed. Both staff and residents 

reported being happier, less stressed, and calmer, which had a positive impact on the 

care home environment and subsequently improved task efficiency. SCIDS score 

increased (P=0.04), suggesting that staff felt more competent in caring for residents 

with dementia. ResidentsΩ tense behaviour also improved (P=0.03). 

Conclusion - The systematic review, staff consultations, and discussions with the 

Danish team ensured that the manual was suitable for UK care homes whilst aligning 

with the original principals and components. PAMI promotes the embedding of 

person-centred care into ǊŜǎƛŘŜƴǘǎΩ daily lives through music interactions, making 

residents equal communication partners regardless of their language abilities. Staff 

demonstrated the development of ΨŘƻƛƴƎ ǿƛǘƘΩ relationships built on independence 

and the person behind the dementia diagnosis. Both care home studies had high 

dropout rates and missing data due to the researchers being unable to attend care 

homes owing to COVID-19 restrictions. The training was delivered remotely to 

adhere to the COVID-19 guidelines; however, this made it difficult to determine 

whether the intervention was implemented correctly. Future research is needed that 

addresses the methodology difficulties such as online delivery, high dropout rates, 

and lack of persons with dementia perspective. PAMI-UK has the potential to change 

care home culture, which future studies should explore. 
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1. Introduction  

1.1 Dementia  

1.1.1 Definition and Prevalence 

The advances in technology, medicine, and education in the 20th and 21st centuries 

have decreased early mortality rates and increased life span (World Health 

Organisation and Alzheimer's Disease International, 2012). Although in developed 

countries living over 65 is long established, the life expectancy in developing 

countries has also increased, making the ageing population a global trend (Lloyd-

Sherlock, 2004, P1). One consequence of the ageing population is the increasing 

trend in diseases and conditions generally observed more in older ages, such as 

dementia (Prince et al., 2007; World Health Organisation, 2019).  

 

Dementia is a syndrome encompassing over 100 degenerative and progressive 

diseases (Lindsay, 2008; National Institute of Health and Care Excellence, 2018; 

Ridder, 2003). The International Classification of Diseases (ICD-11) categorises 

dementia as an acquired brain syndrome characterised by a decline in cognitive 

function, which is not entirely attributed to normal ageing (World Health 

Organisation, 2019). The cognitive decline must affect the individual's ability to 

complete Activities of Daily Living (ADL). The most common dementia types are 

!ƭȊƘŜƛƳŜǊΩǎ ŘƛǎŜŀǎŜ όсл-80%), Vascular Dementia (17-40%), Dementia with Lewy 

Bodies (4-мл҈ύ ŀƴŘ CǊƻƴǘƻǘŜƳǇƻǊŀƭ 5ŜƳŜƴǘƛŀ όн҈ύ ό!ƭȊƘŜƛƳŜǊΩǎ !ǎǎƻŎƛŀǘƛƻƴΣ нлнлa; 

Gaugler et al., 2016; Lee, 2011; Prince et al., 2014). Whilst dementia is predominantly 

diagnosed in adults over 65, it can develop at any age. From age 30 to 95, prevalence 

rates double every five years (Prince et al., 2007). In those over 65's, there is a one in 

14 prevalence rate, which increases to one in six in over 80's. In 2019, 55 million 

individuals worldwide were diagnosed with dementia, with expected prevalence to 

increase to 78 million by 2030 and 139 million by 2050 (World Health Organisation, 

2021). Currently, most dementia diseases are incurable (Jalbert et al., 2008). The 

prevalence rates and incurability makes dementia a public health concern that 

significantly impacts individuals, families, communities, and the economy (Young 

Dementia UK, 2021).   
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1.1.2 Symptoms of Dementia  

Dementia is characterised by a decline in cognitive function that impairs daily living. 

A dementia diagnosis requires a decline in two or more cognitive functions, which 

cause impairments, excluding alertness or attention (Oh & Rabins, 2019).  

 

Although common symptoms exist that indicate dementia, factors including affected 

brain areas, lifestyle, personality, environmental factors, other health conditions, 

dementia type and dementia severity result in variations in symptoms between 

individuals. The symptoms can be categorised into cognitive and psychological 

changes. Cognitive symptoms include memory loss, visual and spatial impairments, 

problem-solving impairments, confusion, and disorientation. The cognitive 

symptoms have previously been referred to as the 7 As' (Puxty et al., 2009) (Table 

1.1), particularly on carersΩ support websites. 
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Table 1.1 The 7 AǎΩ of Dementia (Puxty et al., 2009) 

  Symptom           Description             Behaviours explained  

Anosognosia Lack of knowledge 

of the illness 

The individual lacks knowledge of their 

impairments. They have difficulty accepting 

change in their ability and need extra support 

and assistance. 

¶ Poor judgment 

¶ Poor problem-solving and planning 

¶ Overestimation of abilities  

¶ Unaware that they are in hospital or a long-

term care home 

Amnesia Loss in memory Individuals do not have access to long-term 

memory, meaning they are no longer 

consciously learning. They start to forget 

most recently stored memories, leading to 

individuals only accessing earlier memories. 

Therefore, they can believe they are still living 

in that time. 

¶ Anxiety caused due to information overload 

¶ Accusing family members of things  

¶ Unable to remember how to complete familiar 

tasks 

¶ Repeating questions or behaviours 

Aphasia Loss of language Individuals may be able to express themselves 

but unable to understand others' 

communication. Alternatively, they may be 

able to understand others' communication 

but unable to express themselves. 

¶ Communication difficulties  

¶ Misunderstanding between individuals 

¶ Social isolation and withdrawal  

¶ Word substitution 

¶ Revert to their first language if bilingual  

Agnosia  Loss of 

recognition 

Individuals are unable to recognise and 

respond appropriately to stimuli. 

The stimuli can be visual, auditory, or 

somatosensory. 

¶ Do not recognise family members and friends  

¶ Do not recognise themselves in the mirror, 

which causes anxiety 

¶ Believe that they are still at a younger age  

¶ Inappropriate sexual behaviour  



23 
 

¶ Inappropriate use of objects  

Apraxia Loss of purposeful 

movement 

Individuals cannot plan and execute a task's 

steps in the correct order. 

¶ Inability to coordinate movement for a task 

such as dressing  

¶ Shift from task due to being easily distracted  

¶ Agitation and frustration are experienced when 

the individual feels the task is too challenging  

Altered 

Perception  

Loss of visual 

perception  

A change in the way an individual views the 

environment. They may experience visual 

distortions. 

¶ Resistance to bathing due to the inability to 

judge the depth of water 

¶ Jumping over dark thresholds or flooring as 

they believe it is a hole  

¶ Avoid flooring with bold patterns 

¶ Misinterpret objects, might not see a person 

sitting on a chair 

¶ Believe people on television are in the room 

Apathy Loss of initiation An individual experiences the inability to 

initiate communication or activities. 

¶ Will not eat food in front of them unless 

instructed 

¶ Can spend most of the day in silence unless 

someone starts the conversation 
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Although the classification of dementia in the ICD or Diagnostic and Statistical 

Manual of Mental Disorders (DSM) does not identify psychological and behavioural 

elements of dementia as a defining feature, their assessment is critical (Cerejeira et 

al., 2012). Assessing psychological and behavioural symptoms can aid in identifying 

dementia type and treatment decisions (Cerejeira et al., 2012; McKeith & Cummings, 

2005). Behavioural and Psychological Symptoms of Dementia (BPSD) or 

neuropsychiatric symptoms (Table 1.2) consist of a cluster of heterogeneous non-

cognitive symptoms and behaviours (Lawlor, 2018). Similar to cognitive symptoms 

the BPSDs experienced, severity and onset vary between individuals. BPSDs 

significantly impact both the individual with the diagnosis and caregivers due to 

increased cognitive decline, greater risk of falls, increased carers burden, earlier 

institutionalisation, increased medication use, and decreased quality of life for the 

individual with dementia and their caregivers (Finkel, 2000). Nearly all individuals 

with dementia will experience one or more BPSD during the condition. Prevalence 

rates vary between studies, but around two-thirds of individuals with dementia 

experience one or more BPSDs (Devshi et al., 2015). Unlike cognitive symptoms, 

which progressively decline, BPSDs fluctuate episodically, with the timing of 

symptoms being unpredictable (Kales et al., 2015).  

 

Dementia is broadly referred to in three stages, mild, moderate, and severe. As 

mentioned previously, the symptoms and progression vary between individuals 

(Finkel, 2003; Lawlor, 2018 Kales et al., 2015). The BPSDs may develop and then 

reduce or disappear at later stages or vary daily, making it challenging to assign 

individuals to the stages exactly. Nonetheless, the stages give an overview of what 

may be expected as the condition progresses and worsen. 
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Table 1.2 Behaviour and psychological symptoms of dementia (Finkel, 2003; Kales et al., 
2015) 

Symptoms 

Delusions 

Hallucinations 

Agitation 

     -Shouting or screaming 

     - Verbal abuse 

     - Physical abuse (kicking, punching) 

     - Resistance to care  

Aggression 

Depression 

Anxiety 

Apathy 

Disinhibition 

Irritability  

Affective lability 

Restlessness 

     - Wandering 

     - Pacing  

     - Fidgeting 

Sleep disturbance 

     -Sleeplessness 

    -Night-time waking 

Shadowing 

 

1.2 Sociological models of dementia  
Dementia is predominantly situated within the biomedical model, which reduces the 

individual to their symptoms, disregarding their identity and other attributes (Fazio 

et al., 2018; Milne, 2020). Viewing dementia through the Biomedical model results in 

an emphasis placed on an individual's difficulties and deficits rather than their 
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capabilities. Meaningful actions can be reduced to products of symptoms, leading to 

certain behaviours being coined 'problematic' rather than being observed as justified 

behaviours in relation to the situation or as a form of communication (Beard, 2004; 

Cohen-Mansfield, 2000). Reducing individuals to their symptoms dehumanises and 

depersonalises them, resulting in the stigmatisation and discrimination within the 

media, the public's perception, services, and policies (Higgs & Gilleard, 2017; Nolan 

et al., 2006; Nguyen et al., 2020). Individuals with dementia have been viewed as 

living without mind, losing oneself and referred to as a living death, raising debates 

around the rights of individuals with dementia (Jellinger, 2010). These views are 

rooted within the field, with the word dementia coming from the [ŀǘƛƴ Ψdemens', 

meaning 'out of mind'. Therefore, there is a long-standing perception that will take 

time to change. Viewing individuals with dementia as losing their identity and self 

creates the perception of them being different to the rest of society (Naue & Kroll, 

2009). The concept of 'otherness' creates a divide between 'Us' and 'Them', which 

can lead to people with dementia being treated as less of an adult human and 

instead treated like a child, animals, inanimate objects or as if they were dead (Naue 

& Kroll, 2009; Speering & Speering, 2021).  

 

While people with dementia can be perceived as 'other' at the same time, people 

without dementia can also identify with the 'other', creating high levels of fear and 

anxiety around their own ageing (Naue & Kroll, 2009). Research has suggested that 

the fear of dementia can relate to the loss of control and awareness, behavioural 

changes, concerns about not recognising family members, the loss of independence 

and fear of being a burden. In the early stages of dementia, the fear and anxiety 

surrounding dementia increase as a result of concerns about the unknown 

progression of the condition, the fear of future losses and the reaction of others to 

their diagnosis (Riley et al, 2014).  

 

Individuals with dementia can experience negativity from others when disclosing 

their dementia diagnosis with the negative stereotypes and societal attitudes 

experienced by some, leading to the person with dementia feeling negative about 
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themselves, which negatively impacts their identity (Riley et al., 2014). The word 

dementia evokes preconceived ideas and misconceptions which can be placed on the 

individual with dementia before there is time to understand the subjective 

experience of the individual, leading to the stigmatisation of dementia that is 

experienced in society (Reed & Bluethmann, 2009). The negative response from 

others can lead to individuals choosing not to disclose their diagnosis to friends, 

family, and employers as they feel ashamed, leading to them withdrawing from 

society to hide the signs of dementia (Riley et al., 2014).  

 

As mentioned previously, the changes in an individual's behaviour result in those 

with dementia being perceived as losing their identity and sense of self. It is argued 

that a sense of self is vital for humans as it means that we know that we are, who we 

are, are proud of our abilities, and feel respected by others (Norborg, 2019). While 

many individuals can be confident they have a sense of self, it is questioned whether 

people with dementia can achieve these concepts partly due to dementia symptoms 

and partly due to others' perceptions of dementia. If one loses their sense of self, 

this creates the assumptions of loss of agency and citizenship status that can lead to 

debates around the human rights of a person with dementia (Kontos et al., 2017). 

However, there is no consensus on whether the self is preserved during dementia. 

Sabat & Harre (1992) proposes that each individual has three selves. Self 1 is the self 

of personal identity that expresses our embodied experience as a singular 

continuous person located in space, time, and local moral order. This self is 

manifested when we speak in the first person. Self 2 concerns how we perceive 

ourselves in the moment and our beliefs about our physical and mental attributes, 

such as height, weight, and educational achievement. Some of these attributes are 

unchangeable, while others will alter throughout life. Self 3 is the social personnel, 

which is how we present self 1 and 2 to others; this self changes depending on the 

situation and the other person's perception. It has been argued that aspects of the 

self can be and must be preserved in people with dementia as they can assess 

internal states such as feeling cold and pain, and moments of lucidity would be 

challenging to explain if the self was lost entirely (Norbog, 2019). However, to 
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preserve the sense of self, the individual may rely on the support of others. Self 1 is 

unchangeable; however, self 2 and 3 can be impacted by the condition's progression. 

The impact on self 2 and 3 can be limited with support from others, such as making 

the individual feel seen and heard, providing opportunities for the individual to use 

their abilities, and ensuring the person feels proud, loved, and acknowledged.  

 

Slowly society is moving away from positioning dementia solely in the Biomedical 

model, with several sociological approaches being proposed in an attempt to 

reframe dementia and the experience of individuals with a diagnosis (Milne, 2020). 

Kitwood is a crucial researcher in changing the societal views of dementia with his 

proposed approaches of malignant social psychology, personhood, and person-

centred care (Kitwood, 1997). As mentioned previously, other people's attitudes and 

views significantly impact an individual with dementia, by the loss experienced being 

amplified, leading to the reinforcement of depersonalisation resulting in them being 

ignored, dismissed, and marginalised. Kitwood introduced personhood and person-

centred care to humanise people with dementia, focusing on the subjective 

experience of each individual to determine their care and treatment. 

 

1.2.1 YƛǘǿƻƻŘΩǎ Person-centred Care and Personhood 

Human experiences are subjective; individuals have different emotions, preferences, 

and needs (Kitwood,1997), this subjectivity remains after a diagnosis of dementia. 

Not only will individuals' dementia symptoms and experiences differ from others, but 

their life history, preferences, and needs also differ. Person-centred care recognises 

the individuaƭΩǎ ǎǳōƧŜŎǘƛǾƛǘȅΣ acknowledging their impairments, abilities, and the 

person behind the diagnosis (Kitwood, 1997). The theory aims to recognise the 

message behind behaviours or communication that seem nonsensical. Person-

centred care also acknowledges that the care for an individual with complex 

conditions should be multi-disciplinary. Teams should include healthcare 

professionals, family members, and the individual with dementia, with the 

individuals being active partners in their care and treatment decisions (Coulter & 

Oldham, 2016). 
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Care provided should be cooperative and reciprocal rather than done 'to' or 'for' the 

person (Kitwood, 1993). Care should be tailored to individual with their preferences, 

needs, and beliefs taken into account to maintain their identity and personhood. 

Personhood is "a standing or status bestowed upon one human being, by others, in 

the context of relationships and social being. It implies recognition, respect, and 

trust" (Kitwood, 1997, P8). Personhood is vital for society and carries ethical 

connotations; certain rights exist for a person, including the right to respect and 

privacy (Kitwood & Bredin, 1992). When viewing individuals with dementia through 

the medical model, it is easy to reduce them to their diagnosis (Kitwood, 1990). 

Some individuals believe that the characteristics of a person require the capacity to 

think, communicate and reason logically, therefore, excluding many individuals with 

dementia (Harrison, 1993).  

 

The person-centred model acknowledges the individual, considering individuals' 

psychological, social, and emotional needs (Kitwood, 1997). Kitwood believed five 

fundamental psychological and social needs are required for an individual to 

maintain their personhood and experience a good sense of well-being- Identity, 

Comfort, Attachment, Inclusion and Occupation (Kitwood, 1997) (Figure 1.1). These 

five needs connect to the overarching need for love. Despite Individuals with 

dementia experiencing impairments in their abilities they still require all six needs. 

However, these needs can easily be forgotten during dementia care, especially in 

care homes.  
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Figure 1Φм YƛǘǿƻƻŘΩǎ ŦƭƻǿŜǊ ƻŦ ŜƳƻǘƛƻƴŀƭ ƴŜŜŘǎΦ ¢ƘŜ ǎƛȄ ŦǳƴŘŀƳŜƴǘŀƭ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ŀƴŘ ǎƻŎƛŀƭ 
needs that all individuals require to maintain a good sense of wellbeing are Attachment, 
Inclusion, Comfort, Occupation, Identity and Love. 

 

²ƘƛƭŜ ǇŜǊǎƻƴπŎŜƴǘǊŜŘ ŎŀǊŜ ŎƻƴǘǊƛōǳǘŜŘ ǎƛƎƴƛŬŎŀƴǘƭȅ ǘƻ ŎƘŀƴƎƛƴƎ ǘƘŜ ǇŜǊŎŜǇǝƻƴ ƻŦ 

ŘŜƳŜƴǝŀΣ ǘƘŜǊŜ ŀǊŜ ǎƻƳŜ ƭƛƳƛǘŀǝƻƴǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ƭŀŎƪ ƻŦ ŎƻƴŎǊŜǘŜƴŜǎǎ ƻŦ ǘƘŜ 

ŀǇǇǊƻŀŎƘΣ ǳƴŎƭŜŀǊ ǘƘŜƻǊȅ ŎƻƳǇƻƴŜƴǘǎ ŀƴŘ Ƙƻǿ ǘƘŜǎŜ Ŏŀƴ ōŜ ƛƳǇƭŜƳŜƴǘŜŘ ƛƴǘƻ 

ǇǊŀŎǝŎŜΣ ǿƘƛŎƘ ƛǎ ŜǾƛŘŜƴǘ ƛƴ ǘƘŜ ƭŀŎƪ ƻŦ ŎƻƴǎƛǎǘŜƴŎȅ ƻŦ ǘƘŜ ǘƘŜƻǊȅ ƛƴ ǇǊŀŎǝŎŜ ό²ƛǧ ϧ 

CƻǊǘǳƴŜΣ нлмфΤ bƻƭŀƴ Ŝǘ ŀƭΦΣ нллпύΦ  ¢ƘŜ ŀƳōƛƎǳƛǘȅ ƻŦ ǘƘŜ ŘŜŬƴƛǝƻƴ ƭŜŘ ǘƻ .ǊƻƻƪŜǊ 

όнллпύ ŘŜǾŜƭƻǇƛƴƎ ǘƘŜ ±Lt{ ŦǊŀƳŜǿƻǊƪ ǘƻ ŘŜǘŀƴƎƭŜ ǘƘŜ ŎƻƳǇƭŜȄ ŎƻƴŎŜǇǘΦ 

VIPS (Brooker, 2004, P216): 

¶ Valuing people with dementia and those who care for them  

¶ Treating people as individuals  

¶ Looking at the world from the perspective of the person with dementia  

¶ A positive social environment in which the person with dementia can 

experience relative well-being. 

²ƘŜƴ ŎƻƴǎƛŘŜǊƛƴƎ ǇŜǊǎƻƴπŎŜƴǘǊŜŘ ŎŀǊŜ ŀǎ ƳƻǊŜ ǘƘŀƴ ƛƴŘƛǾƛŘǳŀƭƛǎŜŘ ŎŀǊŜ ŀǎ ǇǊŜǎŜƴǘŜŘ 

ƛƴ ǘƘŜ ±Lt{ ŦǊŀƳŜǿƻǊƪ ǘƘŜ ŘƛǎŎǊƛƳƛƴŀǝƻƴ ƻŦ ǇŜƻǇƭŜ ǿƛǘƘ ŘŜƳŜƴǝŀ Ŏŀƴ ōŜ ǊŜŘǳŎŜŘΦ 
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!ƴƻǘƘŜǊ ƭƛƳƛǘŀǝƻƴ ƘƛƎƘƭƛƎƘǘŜŘ ƛǎ ǘƘŀǘ ǘƘŜ ǘƘŜƻǊȅ ƛƳǇǊƻǾŜǎ ǘƘŜ ƛƳƳŜŘƛŀǘŜ 

ƛƴǘŜǊǇŜǊǎƻƴŀƭ ŜƴǾƛǊƻƴƳŜƴǘ ŦƻǊ ǘƘŜ ǇŜǊǎƻƴ ǿƛǘƘ ŘŜƳŜƴǝŀΣ ōǳǘ ƛǘ ŘƻŜǎ ƴƻǘ ŎƻƴǎƛŘŜǊ ƻǊ 

ŜƴƎŀƎŜ ǿƛǘƘ ǘƘŜ ǿƛŘŜǊ ǎƻŎƛƻπǇƻƭƛǝŎŀƭ ŎƻƴǘŜȄǘ όaƛƭƴŜΣ нлнлΤ .ŀǊǘƭŜǧ ϧ 

hϥ/ƻƴƴƻǊΣнллтύΦ ²ƘƛƭŜ ǘƘŜ ǘƘŜƻǊȅ ŀƛƳǎ ǘƻ ƛƴŘƛǾƛŘǳŀƭƛǎŜ ŎŀǊŜ ŀƴŘ ƛƴŎƭǳŘŜ ǘƘŜ 

ƛƴŘƛǾƛŘǳŀƭ ƛƴ ŘŜŎƛǎƛƻƴǎΣ ǎƻƳŜ ƘŀǾŜ ŀǊƎǳŜŘ ǘƘŀǘ ǘƘŜ ŀǇǇǊƻŀŎƘ ŘƻŜǎ ƴƻǘ ǊŜŎƻƎƴƛǎŜ ǘƘŀǘ 

ǘƘŜ ǇŜǊǎƻƴ ǿƛǘƘ ŘŜƳŜƴǝŀ Ƙŀǎ ǘƘŜ ŎŀǇŀŎƛǘȅ ǘƻ ŜȄŜǊŎƛǎŜ ŀƎŜƴŎȅΦ ¢ƘŜ ǇŜǊǎƻƴπŎŜƴǘǊŜŘ 

ǘƘŜƻǊȅ ŦƻŎǳǎŜǎ ǎƻƭŜƭȅ ƻƴ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭϥǎ ƴŜŜŘǎ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭƛǘȅ ǿƛǘƘƻǳǘ ŎƻƴǎƛŘŜǊƛƴƎ 

ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘƘŜ ǊŜƭŀǝƻƴǎƘƛǇǎ ǿƛǘƘ ƛƴŘƛǾƛŘǳŀƭǎ ǿƘƻ ǇǊƻǾƛŘŜ ŎŀǊŜ όbƻƭŀƴΣ нллпύΦ 

²ƘƛƭŜ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭǎ ǿƛǘƘ ŘŜƳŜƴǝŀϥǎ ǇŜǊǎƻƴƘƻƻŘ ƛǎ ŀǘ ǘƘŜ ŦƻǊŜŦǊƻƴǘ ƻŦ ǘƘŜ ǘƘŜƻǊȅΣ 

ǘƘŜ ŀǇǇǊƻŀŎƘ Ŏŀƴ ƭŜŀŘ ǘƻ ǘƘŜ ŎŀǊŜǊϥǎ ǇŜǊǎƻƴƘƻƻŘ ōŜƛƴƎ ŘƛǎƳƛǎǎŜŘ ŀƴŘ ƴŜƎƭŜŎǘŜŘ 

όaŜǊŀƴƛǳǎ Ŝǘ ŀƭΦΣ нлнлύΦ tǊŜǾƛƻǳǎ ǊŜǎŜŀǊŎƘ Ƙŀǎ ƘƛƎƘƭƛƎƘǘŜŘ ǘƘŀǘ ŎŀǊŜ ƘƻƳŜǎ Ŏŀƴ 

ƴŜƎƭŜŎǘ ǘƻ ǾƛŜǿ ŎŀǊŜ ǎǘŀũ ŀǎ ŀƴ ŀǳǘƻƴƻƳƻǳǎ ǇŜǊǎƻƴΣ ǊŜǎǳƭǝƴƎ ƛƴ ǇƻƻǊ ǿƻǊƪƛƴƎ 

ŎƻƴŘƛǝƻƴǎ ŀƴŘ ǘƘŜƛǊ ŜȄǇŜǊƛŜƴŎŜ ōŜƛƴƎ ǊŜŘǳŎŜŘ ǘƻ ŀ ǎŜǊƛŜǎ ƻŦ ǘŀǎƪǎΣ ǿƘƛŎƘ ƛƴ ǘǳǊƴ 

ƴŜƎŀǝǾŜƭȅ ŀũŜŎǘǎ ǘƘŜ ŘŜƭƛǾŜǊȅ ƻŦ ǇŜǊǎƻƴπŎŜƴǘǊŜŘ ŎŀǊŜ όYŀŘǊƛ Ŝǘ ŀƭΦΣ нлмуύΦ 

 

1.2.2 Relationship-centred Care  

¢ƘŜ ǊŜƭŀǝƻƴǎƘƛǇπŎŜƴǘǊŜŘ ŎŀǊŜ ŀǇǇǊƻŀŎƘ ŀƛƳǎ ǘƻ ŀŘŘǊŜǎǎ ǘƘŜ ƭƛƳƛǘŀǝƻƴǎ ƻŦ ǇŜǊǎƻƴπ

ŎŜƴǘǊŜŘ ŎŀǊŜ ōȅ ŎƻƴǎƛŘŜǊƛƴƎ ǘƘŜ ƴŜŜŘǎ ƻŦ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ƻǘƘŜǊǎϥ 

ƴŜŜŘǎ ό²ƛƭǎƻƴ ϧ 5ŀǾƛǎΣ нллфύΦ ¢ƘŜ ŀǇǇǊƻŀŎƘ ŀƛƳǎ ǘƻ ŎŀǇǘǳǊŜ ǘƘŜ ƛƴǘŜǊŘŜǇŜƴŘŜƴŎƛŜǎ 

ŀƴŘ ǊŜŎƛǇǊƻŎƛǝŜǎ ƻŦ ŎŀǊƛƴƎ ǊŜƭŀǝƻƴǎƘƛǇǎ ǘƻ ƘƛƎƘƭƛƎƘǘ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ŦƻǊƳŀƭ ŀƴŘ 

ƛƴŦƻǊƳŀƭ ǊŜƭŀǝƻƴǎƘƛǇǎ ƛƴ ŘŜƳŜƴǝŀ ŎŀǊŜ όbƻƭŀƴΣ нллпύΦ  

 

wŜƭŀǝƻƴǎƘƛǇπŎŜƴǘǊŜŘ ŎŀǊŜ ƛǎ ōǳƛƭǘ ǳǇƻƴ ŦƻǳǊ ǇǊƛƴŎƛǇƭŜǎΥ мύ wŜƭŀǝƻƴǎƘƛǇǎ ƛƴ ƘŜŀƭǘƘ ŎŀǊŜ 

ƴŜŜŘ ǘƻ ƛƴŎƭǳŘŜ ŘƛƳŜƴǎƛƻƴǎ ƻŦ ǇŜǊǎƻƴƘƻƻŘ ŀǎ ǿŜƭƭ ŀǎ ǊƻƭŜǎΣ нύ !ũŜŎǘ ŀƴŘ ŜƳƻǝƻƴǎ 

ŀǊŜ ƛƳǇƻǊǘŀƴǘ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǊŜƭŀǝƻƴǎƘƛǇǎ ƛƴ ƘŜŀƭǘƘ ŎŀǊŜΣ оύ !ƭƭ ƘŜŀƭǘƘ ŎŀǊŜ 

ǊŜƭŀǝƻƴǎƘƛǇǎ ƻŎŎǳǊ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ǊŜŎƛǇǊƻŎŀƭ ƛƴƅǳŜƴŎŜΣ ŀƴŘ пύ wŜƭŀǝƻƴǎƘƛǇπŎŜƴǘǊŜŘ 

ŎŀǊŜ Ƙŀǎ ŀ ƳƻǊŀƭ ŦƻǳƴŘŀǝƻƴ ό.ŜŀŎƘ Ŝǘ ŀƭΦΣ нллсύΦ ²ƘƛƭŜ ǎƻƳŜ ŀǊƎǳŜ ǘƘŀǘ tŜǊǎƻƴπ

ŎŜƴǘǊŜŘ ŎŀǊŜ ŦƻŎǳǎŜǎ ǎƻƭŜƭȅ ƻƴ ǘƘŜ ǇŜǊǎƻƴ ǿƛǘƘ ŘŜƳŜƴǝŀϥǎ ƴŜŜŘǎΣ ǾƛŜǿǎ ŀƴŘ ǿƛǎƘŜǎ 

όbƻƭŀƴΣ нллпύΣ ǘƘŜ ǊŜƭŀǝƻƴǎƘƛǇπŎŜƴǘǊŜŘ ŎŀǊŜ ŀǇǇǊƻŀŎƘ ǊŜŎƻƎƴƛǎŜǎ ōƻǘƘ ǘƘŜ ǇŜǊǎƻƴ 

ǿƛǘƘ ŘŜƳŜƴǝŀ ŀƴŘ ǘƘƻǎŜ ŎŀǊƛƴƎ ŦƻǊ ǘƘŜƳ ŀǎ ƛƴŘƛǾƛŘǳŀƭǎ ǿƛǘƘ ŀ ǎŜǘ ƻŦ ƴŜŜŘǎΣ ǿƛǎƘŜǎΣ 

ǾŀƭǳŜǎ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜǎ ǘƘŀǘ ŎƻǳƭŘ ƛƳǇŀŎǘ ǘƘŜ ŎŀǊŜΦ  ¢ƘŜ ŀǇǇǊƻŀŎƘ ǊŜŎƻƎƴƛǎŜǎ ǘƘŜ 



32 
 

ƛƳǇƻǊǘŀƴŎŜ ƻŦ ŜƳƻǝƻƴŀƭ ǎǳǇǇƻǊǘΣ ǎǳƎƎŜǎǝƴƎ ǘƘŀǘ ǇǊƻŦŜǎǎƛƻƴŀƭǎ ǎƘƻǳƭŘ ŜƳǇŀǘƘƛǎŜ 

ǿƛǘƘ ǘƘŜ ǇŜǊǎƻƴ ǿƛǘƘ ŘŜƳŜƴǝŀΦ !ƭƭƻǿƛƴƎ ŜƳƻǝƻƴǎ ƛƴǘƻ ǘƘŜ ǊŜƭŀǝƻƴǎƘƛǇ Ŏŀƴ ƘŜƭǇ ǘƘŜ 

ǇŜǊǎƻƴ ǿƛǘƘ ŘŜƳŜƴǝŀ ŜȄǇŜǊƛŜƴŎŜ ǘƘŜƛǊ ŜƳƻǝƻƴǎΣ ƘŜƭǇ ǘƘŜ ŎŀǊŜ ǇǊƻŦŜǎǎƛƻƴŀƭ 

ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǇŜǊǎƻƴϥǎ ƴŜŜŘǎΣ ŀƴŘ ƻǾŜǊŀƭƭ ƛƳǇǊƻǾŜ ǘƘŜ ŎŀǊŜ ŜȄǇŜǊƛŜƴŎŜŘ ό.ŜŀŎƘ Ŝǘ 

ŀƭΦΣ нллсύΦ ¢ƘŜ ŀǇǇǊƻŀŎƘ ŀƛƳǎ ǘƻ ǊŜƳƻǾŜ ǎƻƳŜ ƻŦ ǘƘŜ ǇƻǿŜǊ ŘȅƴŀƳƛŎǎ ŜȄǇŜǊƛŜƴŎŜŘ ƛƴ 

ŘŜƳŜƴǝŀ ŎŀǊŜ ōȅ ŀŎƪƴƻǿƭŜŘƎƛƴƎ ǘƘŀǘ ǘƘŜ ǇŜǊǎƻƴ ŎŀǊƛƴƎ ŦƻǊ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ Ŏŀƴ ŀƭǎƻ 

ōŜƴŜŬǘ ŦǊƻƳ ǘƘŜ ǊŜƭŀǝƻƴǎƘƛǇΣ ƳŀƪƛƴƎ ōƻǘƘ ǇŀǊǝŜǎ Ŝǉǳŀƭ ŎƻƴǘǊƛōǳǘƻǊǎ ǘƻ ǘƘŜ 

ǊŜƭŀǝƻƴǎƘƛǇΦ  

 

Lǘ Ƙŀǎ ōŜŜƴ ŀǊƎǳŜŘ ǘƘŀǘ ǘƘŜ ŀǇǇǊƻŀŎƘ ŎƻƴŎŜǇǘǳŀƭƛǎŜǎ ǘƘŜ ǇŜǊǎƻƴ ǿƛǘƘ ŘŜƳŜƴǝŀ ƛƴ ŀ 

ƴŜŜŘπŦƻǊπŎŀǊŜ ŎƻƴŎŜǇǘ ŀǎ ƛǘ ƻƴƭȅ ŦƻŎǳǎŜǎ ƻƴ ŎŀǊƛƴƎ ǊŜƭŀǝƻƴǎƘƛǇǎ ŘŜǾŜƭƻǇŜŘ ǿƛǘƘ ƻǘƘŜǊ 

ƛƴŘƛǾƛŘǳŀƭǎΣ ŘƛǎǊŜƎŀǊŘƛƴƎ ǊŜƭŀǝƻƴǎƘƛǇǎ ŘŜǾŜƭƻǇŜŘ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜ ƻǊ ƛƴǎǝǘǳǝƻƴǎ 

όYƻƴǘƻǎ Ŝǘ ŀƭΦΣ нлмтύΦ Lƴ ǘƘŜ ǊŜƭŀǝƻƴǎƘƛǇπŎŜƴǘǊŜŘ ŎŀǊŜ ŀǇǇǊƻŀŎƘΣ ǘƘŜ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ƻŦ 

ŎŀǊŜ ǊŜƳŀƛƴǎ ƻƴ ǘƘŜ ƛƳƳŜŘƛŀǘŜ ŦƻǊƳŀƭ ŀƴŘ ƛƴŦƻǊƳŀƭ ŎŀǊŜǊǎ ǿƛǘƘƻǳǘ ƘƛƎƘƭƛƎƘǝƴƎ ƻǊ 

ŀŘŘǊŜǎǎƛƴƎ ǘƘŜ ƛƴƅǳŜƴŎŜ ƻŦ ǿƛŘŜǊ ǎƻŎƛŀƭ ǇǊƻŎŜǎǎŜǎ ƻǊ ǇǊƻŬǘπŘǊƛǾŜƴ ǎȅǎǘŜƳǎ όaƛƭƴŜΣ 

нлнлύΦ tƭŀŎƛƴƎ ŀƭƭ ǘƘŜ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ƻƴ ǘƘŜ ƛƳƳŜŘƛŀǘŜ ŎŀǊŜǊǎ Ŏŀƴ ǊŜǎǳƭǘ ƛƴ ǇƻƻǊ 

ǘǊŜŀǘƳŜƴǘ ǎƻƭŜƭȅ ŀǧǊƛōǳǘŜŘ ǘƻ ǘƘŜ ŎŀǊŜǊϥǎ Ŧŀǳƭǘ ǿƛǘƘƻǳǘ ŎƻƴǎƛŘŜǊƛƴƎ Ƙƻǿ ǇƻƭƛŎȅ ŀƴŘ 

ƻǊƎŀƴƛǎŀǝƻƴŀƭ ǇǊƛƻǊƛǝŜǎ Ƴŀȅ ƘŀǾŜ ŦƻǊŎŜŘ ŎŀǊŜǊǎ ƛƴǘƻ ǇǊƻǾƛŘƛƴƎ ǇƻƻǊ ǘǊŜŀǘƳŜƴǘΦ 

 

1.2.3 The Social Model of Disability 

²ƘƛƭŜ tŜǊǎƻƴπ ŀƴŘ wŜƭŀǝƻƴǎƘƛǇπŎŜƴǘǊŜŘ ŎŀǊŜ ŀǇǇǊƻŀŎƘŜǎ ŦƻŎǳǎŜŘ ƻƴ ŦǊŀƳƛƴƎ 

ŘŜƳŜƴǝŀ ƛƴ ǘƘŜ ŎƻƴǎǘǊǳŎǘ ƻŦ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ǿƛǘƘ ŘŜƳŜƴǝŀ ŀƴŘ ǘƘŜƛǊ ƛƳƳŜŘƛŀǘŜ 

ǎǳǇǇƻǊǘ ǎȅǎǘŜƳΣ ǘƘŜ ǎƻŎƛŀƭ ƳƻŘŜƭ ƻŦ Řƛǎŀōƛƭƛǘȅ ŦǊŀƳŜǎ ŘŜƳŜƴǝŀ ƛƴ ǘƘŜ ŎƻƴǎǘǊǳŎǘ ƻŦ ǘƘŜ 

ǿƛŘŜǊ ǎƻŎƛƻπǇƻƭƛǝŎŀƭ ŎƻƴǎǘǊǳŎǘΦ ¢ƘŜǊŜŦƻǊŜΣ ǘƘŜ ǇǊƻōƭŜƳ ƻŦ ŘŜƳŜƴǝŀ ƛǎ ǎƘƛƊŜŘ ŦǊƻƳ 

ŦŀƳƛƭƛŜǎ ŀƴŘ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ǘƻ ǘƘŜ ǿƛŘŜǊ ǎƻŎƛŜǘȅ όaƛƭƴŜΣ нлнлύΦ ¢ƘŜ ŀǇǇǊƻŀŎƘ 

ŎƻƴǎǘǊǳŎǘǎ ŘŜƳŜƴǝŀ ŀǎ ŀ Řƛǎŀōƛƭƛǘȅ ƛƴ ǿƘƛŎƘ ǎȅǎǘŜƳŀǝŎ ŀƴŘ ǎƻŎƛŜǘŀƭ ōŀǊǊƛŜǊǎ ƛƳǇŀƛǊ 

ƛƴŘƛǾƛŘǳŀƭǎ ǿƛǘƘ ŀ ŘƛŀƎƴƻǎƛǎΦ ¢ƘŜ ŀǇǇǊƻŀŎƘ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ǇŜƻǇƭŜ ǿƛǘƘ ŘŜƳŜƴǝŀ ŀǊŜ 

ŘƛǎŀŘǾŀƴǘŀƎŜŘ ŀǎ ǎƻŎƛŜǘȅ ƛǎ ƴƻǘ ŘŜǾŜƭƻǇŜŘ ǘƻ ǇǊŜǾŜƴǘ ǘƘŜƛǊ ƛƳǇŀƛǊƳŜƴǘǎ ŦǊƻƳ 

ƘƛƴŘŜǊƛƴƎ ǘƘŜƛǊ ƛƴŎƭǳǎƛƻƴ ƛƴ ǎƻŎƛŜǘȅΣ ƛƴŎƭǳŘƛƴƎ ōŜƛƴƎ ǳƴŀōƭŜ ǘƻ ŀŎŎŜǎǎ ǎŜǊǾƛŎŜǎ ŀƴŘ 

ǇǳōƭƛŎ ǎǇŀŎŜǎΣ ǳƴŀōƭŜ ǘƻ ŀŎŎŜǎǎ ƎƻƻŘ ǉǳŀƭƛǘȅ ŎŀǊŜ ŀƴŘ ŎƻƴǘǊƛōǳǝƴƎ ǘƻ ŦŀƳƛƭȅ ŀƴŘ 

ŎƻƳƳǳƴƛǘȅ ƭƛŦŜ ό{ƘŀƪŜǎǇŜŀǊŜΣ нлмтΤ aŜƴǘŀƭ IŜŀƭǘƘ CƻǳƴŘŀǝƻƴΣ нлмрύΦ ¢ƘŜ ǇǊƛƳŀǊȅ 
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ŀƛƳ ƻŦ ǘƘŜ ǎƻŎƛŀƭ ƳƻŘŜƭ ƛǎ ǘƻ ŎǊŜŀǘŜ Ŝǉǳŀƭƛǘȅ ŦƻǊ ǘƘƻǎŜ ǿƛǘƘ ŘƛǎŀōƛƭƛǝŜǎΣ ǘƻ ŜƳǇƻǿŜǊ 

ƛƴŘƛǾƛŘǳŀƭǎ ǘƻ ƳŀƪŜ ŘŜŎƛǎƛƻƴǎ ŀōƻǳǘ ǘƘŜƛǊ ŎŀǊŜ ŀƴŘ ƭƛŦŜΣ ŀƴŘ ǘƻ ŜƴŀōƭŜ ǘƘŜƳ ǘƻ ƭƛǾŜ ŀ 

Ŧǳƭƭ ŀƴŘ ŦǳƭŬƭƭƛƴƎ ƭƛŦŜΦ ¢ƘŜ ǎƻŎƛŀƭ ƳƻŘŜƭ ƻŦ ŘŜƳŜƴǝŀ ŀƛƳǎ ǘƻ ŎƘŀƭƭŜƴƎŜ ǎƻŎƛŜǝŜǎϥ ǾƛŜǿǎ 

ƻŦ ŘƛǎŀōƛƭƛǝŜǎ ŀƴŘ ŘŜƳŜƴǝŀ ǘƻ ŜƭƛƳƛƴŀǘŜ ǘƘŜ ƴŜƎŀǝǾŜ Ŏƻƴƴƻǘŀǝƻƴǎ ŀƴŘ ǎǝƎƳŀΣ 

ŀƭƭƻǿƛƴƎ ƛƴŘƛǾƛŘǳŀƭǎ ǿƛǘƘ ŘŜƳŜƴǝŀ ǘƻ ōŜ ǾŀƭǳŜŘ ŀƴŘ ƛƴŎƭǳŘŜŘ ƳŜƳōŜǊǎ ƻŦ ǎƻŎƛŜǘȅ 

ŀƴŘ ŎƻƳƳǳƴƛǝŜǎΦ ¢ƘŜ ŀǇǇǊƻŀŎƘ ŜƴŎƻǳǊŀƎŜǎ ŎŀǊŜ ǇǊƻŦŜǎǎƛƻƴŀƭǎ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ 

ƳŜŀƴƛƴƎŦǳƭƭȅ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜ ǇŜǊǎƻƴ ƛǎ ŀƭǿŀȅǎ ŎŜƴǘǊŀƭ ǘƻ ƛƴǘŜǊŀŎǝƻƴǎ ŀƴŘ ŘŜŎƛǎƛƻƴǎ 

ŀƴŘ ƛǎ ŀƴ ŀŎǝǾŜ ǇŀǊǘƴŜǊ ǿƛǘƘ ŦŜŜƭƛƴƎǎΣ ǾŀƭǳŜǎΣ ŀ ǇŜǊǎƻƴŀƭƛǘȅΣ ŀƴŘ ŀ ƭƛŦŜ ƘƛǎǘƻǊȅ ό²ŀǊŘΣ 

нллуύΦ  

 

²ƘƛƭŜ ǘƘŜ ŀǇǇǊƻŀŎƘ ǊŜƳƻǾŜǎ ǘƘŜ ǊŜǎǇƻƴǎƛōƛƭƛǝŜǎ ŦǊƻƳ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ŀƴŘ ŀƛƳǎ ǘƻ 

ǇƭŀŎŜ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ŎŜƴǘǊŀƭ ǘƻ ƛƴǘŜǊŀŎǝƻƴǎΣ ƛƴŘƛǾƛŘǳŀƭǎ ƘŀǾŜ ŀǊƎǳŜŘ ǘƘŀǘ ǘƘŜ ƳƻŘŜƭ 

ƛƎƴƻǊŜǎ ǘƘŜ ǇŜǊǎƻƴŀƭ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ŘŜƳŜƴǝŀΣ ƛƴǎǘŜŀŘ ǊŜŘǳŎƛƴƎ ǘƘŜ ŎƻƳǇƭŜȄƛǘȅ ƻŦ ǘƘŜ 

ŎƻƴŘƛǝƻƴ ǘƻ ŜƴǾƛǊƻƴƳŜƴǘŀƭ ŦŀŎǘƻǊǎ ό{ƘŀƪŜǎǇŜŀǊŜΣ нллсύΦ IƻǿŜǾŜǊΣ hƭƛǾŜǊ όнлмоύ Ƙŀǎ 

ŀǊƎǳŜŘ ǘƘŀǘ ǘƘŜ ƳƻŘŜƭ ǿŀǎ ŎǊŜŀǘŜŘ ŀǎ ŀ ǎǘŀǊǝƴƎ Ǉƻƛƴǘ ǘƻ ŎƘŀƴƎŜ ǘƘŜ ǇŜǊǎǇŜŎǝǾŜ ƻŦ 

Řƛǎŀōƛƭƛǘȅ ǊŀǘƘŜǊ ǘƘŀƴ ŀƛƳƛƴƎ ǘƻ ōŜ ŀ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ƳƻŘŜƭΦ ¢ƘŜ ǎƻŎƛŀƭ ƳƻŘŜƭ ƻŦ 

Řƛǎŀōƛƭƛǘȅ ǿŀǎ ƛƴƛǝŀƭƭȅ ŘŜǾŜƭƻǇŜŘ ǘƻ ŦƻŎǳǎ ƳƻǊŜ ƻƴ ǇƘȅǎƛŎŀƭ ŘƛǎŀōƛƭƛǘȅΣ ƛƴ ǇŀǊǝŎǳƭŀǊ ƛƴ 

ȅƻǳƴƎŜǊ ǇƻǇǳƭŀǝƻƴǎΦ ¢ƘŜǊŜŦƻǊŜΣ ƛǘ Ƙŀǎ ōŜŜƴ ŀǊƎǳŜŘ ǘƘŀǘ ǘƘŜ ŎǳǊǊŜƴǘ ǎƻŎƛŀƭ ƳƻŘŜƭ 

ŘƻŜǎ ƴƻǘ Ŧǳƭƭȅ ŎŀǇǘǳǊŜ ǘƘŜ ŎƻƳǇƭŜȄƛǘȅ ŀƴŘ ƘŜǘŜǊƻƎŜƴŜƛǘȅ ƻŦ ŘŜƳŜƴǝŀΦ ²ƘƛƭŜ ǘƘŜ 

ǎƻŎƛŀƭ ƳƻŘŜƭ Ƴŀȅ ōŜ ōŜƴŜŬŎƛŀƭ ƛƴ ŎƘŀƴƎƛƴƎ ǎƻŎƛŜǘȅϥǎ ǇŜǊŎŜǇǝƻƴ ƻŦ Řƛǎŀōƛƭƛǘȅ ŘŜǎǇƛǘŜ 

ƛǘǎ ƭƛƳƛǘŀǝƻƴΣ ǘƘƛǎ ŘƻŜǎ ƴƻǘ ƳŜŀƴ ǘƘŀǘ ǘƘŜ ƳƻŘŜƭ ƛǎ ǎǳƛǘŀōƭŜ ƛƴ ǘŜǊƳǎ ƻŦ ŘŜƳŜƴǝŀ ŀǎ 

ōƻǘƘ ǎƻŎƛŜǘȅ ŀƴŘ Ƴŀƴȅ ǇŜƻǇƭŜ ŘƛŀƎƴƻǎŜŘ ǿƛǘƘ ŘŜƳŜƴǝŀ Řƻ ƴƻǘ ŎƻƴǎƛŘŜǊ ǘƘŜ 

ŎƻƴŘƛǝƻƴ ŀǎ ŀ Řƛǎŀōƛƭƛǘȅ ƛƴǎǘŜŀŘ ƛǘ ƛǎ ǳǎǳŀƭƭȅ ŦǊŀƳŜŘ ŀǎ ŀƴ ƛƭƭƴŜǎǎ ƻǊ ŘƛǎŜŀǎŜ όaŜƴǘŀƭ 

IŜŀƭǘƘ CƻǳƴŘŀǝƻƴΣ нлмрύΦ {ƻƳŜ ƘŀǾŜ ŀǊƎǳŜŘ ǘƘŀǘ ǳǎƛƴƎ ǘƘŜ ǘŜǊƳ ŘƛǎŀōƭŜŘ Ƴŀȅ ǎǝƭƭ 

ŎŀǳǎŜ ǎǝƎƳŀǝǎŀǝƻƴ ŀǎ ǘƘŜ ǘŜǊƳ ǎǝƭƭ Ƙŀǎ ƴŜƎŀǝǾŜ ŎƻƴƴƻǘŀǝƻƴǎΦ 

 

1.3 Care Homes  

Many cognitive, behavioural, and psychological symptoms significantly impact an 

individual's independence, ability to complete daily tasks and remain healthy and 

safe (Gallo et al., 2008). In the early stages of dementia, individuals may live 

relatively similar to pre-diagnosis with minimal assistance. However, the progression 
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of the condition leads to additional support, either formal or informal, being required 

to complete ADLs such as bathing, dressing, eating, and ensuring safety (Desai et al., 

2004). Policies aim to extend the time people with dementia live independently in 

the community (Nolan et al., 2008). Family members and friends as informal 

caregivers are vital to ensure individuals can maintain some independence. 

Approximately two-thirds of individuals with dementia live in the community 

(Alzheimer's Disease International, 2009). The required time and caring 

commitments depend on the dementia symptoms and severity, but caring demands 

and responsibilities are generally challenging and increase with the condition's 

progression. When an individual's impairments no longer allow for sufficient and safe 

independent living, the decision may be made for them to enter long-term care. For 

some, this may be early in the condition when suitable support networks are not in 

place; for others, this may be when informal or formal caregivers are unable to fulfil 

caring demands in the community. Informal caregivers may be unable to continue 

supporting the individual due to inexperience in critical care, lack of available time, 

other commitments, or caregiver's health (Lindsay, 2008; Quince, 2013).  

 

1.3.1 Type of Care Homes 

Long-term care facilities vary in their degrees of support, from sheltered living to 

nursing care homes. This thesis focuses on residential and nursing care homes and 

will refer to them as care homes. Approximately 69% of all individuals living in care 

homes have a dementia diagnosis (Prince et al., 2014). Residential and nursing care 

homes provide 24-hour care by trained care staff, with the degree of support varying 

depending on symptoms and severity. Nursing homes have the addition of a 

registered nurse because typically the residents living there have more complex 

medical conditions that require additional medical attention. Some care homes in 

the UK are registered as dementia-specialist; these homes aim to provide care by 

knowledgeable staff trained in dementia. Although individuals do not have to reside 

in the specialist dementia care home, non-specialist homes may lack the knowledge 

and experience to manage the challenges associated with dementia, leading to 

unmet needs (Alzheimer's Society, 2007).  
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¢ƘŜ ŀŘǳƭǘ ǎƻŎƛŀƭ ŎŀǊŜ ǎȅǎǘŜƳΣ ǿƘƛŎƘ ƛƴŎƭǳŘŜǎ ŎŀǊŜ ƘƻƳŜǎΣ ŦǳƴŎǝƻƴǎ ƛƴ ǘƘŜ ǎƘŀŘƻǿ ƻŦ 

ǘƘŜ bI{ ǿƛǘƘ ƎǊŜŀǘŜǊ ǊŜǎƻǳǊŎŜǎ ŀƭƭƻŎŀǘŜŘ ǘƻ ǘƘŜ bI{Σ ǿƘƛŎƘ ǿŀǎ ŜȄŀŎŜǊōŀǘŜŘ ŘǳǊƛƴƎ 

ǘƘŜ /h±L5πмф ǇŀƴŘŜƳƛŎ ό5ŀƭȅΣ нлнлύΦ ¦ƴƭƛƪŜ ǘƘŜ bI{Σ ŎŀǊŜ ƘƻƳŜǎ ŀǊŜ ƴƻǘ ŦǊŜŜ ŀǘ 

ŜƴǘǊȅΤ ƛƴǎǘŜŀŘΣ ǘƘŜǊŜ ŀǊŜ ŦŜŜǎ ŦƻǊ ǊŜǎƛŘŜƴǘǎϥ ǇƭŀŎŜƳŜƴǘΦ Care homes can be owned 

privately, by local authorities, or by charities, resulting in variations of practices and 

policies based on the owner's values, principles, and finances (Goyder et al., 2012). In 

2013 90% of UK care homes were owned by a private organisation or owner (Quince, 

2013). ¢ƘŜǊŜ ƛǎ ŎǳǊǊŜƴǘƭȅ ƴƻ ƳŀȄƛƳǳƳ ŦŜŜ ŎŀǇΣ ǿƛǘƘ ǎƛƎƴƛŬŎŀƴǘ ǇǊƛŎŜ ǾŀǊƛŀǝƻƴ 

ό[ŜŀǊƴŜǊΣ нлноύΦ Lƴ нлннκноΣ ǊŜǎƛŘŜƴǝŀƭ ŎŀǊŜ ƘƻƳŜ ǇƭŀŎŜǎ ǊŀƴƎŜŘ ŦǊƻƳ ϻсус ŀ ǿŜŜƪ ƛƴ 

bƻǊǘƘŜŀǎǘ 9ƴƎƭŀƴŘ ǘƻ ϻфрр ƛƴ ǘƘŜ {ƻǳǘƘŜŀǎǘΦ {ƛƳƛƭŀǊƭȅΣ ǘƘŜ Ŏƻǎǘ ƻŦ ƴǳǊǎƛƴƎ ŎŀǊŜ ƘƻƳŜ 

ǇƭŀŎŜǎ ǊŀƴƎŜŘ ŦǊƻƳ ϻтор ŀ ǿŜŜƪ ƛƴ bƻǊǘƘŜǊƴ LǊŜƭŀƴŘ ǘƻ ϻмΣнфп ƛƴ ǘƘŜ {ƻǳǘƘŜŀǎǘ 

ό²ƘƛŎƘΚ aƻƴŜȅ ¢ŜŀƳΣ нлноύΦ 9ǾŜƴ ǿƛǘƘƛƴ ǘƘŜ ǎŀƳŜ ǊŜƎƛƻƴΣ ǘƘŜ Ŏƻǎǘ ƻŦ ǇƭŀŎŜƳŜƴǘǎ 

ƅǳŎǘǳŀǘŜǎ ŎƻƴǎƛŘŜǊŀōƭȅ ōŀǎŜŘ ƻƴ ǎŜǾŜǊŀƭ ŦŀŎǘƻǊǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ǇŀǊǘȅ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ 

ŎƻǾŜǊƛƴƎ ǘƘŜ ŦŜŜǎ ŀƴŘ ǿƘŜǘƘŜǊ ǘƘŜ ŎŀǊŜ ƘƻƳŜ ǎǇŜŎƛŀƭƛǎŜǎ ƛƴ ŘŜƳŜƴǝŀΦ  

 

¦ƴƭƛƪŜ ǘƘŜ bI{Σ ǿƘƛŎƘ Ƙŀǎ ƳƻǊŜ ŎƻƴǎƛǎǘŜƴŎȅ ŀŎǊƻǎǎ ǎŜǊǾƛŎŜǎ ŀƴŘ ǘǊǳǎǘǎ ŘǳŜ ǘƻ 

ǇƻƭƛŎƛŜǎΣ ǘƘŜǊŜ ƛǎ ƳƻǊŜ ƅŜȄƛōƛƭƛǘȅ ƛƴ ǘƘŜ ǊǳƴƴƛƴƎ ƻŦ ŎŀǊŜ ƘƻƳŜǎΦ tǊƻǾƛŘƛƴƎ ŎŀǊŜ ƘƻƳŜǎ 

ƛƴ 9ƴƎƭŀƴŘ ŀŘƘŜǊŜǎ ǘƻ ǘƘŜ ǎŀŦŜǘȅ ǎǘŀƴŘŀǊŘǎ ƻǳǘƭƛƴŜŘ ōȅ ǘƘŜ /ŀǊŜ vǳŀƭƛǘȅ /ƻƳƳƛǎǎƛƻƴ 

ό/v/ύ ŀƴŘ ǘƘŜ /ŀǊŜ !ŎǘΣ ǘƘŜ ƳŀƴŀƎŜƳŜƴǘ ŀƴŘ ƻǇŜǊŀǝƻƴǎ ƻŦ ǘƘŜ ŎŀǊŜ ƘƻƳŜ ŀǊŜ 

ŘƛŎǘŀǘŜŘ ōȅ ǘƘŜ ǊŜǎǇŜŎǝǾŜ ƻǊƎŀƴƛǎŀǝƻƴǎΦ  In Wales, care homes are regulated by the 

Care and Social Services Inspectorate Wales, and in Scotland, The Care Inspectorate 

(Care inspectorate. Wales, 2021; Care Inspectorate, 2021). The Care Act requires 

local authorities to ensure that individuals are receiving services that are of high 

quality and appropriate to support their needs, gain appropriate advice, and have 

more control over their care. The act also outlines laws for the safeguarding of 

adults, the promotion of people's wellbeing, the promotion of integrated care and 

support within health services, assessing people's needs and information on how 

CQC is run (Department of Health, 2014). Other policies and procedures 

implemented in care homes will be influenced by the Care Act and the CQC 

regulations. 
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!ǎ ƳŜƴǝƻƴŜŘ ǇǊŜǾƛƻǳǎƭȅΣ ƻǾŜǊ фо҈ ƻŦ ŎŀǊŜ ƘƻƳŜǎ ƛƴ ǘƘŜ ¦Y ŀǊŜ ǇǊƛǾŀǘŜƭȅ ƻǿƴŜŘΣ ǿƛǘƘ 

ǘƘŜ ƳŀƧƻǊƛǘȅ ǊǳƴƴƛƴƎ ŦƻǊ ǇǊƻŬǘ όтп҈ύ ό.ŀǊǊƻƴ ϧ ²ŜǎǘΣ нлмт ϧ IŜŀƭǘƘ LƴǾŜǎǘƻǊ ¦YΣ 

нлмуύΦ ¢ƘŜǊŜŦƻǊŜΣ ŘŜŎƛǎƛƻƴǎ ǿƛǘƘƛƴ Ŏŀƴ ōŜ ƛƴƅǳŜƴŎŜŘ ōȅ ǘƘŜƛǊ ǇǊƻŬǘŀōƛƭƛǘȅΦ wŜǎƛŘŜƴǘǎϥ 

ǇƭŀŎŜƳŜƴǘǎ ŀǊŜ ŜƛǘƘŜǊ ǎŜƭŦπŦǳƴŘŜŘ ƻǊ ŦǳƴŘŜŘ ōȅ ƭƻŎŀƭ ŀǳǘƘƻǊƛǝŜǎΣ ǘƘŜ bI{Σ ƻǊ ƻǘƘŜǊ 

ƻǊƎŀƴƛǎŀǝƻƴǎΣ ǿƛǘƘ ǘƘŜ [ƻŎŀƭ !ǳǘƘƻǊƛǘȅϥǎ ǇƭŀŎŜƳŜƴǘǎ ōŜƛƴƎ ƳŜŀƴǎπǘŜǎǘŜŘΦ !ƴ 

ƛƴŘƛǾƛŘǳŀƭ ƛǎ ŜƭƛƎƛōƭŜ ŦƻǊ ŀ ǇŀǊǝŀƭƭȅ ŦǳƴŘŜŘ ƭƻŎŀƭ ŀǳǘƘƻǊƛǘȅ ǇƭŀŎŜƳŜƴǘ ƛƴ 9ƴƎƭŀƴŘ ǿƘŜƴ 

ǘƘŜƛǊ ŀǎǎŜǘǎ ŀǊŜ ōŜƭƻǿ ϻ ноΣнрл ŀƴŘ ŀƴ ŜƴǝǊŜƭȅ ŦǳƴŘŜŘ ǇƭŀŎŜƳŜƴǘ ǿƘŜƴ ǘƘŜƛǊ ŀǎǎŜǘǎ 

ŀǊŜ ōŜƭƻǿ ϻмпΣнрлΦ ¢ƘŜǊŜŦƻǊŜΣ Ƴŀƴȅ ŎŀǊŜ ƘƻƳŜ ǊŜǎƛŘŜƴǘǎ ŀǊŜ Ŧǳƭƭȅ όот҈ύ ƻǊ ǇŀǊǝŀƭƭȅ 

ǎŜƭŦπŦǳƴŘŜŘ όCǊŀƴƪƻǾŀΣ нлмуΤ hŶŎŜ ŦƻǊ bŀǝƻƴŀƭ {ǘŀǝǎǝŎǎΣ нлноύΦ ¢ƘŜ ǘƘǊŜǎƘƻƭŘǎ ǾŀǊȅ 

ƛƴ ǘƘŜ ƻǘƘŜǊ ¦Y ŎƻǳƴǘǊƛŜǎΦ ¢ƘŜ ƳŜŀƴǎ ǘŜǎǘ ŜƭƛƎƛōƛƭƛǘȅ ǘƘǊŜǎƘƻƭŘǎ ǿƛƭƭ ōŜ ǊŀƛǎŜŘ ƛƴ нлнрΣ 

ƛƳǇŀŎǝƴƎ ǘƘŜ ƴǳƳōŜǊ ƻŦ ƛƴŘƛǾƛŘǳŀƭǎ ōŜƛƴƎ Ŧǳƭƭȅ ǎŜƭŦπŦǳƴŘŜŘ ό5ŜǇŀǊǘƳŜƴǘ ƻŦ IŜŀƭǘƘ 

ŀƴŘ {ƻŎƛŀƭ /ŀǊŜΣ нлннύΦ !ŘŘƛǝƻƴŀƭƭȅΣ ƛƴ нлнрΣ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ǿƛƭƭ ƛƴǘǊƻŘǳŎŜ ŀ ŎŀǇ ƻƴ 

ǘƘŜ ŀƳƻǳƴǘ όϻусΣлллύ ŀƴ ƛƴŘƛǾƛŘǳŀƭ ǎǇŜƴŘǎ ƻƴ ŎŀǊŜ ƘƻƳŜǎ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜƛǊ ƭƛŦŜΦ 

 

1.3.2 The Marketisation of Care Homes 

Before the 1980s, 80% of care homes were publicly owned (Barron & West, 2017); 

the move towards the marketisation of the social care system aimed to improve the 

cost efficacy and quality of care, giving individuals a greater choice (Brennan et al., 

2012; Walker et al., 2022). Firstly, while the marketisation of care homes may have 

offered more choices to self-funded individuals who can afford to select their care 

home based on quality and provisions, for local authority-funded individuals, there is 

some choice, but the list of care homes offered are based on those that the funding 

would cover (NHS, 2022; Walker et al., 2022). These care homes usually have lower 

fees and, therefore, less funding for extra provisions such as music therapists and 

buses for trips. Secondly, research suggests that the marketisation did not improve 

cost efficacy and quality of care; instead, the opposite may be evident (Walker et al., 

2022). For the local authority placements, the funds received by care homes do not 

fully cover the cost, with the Local Authorities paying £2.3 billion less than expected 

each year (The Guardian, 2023). The current funding system, plus the ownership of 

care homes, results in care homes being severely underfunded. With the continuing 

rising costs of living and care, underfunding will continue to be a challenge, especially 

as the ageing population grows (Walker et al., 2022). The Mental Health Foundation 
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suggested that budgets would need to rise by an average of 3.4% to meet the needs 

of future demands without considering improvements to the system. To improve the 

current system, at least an additional £3.1 billion by 2024/25 and £11.6 billion by 

2032/33 would be needed (Boccarini, 2023). This is without considering how 

increasing the local authority eligibility threshold will impact funding. While there 

have been some attempts to improve the underfunding of adult social care, the 

system is still severely underfunded, and the impact of COVID-19 exacerbated the 

funding gap. The underfunding of care homes significantly impacts the care 

individuals receive. 

 

!ǎ ŘƛũŜǊŜƴǘ ƻǊƎŀƴƛǎŀǝƻƴǎ ƻǿƴ ŎŀǊŜ ƘƻƳŜǎ ŦƻǊ ŜƛǘƘŜǊ ŦƻǊπǇǊƻŬǘ ƻǊ ƴƻƴπǇǊƻŬǘΣ ǘƘŜ 

ǾŀǊƛŀǝƻƴ ƛƴ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ ŎŀǊŜ ǇǊƻǾƛŘŜŘ ƛǎ ǎǳōǎǘŀƴǝŀƭ ό.ŀŎƘπaƻǊǘŜƴǎŜƴΣ нлмфύΦ 

tǊŜǾƛƻǳǎ ǊŜǎŜŀǊŎƘ Ƙŀǎ ǊŜǇƻǊǘŜŘ ǘƘŀǘ ŎŀǊŜ ƘƻƳŜǎ ǿƛǘƘ ǘƘŜ ƘƛƎƘŜǎǘ ǇǊƻŬǘ ƳŀǊƎƛƴǎ ŀǊŜ 

ŀƳƻƴƎ ǘƘƻǎŜ ǿƛǘƘ ǘƘŜ ǇƻƻǊŜǎǘ ǉǳŀƭƛǘȅ ƻŦ ŎŀǊŜ ŀƴŘ ǿƻǊƪ ŎƻƴŘƛǝƻƴǎ όtƻƭƭƻŎƪ ϧ 

IŀǊŘƛƴƎπ9ŘƎŀǊΣ нлнлΤ ²ŀƭƪŜǊ Ŝǘ ŀƭΦΣ нлннύΦ 9ƛƎƘǘȅπŦƻǳǊ ǇŜǊ ŎŜƴǘ ƻŦ ƭƻŎŀƭ ŀǳǘƘƻǊƛǘȅπǊǳƴ 

ŎŀǊŜ ƘƻƳŜǎ ǎŎƻǊŜ ƎƻƻŘ ƻǊ ƻǳǘǎǘŀƴŘƛƴƎ ƻƴ ǘƘŜƛǊ /v/ ƛƴǎǇŜŎǝƻƴǎ ŎƻƳǇŀǊŜŘ ǘƻ тт҈ ƻŦ 

ŦƻǊπǇǊƻŬǘ ƘƻƳŜǎ όtƻƭƭƻŎƪ ϧ IŀǊŘƛƴƎπ9ŘƎŀǊΣ нлнлύΦ ¢ƘŜ ƳŀǊƪŜǝǎŀǝƻƴ ƻŦ ŎŀǊŜ ƘƻƳŜǎ 

Ƙŀǎ ǊŜǎǳƭǘŜŘ ƛƴ ƭŀǊƎŜ ŬƴŀƴŎƛŀƭ Ŝǉǳƛǘȅ ŬǊƳǎ ƻǿƴƛƴƎ ǎŜǾŜǊŀƭ ƻŦ ǘƘŜ ƭŀǊƎŜǎǘ ŎŀǊŜ ƘƻƳŜ 

ŎƘŀƛƴǎ ƛƴ ǘƘŜ ¦YΣ ǿƘƛŎƘ Ƙŀǎ ƭŜŘ ǘƻ ǇǊŜŘŀǘƻǊȅ ŬƴŀƴŎƛŀƭ ǇǊŀŎǝŎŜǎ ό²ŀƭƪŜǊ Ŝǘ ŀƭΦΣ нлннύΦ 

CƻǊπǇǊƻŬǘ ŎŀǊŜ ƘƻƳŜǎ ŎƻƳƳƻƴƭȅ ƘŀǾŜ ǇƻƭƛŎƛŜǎ ǘƘŀǘ ǊŜǎǘǊƛŎǘ ŀƴƴǳŀƭ ƭŜŀǾŜΣ ŘŜŎǊŜŀǎŜ 

ǘƘŜ ǎǘŀũπǘƻπǊŜǎƛŘŜƴǘ ǊŀǝƻǎΣ ŀƴŘ ǇǊŜǾŜƴǘ ǎƛŎƪ ǇŀȅΣ ƭŜŀŘƛƴƎ ǘƻ ƘƛƎƘ ƭŜǾŜƭǎ ƻŦ ǎǘŀũ 

ōǳǊƴƻǳǘΣ ƛƴŎǊŜŀǎŜŘ ǎǘŀũ ǘǳǊƴƻǾŜǊΣ ŀ Ǌƛǎƪ ǘƻ ǊŜǎƛŘŜƴǘǎϥ ǎŀŦŜǘȅΣ ƭƻǿ ǉǳŀƭƛǘȅ ƻŦ ŎŀǊŜΣ ƭƻǿ 

ƭŜǾŜƭǎ ƻŦ ǿŜƭƭπōŜƛƴƎ ŦƻǊ ōƻǘƘ ǎǘŀũ ŀƴŘ ǊŜǎƛŘŜƴǘǎ ŀƴŘ ŎǊŜŀǘŜ ŀ ƴŜƎŀǝǾŜ ǇǳōƭƛŎ 

ǇŜǊŎŜǇǝƻƴ ƻŦ ǘƘŜ ŎŀǊŜ ǎŜŎǘƻǊ ό.ǳǊƴǎ Ŝǘ ŀƭΦΣ нлмсύΦ 

 

1.3.3 Care Staff 

Care home staff, particularly carers, play a vital role in the lives of residents due to 

residents relying heavily on them to complete personal care tasks such as dressing, 

washing, eating, accessing leisure activities and interactions. Being a carer can be 

physically, mentally, and emotionally demanding (Testad et al., 2010). In 2020/2021, 

approximately 1.54 million people worked in adult social care (Skills for Care, 2021). 
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Women hold 80% of adult social care positions, most working in direct care or 

support-providing roles. In the UK, the carer role can be viewed as a low-paid, low-

status job, with many staff feeling undervalued by management, residents, families 

of residents, and the public (Carr, 2014; Lawrence et al., 2016; Skills for Care, 2020). 

 

The current state of the UK care home system significantly impacts staff working in 

care homes (Burns et al., 2016). The marketisation of care homes has led to poorer 

working conditions, leading to high staff burnout and turnover rates. The 

recruitment and retention of care staff have been a long-standing issue, but the issue 

has worsened due to COVID-19 and Brexit (Randell, 2021). Care work is undervalued 

and underpaid, with poor working conditions. On average, the wage for a carer is 2% 

above the national living wage (£10.42) despite them having high levels of 

responsibility and the role being physically and mentally demanding (Health and 

Social Care Committee, 2020; Randell, 2021). Additionally, a quarter of care home 

staff are on zero-hour contracts (Foster, 2023); the lack of guaranteed regular hours 

results in income insecurity and unpredictable work schedules. The poor pay, 

unpredictable working hours, and lack of career path results in high turnover rates, 

with staff leaving the profession to find more stability where they are valued for their 

experience (Randell, 2021). In October 2021, on average, there was a 17% care staff 

vacancy rate (National Care Forum and Outstanding Managers Network, 2021). Not 

only does the lack of staff affect the care and safety of individuals residing in care 

homes, but there is also a significant impact on other staff and services, such as the 

NHS (Beech et al., 2019; Randell, 2021; Pitarella, 2020). 

 

²ƛǘƘ ǘƘŜ ƎǊƻǿƛƴƎ ŀƎŜƛƴƎ ǇƻǇǳƭŀǝƻƴΣ ǘƘŜ ǎƻŎƛŀƭ ŎŀǊŜ ǿƻǊƪŦƻǊŎŜ ƴŜŜŘǎ ǘƻ ƎǊƻǿ ǊŀǘƘŜǊ 

ǘƘŀƴ ǎƘǊƛƴƪΣ ǿƘƛŎƘ ƛǎ ŎǳǊǊŜƴǘƭȅ ōŜƛƴƎ ƻōǎŜǊǾŜŘΦ ²ƘƛƭŜ ǊŜŎǊǳƛǝƴƎ ƛǎ ŎƘŀƭƭŜƴƎƛƴƎΣ ƛǘ Ƙŀǎ 

ōŜŜƴ ŀǊƎǳŜŘ ǘƘŀǘ ǘƘŜǊŜ ƛǎ ŀ ōƛƎƎŜǊ ŎƘŀƭƭŜƴƎŜΦ Lǘ ƛǎ ƴƻǘ ŜƴƻǳƎƘ ǘƻ Ŭƭƭ ǘƘŜ ǾŀŎŀƴŎƛŜǎ ǿƛǘƘ 

ǿƻǊƪŜǊǎΤ ǘƘŜǊŜ ƛǎ ŀ ƴŜŜŘ ǘƻ Ŭƭƭ ǾŀŎŀƴŎƛŜǎ ǿƛǘƘ ǘƘŜ ǊƛƎƘǘ ǇŜƻǇƭŜ ǿƛǘƘ ǘƘŜ ŎƻǊǊŜŎǘ ǾŀƭǳŜǎ 

ǘƻ ŜƴǎǳǊŜ ƘƛƎƘπǉǳŀƭƛǘȅ ŎŀǊŜ όtƛǘŀǊŜƭƭŀΣ нлнлύΦ !ƴ ŜƳǇƘŀǎƛǎ ƻƴ ǘƘŜ ƭŀŎƪ ƻŦ ǉǳŀƭƛŬŎŀǝƻƴǎ 

ƻǊ ǇǊŜǾƛƻǳǎ ŜȄǇŜǊƛŜƴŎŜ ƴŜŜŘŜŘ Ƙŀǎ ŎǊŜŀǘŜŘ ŦŀƭǎŜ ŀǎǎǳƳǇǝƻƴǎ ŀƳƻƴƎ ǘƘŜ ǇǳōƭƛŎ ǘƘŀǘ 

ǘƘŜ Ƨƻō ƛǎ Ŝŀǎȅ ŀƴŘ ǳƴŘŜǊπǎƪƛƭƭŜŘΣ ŀǧǊŀŎǝƴƎ ǇŜƻǇƭŜ ǿƛǘƘƻǳǘ ǘƘŜ ŀǇǇǊƻǇǊƛŀǘŜ 
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ƪƴƻǿƭŜŘƎŜΣ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻǊ ŀǧǊƛōǳǘŜǎ ŦƻǊ ǘƘŜ ǊƻƭŜΦ wŜŎǊǳƛǝƴƎ ǿƻǊƪŜǊǎ ǿƛǘƘ ŀ ƭŀŎƪ ƻŦ 

ƪƴƻǿƭŜŘƎŜΣ ǳƴŘŜǊǎǘŀƴŘƛƴƎΣ ƻǊ ŀǧǊƛōǳǘŜǎΣ ǎǳŎƘ ŀǎ ŜƳǇŀǘƘȅ ŀƴŘ ŎƻƳǇŀǎǎƛƻƴΣ Ŏŀƴ 

ƴŜƎŀǝǾŜƭȅ ƛƳǇŀŎǘ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ ŎŀǊŜΣ ǿƛǘƘ ǊŜǎƛŘŜƴǘǎ ƴƻǘ ǊŜŎŜƛǾƛƴƎ ŀ ǎǳŶŎƛŜƴǘ ƭŜǾŜƭ ƻŦ 

ŀǧŜƴǝƻƴΣ ŜƳƻǝƻƴŀƭ ǎǳǇǇƻǊǘΣ ŀƴŘ ŀǎǎƛǎǘŀƴŎŜ όtƛǘŀǊŜƭƭŀΣ нлнлύΦ ²ƘŜƴ ƛƴŘƛǾƛŘǳŀƭǎ ǿƘƻ 

ŀǊŜ ǳƴǎǳƛǘŜŘ ǘƻ ǘƘŜ Ƨƻō ŀǊŜ ŜƳǇƭƻȅŜŘΣ ǘƘŜǊŜ ƛǎ ŀƴ ƛƴŎǊŜŀǎŜŘ ŎƘŀƴŎŜ ƻŦ ƻƴƭȅ ǊŜǎƛŘŜƴǘǎϥ 

ǇƘȅǎƛŎŀƭ ƘŜŀƭǘƘ ƴŜŜŘǎ ōŜƛƴƎ ƳŜǘ ŀƴŘ ŀƴ ƛƴŎǊŜŀǎŜŘ Ǌƛǎƪ ƻŦ ŀōǳǎŜ ŀƴŘ ƴŜƎƭŜŎǘΦ 

!ŘŘƛǝƻƴŀƭƭȅΣ ǊŜŎǊǳƛǝƴƎ ƛƴŘƛǾƛŘǳŀƭǎ ǳƴǎǳƛǘŀōƭŜ ŦƻǊ ǘƘŜ ǊƻƭŜ Ŏŀƴ ŎƻƴǘǊƛōǳǘŜ ǘƻ ƘƛƎƘ ǎǘŀũ 

ǘǳǊƴƻǾŜǊ ǊŀǘŜǎΦ  

 

¢ƘŜ ǊŜŎǊǳƛǘƳŜƴǘ ŀƴŘ ǊŜǘŜƴǝƻƴ ǊŀǘŜǎ ƘŀǾŜ ŀƭǿŀȅǎ ōŜŜƴ ŎƘŀƭƭŜƴƎƛƴƎ ŦƻǊ ŎŀǊŜ ƘƻƳŜǎΤ 

ƘƻǿŜǾŜǊΣ ƭŜŀǾƛƴƎ ǘƘŜ 9ǳǊƻǇŜŀƴ ¦ƴƛƻƴ Ƙŀǎ ŜȄŀŎŜǊōŀǘŜŘ ǘƘŜ ŎƘŀƭƭŜƴƎŜ όaƛƎǊŀǝƻƴ 

!ŘǾƛǎƻǊȅ /ƻƳƳƛǧŜŜΣ нлннύΦ ¢ƘŜ ¦Y ŎŀǊŜ ƘƻƳŜ ǿƻǊƪŦƻǊŎŜ ƛǎ ŘƛǾŜǊǎŜΣ ǿƛǘƘ т҈ ƻŦ 

ǿƻǊƪŜǊǎ ƘŀǾƛƴƎ 9¦ ƴŀǝƻƴŀƭƛǘȅ ŀƴŘ ф҈ ƘŀǾƛƴƎ ƴƻƴπ9¦ ƴŀǝƻƴŀƭƛǘȅ ό{ƪƛƭƭǎ ŦƻǊ /ŀǊŜΣ 

нлнмύΦ ¢ƘŜǊŜ ǿŀǎ ŀ ŘǊƻǇ ƛƴ ƴŜǿ ǿƻǊƪŜǊǎ ƳƛƎǊŀǝƴƎ ŦǊƻƳ ƻǘƘŜǊ ŎƻǳƴǘǊƛŜǎ όмΦу҈ύ ƛƴ 

нлнмΣ ǇƻǘŜƴǝŀƭƭȅ ŘǳŜ ǘƻ ŎƘŀƴƎŜǎ ƛƴ ƛƳƳƛƎǊŀǝƻƴ ǊǳƭŜǎ ŀƴŘ /h±L5πмф ǘǊŀǾŜƭ 

ǊŜǎǘǊƛŎǝƻƴǎΦ Lǘ ǿŀǎ ǎǳƎƎŜǎǘŜŘ ǘƘŀǘ ǘƘŜ ƭƛƳƛǘŜŘ ƳƛƎǊŀǝƻƴ ŘǳŜ ǘƻ .ǊŜȄƛǘ ŎƻǳƭŘ ƭŜŀŘ ǘƻ ŀ 

ǎƘƻǊǜŀƭƭ ƻŦ тлΣллл ǿƻǊƪŜǊǎ ōȅ нлнрκнс ŘǳŜ ǘƻ ǇŜƻǇƭŜ ōŜƛƴƎ ǳƴŀōƭŜ ǘƻ ƳƛƎǊŀǘŜ ǘƻ ǘƘŜ 

¦Y ǘƻ ǿƻǊƪ ŀǎ ŀ ŎŀǊŜǊ ŘǳŜ ǘƻ ǘƘŜ ǊƻƭŜ ōŜƛƴƎ ŎƻƴǎƛŘŜǊŜŘ ƭƻǿπǎƪƛƭƭŜŘ ό5ŀȅŀƴΣ нлмтύΦ 

IƻǿŜǾŜǊΣ ƛƴ нлнн ŎŀǊŜ ǿƻǊƪŜǊǎ ǇƻƭƛŎƛŜǎ ǿŜǊŜ ŎƘŀƴƎŜŘ ŀƭƭƻǿƛƴƎ ƴƻƴπ.ǊƛǝǎƘ ǿƻǊƪ ŀǎ 

ŎŀǊŜǊǎ ƛŦ ǘƘŜȅ ƳŜǘ ǘƘŜ ǎŀƭŀǊȅ ǘƘǊŜǎƘƻƭŘ ŀƴŘ ƘŀŘ ŀ ƭƛŎŜƴŎŜŘ ǎǇƻƴǎƻǊ ǿƘƛŎƘ ǿƛƭƭ ƘŜƭǇ ǘƻ 

ƳŀƴŀƎŜ ǘƘŜ ŎŀǊŜǊǎ ǎƘƻǊǘŀƎŜ ό{ƪƛƭƭǎ ŦƻǊ ŎŀǊŜΣ нлноύΦ  

 

Residents' dependency on care staff compels the need for a strong relationship 

based on trust, respect, and understanding (Graham & Bassett, 2006, Wilson & 

Davis, 2009). When this relationship is non-existent, residents can experience low 

quality of life and care and staff experience low job satisfaction and high burnout 

(Cook & Brown-Wilson, 2010; Jenkins & Allen, 1998; Willemse et al., 2015a, 2015b). 

The role's demands can lead to high staff turnover rates in care homes (Alzheimer's 

Society, 2007).   
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1.3.4 Care Home Culture  

Societal views on dementia and the treatment of diagnosed individuals have altered 

over recent years, decades, and centuries. Before the mid-20th century, individuals 

with dementia symptoms would typically be admitted to asylums or workhouses, 

neither suitable for these individuals (Andrews, 2017). They were seen as incurable 

and unmanageable, needing to be removed from society when family members 

could no longer cope. As dementia knowledge advances, the treatment of individuals 

with dementia has improved. A move towards care homes providing higher-quality 

care, including improving heating and reducing shared bedrooms, has occurred 

(Lievesley et al., 2011). The CQC standards advocate that individual be treated with 

respect, dignity, and individuality (National Health Service England, 2014). The 

culture in care homes significantly impacts the quality of care and life individuals 

with dementia experience.  

 

A care home culture refers to the atmosphere, philosophy, and care priorities (Luff et 

al., 2011) and is critical for the provision of good care. When there is a strong care 

home culture, the staff as a collective share basic assumptions that are found to 

work as the team adapts to problems (Schein, 1990). When new members join the 

team, they are taught the assumptions as the right way to perceive, think, and feel. 

The strength and internal consistency of a culture relates to the stability and 

longevity of the group, the intensity of shared experiences, and the strength and 

clarity of assumptions held by management (Killett et al., 2016). The care home 

culture varies between care homes, and despite regulations to maintain high 

standards, some care home cultures negatively impact residents (Quince,2013). A 

culture can manifest at three levels: 1) visible artefacts, 2) values, norms, and 

attitudes, and 3) assumptions (Schein, 1990). Visible artefacts include what people 

wear, how they speak to each other, the physical environments, documented 

policies, and stories told about the care home. Values include norms, ideologies, and 

philosophies that reveal the staff's thoughts and feelings about the care home. 

Assumptions are values held subconsciously.  
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As mentioned, previous care home culture began changing with the research into 

person-centred care and personhood (Kitwood, 1993), which articulated the need to 

move away from the view that physical health and safety are the sole priority. 

Instead, moving towards a culture that deinstitutionalises care homes, promotes the 

importance of psychological, social, and emotional needs, and recognises the 

individual behind the diagnosis (Zimmerman et al., 2014). Dementia has been 

referred to as a living death, especially in the media (Behuniak, 2011). However, 

views are changing to recognise that individuals with dementia are still people after 

their diagnosis who continue to have emotions, needs and worth in their lives 

(Lindsay, 2008). Care homes should provide support to enable individuals to continue 

living with worth and purpose. There is a need for a sense of community within a 

care home that includes residents, staff, and relatives. When this sense of 

connectedness is perceived by staff, the care home is seen first and foremost as the 

residents' home rather than their workplace, where staff are concerned not only 

about the residents but also relatives (Killett et al., 2016). These cultures that 

emphasise person-centred goals rather than organisational-oriented needs are more 

likely to provide residents with a positive care experience. 

 

Although there is a consensus that person-centred care is required, in practice, there 

is less consistency between staff and care homes (Cooper et al., 2018), with many 

care homes still having a more task-orientated culture where the individual with 

dementia is seen as the 'patient'. In Cooper et al.'s study (2018), only one out of 92 

care homes reported no cases of abuse or neglect. Although no physical 

mistreatment was reported, 5% reported verbal abuse, and many reported 

neglectful behaviours. Inflicting abuse and neglect holds significant consequences for 

staff; therefore, the reported numbers may be under-representative. Many care staff 

may be unaware of their neglectful behaviours, such as care homes offering limited 

leisure activities or opportunities to leave the care home, despite the need for 

activities being essential for individuals to maintain good well-being and personhood.  
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Starting in the 80s, the USA aimed to transform care homes through the culture-

change movement. By incorporating person-centred care, the movement aimed to 

deinstitutionalise care homes, creating a more home-like atmosphere that 

individualises care and promotes the need for meaningful activities and interactions 

(Koren, 2010). The movement aimed to empower not only residents but also staff. In 

the early 2000s, little in-depth culture change had occurred; only 5% of interviewed 

care homes fully embraced the resident-centred culture. Forty-three per cent of care 

homes did not fit the resident-centred definition and had no plans to adopt the 

philosophy (Doty et al., 2008). The My Home Life Movement in the UK aligned with 

the USA culture-change movement (Killett et al., 2016). The movement promoted 

collaboration between the care industry, academics, and other stakeholders to 

influence the care home culture through leadership and management. The 

movement also aimed to change society's perception of care homes to alter 

perceptions away from the negative view portrayed by the media that residents in 

care homes are poorly treated towards a more positive view (Owen et al., 2012). 

 

Management in care homes play a crucial direct role in their culture and, therefore, 

are vital in changing the care home culture (Killett et al., 2016; Owen et al., 2012; 

Orellana, 2014). Managers are responsible for everything that happens in the care 

homes and, therefore, are faced with a number of challenges daily, including 

contending with external negativity, lack of support from the health and social care 

community, staff difficulties, inadequate funding, excessive bureaucracy, and 

constant unpredictable changes that result from a fractured system (Killette et al., 

2016; Orellana, 2014). They are the middle person between the care home owner, 

the staff, and residents and, therefore, must balance each stakeholder's priorities 

and needs to make sure that the decisions are profitable for the owners while 

ensuring high-quality care and conditions for their staff and residents. Management 

are usually the decision-makers of general day-to-day decisions, meaning it is 

essential that managers mediate external pressures so that they do not negatively 

impact the care delivered. The manager's attitudes, skills, and behaviours can 

influence the quality of care delivered, staff retention rates, inspection ratings, and 
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resident outcomes (Orellana, 2014, 2017). Despite managers having a significant 

influence on the care home culture and quality of care received, support for 

managers is insufficient. Effective management leadership is crucial when aiming to 

make changes to the care home culture or routines. When the manager is responsive 

and encouraging towards change, staff are more likely to implement and maintain 

change. 

 

The care home culture is not only influential on resident care, but it also significantly 

influences the experience of the workforce, which subsequently influences the 

quality of care delivered. It is critical for staff to feel empowered, have autonomy, 

and take responsibility for residents' care (Killett et al., 2016). Having low preserved 

control and decisional authority alongside high levels of psychological demand, as 

seen in care workers, can lead to high levels of depression and anxiety (Stansfeld & 

Candy, 2006). Additionally, having a lack of autonomy over decisions can lead to low 

job satisfaction and, subsequently, higher staff turnover rates (Stagnitti, 2006). Care 

staff have reported valuing autonomy as it allows them to be flexible and regularly 

make changes to ensure that the care is suitable for their resident's needs (Jacobsen 

et al., 2018). It is argued that it is important for carers to be involved in decision-

making as they work directly with the residents and, therefore, have built 

relationships and understanding with each resident.  

 

Despite this, care staff's autonomy varies between countries and organisations 

within a country. In a five-country study, the care staff in the UK reported having 

little autonomy, with them being excluded from formal care processes, care 

planning, and decision-making (Jacobsen et al., 2018). The lack of autonomy was 

mainly observed in care homes belonging to large chains. In these care homes, all 

staff were excluded from decision-making, with decisions on daily routines such as 

the meal plan being decided by a central team who then distributed the same 

information to all the chain's care homes. Some participants reported feeling 

constantly watched, with there being a fear of being reported for doing something 

wrong; this can create conflicting struggles when incorrect behaviour is in relation to 
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the care home's standardised practices rather than it being harmful to the resident. 

Having a lack of autonomy over their daily routines threatens the concept of person-

centred care, as they were unable to alter their behaviours to meet the 

individualised needs of their residents. 

 

1.4 Communication and Dementia   

As social beings, humans require regular interactions with others to ensure 

psychological, social, and emotional needs are met (Kitwood, 1998). Effective 

communication consists of verbal and non-verbal elements (Jootun & McGhee, 

2011), with verbal communication only accounting for 7% of interactions. The other 

93% consists of non-verbal elements including eye contact, smiling, facial expression, 

personal space, behaviours, and touch (Hegstrom, 1979; Okech et al., 2019).  

 

For individuals with dementia, communication, in particular verbal language, can be 

challenging due to their impairments in cognitive function. However, communication 

is still required to participate in society and express wishes and preferences (Banovic 

et al., 2018). Individuals with dementia may lack the ability to remember correct 

wording, repeat themselves, or use confusing, nonsensical words (Veselinova, 2014), 

and the communication impairments can lead to individuals withdrawing from 

society and becoming socially isolated. As a result of their impairments, non-verbal 

communication may be more fundamental to interactions to ensure preferences, 

wishes, and emotions are expressed and understood (Okech et al., 2018). As 

dementia predominates in older adults, individuals may also experience impairments 

related to older age or other health conditions that can further impair an individual's 

communication ability (Stanyon et al., 2016). Impairments in vision and hearing may 

lead to missed communication, resulting in feelings of frustration and isolation 

(Parker, 2003; Veselinova, 2014). 

 

1.4.1 Communication Within Care Homes 

Communication is essential in nursing care as residents with dementia depend on 

carers to meet their physical, psychological, social, and emotional needs (Jootun & 
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McGhee, 2011; Willemse et al., 2015a, 2015b) to enable fully person-centred care 

(Kitwood, 1997). When effective communication is implemented and relationships 

developedΣ ǘƘŜǊŜ ŀǊŜ ƛƳǇǊƻǾŜƳŜƴǘǎ ƛƴ ǊŜǎƛŘŜƴǘǎ ŀƴŘ ǎǘŀŦŦΩǎ quality of life, staff 

burden, quality of care, job satisfaction, and reduced ǊŜǎƛŘŜƴǘǎΩ ŘƛǎǊǳǇǘƛǾŜ ōŜƘŀǾƛƻǳǊǎ 

(Eggenberger et al., 2013; Nguyen et al., 2019; Savundranayagram, 2014; Willemse et 

al., 2015a, 2015b). The COVID-19 pandemic highlighted how essential interactions 

are for residents. During the pandemic, social contact, activities, and ǊŜǎƛŘŜƴǘǎΩ 

interactions with staff and visitors were reduced to mitigate the spread of the 

disease. This resulted in a large proportion of care home residents experiencing 

extensive deterioration in health (Alzheimer's Society, 2020; Gordon et al., 2020; 

Velayudhan et al., 2020).  

 

Despite communication being a crucial care component, there is no mandatory 

requirement for specific accredited care staff training (Smith et al., 2019). Care 

homes may provide some training, but generally, this focuses more on residents' 

physical health and safety (Vella-Burrows, 2011). Several studies have explored 

effective communication training; however, it seems that research is not transferring 

to the practical setting (Smith et al., 2019). Staff-resident interactions have been 

documented as limited and insufficient (Ward et al., 2008). Language impairments 

and apathy can make initiating conversations challenging. Because of this, residents 

rely on other people to engage with them, especially care staff with whom they 

spend a large proportion of the day. However, reports indicate that residents spend 

much of their day not interacting with anyone. In one study, staff-resident 

interactions only occurred for 2.5% of the day (Ward et al., 2008) and only rose to 

10% when including all interactions. These results are not isolated to one study; 

Willemse et al. (2015b) reported that their participants only experienced, on 

average, 1.5 meaningful interactions over a six-hour observation period, with one-

third of participants having zero positive interactions. A lack of human contact can 

lead to many residents reporting high levels of loneliness. Care home residents are 

twice as likely (22-42%) to experience loneliness compared to similar community-

dwelling individuals (Victor, 2012).  
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As mentioned previously, the role of a carer is demanding because residents with 

complex needs require time-consuming care and support (Testad et al., 2010). 

Demands on carers can lead to care homes prioritising residentsΩ safety and physical 

care (Stanyon et al., 2016), leaving little time allocated to attend to residents' 

psychosocial needs, despite these being fundamental to residenǘǎΩ quality of care 

and life. Staff have also reported feeling pressure from management to complete 

tasks, with interactions not considered part of their role (Windle et al., 2020). 

 

 Additionally, staff interactions are generally short, and fragmented with little 

opportunity for residents to actively engage (Savundranayagam, 2014; Ward et al., 

2008). Care home interactions, coined 'elderspeak', have been characterised by their 

simplistic vocabulary and grammar, shortened sentences, slow speech, elevated 

pitch, and inappropriate use of endearment (Caporael, 1981; Kemper, 1994; Williams 

et al., 2009). Elderspeak has been compared to communication used with babies, 

leading to residents feeling patronised. Elderspeak can negatively influence 

residents' quality of life, increase BPSDs, and resistance to care behaviours (Williams 

et al., 2009).  

 

Not all staff and care homes have the negative communication style present above; 

many acknowledge the importance of meaningful interactions based on person-

centred care (Stanyon et al., 2016). Meaningful interactions should be available to all 

individuals irrespective of their dementia severity and verbal language abilities and 

therefore, care staff should tailor them to the strength and impairments of each 

resident to ensure equal opportunities to connect with others (Savundranayagam, 

2007). Whilst some believe some staff have innate qualities that lend to them 

providing meaningful person-centred communication, formal training is still required 

for many staff. In SavundranŀȅŀƎŀƳΩs study (2014), despite staff having no formal 

training, over a third of recorded interactions used person-centred communication. 

Still person-centred communication was absent in the other two-thirds of recorded 

interactions. 
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Staff-resident interactions become increasingly challenging as the individual's 

dementia progresses and verbal language deteriorates (Paudel et al., 2019). A 

scoping review reported that care staff in four studies had reduced and poorer 

quality interactions with more physically dependent residents or those with more 

significant cognitive impairments (Van Manen et al., 2020). Reduction in verbal 

communication can result in reduced interactions, leading to individuals with 

dementia experiencing social isolation.  

 

When verbal language deteriorates, residents can continue to communicate and 

interact meaningfully through alternative communication forms that remain 

accessible to individuals with dementia (Hubbard et al.,2002; Parker, 2003; Ward, 

2008). Noises and behaviours generally considered as 'challenging behaviour' could 

potentially be individuals expressing themselves and their unmet needs when other 

forms of communication are unavailable (Stanyon et al., 2016; Ward, 2008). The use 

of non-verbal communication allows them to stay connected to the social world and 

maintain their personhood (Cook & Clarke., 2010). One study set in a day-care centre 

discovered that participants had altered their non-verbal behaviours to become 

meaningful and their primary forms of communication (Hubbard et al., 2002). The 

use of touch could signal their wish to engage in interactions, provide proximity to 

the speaking individual when hearing was impaired, or even provide reassurance. 

Certain behaviours, such as holding their walking stick, allowed individuals to convey 

to staff messages that the person found embarrassing such as needing the 

bathroom. However, it is important to recognise that the subtly and ambiguity of 

non-verbal communication may lead to it being missed or misinterpreted. 

 

1.5 Psychosocial Interventions  

Although most dementia conditions are incurable, pharmacological, and psychosocial 

treatments can improve neuropsychiatric and cognitive symptoms and quality of life 

(Alzheimer's Association, 2020b). Research indicates that the benefits of 

pharmacological treatments are limited and can cause adverse side effects (Ballard 

et al., 2009; Gauthier et al., 2010). Therefore, psychosocial interventions may be the 
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preferred form of treatment due to their effectiveness and limited side effects 

(Gauthier et al., 2010; Howard et al., 2001). Psychosocial interventions aim to 

manage dementia symptoms, in particular BPSDs, promote independence and 

maintain function (National Institute for Heath and Care Excellence (NICE), 2018). 

Psychosocial interventions encompass various treatments, including Tailored 

Activities Programs, Exercise, Art Therapy, Aromatherapy, Cognitive Stimulation 

Therapy (CST), Reminiscence Therapy, and Validation Therapy (Berg-Weger & 

Stewart, 2017; Oliveira et al., 2015). Interventions can be completed individually or 

as a group and provided by carers, family members, or specialist professionals in the 

community or care homes (National Collaborating Centre for Mental Health, 2007). 

The appropriateness of interventions depends on dementia type, severity, personal 

preferences, and the targeted symptoms. However, most interventions are 

adaptable to the individual's needs and abilities, making them more likely to be 

effective.   

 

Most treatments target the individual with dementia; however, the condition 

significantly impacts caregivers, whether formal or informal. Therefore, some 

interventions aim to train and support the carer (Elvish et al., 2012; Pusey & 

Richards, 2001; Yasuda & Sakakibara, 2017). Although aimed at the carers, the skills 

and knowledge learnt can, in turn, improve ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ǿƛǘƘ ŘŜƳŜƴǘƛŀΩǎ BPSDs, the 

quality of life for both the individual with dementia and the carer and reduce carers' 

stress. Music is one evidence-based psychosocial intervention regularly used in 

dementia care. 

 

1.6 Music and Dementia  

Music has existed for centuries, integrated into everyday life as a source of 

enjoyment and relaxation, it appears to be central and fundamental to all cultures 

(Park, 2020), and used as a psychosocial intervention for many conditions including 

dementia (McDermott, 2014; McDermott et al., 2018, 2019).  
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1.6.1 Music Processing  

Music processing is apparent in early development, with babies responding to the 

ǇƛǘŎƘ ŀƴŘ ǊƘȅǘƘƳ ƻŦ ǘƘŜƛǊ ƳƻǘƘŜǊΩǎ ǾƻƛŎŜ ό½ŀǘƻǊǊŜΣ нллрύΦ {ƻƳŜ ƛƴŘƛǾƛŘǳŀƭǎ ŀǊƎǳŜ ǘƘŀǘ 

the ability may even be innate. Humans continue to process music throughout their 

life, with research implying that music processing continues to persist during the 

stage of dementia when other brain functions dimmish (Baird & Samson, 2015; 

Devere, 2017). Even in the late stage of dementia individuals have been observed 

engaging with music through listening, singing, and playing instruments (Brotons & 

Koger, 2000). Unlike language, processed mainly in the left hemisphere, music 

processing requires nearly every brain area, which could explain why it remains 

intact when language abilities are severely impaired (Levitin, 2008; Peretz & 

Coltheart, 2003).  Music processing remains intact during dementia, making it a 

potential alternative to traditional verbal communication to facilitate social 

interactions in individuals with language impairments (Chatterton et al., 2010). Music 

allows individuals with dementia to self-express, maintain an identity and connect 

with others (Hsu et al., 2015; McDermott et al., 2014b).  

 

1.6.2 Music Interventions  

 In todaysΩ society, music as a treatment has been questioned due to the difficulty of 

obtaining objective evidence and its subjectivity (Park, 2020). However, the use of 

music therapeutically has been well established in history across cultures and times 

(Sonke, 2011). Music was a vital element in indigenous culture's healing rituals 

allowing individuals to enter the spiritual realm (Sonke, 2011). Although the beliefs 

and rituals of the indigenous cultures are very different to music in healthcare today, 

many of the foundations are the same. Both practices are rooted in connecting and 

communicating with our emotional side. Over centuries, therapeutic music has 

evoked to resemble our concept in western societies today. Although used for many 

years, it has not been easy for music interventions to be accepted (Park, 2020). The 

Flexner report (1910) negatively impacted the acceptance of music intervention after 

doubting its effectiveness due to a lack of significant scientific evidence and 

qualitative methods, leading to medical teachings excluding psychosocial aspects of 

illness (Park, 2020). As mentioned previously, in dementia, individuals' psychosocial 
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needs are equally essential as their physical needs, and treatments should be person-

centred where the whole individual is considered (Kitwood, 1997). In recent years, 

therapeutic music has increased in popularity resulting from further evidence-based 

studies being conducted, with individuals recognising the benefits of music as a 

psychosocial intervention, especially in dementia care (Park,2020, McDermott et al., 

2019). 

 

Music interventions are generally categorised into two types, Music therapy 

facilitated by specialist music therapist (Schneider, 2018) and music activities 

facilitated by anyone regardless of musical experience. The most appropriate music 

intervention to implement depends on the individual, dementia symptoms, and aims 

for treatment.  

 

1.6.2.1 Music therapy 

In recent decades, music therapy has gained popularity as an alternative therapy to 

improve symptoms and well-being in various populations and conditions, including 

dementia (Hara, 2011; McDermott et al., 2018). The therapy aims to work with 

individuals to achieve therapeutic goals and develop therapeutic relationships 

through music and musical elements ǘƻ ƳŜŜǘ ƛƴŘƛǾƛŘǳŀƭǎΩ psychological, social, and 

emotional needs (British Association for Music Therapy, 2017; Schneider, 2018). A 

trained music therapist who, in many countries, requires a postgraduate qualification 

and is registered with a regulating body delivers the sessions. In the UK, music 

therapists are registered with the Health and Care Professions Council (HCPC) 

(Schneider, 2018), with approximately 200-250 music therapists registered working 

in the dementia field who mainly work within care homes. Sessions can be provided 

individually or in small groups, using music activities including singing, musical 

instruments, movement, music and relaxation exercises, lyrics discussions and song 

writing. Therapists use a range of skills, including validation, reminiscence, arousal 

regulation, empathy, holding, containing, turn-taking, and modelling (Hsu et al., 

2015; Kydd, 2001; Lesta & Petocz, 2006; Ridder, 2003; Ridder & Aldridge, 2005; 

Ridder & Gummesen, 2015).  
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Research highlights a variety of significant benefits for music therapy in dementia 

care, including social participation, mental stimulation, improvements in memory, 

agitation, alertness, and depression (Aldridge, 2000; Bannan & Montgomery-Smith, 

2008; Ray & Götell, 2018; Ridder et al., 2013; Svansdottir & Snaedal, 2006). Although 

music therapy can effectively improve dementia symptoms and quality of life, the 

intervention is available to a limited number of individuals, partly owing to the 

limited number of dementia-specific music therapists (Schneider, 2018). Additionally, 

although music therapy can be more cost-effective than other treatments, many care 

homes have limited available finances and resources to employ a music therapist. 

 

1.6.2.2 Music Activities  

Music activities provided by care staff, volunteers, or musicians, can be an 

alternative to music therapy. Research suggests that music activities can be equally 

effective as music therapy and sometimes may be more suitable due to their 

flexibility and the ability to provide them regularly (Dahms et al., 2021; Raglio et al., 

2012). If structured and implemented effectively, they can have similar therapeutic 

benefits to music therapy, including improved memory recall, language skills, 

aggression, agitation, social behaviours, isolation, and relationships (Götell et al., 

2002; Raglio et al., 2012; Sixsmith and Gibson,2007; Van der Vleuten et al., 2012; 

Wall & Duffy, 2010). When facilitated by care staff, staff can experience improved 

quality of life, job satisfaction, communication skills, and reduced stress and burden 

(Swall et al., 2020). Music can aid staff in recognising the person behind the 

diagnosis, facilitating the development of more meaningful relationships (Campbell 

et al., 2017; Clare et al., 2019; Hsu et al., 2015). 

 

Music activities can take different forms; they can be active, where the individual 

directly engages, including singing, dancing, or playing musical instruments (Sixsmith 

& Gibson,2007), or can be passive, where the music occurs without direct 

engagement, including listening to live or recorded music. Research suggests that 

active music may be more beneficial for individuals with dementia (Raglio et al., 

2015); however, passive music listening is beneficial in some situations, including 



52 
 

during night-time or when agitated. Music activities can be an isolated or shared 

experience, and both can be beneficial to target different outcomes. However, 

generally, music in care homes consists of live performances or recorded music.  

 

1.6.3 Music Intervention in Care Homes  

Using music while completing other tasks, such as personal care and mealtimes, has 

been highlighted as beneficial for individuals with dementia by improving the time 

efficiency and task effectiveness (Götell et al., 2002, 2003, 2012; Hammar et al. 2010, 

2011a). Including music in care tasks can improve the caring experience for both 

residents and staff, as highlighted in a series of articles exploring Music Therapeutic 

Care (MTC) (Engström et al. 2011a, 2011b; Götell et al., 2002,2003,2009, 2012; 

Hammar et al., 2010, 2011a,2011b, 2011c). MTC involves carers singing during 

personal morning care, mealtimes, and personal transfers compared to usual care. 

Improvements in behaviour, language, mood, and impairments were observed when 

staff introduced singing.  

 

The ease of implementation, low costs, and the ability to be facilitated by staff can 

make music activities more suitable for some care homes (Herbert et al., 2018; 

Thomas et al., 2017). However, it seems that research is not transitioning 

successfully into practice. In 2017, only 5% of care homes provided good quality arts 

and music interventions (Bamford & Bowell, 2017). This statistic explored all art 

provisions; therefore, the number of care homes providing music-specific 

interventions could be lower. The quality of music activities may vary between care 

homes depending on the ownership, management, staff employed and available 

funds. McDermott et al. (2018) suggested that the benefits of music may only be 

apparent when high-quality interventions are successfully implemented. Otherwise, 

they may be ineffective and even harmful to residents. 

 

Allison & Smith (2020) explored one care home that displayed a fully immersed 

musical resident experience. The care home employed 28 activity staff providing 

daily art and music activities from 9am - 7:30pm. Residents also had access to an art 
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studio and musical instruments to use at their leisure. Participants felt that 

incorporating music into the home built a sense of community where all individuals 

were included despite their impairments. The use of music allowed residents to feel 

equal to staff by participating in public events such as concerts. The activities 

provided residents with a sense of autonomy and normalised identity. The identity of 

being a patient was removed, with some gaining new identities as musicians, 

painters, and songwriters. Overall, music and the arts aided the development of 

reciprocity, improving residents' quality of life. The care home described above 

displays an integrated music program; however, this is unrealistic for many care 

homes.  

 

1.6.4 Factors Influencing Implementation of Music in Care Homes  

Many care homes hold positive views of using music in care, but many barriers 

prevent successful long-term implementation of music interventions. In Sung et al.'s 

(2011) study, despite holding positive views on music in dementia care, only 30.8% of 

staff used music with residents, with them suggesting numerous potential barriers 

preventing implementation. The primary barriers presented by staff were limited 

resources, knowledge, and time. Similar to engaging in meaningful interactions, 

there is limited available staff time to provide active music activities; (Batt-Rawden & 

Storlien, 2019; Garrido et al., 2019; Sung et al. 2011).  However, The MTC studies 

highlighted the plausibility of incorporating some form of effective music 

ƛƴǘŜǊǾŜƴǘƛƻƴ ƛƴǘƻ Řŀƛƭȅ ǊƻǳǘƛƴŜǎ ǿƘŜƴ ǎǘŀŦŦΩǎ ǘƛƳŜ ƛǎ ǊŜǎǘǊƛŎǘƛǾŜ όEngström, 2011a, 

2011b; Götell, 2002, 2009; Hammar, 2010, 2011a, 2011b, 2011c). MTC allows staff to 

provide music while completing essential physical care. Therefore, the barrier may 

be a lack of available training and resources teaching successful implementation of 

music interventions into time-constrained routines. 

 

Although music can be incorporated into other tasks, the staff in Batt-Rawden & 

StorlienΩǎ (2019) study reported that initially exploring residents' music preferences 

was time-consuming, especially when residents had limited verbal communication, 

leading to staff needing to use alternative forms to discover preferences. Whilst 
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exploring residents' music preferences may be time-consuming, this can provide a 

vital time for staff to discover the individual behind the diagnosis through 

conversations and reminiscence. Once residents' music preferences have been 

documented, using music during daily care could make task completion efficient and 

save care staff time (Engström, 2011a, 2011b; Götell, 2002, 209; Hammar, 2010, 

2011a, 2011b, 2011c). Ekra & Dale (2020) also reported that resident improvements 

could lead to the intervention being time and resource-saving. 

 

Care homes consist of a variety of job roles, and psychosocial interventions generally 

require collective teamwork to implement them successfully and effectively. Many 

studies discovered resistance to implementation from management and staff (Batt-

Rawden & Storlien, 2019; Garrido et al., 2019). When management is enthusiastic 

about interventions, they can encourage staff to use them, whereas when 

management is unsupportive, they may not provide staff with the required time, 

resources, or support to use the intervention and may prioritise other tasks that align 

with their care home priorities. The participants ƛƴ 9ƪǊŀ ϧ 5ŀƭŜΩǎ ǎǘǳŘȅ όнлнлύ were 

enthusiastic about the intervention at the study start and recognised the benefits. 

However, staff enthusiasm and motivation lapsed once the formal training ended, 

and the music therapist was not providing regular in-house support. With the drop in 

music usage, the positive impact on residents also decreased.  

 

Garrido et al. (2019) suggested that the primary barrier to implementing music 

interventions was cost related. Many facilities could not afford regular music 

therapists or music performers. Even obtaining resources such as iPods for 

personalised music listening was financially unavailable for some care homes. 

 

1.6.5 Person-centred Music Care  

Many care homes play music in communal areas to create a pleasant experience; 

however, generally, the music is not tailored to the residents (Van der Geer et al., 

2009). From personal clinical experience, genres generally consist of war songs or 

contemporary pop radio stations. Although war songs may evoke reminiscence in 
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some residents; for other they may elicit negative memories, leading to distress. 

Additionally, as years pass, more residents are of an age where they cannot relate to 

the war or the music from the time. Similarly, care staff may listen to contemporary 

pop music as this is their preferred music genre, but residents may be unable to 

relate and, therefore, not engage with it (Paolantonio et al., 2021). Music taste is 

personal, developed over time and influenced by life stories. In one study, residents 

perceived modern music as different from the past and therefore it was not 

appreciated as they found it difficult to understand and it did not convey emotions 

leading to residents not connecting with the music (Paolantonio et al., 2021). 

Interventions may be ineffective if residents cannot connect with the chosen music. 

 

Music interventions should be person-centred, tailored to the individual's 

preferences, wishes, and needs (Bowell & Bramford,2018). Residents should be 

actively involved in designing their music intervention when possible. Despite many 

music interventions aiming to meet individuals' psychological, social, and emotional 

needs, many do not individualise or consider residents' music preferences (Hackett 

et al., 2021). Instead, one intervention design is applied to all individuals despite the 

heterogeneity in abilities and goals. For many studies, the main goal is to reduce 

neuropsychiatric symptoms. However, different symptoms benefit from different 

interventions. Hackett et al. (2021) also argue that many individuals with dementia 

are reduced to their symptoms, despite many behaviours being justified for the 

situation they are experiencing. For example, experiencing anxiety and depression 

due to transitioning to a care home which is confusing and isolated, is an appropriate 

reaction. Hackett et al. (2021) argue that considering behaviours in relation to the 

individual's circumstances can alter the implementation of music interventions. For 

example, instead of using music to manage Ψproblem behaviourǎΩ, music can offer 

comfort and promote personhood, improving residents' quality of life. Hackett et al. 

(2021) proposed that instead of aiming research and music interventions to relieve 

symptoms, we should move towards more person-centred goals such as Kitwood's 

six fundamental needs. 
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1.6.6 Adverse Effects of Music 

Extensive research highlights the positives of music for individuals with dementia. 

However, the potential adverse effects of music for these individuals should not be 

dismissed. Whilst music can be a powerful tool to aid reminiscence, not all residents 

might like music, and may also equally invoke negative memories resulting in distress 

(Garrido et al., 2019; Silverman et al., 2020). Whilst care staff are often aware of this, 

it has been reported that such awareness is not ubiquitous (Garrido et al., 2019). 

Adverse evocations can be mitigated by exploring a residentΩs music preference and 

by providing awareness of this pitfall to care staff (Garrido et al., 2019; Krøier et al., 

2020). 

 

1.6.7 Music Skill-Sharing  

In recent years, music therapists have seen increased opportunities to collaborate 

with care staff, family members, and community musicians to share their skills and 

knowledge (McDermott et al., 2018). Skill-sharing allows for an increase in indirect 

music therapy practices to be introduced into dementia care when music therapists 

are unavailable to provide clinical practises. It is becoming common for therapists to 

share therapeutic skills, which can be incorporated into staff's daily routine to allow 

benefits to continue outside of therapy sessions. As mentioned previously, music 

interventions must be high quality and well-informed to ensure efficacy and safety 

(McDermott et al., 2018). The delivery of music interventions is equally vital as the 

specific content. As highlighted in previous research, many care staff and family 

members may lack knowledge and experience in dementia and music interventions 

(Garrido et al., 2019, 2020; Robinson et al., 2014; Sung, 2011; Werner, 2001). 

Inappropriate or lack of space and support, that allows staff to reflect on how to be 

with the individual can lead to a loss in benefits (McDermott et al., 2018). Skill-

sharing allows therapists to withdraw when formal therapy ends, with the residents 

still being supported through music.  

 

As mentioned previously, the availability of music therapists is limited, especially in 

the UK; therefore, music therapy and skill-sharing are limited to a small number of 
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care homes (Schneider, 2018). Additionally, the training care staff receive is from 

music therapists' experience; therefore, there is reduced consistency between 

therapists. Manual-based interventions exploring the integration of music therapy 

skills into care home routines through staff training are currently limited (McDermott 

et al., 2018). Therefore, there is a need for a structured manual developed from 

evidence-based practices to train staff in music. The manual should focus on the type 

of music activities and the delivery by the facilitator to connect with residents. A 

skills-sharing manual would allow music therapists' knowledge to be shared and 

accessible to a larger population of care homes. 

 

1.7 Person Attuned Musical Interaction (PAMI) 

Person Attuned Musical Interaction (PAMI) is an evidence-based staff training 

intervention aiming to provide care staff with music therapy skill-sharing training. 

The tool consists of a manual and training package to provide care staff with 

knowledge and guidance on musical therapeutic skills that can be incorporated into 

care homes (Ridder et al., 2022, 2023). The manual aims to promote and facilitate 

more meaningful two-way attuned interactions between care staff and residents 

with dementia. A team of music therapist researchers at Aalborg University, 

Denmark, developed PAMI-DK (Ridder et al., 2022,2023). The original team trained 

music therapists in the principal and practises of PAMI for them to attend care 

homes to train care staff. The manual consists of indirect music therapy practical 

skills and techniques used by music therapists to develop relationships to improve 

symptoms and quality of life. The training aims to make care staff more aware of 

how they interact with residents and to reflect on their practices. The skills learnt by 

staff allow residents with dementia to become equal communication partners by 

highlighting the importance of non-verbal communication skills. The tool highlights 

residents' strengths without limiting them due to their impairments.  

 

The team that created the PAMI-DK used the Medical Research Council (MRC) 

Guidelines for complex interventions during the development process, with them 

conducting several studies for each step (Figure 1.2). The Development of PAMI-DK 
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consisted of 12 sub-projects beginning with the development stage where they 

explored the concept of attunement, care home interactions and PAMI through 

systematic reviews and Lego serious play (LSP) which resulted in the development of 

the PAMI-DK resources and PAMI theory book. The next stages were to explore 

elements of PAMI to test the feasibility and acceptability which was achieved 

through three sub-projects with music therapist and carers. The evaluation stage 

consisted of evaluating music ƛƴǘŜǊŀŎǘƛƻƴǎΣ ǎǘŀŦŦΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ƳǳǎƛŎ 

interactions using a PAMI protocol and music ǘƘŜǊŀǇƛǎǘǎΩ evaluation of the PAMI 

resources. The other three stages led to a final PAMI manual being developed and 

beginning to be implemented into Danish care homes. 

 

 

Figure 1.2 Figure from the PAMI-DK intervention development process as presented in Ridder 
et al. (2023) 

 

1.8 Attunement  

PAMI main aim to promote two-way attuned musical interactions between staff and 

residents with dementia.  "Attunement refers to a mutual phenomenon that occurs 

between two or more people, with their emotional states influencing the dynamic 

process between them" (Krøier et al. 2020). There is little dementia research 

documenting attunement in care relationships. Although previous research has 
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highlighted the concept without explicitly referring to attunement. A systematic 

review by Alsawy et al. (2017) explored different communication strategies used in 

care homes, with one consisting of interpersonal characteristics focusing on 

ΨattunementΩ and personhood. Care staff reported "being" in communication by 

ŀǘǘǳƴƛƴƎ ǘƻ ǘƘŜ ǊŜǎƛŘŜƴǘϥǎ ŦŜŜƭƛƴƎǎ ŀƴŘ ǇŜǊǎǇŜŎǘƛǾŜǎ ǊŀǘƘŜǊ ǘƘŀƴ άŘƻƛƴƎέ 

communication.  Using the term attunement in dementia research may be less 

documented; however, the concept is longstanding in developmental psychology 

with it being a core component of infant and carer interactions (Papousek, 1979). 

Stern (1985), a key researcher in attunement, explored the connection between 

infant and caregiver, mainly consisting of non-verbal processes.  

 

Many person-centred core components are also vital for attunement. To attune, the 

individual must take the perspective of the other, having a genuine interest in the 

person behind the diagnosis (Krøier et al., 2020). The caregivers must be aware and 

attuned to the individual's needs, wish and beliefs, attuning to their personhood 

(Palmer, 2014). In dementia care, attunement requires care staff to involve 

themselves emotionally in the interaction to acknowledge the resident's emotions 

and needs. Participants in the MTC study (Hammar et al., 2010) reported feelings of 

loneliness and powerlessness due to one-sided interactions. Attuned interactions 

create a feeling of reciprocity that relieves loneliness for residents and creates staff 

satisfaction (Krøier et al., 2020; Hammar et al., 2010), allowing the resident and care 

staff to live in a moment of equality. The systematic review by Krøier et al. (2020) 

reported that residents' psychosocial needs are met when reciprocity is achieved, 

and communication can occur easier and smoother. 

 

1.8.1 Attunement in Music Therapy 

In music therapy, therapists are trained to musically attune to patients to aid the 

development of therapeutic relationships. However, the training of this deeper 

connection is lacking in care staff training (Krøier et al., 2020). The use of music to 

achieve attunement may be more arbitrary to care staff. Even when not using music 
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directly, interactions contain musical elements vital for attunement (Krøier et al., 

2020).  

 

The core component of attunement is connecting to the other individual's 

perspectives. Therefore, the ability to alter communication style to match is 

essential. Adjusting the tempo ensures that both parties interact equally without the 

carer controlling the interaction (Jost et al., 2010). Research has previously 

highlighted that care staff and residents can interact at different speeds, with the 

staff member sometimes working faster than the resident can process (Hammar et 

al. 2010, 2011a, 2011b). Turn-taking is a crucial skill in music therapy to ensure that 

the interaction actively involves the resident, allowing them to stand as an equal 

individual (Clare et al., 2019; Jost et al., 2010; Ridder & Gummesen, 2015). The voice 

can be altered and adapted to attune to the individual with dementia; for example, 

the tone can convey different emotions (Krøier et al., 2020). Interactions can occur 

successfully when the tone matches the other individual's needs. A misalignment in 

the carer's voice and the resident's needs could negatively impact the individual and 

situation.  

 

Although staff may lack attunement vocabulary (Häggström, 1998), the ability to 

recognise musical elements in interactions is believed to be innate (Krøier et al., 

2020). Communicative musicality explores the innate capacity to use musical 

paraments, including timing, tempo, and dynamic patterns of sounds in interactions 

(Malloch, 1999). Babies and mothers have been observed communicating despite the 

baby being unable to understand the context of the mother's words and responding 

with nonsensical sounds. When observing babies' and mothers' interactions, they 

generally consist of wordless songs, rhythmic reparative nonsensical sounds, and 

imitation, all which babies seem to recognise and respond to. Babies can 

discriminate timing, pitch, volume, harmonical intervals and voice quality from an 

early age. Communicative musicality seems to remain intact in individuals with 

dementia. Therefore, the techniques can be adapted for dementia care to allow 

individuals to use musical elements to attune (Krøier et al., 2020; Ward et al., 2008). 
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1.9 Gap in the Literature  

Music therapy skill-sharing is relatively new; therefore, there is currently a lack of 

clarity on which music therapy and non-verbal skills are transferable. Additionally, 

there is limited evidence on the applicability of musical interaction in care staff 

practices (Kroier, 2022; McDermott et al., 2018). PAMI was developed as a 

conceptual framework to describe the nonverbal musical interactions that happen 

ǎǇƻƴǘŀƴŜƻǳǎƭȅ ōŜǘǿŜŜƴ ŎŀǊŜƎƛǾŜǊǎ ŀƴŘ ǇŜǊǎƻƴǎ ǿƛǘƘ ŘŜƳŜƴǘƛŀΦ ¢ƘŜ ǿƻǊƪ ōȅ wƛŘŘŜǊΩǎ 

team (Krøier, 2022; Ridder et al., 2023; Anderson- Ingstrup, 2020) aimed to support 

the application of PAMI in dementia care and to support music therapists in 

delivering music therapy skill-sharing. The program allows care staff to reflect on 

their practices, explore musical interactions, and create a shared professional 

language to verbalise their experiences and practices (Krøier, 2022).  

 

As the results from the Danish studies (Ridder et al., 2023; Krøier, 2022) were 

presenting promising results, it was decided to introduce a version of PAMI to the 

UK. However, the efficacy of a psychosocial intervention in one country does not 

guarantee efficiency in a country different from the country of origin (Hutson et al., 

2014); therefore, when planning to introduce PAMI to the UK, cultural adaptations 

were required to improve the likelihood of efficacy and implementation. 

Additionally, the original PAMI delivery trains music therapists to deliver the training 

to care staff. As highlighted earlier in the chapter, music therapy is limited to a few 

UK care homes with the finances and who prioritise funds for psychosocial 

interventions. Adapting the PAMI training to be delivered to care staff directly by the 

PAMI-UK team could make the training more accessible to a wider care home 

population, including those with limited finances. PAMI-UK aims to be a compacted 

version that can be delivered quickly to care staff. Finally, the researchers at Aalborg 

University are all involved in training less-experienced music therapist; therefore, 

they could use their networks to train Danish music therapists. Whereas the UK 

researchers are not affiliated with any UK Music therapy training courses. Due to the 

lack of a network, having a PAMI-UK team consisting of two music therapists who 

directly trained care staff was more practical to enable the team to offer training 

quickly to care staff. 
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1.10 Aims 

1. Conduct a systematic narrative synthesis review to explore how care home music 

interventions facilitate social interactions between care staff and residents with 

dementia. 

2. Develop a UK training resource based on PAMI-DK that is culturally appropriate 

for UK care homes.  

3. Conduct a manual field-testing study to pilot the training format and evaluate its 

content validity, including cultural appropriateness, suitability usability, 

readability, and clinical relevance.  

4. Conduct a manual evaluation study to investigate its implementation process in a 

care home setting and collect preliminary data to determine the effects of PAMI-

UK on residents with dementia and care staff.  
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2. Analysing the Use of Music to Facilitate Social Interactions in 

Care Home Residents with Dementia: Narrative Synthesis 

Systematic Review 

 

This chapter has been adapted into an article: Waters et al (2022). Analysing the use 

of music to facilitate social interactions in care home residents with dementia: 

Narrative synthesis systematic review. Dementia (London), 21 (6), 2072-2094. 

https://doi.org/10.1177/14713012221100625 

 

2.1  Introduction 

Transitioning into a care home can be stressful and upsetting, as many feel they are 

losing their home, identity, and independence (Thein et al., 2011). The transition can 

be especially frightening for individuals with dementia, whose impairments such as 

memory loss may make the care home seem scary, confining, and isolated (Wiersma 

& Pedlar, 2008). Relationships developed between carers and residents impacts 

ǊŜǎƛŘŜƴǘǎΩ ǿŜƭƭ-being and quality of care (Willemse et al., 2015a, 2015b). Despite this, 

residents can experience a lack of stimulating interactions or activities (Schreiner et 

al., 2005), potentially due ǘƻ ŎŀǊŜǊǎΩ ŘŜƳŀƴŘǎ ŀƴŘ ƘƛƎƘ ǿƻǊƪƭƻŀŘ ǇǊŜǎǎǳǊŜǎ ƻǊ 

ǊŜǎƛŘŜƴǘǎΩ ƭŀƴƎǳŀƎŜ ƛƳǇŀƛǊƳŜƴǘǎ όaƻȅƭŜ Ŝǘ ŀƭΦΣ нлмоύΦ !ǎ ŘŜƳŜƴǘƛŀ ǇǊƻƎǊŜǎses, 

individuals may retreat from social interactions when impairments initially develop 

due to embarrassment and frustration (Banovic et al., 2018; Veselinova, 2014).  

 

Music can support communication, even when language deteriorates (Cross, 2014). 

The ability to continue to process music through the dementia stages allows 

individuals to continue to engage with music, making it a potentially helpful tool for 

residents to interact with others and express themselves (Brotons &Koger, 2000; 

Jacobsen et al., 2015; Peretz & Coltheart, 2003).  

 

While many systematic reviews have explored the effects of music, many focus 

exclusively on music therapy, or not solely on social interaction outcomes (Brotons et 

al., 1997; Fusar-Poli et al., 2018; McDermott et al., 2013; Petrovsky et al., 2015; Van 

der Steen et al., 2018; Vink & Hanser, 2018). To our knowledge, this is the first 
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systematic review to explore how care home music interventions may facilitate social 

interactions, including both quantitative and qualitative studies. The data collected, 

identified previously researched interventions and their efficacy, which can aid the 

development of future music interventions to improve care home interactions. This 

review investigates the quality, efficacy, and care home music intervention 

mechanisms to facilitate social interactions. This review will also explore whether the 

mechanisms for social interactions differ for music therapy compared to music 

activities. 
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2.2  Methods 

This review was conducted using a prespecified protocol and in accordance with the 

Preferred Reporting Items for Systematic Reviews and Meta-analyses (PRISMA) 

statement (Moher et al., 2009). A narrative synthesis was conducted due to the 

flexibility of the approach, allowing for the exploration of the mechanisms for how 

and why care home music interventions facilitate social interactions, in studies with 

considerable heterogeneity in methodology, interventions, and participants (Popay 

Ŝǘ ŀƭΦΣ нллсύΦ tƻǇŀȅ Ŝǘ ŀƭΦΩǎ (2006) four-element framework was used to answer the 

following research question: How do care home music interventions facilitate social 

interactions for residents with dementia? 

 

tƻǇŀȅΩǎ όнллсύ ŦƻǳǊ-element framework 

1) Developing a theory of how the intervention works, why, and for whom 

(Presented in Methods) 

2) Developing a preliminary synthesis of findings of included studies (Presented in 

Findings) 

3) Exploring relationships in the data (Presented in Findings and Discussion)  

4) Assessing the robustness of the synthesis (Presented in Findings and Discussion) 

 

2.2.1  Narrative Synthesis Element One: Developing a Theory  

Music in dementia care has several roles, including music as a leisure activity to 

contribute to well-being (Laukka, 2007), cognitive decline prevention (Klimova et al., 

2017) and altering BPSDs in people with dementia (Ellewela et al., 2021).  The roles 

and aims of music therapy and music activities differ. Music therapy is a controlled 

use of music (Munro & Mount, 1978), with the elements and skills used being an 

intentional decision from the music therapist to achieve therapeutic goals and 

develop therapeutic relationships ǘƻ ŀŘŘǊŜǎǎ ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ ǇǎȅŎƘƻƭƻƎƛŎŀƭΣ ǎƻŎƛŀƭΣ ŀƴŘ 

emotional needs (British Association for Music Therapy, 2017; American Music 

Therapy Association, 2023; Schneider, 2018). Music therapy is a clinical and 

evidence-based use of music interventions (American Music Therapy Association, 

2023). 



66 
 

 Whereas music activities are generally used for health promotion or recreational 

goals (Stegemann et al., 2019). Music activities in care homes are generally less 

intentional. Having music on in care homes has become a natural practice that staff 

continue as it has become the normal. Generally, there is less reflection on the type 

of music played; instead, staff play songs that either they like, the residents like or 

what they think residents should like. While there are some evidence-based music 

activities, overall, music in care homes is everyday passive music listening that is an 

integral part of human life without the staff considering the therapeutic benefits 

above residents' enjoyment. Music activities generally have broader aims and lack a 

specific intervention model, long-term goals, and a specific therapeutic setting 

(Spiro, 2010). Raglio and Gianelli (2009) argue that the main difference between 

music therapy and music activities is the absence of long-term goals in music 

activities. Although the aims differ, previous research highlights that benefits can be 

similar if implemented successfully. 

 

{ŜǾŜǊŀƭ ǘƘŜƻǊŜǝŎŀƭ ŦǊŀƳŜǿƻǊƪǎ ƘŀǾŜ ōŜŜƴ ǇǊƻǇƻǎŜŘ ǘƻ ŜȄǇƭŀƛƴ ǘƘŜ ŎƻƴŎŜǇǘǎ ōŜƘƛƴŘ 

ƳǳǎƛŎ ǘƘŜǊŀǇȅ ŀǎ ŀ ǘǊŜŀǘƳŜƴǘΦ ! ŎƻƴŎŜǇǘǳŀƭ ƳƻŘŜƭ ƻŦ ƳǳǎƛŎ ǘƘŜǊŀǇȅ Ƙŀǎ ōŜŜƴ 

ǇǊƻǇƻǎŜŘ ǘƘŀǘ ƛƴŎƭǳŘŜǎ ǳǎƛƴƎ ŀƴǘŜŎŜŘŜƴǘǎ όǾƛōǊŀǝƻƴΣ ǎƻǳƴŘΣ ǘƻƴŜΣ ǝƳōǊŜΣ ƛƴǘŜƴǎƛǘȅΣ 

ŀƴŘ ǘŜƳǇƻύ ŀƴŘ ŀǧǊƛōǳǘŜǎ όǊƘȅǘƘƳΣ ƳŜƭƻŘȅΣ ǇƛǘŎƘΣ ƘŀǊƳƻƴȅΣ ƛƴǘŜǊǾŀƭύ ǘƻ ƛƴƅǳŜƴŎŜ 

ŎƻƴǎŜǉǳŜƴŎŜǎ όtǎȅŎƘƻƭƻƎƛŎŀƭ ŀƴŘ ǇƘȅǎƛƻƭƻƎƛŎŀƭ ǊŜǎǇƻƴǎŜǎύ όaǳǊǊƻŎƪ ϧ .ŜƪƘŜǘΣ нлмсύΦ 

aǳǎƛŎ Ŏƻƴǎƛǎǘǎ ƻŦ ŬǾŜ ŜƭŜƳŜƴǘǎ ǘƘŀǘ ŀǊŜ ŎƭƻǎŜƭȅ ǊŜƭŀǘŜŘΣ ƛƴǘŜǊŘŜǇŜƴŘŜƴǘΣ ŀƴŘ ƴƻƴπ

ƘƛŜǊŀǊŎƘƛŎŀƭΥ ǊƘȅǘƘƳΣ ƳŜƭƻŘȅΣ ǇƛǘŎƘΣ ƘŀǊƳƻƴȅΣ ŀƴŘ ƛƴǘŜǊǾŀƭ ό.ǳƴǘΣ мффпύΦ Lƴ aǳǎƛŎ 

ǘƘŜǊŀǇȅΣ ǘƘŜǎŜ ŬǾŜ ŜƭŜƳŜƴǘǎ ŀǊŜ ǊŜŎƻƎƴƛǎŜŘ ŀƴŘ ƳŀƴƛǇǳƭŀǘŜŘΦ CƻǊ ŜȄŀƳǇƭŜΣ ǘƘŜ ƳǳǎƛŎ 

ǘƘŜǊŀǇƛǎǘ Ƴŀȅ ŎƻƴǎƛŘŜǊ ǘƘŜ ǊƘȅǘƘƳ ƻŦ ǘƘŜ ƳǳǎƛŎ ǳǎŜŘ ǿƘŜƴ ǿŀƴǝƴƎ ǘƻ ŎŀǇǘǳǊŜ ǘƘŜ 

ǇŜǊǎƻƴϥǎ ŀǧŜƴǝƻƴΦ ²ƘŜǊŜŀǎ ǘƘŜ ƳŜƭƻŘȅ ǿƻǳƭŘ ōŜ ŎƻƴǎƛŘŜǊŜŘ ǿƘŜƴ ǳǎƛƴƎ ƳǳǎƛŎ ŀǎ ŀ 

ŎƻƳƳǳƴƛŎŀǝƻƴ ǘƻƻƭΦ ¢Ƙƛǎ ƛƴπŘŜǇǘƘ ǊŜƅŜŎǝǾŜ ŘŜǇƛŎǝƻƴ ƻŦ ƳǳǎƛŎ ǿƻǳƭŘ ƴƻǘ ōŜ ǎŜŜƴ ƛƴ 

Ƴƻǎǘ ƳǳǎƛŎ ŀŎǝǾƛǝŜǎ ŘŜƭƛǾŜǊŜŘ ōȅ ŎŀǊŜ ǎǘŀũΦ  

 

¢ƘŜ ƘŜǳǊƛǎǝŎ ǿƻǊƪƛƴƎ ŦŀŎǘƻǊ ƳƻŘŜƭ ŦƻǊ ƳǳǎƛŎ ǘƘŜǊŀǇȅ ŀƛƳŜŘ ǘƻ ŘǊŀǿ ƻƴ ǇǊŜǾƛƻǳǎƭȅ 

ǇǊƻǇƻǎŜŘ ŦǊŀƳŜǿƻǊƪǎ ǘƻ ŎǊŜŀǘŜ ŀ ƳƻǊŜ ƛƴŎƭǳǎƛǾŜ ŎƻƳǇƭŜȄ ƳƻŘŜƭ όIƛƭƭŜŎƪŜ Ŝǘ ŀƭΦ 

нллрύΦ ¢ƘŜ ƳƻŘŜƭ ŘǊŀǿǎ ƻƴ ŬǾŜ ŦŀŎǘƻǊǎΥ ŀǧŜƴǝƻƴ ƳƻŘǳƭŀǝƻƴΣ ŜƳƻǝƻƴ ƳƻŘǳƭŀǝƻƴΣ 
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ŎƻƎƴƛǝƻƴ ƳƻŘǳƭŀǝƻƴΣ ōŜƘŀǾƛƻǳǊ ƳƻŘǳƭŀǝƻƴ ŀƴŘ ŎƻƳƳǳƴƛŎŀǝƻƴ ƳƻŘǳƭŀǝƻƴΦ ¢ƘŜ 

ǘƘŜƻǊȅ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ƳǳǎƛŎ Ŏŀƴ ōŜ ǳǎŜŘ ǘƻ ŀǧǊŀŎǘ ŀǧŜƴǝƻƴΣ ŦŀŎƛƭƛǘŀǘŜ ƳƻǾŜƳŜƴǘ ŀƴŘ 

ōŜƘŀǾƛƻǳǊΣ ŦŀŎƛƭƛǘŀǘŜǎ ŎƻƳƳǳƴƛŎŀǝƻƴΣ ŀƴŘ ǊŜƎǳƭŀǘŜ ŜƳƻǝƻƴǎΦ 

 

{ŜǾŜǊŀƭ ŦǊŀƳŜǿƻǊƪǎ ŀƭǎƻ ŜȄƛǎǘ ǘƻ ŜȄǇƭŀƛƴ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ƳǳǎƛŎ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛƴ ƎŜƴŜǊŀƭ 

ǿƛǘƘƻǳǘ ŘƛǎǝƴƎǳƛǎƘƛƴƎ ōŜǘǿŜŜƴ ƳǳǎƛŎ ǘƘŜǊŀǇȅ ŀƴŘ ƳǳǎƛŎ ŀŎǝǾƛǝŜǎΦ hƴŜ ŦǊŀƳŜǿƻǊƪ ƛǎ 

ǘƘŜ tǊƻƎǊŜǎǎƛǾŜƭȅ [ƻǿŜǊŜŘ {ǘǊŜǎǎ ¢ƘǊŜǎƘƻƭŘ aƻŘŜƭ όIŀƭƭ ϧ .ǳŎƪǿŀƭǘŜǊΣ мфутΤ 

tŜǘǊƻǾǎƪȅΣ нлмпύΣ ǿƘƛŎƘ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ƳǳǎƛŎ Ŏŀƴ ŘŜŎǊŜŀǎŜ ǎǘǊŜǎǎ ƭŜǾŜƭǎ ŦǊƻƳ ϥŀƴȄƛƻǳǎϥ 

ƻǊ ϥŘȅǎŦǳƴŎǝƻƴŀƭϥ ǘƻ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭϥǎ ϥŦǳƴŎǝƻƴŀƭϥ ƭŜǾŜƭΦ LƴŘƛǾƛŘǳŀƭƛǎŜŘ aǳǎƛŎ 

LƴǘŜǊǾŜƴǝƻƴ ŦƻǊ !Ǝƛǘŀǝƻƴ ƛǎ ŀ ŦǊŀƳŜǿƻǊƪ ǘƘŀǘ ǎǘŜƳƳŜŘ ŦǊƻƳ Iŀƭƭ ϧ .ǳŎƪǿŀƭǘŜǊΩǎϥ 

ǿƻǊƪ όмфутύΦ ¢ƘŜ ŦǊŀƳŜǿƻǊƪ ŀƛƳǎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ƳǳǎƛŎ ǊŜŘǳŎŜǎ ǎǘǊŜǎǎ ƛƴ 

ƛƴŘƛǾƛŘǳŀƭǎ ǿƛǘƘ ŘŜƳŜƴǝŀ ǿƘƻ ŀǊŜ ŜȄǇŜǊƛŜƴŎƛƴƎ ŀƎƛǘŀǝƻƴ ōȅ ŜȄǇƭƻǊƛƴƎ ǘƘŜ ǳǎŜ ƻŦ 

ƳǳǎƛŎ ǘƻ ŎǊŜŀǘŜ ǇƭŜŀǎŀƴǘ ƳŜƳƻǊƛŜǎ ǘƻ ǎƻƻǘƘŜ ǿƘƛƭŜ ŀƭǎƻ ǳǎƛƴƎ ƳǳǎƛŎ ǘƻ ǎǝƳǳƭŀǘŜ ŀƴŘ 

ƻǊƛŜƴǘŀǘŜ όDŜǊŘƴŜǊΣ мффтύΦ  

 

¢ƘŜ ¢ƘŜƻǊŜǝŎŀƭ CǊŀƳŜǿƻǊƪ ƻŦ aǳǎƛŎ ¢ƘŜǊŀǇȅ ƛƴ ƻƭŘŜǊ ŀŘǳƭǘǎ ǿƛǘƘ ŘŜƳŜƴǝŀ ǳǎŜǎ ǘƘŜ 

ǿƻǊƪ ƻŦ ǘƘŜ IŜǳǊƛǎǝŎ ²ƻǊƪƛƴƎ CŀŎǘƻǊ aƻŘŜƭ ŦƻǊ aǳǎƛŎ ¢ƘŜǊŀǇȅ ōǳǘ ŘƻŜǎ ƴƻǘ 

ŘƛǎǝƴƎǳƛǎƘ ōŜǘǿŜŜƴ ƳǳǎƛŎ ƛƴǘŜǊǾŜƴǝƻƴ ǘȅǇŜ ōǳǘ ƛƴǎǘŜŀŘΣ ŦƻŎǳǎŜǎ ƻƴ ǘƘŜ ŀǧǊƛōǳǘŜǎ ƻŦ 

ǘƘŜ ƳǳǎƛŎ ŜȄǇŜǊƛŜƴŎŜΣ ǿƘƛŎƘ ƛǎ ǘƘŜƴ ŜȄǇƭƻǊŜŘ ƛƴ ǊŜƭŀǝƻƴ ǘƻ ǘƘŜ ŬǾŜ ŘƻƳŀƛƴǎ ƻŦ 

ŘŜƳŜƴǝŀπǊŜƭŀǘŜŘ ƘŜŀƭǘƘ ŎƘŀƴƎŜǎ όtƘȅǎƛƻƭƻƎƛŎŀƭΣ ǇǎȅŎƘƻǎƻŎƛŀƭΣ ǇƘȅǎƛŎŀƭΣ ŎƻƎƴƛǝǾŜΣ ŀƴŘ 

ǎǇƛǊƛǘǳŀƭύ όtŜǘǊƻǾǎƪȅΣ нлмпύΦ ¢ƘŜ ŦǊŀƳŜǿƻǊƪ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ƳǳǎƛŎ ŀũŜŎǘǎ ƘǳƳŀƴǎϥ 

ŀǧŜƴǝƻƴΣ ŜƳƻǝƻƴǎΣ ŎƻƎƴƛǝƻƴΣ ƳƻǘƻǊƛŎ ōŜƘŀǾƛƻǳǊΣ ŀƴŘ ǎƻŎƛŀƭƛǎŀǝƻƴΣ ǿƛǘƘ ǘƘŜ 

ƻǳǘŎƻƳŜǎ ŀũŜŎǝƴƎ ŀƭƭ ŀǎǇŜŎǘǎ ƻŦ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭǎΦ  

 

5ŜǎǇƛǘŜ ŜȄǘŜƴǎƛǾŜ ǊŜǎŜŀǊŎƘ ƛƴǘƻ ƳǳǎƛŎ ǘƘŜǊŀǇȅ ŀƴŘ ƳǳǎƛŎ ŀŎǝǾƛǘȅΣ ǘƘŜǊŜ ƛǎ ŀ ƭŀŎƪ ƻŦ 

ŎƻƴǎŜƴǎǳǎ ƻƴ ǘƘŜ ŎƻƴŎŜǇǘǎ ōŜƘƛƴŘ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴǎ ŀƴŘ ǿƘŜǘƘŜǊ ǘƘŜǎŜ ŀǊŜ ǎƛƳƛƭŀǊ ƻǊ 

ŘƛũŜǊŜƴǘ ōŜǘǿŜŜƴ ƳǳǎƛŎ ǘƘŜǊŀǇȅ ŀƴŘ ƳǳǎƛŎ ŀŎǝǾƛǝŜǎ όtŜǘǊƻǾǎƪȅΣ нлмпύΦ ²ƘƛƭŜ ǘƘŜǊŜ 

ƛǎ ǎƻƳŜ ǊŜǎŜŀǊŎƘ ƻƴ ǘƘŜ ŎƻƴŎŜǇǘǎ ōŜƘƛƴŘ ƳǳǎƛŎ ǘƘŜǊŀǇȅ ŀƴŘ ƳǳǎƛŎ ŀŎǝǾƛǝŜǎΣ ƳƻǊŜ 

ŜǾƛŘŜƴŎŜ ƛǎ ƴŜŜŘŜŘΤ ǘƘŜǊŜ ƛǎ ǎǝƭƭ ƭƛǧƭŜ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƛƴ ǘƘŜ ŬŜƭŘ ƻŦ ǘƘŜ ƳŜŎƘŀƴƛǎƳǎ ƻŦ 

ǘƘŜ ǘǿƻ ƛƴǘŜǊǾŜƴǝƻƴ ǘȅǇŜǎ ŦƻǊ ǇŜƻǇƭŜ ǿƛǘƘ ŘŜƳŜƴǝŀΦ 
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When exploring how music facilitates communications McDermott's et alΩǎ. (2014b) 

Psychosocial Model of Music in Dementia (Figure 2.1) highlights several potential 

mechanisms explaining why music may facilitate social interactions. The model 

consists of three overlapping concepts: "who you are", "here and now", and 

"connectedness". When cognitive functions decline, music can help individuals 

maintain an identity and connection to their life history; by sharing the experience 

with other it can aid physical and emotional contact. The stimulating nature can 

orientate the individual to the present and allow self-expression. The adaptability 

enables activities to be inclusive through altering the complexity and involvement. 

Additional potential mechanisms for music facilitating interactions include music as 

cues and to regulate arousal when individuals are in a state of agitation, confusion, 

ƻǊ ŘƛǎƛƴǘŜǊŜǎǘ ό!ƭƭŀƴΣ нлмнΤ wƛŘŘŜǊΣ нллоΤ {ƛȄǎƳƛǘƘ ŀƴŘ DƛōǎƻƴΣ нллтύΦ aŎ5ŜǊƳƻǘǘΩǎ Ŝǘ 

alΩǎ. model (2014b) is a broad view of the mechanisms of music for individuals with 

dementia; the current review will explore in-depth the mechanisms highlighted in 

the model to gain insight into how music interventions in care homes may facilitate 

social interactions.  
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Figure 2.1 McDermott et al's. (2014b) Psychosocial model of music in Dementia as presented 
in their paper which explores the importance of music to individuals with dementia. 
 

Figure 2.2 presents a model developed by the authors to interpret the literature 

prior to the literature search. The model displays the author's theory development 

highlighting how music interventions may help facilitate social interactions. Element 

1 developing a theory has guided the research question, literature search and 

inclusion criteria. For this review, music intervention will refer to any activity, active 

or passive, provided in care homes where the main element is musical. The activities 

could be provided by care staff, researchers, musicians, or music therapists. Social 

interactions will refer to exchanges between two or more individuals, including 

verbal and non-verbal communication and other social behaviours such as sitting 

together. 
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Figure 2.2 A model developed by the primary researcher to interpret the literature prior to 
the literature search  

 

2.2.2 Literature Search  

A literature search was conducted from the earliest date available to March 2020 

using the electronic databases Embase, Medline, PubMed, CINAHL, Cochrane library, 

Web of Science and PsycINFO on the 5th of March 2020. The search was re-run on 

ǘƘŜ ннƴŘ ƻŦ Wǳƭȅ нлнмΦ Lƴ ŀŘŘƛǘƛƻƴΣ ŀ ƘŀƴŘ ǎŜŀǊŎƘ ƻŦ ƛƴŎƭǳŘŜŘ ǇŀǇŜǊǎΩ ǊŜŦŜǊŜƴŎŜ ƭƛǎǘǎ 

was conducted.  
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The following search terms were used: 

ω (Dement* OR Alzheimer* or Frontotemporal Dementia OR Lewy Body 

Dementia)  

ω (Music OR Music Therap* OR Singing OR Sing OR Musical*) 

ω (Interaction* OR Social interaction OR Relationship* OR Social exchange OR 

Communication OR Non-verbal* OR Social behaviour OR Interpersonal 

interaction)  

 

2.2.3  Eligibility Criteria  

Inclusion criteria 

Articles were required to fulfil all inclusion criteria to be eligible. 

ω !Řǳƭǘǎ ŀƎŜŘ муҌ ǿƛǘƘ ŀ ŘƛŀƎƴƻǎƛǎ ƻŦ ŘŜƳŜƴǘƛŀ ǊŜǎƛŘƛƴƎ ƛƴ ŎŀǊŜ ƘƻƳŜǎ 

ω {ǘǳŘƛŜǎ ŦƻŎǳǎƛƴƎ ƻƴ ŎŀǊŜ ǎǘŀŦŦ were included if the intervention involved the 

participation of residents 

ω ¢ƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴΩǎ Ƴŀƛƴ ŜƭŜƳŜƴǘ ǿŀǎ ƳǳǎƛŎŀƭΣ ŦŀŎƛƭƛǘŀǘŜŘ ōȅ ŎŀǊŜ ǎǘŀŦŦΣ ƳǳǎƛŎƛŀƴǎΣ 

researchers, or music therapists 

ω wŜǇƻǊǘŜŘ ƻǳǘŎƻƳŜǎ ƻŦ ǎƻŎƛŀƭ ƛƴǘŜǊŀŎǘƛƻƴǎΣ ǊŜƭŀǘƛƻƴǎƘƛǇǎΣ ƻǊ ǎƻŎƛŀƭ ōŜƘŀǾƛƻǳǊǎ 

ω vǳŀƴǘƛǘŀǘƛǾŜ ŀƴŘκƻǊ qualitative methods, including- RCT, case studies, non-

randomised, observation, interviews, and before and after 

ω ²ǊƛǘǘŜƴ ƛƴ 9ƴƎƭƛǎƘ 

ω tǳōƭƛǎƘŜŘ ƛƴ ŀ ǇŜŜǊ-reviewed journal 

There was no restriction on gender, dementia type or severity 
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Exclusion criteria 

ω tŀǊǘƛŎƛǇŀƴǘǎ ǿƛǘƘ ƳƛƭŘ ŎƻƎƴƛǘƛǾŜ ƛƳǇŀƛǊƳŜƴǘ 

ω {ǘǳŘƛŜǎ ŎƻƴŘǳŎǘŜŘ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ƻǊ ŎƻƴǎƛǎǘŜŘ ƻŦ ōƻǘƘ ŎƻƳƳǳƴƛǘȅ-dwelling and 

resident participants 

ω {ȅǎǘŜƳŀǘƛŎ ǊŜǾƛŜǿǎΣ book chapters, theses, conference papers, opinion pieces and 

commentaries 

 

2.2.4  Article Screening 

After removing duplicates, articles were screened for eligibility in a two-stage 

process, title and abstract, then full text. Two reviewers (BW & LS) independently 

screened the articles and documented eligibility and exclusion reasons. Any 

discrepancies were discussed between reviewers, and unresolved discrepancies were 

resolved with a third reviewer (OM). Authors were contacted if papers were 

inaccessible.  

 

2.2.5 Methodology Quality Check 

The methodology quality of included articles was assessed independently by the two 

reviewers using the Downs and Black (1998) and Critical Appraisal Skills Programme 

(CASP) (2018) tools. These tools were selected on the recommendations from Deeks 

et al. (2003) and the Centre for Reviews and Dissemination (2009).  

 

Downs and Black (1998) assessed randomised and non-randomised quantitative 

studies, consisting of 27 questions across five domains- reporting, external validity, 

internal validity (bias), internal validity (confounding), and power. For the current 

ǊŜǾƛŜǿΣ ǘƘŜ ƛǘŜƳ ΨǇƻǿŜǊΩ ǿŀǎ ǊŜƳƻǾŜŘΦ ¢Ƙƛǎ ǿŀǎ ŘŜŎƛŘŜŘ ŀǎ ƴƻƴŜ ƻŦ ǘƘŜ ŀǊǘƛŎƭŜǎ 

mention power, and the researchers followed the scoring system used in a similar 

published review article (McDermott et al., 2013). Some questions were not 

applicable to all study designs, and the maximum score varied accordingly based on 

design type. The maximum score achievable for: RCT- 27, repeated measures - 22, 

before and after ς 22, and case studies -мтΦ hϥ/ƻƴƴƻǊ Ŝǘ ŀƭΦΩǎΦ όнлмрύ Down & Black 

scoring was used but modified to account for nonapplicable questions due to study 
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design and removal of power, with excellent (25-27), good (19-24), fair (14-18), and 

poor (<14). 

 

CASP (2018) assessed qualitative studies and consisted of ten questions with no 

scoring system. Both tools assessed mixed methods studies. Once again, 

discrepancies were discussed between the two reviewers and unresolved 

discrepancies were resolved by the third reviewer.  

 

2.2.6 Data Extraction 

The reviewers independently completed data extraction using a data extraction form 

created by the primary researcher. Data extracted included- title, authors, date, 

contact detail, country of origin, abstract, study design, aims, eligibility criteria, 

recruitment, sample size and characteristics, setting, intervention type and 

characteristics, facilitator, control, outcomes, measurement tools, statistical 

techniques, findings, and limitations. Any discrepancies were resolved through 

discussion between the reviewers.  

  

2.2.7  Analysis 

Initial descriptions of the findings were produced before concept mapping was used 

to highlight relationships between included studies. The researchers reviewed the 

extracted data and gave a keyword that represented each finding, such as non-

verbal, group membership, and reminiscence. The keywords then formed themes; 

each keyword was written on sticky notes with the study reference. The researchers 

explored the assigned theme, and any keywords that covered the same theme but 

were worded differently were reviewed and assigned a more fitting theme name. 

Related themes were then grouped to identify relationships between studies. An 

overarching theme was created that represented the clusters of subthemes; these 

overarching themes were then used as the subheadings for the findings. Analysis was 

completed using A3 paper and sticky notes to visually move the themes around and 

see the relationships emerging between each study. It was decided that all studies 

would be included in the analysis despite methodology scores to highlight the quality 

of studies.  
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2.3  Findings  

2.3.1  Narrative Synthesis Element Two: Developing a Preliminary Synthesis  

The database searches retrieved 2069 results, and a further eight articles were 

retrieved during the hand search. In the database search re-run, an additional 320 

articles were retrieved. During the screening stage, 102 discrepancies were recorded 

at the title and abstract level, 91 were resolved after discussions, and 12 with the 

third reviewer. Seventeen discrepancies were recorded at the full-text level, 15 were 

resolved after discussions, and two with the third reviewer. A total of 23 articles 

were included in the synthesis (Figure 2.3). Eight of the included articles used 

quantitative methods, which consisted of one controlled trial, four repeated 

measures and three before and after study designs. There was one mixed-method 

article consisting of an RCT and observational study design. The remaining 14 articles 

were qualitative methods consisting of interviews and observations. Table 2.1 

presents the study characteristics of included studies. 

 

2.3.2  Narrative Synthesis Element 4: Assessing the Robustness of the Synthesis 

2.3.2.1  Methodology Quality 

During the methodology quality check, 50 discrepancies were recorded on the CASP 

and 69 discrepancies on the Downs and Black tool. All discrepancies were resolved 

with the two reviewers. 
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Figure 2.3 Included and Excluded articles including reasons for exclusion  
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In the Downs and Black tool, Engström et al. (2011a), Hsu et al. (2015), and Raglio et 

ŀƭΦ όнллуύ ǎŎƻǊŜŘ ΨƎƻƻŘΩΦ ¢ƘŜ ǊŜƳŀƛƴƛƴƎ ǉǳŀƴǘƛǘŀǘƛǾŜ ǎǘǳŘƛŜǎ ǎŎƻǊŜŘ ōŜǘǿŜŜƴ ΨǇƻƻǊΩ 

ŀƴŘ ΨŦŀƛǊΩΦ /ƭŜŀǊƭȅ ŘŜǎŎǊƛōŜŘ ŀƛƳǎΣ ƻǳǘŎƻƳŜǎ ŀƴŘ ǇŀǊǘƛŎƛǇŀƴǘ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ǿŜǊŜ 

reported across all studies. All applicable studies reported adjusting for the 

difference in lengths of follow-up. Although some (42.9%) partially described 

confounding variables', Raglio et al. (2008) was the only applicable study to fully 

describe or adjust for confounding variables. Adverse effects were only reported by 

Hsu et al. (2015). From most articles, it was difficult to determine the sample and 

settinƎǎΩ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜƴŜǎǎ ŘǳŜ ǘƻ ǇƻƻǊ ǊŜǇƻǊǘƛƴƎ ƻŦ ŜƭƛƎƛōƛƭƛǘȅ ŎǊƛǘŜǊƛŀ ŀƴŘ 

recruitment strategy. The blinding of the outcome measures was only reported by 

Raglio et al. (2008). However, the nature of communication and observational data 

collection can make blinding the researcher challenging. All studies bar two 

documented adequate intervention reporting (Hammar 2012; Sambandham & 

Schirm, 1995). Sambandham & Schirm (1995) was the only study not to report the 

main findings adequately. It was difficult to determine whether outcome measures 

were accurate in three studies (Engstrom et al., 2011a; Lesta & Petocz, 2006; Pollack 

& Namazi, 1992) and the appropriateness of statistical analysis in three studies 

(Hammar et al., 2012; Raglio et al., 2008; Sambandham & Schirm, 1995). Raglio et al. 

(2008) did not use standardised randomisation. 

 

Most of the qualitative studies scored reasonably high on CASP. Kydd (2001) and 

Ridder & Aldridge (2005) scored the lowest, with four out of ten. All studies were 

scored to have appropriate methodologies. Hsu et al. (2015) was the only study to 

report the recruitment strategy adequately. Clear aims were reported in 80% of the 

studies. Nine out of the 15 studies reported researcher-participant relationships 

inadequately. All studies bar Kydd (2001) reported clear findings. The reporting of 

methodology was insufficient in several studies, making it difficult to determine the 

appropriateness, including study design (Götell et al., 2009; Hammar et al., 2010; Hsu 

et al.,2015; Kydd, 2001  data collection (Dassa & Amir, 2014; Kuot et al., 2020; Kydd, 

2001; Ridder & Gummesen, 2015), ethics (Hammar et al., 2011a; Kydd, 2001; Ridder 
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& Aldridge, 2005)  and data analysis (Dassa & Amir, 2014; Kydd, 2001; Ridder & 

Aldridge). 

 

2.3.3  Intervention Characteristics 

Eight articles investigated music therapy (Dassa & Amir, 2014; Hsu et al., 2015; Kydd, 

2001; Lesta & Petocz, 2006; Pollack & Namazi, 1992; Raglio et al., 2008; Ridder & 

Aldridge, 2005; Ridder & Gummesen, 2015) (Table 2.1). Music activities were 

explored in 15 studies that were facilitated by carers (Engström et al., 2011a, 2011b; 

Götell et al., 2002, 2009,2012; Hammar et al. 2010,2011a, 2011b, 2012; Kuot et al., 

2020; Sambandham & Schirm, 1995; Swall et al., 2020), musicians (Campbell et al., 

2017; Clare et al., 2019) or the researcher (Olderog Millard & Smith, 1989).  

 

The layout and context of music activities varied across studies. Nine articles 

investigated MTC; however, only five unique separate studies and datasets were 

explored across the articles (Engström et al., 2011a, 2011b; Götell et al., 2002, 

2009,2012; Hammar et al. 2010,2011a, 2011b,2012;). The MTC articles are all 

related, with papers published by one research team at the same university, with 

several articles being part of a doctoral research project. MTC consists of carers 

singing or humming, on an individual basis while completing tasks, including personal 

morning care, mealtimes, and personal transfer. Background music was also 

explored in some studies. Swall et al. (2020) explored incorporating music into daily 

routines. One study explored personalised music listening (Kuot et al., 2020). 

 

The additional four studies explored group music sessions consisting of singing, 

music instrument playing or both. In Olderog Millard & Smith (1989), popular songs 

were sung while the researcher played the guitar. No details were reported in 

Sambandham & Schirm (1995), other than the intervention being facilitated by care 

staff. In Campbell et al. (2017), musicians provided music instrument improvisation 

sessions. Live music sessions were investigated in Clare et al. (2019), consisting of 

musicians and residents singing and playing instruments in group and individual 

interactions.   



78 
 

The music therapy studies were less inconsistent; they consisted of group sessions 

(Dassa and Amir, 2002; Lesta & Petocz, 2006), individual sessions (Pollack & Namazi, 

1992; Raglio et al., 2008; Ridder & Aldridge, 2005; Ridder & Gummesen, 2015) or 

both (Kydd,2001), facilitated by a licenced music therapist. Hsu et al. (2015) had the 

additional element of indirect staff skill-sharing. Studies used a range of music 

therapeutic skills, including turn-taking, imitation, holding, containing, validation, 

ŜƳǇŀǘƘȅΣ ŀƴŘ ƳƻŘŜƭƭƛƴƎΦ ¢ƘŜ ǊŜǎƛŘŜƴǘǎΩ ōŜƘŀǾƛƻǳǊǎ ŀƴŘ ƴŜŜŘǎ Ƴŀƛnly guided the 

sessions and, therefore, varied in activities, but singing, music listening, music 

playing, and reminiscence were all reported across studies.   

 

2.3.4  Participant characteristics  

Music activities 

 /ŀƳǇōŜƭƭ Ŝǘ ŀƭΦ όнлмтύ ŀƴŘ {ǿŀƭƭ Ŝǘ ŀƭΦ όнлнлύ ŘƛŘ ƴƻǘ ǊŜǇƻǊǘ ŀƴȅ ǇŀǊǘƛŎƛǇŀƴǘǎΩ 

characteristics, including the residents' sample size. Across the remaining studies, 97 

residents were recruited aged 67-98. The studies that reported gender consisted of 

27 females and 13 males. Age was not reported in four studies (Götell, 2012; 

Hammar et al., 2010, 2011a, 2011b), and gender was not reported in Götell et al. 

(2012), Kuot et al. (2020) and Sambandham & Schirm (1995). The dementia severity 

measures varied; however, all participants were reported to have moderate to 

severe dementia. 

 

Eight of the studies included staff participants. Sambandham & Schirm (1995) did not 

report the sample size or characteristics. From the remaining seven studies, 79 

participants aged between 20-63 were recruited. The studies that reported gender 

consisted of 53 females and two males. The names of staff job roles varied between 

studies, but all were reported to either be licensed nurses or carers. Engström 

(2011a) and Kuot et al. (2020) did not report age, gender, or job roles. Campbell et al. 

(2017) only reported interview numbers, which consisted of a music therapist, 

musicians, members of the organisation team, activity workers and a care home 

manager; age and gender were not reported.  
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Music therapy 

 Across the studies, 98 residents participated aged between 64-97, consisting of 79 

females and 19 males. Kydd (2001) did not report dementia severity; the other 

studies reported dementia severity between moderate to severe. One study 

consisted of ten carers aged between 21-60, with seven females and three males 

(Hsu et al., 2015). 
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Table 2.1 Table with the author, year of publication, intervention, sample size and characteristic, study design and length of study presents the intervention 
type and characteristics. 

Author (Year) Country            Intervention    Control 

Sample size 

(females) Participant characteristic 

Study 

design Length of study 

Qualitative Study Design 

Campbell et al. 

(2017)  

UK Music in Mind Programme 

Sessions provided by musicians 

to develop musical 

improvisation.  Access to 

instruments.  

20-30 minutes. 

      N/A 11 interviewed  

Number of 

session 

participants not 

provided 

1 Music therapist                                       

4 Manchester Camerata musicians                                       

2 intervention organisational team                                                                

3 Activity workers      

1 Care home manager    

Residents (not interviewed)  

Resident characteristics not 

reported  

LƴǘŜǊǾƛŜǿŜŜǎΩ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƴƻǘ 

reported  

Exploratory 

Qualitative 

Once weekly for 

11 weeks 

Clare et al. 

(2019)  

UK Music for Life Group                                     

Active live music by musicians. 

Improvising singing and musical 

instruments playing.   

1 Recorded 

music listening 

8 Residents (4) Mean age- 90                                     

 CDR between2.5 and 3.0 

Qualitative Once weekly for 9 

weeks                               
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1 hour. 

Dassa & Amir 

(2014)  

Israel Group music therapy                                                    

Singing Israel songs from 1930-

1950.  Conversations between 

songs to evoke memories and 

feelings.   

45 minutes. 

         N/A 6 Residents (2) Mean age- 79                                  

MMSE between 7-20 

Qualitative Twice weekly for 

1 month  

Götell et al 

(2002)  

Sweden Music therapeutic care                                                                                                                             

Condition 2- background music 

during personal morning care.  

Condition 3 - Carers sang during 

personal care.   

6 to 22 minutes. 

Usual morning personal 

care  

10 Residents (8)                     

 5 Carers (5) 

Residents mean age- 84 years old 

MMSE between 0-12 

Mean time at facilities- 3 years 1 

month                            

 Carers- licensed practical or 

mental health nurses 

Mean age -29 years old 

Fluent in Swedish 

Mean time in geriatric care-10 

years  

Qualitative Not reported 
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Götell et al. 

(2009)  

Sweden Music therapeutic care                                                          

Condition 2- background music 

during personal morning care.  

Condition 3- Carers sang during 

personal care.   

6 to 22 minutes. 

Usual morning personal 

care  

9 Residents (7)                   

5 Care staff (5) 

Residents-, MMSE mean 1, 

Mean time at facilities- 3 years 1 

month                   

Carers- licensed practical nurses or 

mental health nurses,  

All but 1 born in Sweden 

Mean time in geriatric care- 10 

years 

Qualitative Not reported 

Götell et al. 

(2012)  

Sweden Music therapeutic care  

Carers singing during personal 

transfer.  

Usual transfer 19 Residents         

17 Carers 

9 Carers 

interviewed (8) 

Resident- severe dementia 

Age & gender not reported                              

Carers ς aged- 22- 55 

Worked in geriatric care- 1- 30 

years 

Qualitative  4- 5 days a week.  

4 weeks of 

control 

4 weeks of MTC 

Hammar et al. 

(2011a)  

Sweden Music therapeutic care                                                     

Carers singing during personal 

morning care 

Usual morning personal 

care  

10 Residents (6)             

6 Carers (6) 

Residents- age not reported 

MMSE mean -3.3                                                      

Carer- aged- 31-54 

4 nurse assistants, 2 nurse aids 

Working in dementia care- 2.5- 30 

years 

Qualitative Once weekly for 4 

weeks 
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Hammar et al. 

(2010 & 2011b)  

Sweden Music therapeutic care                                              

 Carers singing during morning 

personal care  

Usual morning personal 

care  

10 Residents (6)                 

6 Carers (6) 

Residents- age not reported 

 MMSE mean- 3.3                                                     

Carers- aged 31-54 

 4 nurse assistants, 2 nurse aids 

Employment at facility- 2.5- 30 

years 

Qualitative Once weekly for 2 

months 

Ridder & 

Gummesen 

(2015)  

Denmark 1:1 music therapy                                                                   

1:1 Singing, music playing and 

listening 

      N/A  1 Resident (0) Aged- 64 

Moderate to severe dementia 

Explorative 

case study 

Once weekly for 

14 weeks 

Kydd (2001)  Canada Group and 1:1 music therapy                              

1:1 session - playing individuals 

chosen music, singing, piano 

playing.     

30 minutes 

Group sessions - weekly theme 

using music and singing to 

reminisces, exercise and 

socialise. 

     N/A 1 Resident (0) 88 years old  

Dementia severity not reported  

Case study Once weekly of 

both 1:1 and 

group session 

Length not 

reported 

Ridder & 

Aldridge (2005)  

Denmark 1:1 music therapy                                            N/A 1 Resident (1) Early 70s 

MMSE score 0,  

Case study 20 sessions  
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Therapist singing and skills 

including holding, containing, 

validation and empathy. 

Time at facility- 10 months 

Kuot et al. 

(2020) 

Australia Personalised music playlist  

Families provided a list of songs. 

Used an iPod device with 

headphones during the 

intervention.  

30 minutes. 

    N/A 10 Residents  

15 Carers 

Resident- mean 81 (67-93 years) 

Gender not reported  

Staff characteristics not reported  

Qualitative 60 daily sessions 

Swall et al. 

(2020) 

Sweden Staff training in Music in 

Caregiving 

lecture providing information on 

how to choose music for 

caregiving, how to make sessions 

person-centred and when to use 

music. After the lecture, staff 

used the techniques with 

residents 

       N/A 30 Carers (29) Carers- aged 24-63 

Resident characteristics not 

reported  

 Qualitative Daily for two 

months 

Mixed Methods 
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Hsu et al. 

(2015)  

UK 1:1 Music therapy                                                  

Interactive music therapy skills 

including cueing, improvisation, 

and joint music-making.  

Instruments available. Talking for 

reminiscence. Non-verbal 

communication used to express 

cues.  

30 minutes 

       N/A 17 Residents 

(16)          

10 Carers (7) 

Residents- mean age 84 

GDS mean (intervention) - 5.89  

GDS mean (control)- 5.50 

Mean time at facility- 20 months.                                         

Carers - mean age 38 

 Employment mean- 32.33 months 

(intervention) and 23.33 months 

(Control) 

Mixed 

methods 

clustered  

RCT 

Once weekly for 5 

months 

Quantitative Study Design 

Engstrom et al. 

(2011b)  

Sweden Music therapeutic care                                                           

Carers singing during personal 

morning care 

Usual morning personal 

care  

1 Resident (1)                    

1 Carer 

Resident- 86 years old 

MMSE ς 4 

Time at facility- 5 years.                      

Carers not reported 

A single 

case AB  

Once weekly for 8 

weeks 

Lesta & Petocz 

(2006)  

Australia Group music therapy                                                           

Music therapist provided songs 

ǘƻ ǎƛƴƎ ŎƻƴǎƛŘŜǊƛƴƎ ǊŜǎƛŘŜƴǘǎΩ 

sundowning.   

30 minutes  

          N/A 4 Residents (4) Aged between 80-97 

MMSE <13 

Time at facility- minimum 5 months 

Before/ 

After 

4 Consecutive 

days  
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Olderog Millard 

& Smith (1989)  

 

Group singing                                                 

 Researcher played the guitar 

while participants sang.  

30 minutes 

Discussion group                                                

researcher presented 

visual props to encourage 

group discussion. 

 30 minutes 

10 Residents (7) Mean age- 81.4                                  Reversal 

(ABABA) 

repeated 

measures 
 

Twice weekly for 

5 weeks 

Pollack & 

Namazi (1992)  

 

1:1 Music therapy                                             

 Individuals preferred music 

activities- singing, moving, and 

playing instruments. 

Reminiscence.  

20 minutes 

          N/A 8 Residents (5) Mean age-76.8                                                            

MMSE mean- 7 

Before/ 

After  

Once weekly for 2 

weeks.  

Hammar et al. 

(2012)  

Sweden Music therapeutic care                                                        

Carers humming during 

mealtimes. 

15 and 21 minutes. 

Usual mealtime care  1 Resident (1)                 

1 Caregiver (1) 

ResidentτAged- 87  

MMSE- 0 

Time at facility- 16 years                          

Carers- Aged- 51 years old 

Assisted nurse 

Worked in dementia care -31 years 

Time at facility- 6 years  

ABA case 

study 

Once weekly for 

five weeks. 

Engstrom et al. 

(2011a)  

Sweden Music therapeutic care                                      Usual morning personal 

care  

10 Residents (6) 

10 Carers 

Residents- mean age- 81.3 

MMSE mean- 3.3 

Repeated 

measures  

4 Control sessions 

4 MTC sessions  
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Carers singing during personal 

care  

 mean time at facility- 24.5 months 

Staff characteristics not reported 

Sambandham & 

Schirm (1995)  

USA   Group music sessions                                                         

 60 minutes no other information 

was given 

        N/A  19 Residents  

Staff sample 

size not 

reported  

Mean age- 83,  

MMSE mean- 7.1 

Gender not report  

Staff characteristics not reported  

before/after  Twice weekly for 

6 weeks. 

Each resident 

participated for 3 

weeks. 

Raglio et al. 

(2008) 

Italy Music therapy  

Non-verbal music therapy using 

rhythmical and melodic instruments to 

promote intersubjective communication. 

30 minutes 

Educational and 

entertainment 

activities 

(personal care, 

lunch, bath, 

reading 

newspaper, 

playing cards) 

59 residents 

(50) 

 

 

 

Mean age- 85.8 (control) and 84.4 

(intervention) 

MMSE - 10.7 (control) and 11.1 

(intervention) 

Non-

randomised 

controlled 

trial 

16 weeks  

3 cycles of 10 

sessions  
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2.3.5 Narrative Synthesis Element 3: Exploring the Relationships Within and 

Between the Studies  

Many of the themes emerged from both music activities and therapy despite the 

difference in interventions. Table 2.2 presents a summary of the study findings.  

 

2.3.5.1  Social Interactions Prior to the Intervention 

wŜǎƛŘŜƴǘǎΩ ǎƻŎƛŀƭ ƛƴǘŜǊŀŎǘƛƻƴǎ ǇǊƛƻǊ ǘƻ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴ ǿŜǊŜ ŜȄǇƭƻǊŜŘ Ƴŀƛƴƭȅ ƛƴ a¢/ 

(Engström et al., 2011a, 2011b; Götell et al., 2002, 2009,2012; Hammar et al. 

2010,2011a, 2011b,2012); and music therapy studies (Kydd,2001; Ridder& Aldridge, 

2005; Ridder & Gummesen, 2015). During the studies, it was challenging to engage 

residents in positive interactions prior to the intervention, whether with staff, other 

residents, or family members. Many were isolated from social contact, leading to 

other issues such as depression.  

 

In Kydd (2001), the participant remained in his room apart from at mealtimes and did 

not engage in communal activities or interactions. He could not follow the group 

format when attending only group music therapy, including selecting irrelevant songs 

and leaving before the end. In many studies, verbal communication was difficult for 

ǊŜǎƛŘŜƴǘǎ ǘƻ ǳǎŜ ŀƴŘ ŎƻƳǇǊŜƘŜƴŘΦ {ƻƳŜ ǊŜǎƛŘŜƴǘǎΩ ǾŜǊōŀƭ ƭŀƴƎǳŀƎŜ ŎƻƴǎƛǎǘŜŘ ƻŦ 

repeating a single word or phrase (Ridder & Aldridge, 2005; Ridder & Gummesen, 

2015). However, many of the participants across the studies were able to 

comprehend and use non-ǾŜǊōŀƭ ŎƻƳƳǳƴƛŎŀǘƛƻƴΦ wƛŘŘŜǊ ϧ !ƭŘǊƛŘƎŜΩǎ όнллрύ 

participant was the only individual reported to have a disinterest in music prior to 

the session.  

 

In the MTC studies (Engström et al., 2011a, 2011b; Götell et al., 2002, 2009,2012; 

Hammar et al. 2010, 2011a, 2011b, 2012), carers aimed to verbally narrate their 

actions, despite residents' inability to comprehend, leading to them repeating 

instructions. Carers used strong, energetic tones to portray warmth and enthusiasm; 

however, residents were confused and frightened, which was reflected in their 

ǎǇŜŜŎƘΦ wŜǎƛŘŜƴǘǎΩ ǾŜǊōŀƭ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǿŀǎ ƭƛƳƛǘŜŘΣ ŀƴŘ ǿƘŜƴ ǳǎŜŘΣ ǿŀǎ ƎŜƴŜǊŀƭƭȅ 
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a weak flat tone with monosyllables, incoherent speech and out of context 

ǎŜƴǘŜƴŎŜǎΦ ¢ƘŜƛǊ ǇǊƛƳŀǊȅ ŦƻǊƳǎ ƻŦ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǿŜǊŜ ƳǳǘŜƴŜǎǎ ŀƴŘ ΨǊŜǎƛǎǘŀƴŎŜ ǘƻ 

ŎŀǊŜ ōŜƘŀǾƛƻǳǊǎΩΦ /ŀǊŜǊǎ ǊŜŦŜǊǊŜŘ ǘƻ ǊŜǎƛŘŜƴǘǎ ōŜƛƴƎ ǇƘȅǎƛŎŀƭƭȅ ǇǊŜǎŜƴǘ ƛƴ ǘƘŜ ǊƻƻƳ 

but not mentally, making communication difficult and one-sided. However, 

researchers also reported that carers provided little opportunity for residents to 

interact actively. Both parties worked at different paces, leaving carers feeling lonely 

and powerless. 

 

2.3.5.2  wŜǎƛŘŜƴǘǎΩ Social Interaction During and Post-intervention 

¢ƘŜ ǎǘǳŘƛŜǎΣ ŘŜǎǇƛǘŜ ƛƴǘŜǊǾŜƴǘƛƻƴ ǘȅǇŜΣ ŀƭƭ ǊŜǇƻǊǘŜŘ ŎƘŀƴƎŜǎ ƛƴ ǊŜǎƛŘŜƴǘǎΩ 

interactions. However, the degree of change varied across the studies. Many 

reported increased sociable verbal and non-verbal communication while observing a 

decrease in unsociable verbal and non-verbal communication (Clare et al.,2019; 

Engstrom et al., 2011a, 2011b Götell et al., 2002, 2009, 2012; Hammar et al., 2010, 

2011b, 2011a; Kuot et al. 2020; Kydd,2001; Olderog Millard & Smith, 1989; Pollack & 

Namazi, 1992; Raglio et al., 2008; Ridder & Gummesen, 2015; Sambandham & 

Schirm.1995; Swall, 2020). Residents vocally participated more, and speech became 

more fluid and coherent. Verbal communication remained difficult for many 

residents; however, singing and music allowed them to express themselves. Even 

though residents were more capable of using non-verbal communication pre-

intervention, the studies reported increased eye contact, smiling, and body 

movements. These improvements were reported to remain post-intervention. 

Participants were more sociable and interactive at other times of the day (Hsu et al., 

2015; Kydd, 2001, Pollack &Namazi, 1992 Sambandham & Schirm, 1995), in turn 

reducing social isolation.  

 

The increase in verbal and non-verbal communication was not significant across all 

studies. In Hammar et al. (2012), there was minimal change between usual care and 

MTC. However, argumentative, rejecting, ŀƴŘ ΨǾŜǊōŀƭƛǎƛƴƎ ƴŜƎŀǘƛǾŜ ŀŦŦŜŎǘƛƻƴΩ ǿŜǊŜ 

reported to diminish. The only recorded verbal communication used by the resident 

was humming in one session. In Lesta & Petocz (2006), the findings were more 
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inconsistent with all outcomes, both sociable and non-sociable, except reminiscence 

significantly improved overall. The post hoc tests highlighted that most outcomes, 

bar mumbling and wandering alone significantly improved during therapy compared 

to pre-therapy. However, mumbling, wandering alone, eye contact and talking were 

the only outcome to improve significantly post-therapy compared to during therapy. 

Additionally, significant improvements from pre- to post-intervention was only 

reported in mumbling, sitting alone, walking, and sitting with others. Some of these 

outcomes, such as sitting alone, may not demonstrate an improvement in social 

interactions; other factors may have affected the outcomes, such as seating 

availability. In Hsu et al. (2015), there was no significant difference in personal 

enhancers between conditions. Despite this, carers reported improvements in 

ǊŜǎƛŘŜƴǘǎΩ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǎƪƛƭƭǎ Ǉƻǎǘ-therapy. The use of music was not positive for 

all residents; in particular, one participant in Kuot et al. (2020) felt she was being 

buried alive when certain songs were played.  

 

MTC orientated residents to the present and improved alertness, which may explain 

the improvements in fluency and coherency of speech as well as verbal 

communication comprehension (Engstrom et al., 2011a, 2011b Götell et al., 2002, 

2009, 2012; Hammar et al. 2010, 2011b, 2011a). In both music therapy and music 

activities studies, an increase in laughter and humour between residents, staff, and 

other members strengthened connections and allowed residents to express positive 

emotions (Clare et al., 2019; Campbell et al., 2017; Engstrom et al., 2011a, 2011b; 

Götell et al. 2009, 2012; Hammar et al., 2010, 2011b, 2011a; Kuot et al. 2020; Ridder 

& Gummesen, 2015; Swall et al., 2020). In Dassa & Amir (2014), residents provided 

singing advice to other members, which aided in developing a collective identity. 

Music helped develop a sense of togetherness that facilitated socialisation and 

cooperation (Olderog Millard & Smith. 1989; Swall et al., 2020). In all music 

intervention types, residents were observed singing, even when verbal language was 

severely impaired (Götell, 2002, 2012; Hammar, 2010; 2011a, 2011a; Kuot et al., 

2020; Lesta & Petocz, 2006; Olderog Millard & Smith, 1989; Ridder & Gummesen, 

2015; Swall et al., 2020). The ability to sing and remember lyrics improved self-
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esteem and confidence, encouraging communication through music (Dassa & Amir, 

2014). In Swall et al. (2020), some participants were unable to sing; however, they 

were able to have reciprocal communication without verbal language through 

movement and shared music experiences. Residents who display agitated behaviour, 

even when interacted with verbally, relaxed and calmed when music was introduced, 

providing a time and space for residents and facilitators to communicate through 

music and non-verbal communication (Hsu et al., 2015; Ridder & Aldridge, 2005; 

wƛŘŘŜǊ ϧ DǳƳƳŜǎŜƴΣ нлмрύΦ wƛŘŘŜǊ ŀƴŘ !ƭŘǊƛŘƎŜΩǎ όнллрύ ǇŀǊǘƛŎƛǇŀƴǘ ǿŀǎ ǘƘŜ ƻƴƭȅ 

individual to have little reaction to the intervention due to her impairments; 

however, touch was still observed as a form of communication that aided the 

development of a relationship between the therapist and resident. 

 

2.3.5.3  Staff Experience  

Some studies consisted of care staff as facilitators or participating members 

(Campbell et al., 2017; Clare et al., 2019; Engstrom et al., 2011a, 2011b; Götell et al., 

2002, 2009, 2012; Hammar et al., 2010, 2011b, 2011; Hsu et al., 2015; Swall et al., 

2020). Staff were made aware of small non-verbal signals which had previously been 

missed or misinterpreted (Campbell et al., 2017; Clare et al., 2019). As a result, staff 

could alter their communication style to accommodate the resident. Through 

reminiscence ŀƴŘ ƳŜŀƴƛƴƎŦǳƭ ƛƴǘŜǊŀŎǘƛƻƴǎΣ ǎǘŀŦŦ ƎŀƛƴŜŘ ƎǊŜŀǘŜǊ ƛƴǎƛƎƘǘ ƛƴǘƻ ǊŜǎƛŘŜƴǘǎΩ 

lives and personalities, allowing them to see the identity behind the diagnosis 

(Campbell et al., 2017; Clare et al., 2019; Hsu et al., 2015). In the MTC studies, staff 

reported relationships and interactions as one-sided and limited, if not completely 

non-existent, during usual care (Engstrom et al., 2011a, 2011b; Götell et al., 2002, 

2009, 2012; Hammar et al. 2010, 2011b, 2011a). Through music, a mutual 

understanding was developed, with staff reporting more reciprocal relationships 

where both parties were actively engaging. The reciprocal nature of interactions 

during music was also explored in Swall et al. (2020). Improvements in 

communication skills were observed in both residents and staff. The care staff in 

Swall et al. (2020) became more aware of interactions, allowing them to adapt them 

to be more person-centred and meaningful. Staff felt that music allowed them to 

provide instructions more gently and respectfully. In the MTC studies, staff increased 
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their non-verbal communication and reduced verbal language (Engstrom et al., 

2011a, 2011b Götell et al., 2002, 2009, 2012; Hammar et al. 2010, 2011b, 2011a). 

The researchers highlighted the paradoxical findings but suggested fewer 

instructions were required due to improved awareness and interactions. Therefore, 

tasks were completed more effectively without the need for intense narratives. The 

addition of the staff skill-sharing in Hsu et al. (2015) allowed staff to include effective 

music interaction skills into daily practices, ensuring that benefits remained post 

sessions.  

 

2.3.5.4 Mechanisms of Music for Facilitating Social Interactions  

The articles highlighted potential mechanisms of music that could facilitate social 

interactions, which were observed in both music therapy and music activities. The 

primary researcher developed a model to visually highlight their interpretation of the 

analysis of findings from the original papers outlining the potential mechanisms for 

facilitating social interactions (Figure 2.4). Although the aims and context of music 

therapy and music activities varied, the mechanisms were present in both 

intervention types to some degree. 

 

The interventions were not based on cognition or verbal language, which allowed 

residents to engage without their impairments hindering their experience. 

!ŘŀǇǘŀōƛƭƛǘȅ ŀƭƭƻǿŜŘ ƛƴǘŜǊǾŜƴǘƛƻƴǎ ǘƻ ōŜ ǘŀƛƭƻǊŜŘ ǘƻ ǊŜǎƛŘŜƴǘǎΩ ƴŜŜŘǎ ŀƴŘ ŀōƛƭƛǘƛŜǎΣ 

making them inclusive for all, despite dementia severity. Music was highlighted as an 

alternative communication form for residents to express themselves when verbal 

language deteriorates. The use of musical turn-taking and mirroring allowed 

residents to be actively involved in interactions and build relationships (Clare,2019; 

Ridder & Gummesen, 2015). Improvisation allowed participants to create something 

together as equal partners, strengthening connections (Campbell et al., 2017; Clare 

et al., 2019; Kydd, 2001; Ridder & Gummesen, 2015). Sessions provided a safe space 

for residents, staff and/or facilitators to communicate without intentions, 

expectations, or defined outcomes. Staff learnt it was acceptable to allow 

interactions to occur naturally. During periods of silence, staff discovered 
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ƛƴǘŜǊŀŎǘƛƻƴǎ ǿŜǊŜ ǎǘƛƭƭ ƻŎŎǳǊǊƛƴƎΣ ǿƛǘƘ ǊŜǎƛŘŜƴǘǎΩ ǇǎȅŎƘƻƭƻƎƛŎŀƭΣ ǎƻŎƛŀƭΣ ŀƴŘ ŜƳƻǘƛƻƴŀƭ 

needs still being met (Clare et al., 2019; Campbell et al., 2017). A safe space was 

crucial for those residents usually uncomfortable with communicating. In Campbell 

et al. (2017), the musicians were attuned to the residents' vulnerability, which 

enabled them to alter the environment and interactions, such as being aware of 

more subtle communication cues, as well as knowing when residents needed 

stillness and silence. 

 

Music acted as a cue to orientate to the present, with residents becoming more 

aware of their surroundings, ŀƴŘ ƛƳǇǊƻǾƛƴƎ ƛƴǘŜǊŀŎǘƛƻƴΩǎ ŦƭǳƛŘƛǘȅ ŀƴŘ ŎƻƘŜǊŜƴŎŜΦ ! 

ǇǊƻƳƛƴŜƴǘ ǘƘŜƳŜ ǿŀǎ ǊŜƳƛƴƛǎŎŜƴŎŜΦ aǳǎƛŎ ŦǊƻƳ ǘƘŜ ǊŜǎƛŘŜƴǘǎΩ ŜŀǊƭƛŜǊ ȅŜŀǊǎ ŜǾƻƪŜŘ 

personal memories that allowed for discussions around life stories (Hsu et al., 2015; 

Campbell et al., 2017; Dassa & Amir, 2014; Götell et al.,2002; Kuot et al., 2020; Lesta 

& Petocz, 2006; Pollack & Namazi, 1992; Sambandham & Schirm, 1995; Swall et al., 

2020). The music in Dassa and Amir (2014) revolved around cultural or historical 

events, which evoked patriotism, leading to the development of a sense of 

belonging.  
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Figure 2.4 The model highlights the authorsΩ interpretation of the result that highlights the potential mechanisms to explain how care home music 
interventions can facilitate social interaction. The lines highlight the connection the authors have made between the mechanisms. Many of the mechanisms 
were highlighted in both music therapy and music activities. *Reduction in resistance to care was seen in the studies where music was used during care 
tasks and Reduction in agitation was seen in all music interventions. 
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Table 2.2 Table with the outcomes each study explored, the data collection methods used, a summary of the key findings and the methodology quality check 
findings. 

Author (Year) Outcomes (data collection 

methods) 

Summary of findings Methodology Quality 

Check (not reported 

items) 

Qualitative Studies 

Campbell et al. 

(2017)  

Participation Experience 

(Interviews & diary 

entries) 

¶ Allowed residents to make choices and develop relationships 

¶ Improved awareness  

¶ Staff gained insight and understanding of the resident and their abilities 

¶ Staff learnt different types of communication styles. Learnt to allow 

interactions to happen naturally, and it is okay to be together in silence 

¶ Residents used music to express themselves 

CASP-9 /10  

(Care home and 

participant recruitment)  

Clare et al. 

 (2019) 

Nature and range of 

interaction changes in 

communication skills 

(Video observation) 

¶ Live music facilitates both verbal and non-verbal communication 

¶ Communications is a network of subtle and complex interactions with no 

linear form, creating a multisensory environment 

¶ Interactions required the initial communicative action to be noticed by 

another member and for them to respond 

¶ If communicative action were missed, residents cease communication 

attempt  

CASP- 9/10  

(Care home, and 

participant recruitment)  

Dassa & Amir 

(2014)  

Connection between 

musical features and 

conversation topics  

(Video observation) 

¶ Two types of conversations- 1) relating to the context of the song, 2) relating 

to the activity of group singing 

¶ Songs evoked memories of their country or personal events 

¶ Members provided advice on singing to other members, Providing a sense of 

belonging.  

¶ Paid compliments to other members. 

CASP-7 /10  

(Recruitment) 

Insufficient reporting of 

data collection methods 

& data analysis methods  
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Götell et al. 

(2002)  

Verbal communication  

(Video observation)  

¶ Care staff reduced verbal communication but increased non-verbal 

¶ Despite decreased verbal communication, residents understanding 

increased.  

¶ Silenced residents became more talkative 

¶ wŜǎƛŘŜƴǘǎΩ ǾŜǊōŀƭ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ōŜŎŀƳŜ ŎƭŜŀǊŜǊ ŀƴŘ ƳƻǊŜ ƳǳǘǳŀƭΦ  

¶ MTC interactions were mutual.  

¶ Reminiscence 

CASP- 8 /10  

Recruitment strategy 

unclear  

(Aims) 

Götell et al.  

(2009)  

Communicating emotions 

and mood  

(Video observation) 

¶ Control condition- cares conveyed friendliness, warmth, and engagement 

through an energetic voice 

Control condition- Residents had weak flat, monotone voices. 

Communication was fragmented and short 

¶ Intervention condition- residents more vocal, with both residents and staff, 

speaking with a warm tone 

¶ Interactions were more equal 

¶  Verbal communication was not always necessary to express emotions. 

¶  Residents playfully responded to carers 

¶  Both parties connected physically and emotionally with mutual appreciation 

expressed.   

CASP- 6 /10   

Unable to determine 

appropriate study design 

or recruitment 

(Aims & researcher and 

participant relationship) 

Götell et al.  

(2012)  

Communication  

(Interview) 

¶ Enhanced mutual verbal and non-verbal communication  

¶ Singing improved the efficacy and ease of a task 

¶ Residents had increased awareness, making communication easier 

¶ Both parties expressed enhanced positive moods and emotions 

¶ Increased humour, with residents making jokes and laughing 

¶ wŜǎƛŘŜƴǘǎΩ ƭŀƴƎǳŀƎŜ ŀƴŘ ǎǇŜŜŎƘ ƛƳǇǊƻǾŜŘ 

CASP- 8/ 10.  

Appropriateness of 

recruitment strategy and  

relationship between 

researcher and 

participants 

undetermined 

Hammar et al. 

(2011b)  

/ŀǊŜǊΩǎ ŜȄǇŜǊƛŜƴŎŜ ƻŦ 

communion  

¶ Control condition- communication was difficult or impossible  

¶ Residents were physically in the room but not mentally present 
CASP- 9 /10   
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(Focus group) 
¶ Carers felt alone in the task and communication.  

¶ Residents did attempt to show love through touch 

¶ Intervention condition- communication was more mutual, with residents 

more aware and present.  

¶ LƳǇǊƻǾŜƳŜƴǘ ƛƴ ǊŜǎƛŘŜƴǘǎΩ ǎǇŜŜŎƘ 

(Recruitment strategy) 

Hammar et al. 

(2011a)  

Communication  

(Video observation) 

¶ Control condition- carers did not invite residents to participate in the 

communication  

¶ Little eye contact from either party 

¶  Carers and residents attempted to interact at different paces.  

¶ Intervention condition- increased eye contact, and residents could actively 

engage more as both parties attempted to interact at the same pace. 

CASP- 8/10 

Insufficient reporting of 

the recruitment strategy 

and ethics 

Hammar et al. 

(2010)  

Verbal and non-verbal 

communication  

 (Video observation) 

¶ Control condition- carers used non-verbal communication to act out tasks 

but rarely invited the residents to join in the task or interaction. 

¶ Little eye contact from either party 

¶ Carers and residents worked at different paces, residents were slower, and 

carers regularly interrupt 

¶ Intervention condition- carers invited residents to communicate more 

¶ Increased non-verbal communication elements became the primary form of 

communication  

¶ Eye contact and humour increased   

CASP- 7/ 10 

Unable to determine the 

appropriateness of study 

design and recruitment 

strategy is appropriate. 

(Researchers and 

ǇŀǊǘƛŎƛǇŀƴǘǎΩ 

relationship) 

Ridder & 

Gummesen  

(2015)  

Communication  

(Video recording, 

Therapist log, pre-

assessment reports, 

session transcripts) 

¶ Resident struggled to understand verbal communication, had limited verbal 

language, repeated a single phrase 

¶ He did understand and use non-verbal communication  

¶ He used the drum app on the iPad to explore sounds and engage in rhymical 

playing 

¶ Singing, turn-taking, and mirroring were used to connect 

¶ He used different tones of voice and gestures to express himself 

CASP- 7 /10 

Unable to determine the 

appropriateness of 

recruitment strategy and 

data collection 

(Researcher and 

participant relationship)  
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¶ The joint sing helped develop a symbolic relationship leading to the resident 

feeling safe.  

.  

Kydd  

(2001)  

Social interaction 

(Direct observation) 

¶ At the beginning, he was reluctant to play his banjo as he felt he was not as 

good as he used to be 

¶ He struggled to follow group music session rules and would leave early 

¶ As sessions progressed, participation increased with him following rules 

¶ He became more sociable at other times of the day by increasing interactions 

with others 

¶ During the sessions, he would reminisce and performed for the other 

residents.  

CASP- 4 /10 

Unable to determine the 

appropriateness of 

recruitment strategy 

Insufficient reporting of 

ethics, data collection 

and clear findings 

(Researcher and 

ǇŀǊǘƛŎƛǇŀƴǘǎΩ 

relationship)   

Ridder & Aldridge 

(2005)  

Behavioural effects of 

music  

(Video recording, 

modified Cohen-Mansfield 

Agitation Inventory 

(Cohen-Mansfield, 1986), 

music therapist log) 

¶ Challenging to engage the resident in positive interactions due to serve 

dementia 

¶ Prior to sessions- isolated from social contact with staff and residents 

¶ During sessions- She used touch to connect and pulled the therapist up from 

the sofa to walk with her a sign of mutual understanding.  

¶ She repeated a single word, and the use of the word increased 

¶ The resident did not actively participate in sessions  

CASP- 4 /10 

Unable to determine the 

aims, researcher and 

participant relationship, 

the appropriateness of 

study design, 

recruitment, ethics, and 

rigorousness of analysis  

Kuot et al. 

(2020) 

Behaviour, well-being, 

clinical management, 

culture, and social 

interaction 

 (Focus groups) 

¶ The intervention did not work for all residents.  

¶ Music improved social interaction with staff and other residents 

¶ Staff more playfulness with residents  

¶ Reduction in resistance to care behaviour 

¶ Music is a conversation point 

CASP- 7/10 

Unable to determine the 

researcher participant 

relationships, the 

appropriateness of 
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recruitment and data 

collection 

Swall et al.  

(2020) 

Feeling behaviours of 

residents and carers 

(World café discussion) 

¶  Intervention built bridges in a person-centred way to connect with residents 

¶  Interactions more valuable, joyful, and meaningful, created opportunities to 

frame reciprocal communication 

¶  The intervention promoted togetherness that facilitated socialisation and 

cooperation 

¶ Promoted communication when language was no longer available.  

¶ Singing was a respectful way to reach the residents.  

¶ Music helped develop life stories for the resident and start discussions.  

CASP- 9/10  

Unable to determine the 

appropriateness of 

recruitment 

Mixed Methods 
    

Hsu et al.  

(2015)  

/ŀǊŜǊǎ ŀƴŘ ǊŜǎƛŘŜƴǘǎΩ 

interactions  

(Interview, video 

observation, Dementia 

Care Mapping (Brooker & 

Surr, 2006), 

Neuropsychiatric 

Inventory (Cummings et 

al., 1994)) 

¶ Case study- musical vocal, bodily and facial expressions were used as 

emotional cues.  

¶ The therapist's verbal expression agitated the resident, but soothing 

melodies were used as musical cues when verbal failed. 

¶ The resident used eye contact and smiling in interactions 

¶ The resident reminisced over playing the piano; this was fed back to staff use 

in routines. 

¶ Quantitative study- Personal enhancers did not differ between the 

intervention and control group at 3 months (-24.08 95% CI [-97.47 to 49.32] 

P=0.294), 5 months (-28.08, 95% CI [-86.70 to 30.55], P=0.176) or 7 months (-

18.83, 95% CI [-37.68 to 0.026], P=0.050).  

¶ Carers reported improvement in mood, communication, self-expression, and 

agitation in the intervention group.  

¶ /ŀǊŜǊǎ ƎŀƛƴŜŘ ƛƴǎƛƎƘǘ ƛƴǘƻ ǊŜǎƛŘŜƴǘǎΩ ƭƛŦŜ ƘƛǎǘƻǊȅ ŀƴŘ LƳǇǊƻǾŜŘ ƛƴǘŜǊŀŎǘƛƻƴΣ 

communication, and relationships 

CASP- 8 /10 

Unable to determine the 

appropriateness of study 

design  

(Researcher and 

participant relationship)           

Downs & Black- 19 /26 
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Quantitative Studies 
    

Engstrom et al. 

(2011b)  

Social and unsocial 

communication 

behaviours 

(Video observation, 

modified Verbal & 

Nonverbal Communication 

Scale (Williams, 2017)) 

¶ Significant improvement in 5 of the 9 sociable verbal communication 

behaviours includes coherent (t= -2.295, p<0.012) and relevant 

communication (t 975) = 2.726, p=0.009), humming (t (75) =3.032, p=0.004), 

singing (t (75) =4.43, p=0.0005), and responding to questions (t (75) =-5.17, 

p=0.0005).  

¶ wŜǎƛŘŜƴǘǎΩ ŀōƛƭƛǘȅ ǘƻ ǊŜǎǇƻƴŘ ǘƻ ǉǳŜǎǘƛƻƴǎ ƛƴŎǊŜŀǎŜŘ ōȅ сф҈ όōŀǎŜƭƛƴŜ ƳŜŀƴ 

1.53) (intervention mean 4.95). 

¶ Unsociable non-verbal communication decreased by 80%, including cursing (t 

(75) = -2.14, p=0.037) and not responding to questions (t (75) = -4.92, P= 

0.0005). Cursing only significant unsociable verbal outcomes to decrease out 

of 5 outcomes. Does not respond to questions, only unsociable nonverbal 

outcome to significantly decrease out of 7 outcomes.   

Downs and Black - 9 /17 

Lesta & Petocz 

(2006)  

Mood, social behaviour, 

and non-social behaviour  

(Mood-behaviour 

Assessment Chart. (Author 

designed tool)) 

¶ Improved non-social and social behaviours 

¶ All variables apart from reminiscence significantly improved- mumbling 

(0.002), sitting alone (0.001), wandering along (p= 0.0011), walking with 

others (0.009), sitting with others (0.001), eye contact and smiling (p<0.001), 

talking (p<0.001).   

¶ Social behaviours increased from pre- to post-therapy, with eye contact and 

smiling (P=0.22), and talking (P=0.52) being non-significant and walking with 

others (P=0.030) and sitting with others (p= 0.005) being significant 

Downs and Black- 11 /21 

Olderog Millard & 

Smith  

(1989)  

Social behaviour, vocal 

participation  

(Behaviour Mapping 

Observation (Ittelson et 

al., 1970), Bell and Smith 

¶ Significant difference between pre-and post-intervention in sitting (F (4,36) = 

3.131, P= 0.0262) and walking together (F 9(4,36)- 3.129, P= 0.0263).  

¶ Singing condition- significantly higher vocal participation (F (4,36) = 4.435, 

P=0.0051) 

¶  .ƻǘƘ ŎƻƴŘƛǘƛƻƴǎ ǎƛƎƴƛŦƛŎŀƴǘ ŜŦŦŜŎǘ ƻƴ ǊŜǎƛŘŜƴǘǎΩ ōŜƘŀǾƛƻǳǊ 

¶  Smiling increased during the session and touching other increased post-

session.   

Downs and Black- 12 /21 
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Checklist (Bell & Smith, 

1986)) 

Pollack & Namazi 

(1992)  

Social and non-social 

behaviour, participation  

(Direct observation, 

individual observation 

form, Behavioural 

Checklist) 

¶ 24% increase in social behaviours and 14% decrease in non-social behaviours 

Ǉƻǎǘ ǎŜǎǎƛƻƴǎΦ όȄіҐ мпΦнΣ ŘŦҐмΣ tғлΦллмύ  

¶ The most significant increase in social behaviour was non-verbal, which 

increased from 32% to 68%  

¶ Increase in verbalisation and positive verbal feedback 

¶ Reminiscence was present  

¶ wŜǎƛŘŜƴǘǎΩ ƛƴǘŜǊŀŎǘƛƻƴǎ ōŜŎƻƳƛƴƎ ƳƻǊŜ ŦƭǳŜƴǘ  

Downs and Black- 9 /19 

Hammar et al. 

(2012)  

Verbal and non-verbal 

interactions Facially 

expressed emotions  

(Video observation, 

Verbal, and Nonverbal 

Interaction Scale (Williams 

2017), Observed Emotion 

Rating Scale 

(Lawton,1996)) 

¶ Eye contact decreased in the second baseline and intervention sessions 

¶ The resident could not verbally interact, which stayed consent across 

sessions 

¶ Resident hummed in one session 

¶ /ŀǊŜǊǎΩ ƛƴǘŜǊŀŎǘƛƻƴǎ ǊŜƳŀƛƴŜŘ ǘƘŜ ǎŀƳŜΣ ōǳǘ ǾŜǊōŀƭ ŎƻƳƳǳƴƛŎŀǘƛƻƴ 

decreased   

Downs and Black- 8 /20 

Engstrom et al. 

(2011a)  

Social and unsocial 

communication behaviour 

 (Video observation, 

modified Verbal, and 

Nonverbal Interaction 

Scale (Williams, 2017)) 

¶ Sociable verbal and nonverbal communication increased by 23% from 209 

observations (mean-26.1) to 258 (mean- 32.3) 

¶ Unsociable verbal and non-verbal communication decreased by 80% from 30 

(mean- 3.8) to 6 (mean-0.8) 

¶ The Resident asked appropriate questions more frequently  

¶ Increased smiling and laughing  

¶ wŜǎƛŘŜƴǘǎΩ ƭŀƴƎǳŀƎŜ ǿŀǎ ƳƻǊŜ ŎƻƘŜǊŜƴǘ ōǳǘ ǎǘƛƭƭ ŎƘŀƭƭŜƴƎƛƴƎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ 

Downs and Black- 13/ 21 
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Sambandham & 

Schirm 

 (1995)  

Communication, social 

skills, capacity to 

reminisce 

(Glynn's Music Therapy 

Assessment Tool (Glynn, 

1992), direct observation)  

¶ Significant difference in verbal behaviour 

¶ Residents used more verbal and non-verbal communication in the 20 

minutes post-session 

¶ Participants displayed predictable patterns of improvements in alertness, 

verbal or non-verbal interactions or energy. (Statistics not provided) 

Downs and Black - 6 /21  

Raglio et al.  

(2008) 

Empathetic behaviour, 

Nonempathetic behaviour, 

smiling, body movement 

(Music Therapy Coding 

Scheme (Raglio et al., 

2006)) 

¶ Improved empathetic behaviours (f3,87=.10.37, p<0.0001; Cohen d= 0.61) 

¶ Reduction in non- empathetic behaviours (f (3,87) =5.55, P=0.0015; Cohn 

d=1.8)  

¶ Smiling (f (3,87) = 8.14, p<0.0001) and body movements (f (3,87) = 12.41, 

p<0.0001 increased  

¶ Enhanced communicative relationship between resident and music therapist. 

Downs and Black -20/25 
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2.4 Discussion 

Twenty-three papers were included in the final synthesis, which consisted of music 

activities and music therapy. Although the music interventions differed in their 

ŀǇǇǊƻŀŎƘŜǎ ŀƴŘ ǇǳǊǇƻǎŜΣ ƻǾŜǊŀƭƭ ǎǘǳŘƛŜǎ ǊŜǇƻǊǘŜŘ ƛƴŎǊŜŀǎŜŘ ǊŜǎƛŘŜƴǘǎΩ ǎƻŎƛŀōƭŜ 

verbal and non-verbal communication and decreased unsociable communication.   

 

In the findings, elements two, three and four of the narrative synthesis were 

explored. Once the data was extracted, an initial synthesis of the findings (Element 2) 

was completed to gain an understanding of the effects of the interventions. The 

initial synthesis was expanded to identify the relationships within and between the 

studies (Element 3). Element Three allowed the researchers to explore why and how 

interventions facilitated social interactions and the barriers and enablers that may 

have impacted the effectiveness. Within the result section, the researchers also 

assessed the methodology quality of the included studies, which contributed to the 

first stage of assessing the robustness of the synthesis (Element 4). In the discussion, 

the researchers will further explore the relationships between the included studies 

(Element 3) with reference to other published studies to contextualise the findings. 

The robustness of the synthesis (Element 4) will be assessed further by exploring the 

limitations of the included studies and the limitations of the review itself. 

 

Music therapy and music activities explored in this review highlighted similar 

mechanisms to explain how care home music interventions facilitate social 

interactions, including providing an opportunity to reminisce, providing a safe space 

and being inclusive for all. Although the findings have highlighted similar 

mechanisms, it has been argued that music activities cannot substitute music 

therapy. McDermott et al. (2018) argue that music interventions rely on the delivery 

of the intervention and the facilitator as much as the intervention content. Music 

activities are generally provided by staff, musicians, or volunteers, who have less 

musical training than music therapists and, therefore, may struggle to provide high-

quality interventions. Additionally, the aims of music therapy and music activities 

vary; therefore, the intervention best suited for the resident will be dependent on 
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their needs. Although music activities cannot substitute music therapy, there is a 

need for them within care homes, and this review highlights their benefits. The 

findings from this review suggest a range of activities can be facilitated by either care 

staff or musicians that provide similar benefits to music therapy in facilitating social 

interactions. These findings are promising for UK care homes because access to 

music therapy is limited by funding and therapist availability (Schneider, 2018). Some 

form of music activity could be accessible to all care homes to help facilitate social 

interactions. However, a recent report suggests that only 5% of residents have access 

to high-quality arts and music interventions (Bamford & Bowell, 2018).  

 

The findings suggest music can improve social isolation, alertness, moods, connecting 

with others, self-worth, maintaining an identity and ability to express themselves. 

Many UK residents could be potentially missing out on these benefits, leading to 

lower quality of life and care and increased BPSDs. Lack of staff time and workload 

pressures have been highlighted as limiting factors in delivering music activities (Ekra 

& Dale, 2020; Stanyon et al., 2016; Sung et al., 2011). However, the MTC studies 

highlighted that staff-led musical interactions could be provided without additional 

time or workload burdens and without compromising on the quality of physical care. 

Staff also reported that care tasks were completed more efficiently, quicker, and 

calmly because residents showed increased awareness and communication 

comprehension.  

 

The studies highlighted music accessibility to all individuals with dementia, although 

ŦŀŎǘƻǊǎ ǎǳŎƘ ŀǎ ŘŜƳŜƴǘƛŀ ǎŜǾŜǊƛǘȅ ŀƴŘ ǊŜǎƛŘŜƴǘǎΩ ƴŜŜŘǎ Ƴŀy influence engagement. 

Interventions were all adaptable to be inclusive, allowing different abilities to 

actively engage with the intervention, either on their own or with other residents at 

the same time. The slightest engagement, such as eye contact or touch, was 

reported beneficial. Social interactions are vital for humans, even when they may be 

unable to equally reciprocate the communication (Moyle et al., 2013). The findings 

ŀƭǎƻ ǊŜŎƻƎƴƛǎŜŘ YƛǘǿƻƻŘΩǎ όмффуύ ǘƘŜƻǊȅ ƻŦ ǇŜǊǎƻƴƘƻƻŘΦ LƴǘŜǊǾŜƴǘƛƻƴǎ ŀƛƳŜŘ ǘƻ ƳŜŜǘ 

residents' fundamental needs beyond physical health and safety, leading to 
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improved communication, behaviour, and well-being. Although the studies in this 

ǊŜǾƛŜǿ ƛƳǇƭȅ ǘƘŀǘ ǊŜǎƛŘŜƴǘǎΩ ƴŜŜŘǎ ǿŜǊŜ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ƎǳƛŘŜ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴΣ 

Hackett et al. (2021) argue that many music interventions lack individual goals. 

Instead, a single goal is assigned to all individuals in the intervention despite their 

differences, which could affect the effectiveness of facilitating social interactions. 

 

¢ƘŜ ŦƛƴŘƛƴƎǎ ǎǳǇǇƻǊǘŜŘ aŎ5ŜǊƳƻǘǘΩǎ Ŝǘ ŀƭΦ όнлмпb) psychosocial model that music 

can facilitate social interactions by allowing individuals to maintain their identity and 

connect with others. Residents used music to connect with staff, discovering the 

identity behind the diagnosis. In group sessions, residents connected by discussing 

joint experiences such as cultural and historical events, creating a sense of belonging. 

Although some studies highlighted group membership, participants' culture, 

traditions and/or country of research may impact the sense of belonging. In Dassa & 

Amir (2014), although the participants had diverse cultural backgrounds, all grew up 

in Israel and may have had similar experiences. In larger diverse countries such as the 

USA or the UK, residents may have vastly different experiences; thus, reminiscence 

may not create a sense of group membership. If some residents' country of origin 

differed from where they currently live, the opposite effect might be observed if the 

activity focuses solely on traditional music. When Sonas, an intervention developed 

and implemented in Ireland, was researched in the UK, the Irish songs and poetry 

were not altered. The British participants with dementia had no familiarity with the 

songs (Hutson et al., 2014). The lack of connection with the songs and poetry may 

explain the lack of clear benefits that had previously been found in Ireland. The 

{ƻƴŀǎΩ ǎǘǳŘȅ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ƳǳǎƛŎ ǎƘƻǳƭŘ ōŜ ǇŜǊǎƻƴŀƭƛǎŜŘ ǘƻ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ŀƴŘ ƛƴ ƭƛƴŜ 

with their culture and group identity.  

 

The discussion of barriers to successful implementation was limited among studies. 

Campbell et al. (2017) argued that contextual, structural, and organisational 

considerations could impact music interventions in care homes. The care staffΩs 

attitudes are a primary necessity for successful implementation. The ability to be 

flexible and adaptable to the residents' needs, moods, and health was also necessary 
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(Hsu et al., 2015; Kuot et al., 2020). In Kuot et al. (2020), between 4-10% of sessions 

were missed due to sleeping or unwillingness to attend; flexibility in start time could 

improve attendance rates. Additional time from care staff may be required to 

provide support when dementia symptoms make accessing music interventions 

challenging, such as forgetting about sessions. As mentioned previously, staff are 

limited by available time, making accessing training and implementing interventions 

difficult (Boersma et al., 2015; Hsu et al., 2015; Keenan et al., 2020; Lawrence et al., 

2012ύΦ Lƴ Iǎǳ Ŝǘ ŀƭΦ όнлмрύΣ ŘŜǎǇƛǘŜ ǎǘŀŦŦΩǎ ǇƻǎƛǘƛǾŜ ŀǘǘƛǘǳŘŜǎΣ ǘƘŜ ǎƪƛƭƭ-sharing element 

was challenging to implement due to staff shortage and time pressures. High staff 

turnover can also impact implementation, as new staff require training (Kuot et al., 

2020). In the studies, staff had little singing experience and may have felt 

embarrassed; more training in singing and using music could be a positive enabler to 

successfully implementation into practice (Götell et al., 2009, 2012).   

 

2.4.1  Narrative synthesis Element Four: Assessment of the Robustness of the 

Synthesis   

2.4.1.1 Limitations of Studies  

A significant limitation of the studies was limited follow-up data collection, with 

studies only collecting data during or immediately after the music intervention. The 

lack of longitudinal studies indicates difficulties in determining the longer-term 

effects of music on social interactions, which has also been highlighted by previous 

systematic reviews (Van der Steen et al., 2018; Vink et al., 2003). However, Hackett 

et al. (2021) argue that the mechanisms of music interventions would not achieve a 

longitudinal effect after the intervention ended. Instead, music should be provided in 

daily dosages to maintain regular benefits.   

 

Interview studies omitted collecting data from residents. While it can be challenging 

to collect data directly from individuals with dementia, there is a missed opportunity 

ǘƻ Ǝŀƛƴ ƛƴǎƛƎƘǘ ŦǊƻƳ ǘƘŜ ǊŜǎƛŘŜƴǘǎΩ ǇŜǊǎǇŜŎǘƛǾŜΦ tǊŜǾƛƻǳǎ ǊŜǎŜŀǊŎƘ ƘƛƎƘƭƛƎƘǘǎ 

differŜƴŎŜǎ ƛƴ ǇŜǊŎŜǇǘƛƻƴ ƻŦ ǊŜǎƛŘŜƴǘǎΩ ǿŜƭƭ-being, care and health between residents 

and care staff (Buckley et al., 2012; Griffiths et al., 2020). Therefore, the interview 
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ǎǘǳŘƛŜǎ ǇƻǊǘǊŀȅ ŀ ŎŀǊŜǊΩǎ ǇŜǊŎŜǇǘƛƻƴ ƻŦ ǎƻŎƛŀƭ ƛƴǘŜǊŀŎǘƛƻƴ ƛƴ ŎŀǊŜ ƘƻƳŜǎ ǊŀǘƘŜǊ ǘƘŀƴ 

ŀƴ ŀŎŎǳǊŀǘŜ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴ ƻŦ ǊŜǎƛŘŜƴǘǎΩ ƛƴǘŜǊŀŎǘƛƻƴǎΦ 

 

The first author was involved in the study and analysis stage for many studies; this 

ŎƻǳƭŘ ƭŜŀŘ ǘƻ ŀ ΨwŜǎŜŀǊŎƘŜǊ ŜŦŦŜŎǘΩ ǿƛǘƘ ǇǊŜŎƻƴŎŜǇǘƛƻƴǎ ƛƴŦƭǳŜƴŎƛƴƎ ǘƘŜƛǊ ŀƴŀƭȅǎƛǎΦ 

Discussions with other researchers were used to overcome this issue. Similarly, in the 

music therapy studies, many therapists were also the researcher, which could have 

ƛƳǇŀŎǘŜŘ ǘƘŜ ǘƘŜǊŀǇƛǎǘΩǎ ōŜƘŀǾƛƻǳǊ ŘǳǊƛƴƎ ǎŜǎǎƛƻƴǎ ŀƴŘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ōŜƘŀǾƛƻǳǊ 

during analysis. Dassa and Amir (2014) reported this issue when the roles of music 

therapists and researchers conflicted. Similarly, Lesta & Petocz (2006) reported that 

observers became quasi-group members when issues arose with residents, leading 

to bias issues and a lack of internal validity and reliability.  

 

2.4.1.2  Limitations of Review 

The included articles were all written in English from peer-reviewed journals. As a 

result, articles may have been excluded that could provide greater insight into 

facilitating interactions through music. The decision to omit non-peer-reviewed 

articles could have led to this review displaying publication bias. The researchers 

wanted to create a transparent and rigorous review. However, with limited resources 

and the review being required for a time-limited project, it was decided only to 

include peer-review journal papers.  

 

¢ƘŜ ǉǳŀƭƛǘȅ ƻŦ ǘƘƛǎ ǊŜǾƛŜǿ ǊŜƭƛŜǎ ƻƴ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ ǘƘŜ ǎǘǳŘȅΩǎ ƳŜǘƘƻŘƻƭƻƎȅΦ Lǘ ǿŀǎ 

decided all studies would be included to highlight the quality of current music 

interventions; however, due to the lower methodology quality, the findings should 

be interpreted with caution. The limited reporting of music intervention in some 

studies made it difficult to highlight relationships between studies and determine 

potential mechanisms for how music interventions facilitate social interactions. 
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2.4.2  Practical Implications  

This systematic review has highlighted that introducing music activities into care 

homes could benefit most residents, despite the severity of their dementia. The 

interventions could improve verbal and non-verbal communication, provide insight 

to staff on the person behind the diagnosis, and improve social participation and task 

efficacy. Furthermore, staff-led interventions highlighted the plausibility for staff 

with no music training to implement music skills. The most appropriate intervention 

will vary between care homes, and several factors influence the appropriateness, 

including finances, availability of facilitatorsΣ ǊŜǎƛŘŜƴǘǎΩ ǇǊŜŦŜǊŜƴŎŜǎΣ ƴŜŜŘǎ, and 

abilities. In the staff-led interventions, many lacked the confidence and knowledge to 

implement music interventions. If interventions are not high-quality, they could lack 

efficacy or be harmful (McDermott et al., 2018). Therefore, there is a need to 

develop an accessible and standardised manual to ensure that implemented staff-led 

music interventions are high-quality. Alternatively, a combination of music therapy 

and staff skill-sharing, as present in Hsu et al. (2015), could enable staff to 

incorporate music into care with a music therapist's support to ensure the benefits 

continue outside of the music therapy sessions. The combination of music therapy 

and staff skill-sharing has been explored in McDermott et al. (2018). Residents can 

continue to communicate when verbal communication deteriorates. However, care 

professionals need to recognise residents' alternative communication behaviours 

and respond appropriately.  

 

2.4.3  Future Research 

 The included articles had low to medium methodology quality. Therefore, future 

research should focus on improving methodology quality in music intervention 

studies. Reporting the intervention process in more detail will ensure that research 

can be replicated and successfully implemented. Although briefly mentioned, future 

research should consider the barriers and enablers to successfully implementing care 

home music interventions. The findings of MTC highlighted the potential of singing 

during care to improve interactions; however, as the articles were produced by the 

same research team and consisted of five studies, the data should be considered 

with caution. Future research into MTC is required to ensure the findings are 
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replicable. Finally, residents were passive participants in the research process. Future 

research that invites residents to attend interviews could produce valuable insight 

into their experience.  

 

2.4.4 Conclusion  

There is evidence that both music therapy and music activities can facilitate social 

interactions for people with dementia in care homes. Residents displayed increased 

verbal and non-verbal communication and interacted more with carers, music 

therapists, session leaders, and other residents. Benefits were not exclusive to those 

with sufficient verbal communication abilities; many participants with language 

impairments were observed singing. For those with no language, the sessions were 

still inclusive by using non-verbal communication, suggesting that music can benefit 

a wide range of residents with dementia. Finally, the findings only highlight increased 

communication during or immediately after the music intervention; as previous 

research highlights, regular, continuous dosages of music rather than a one-off 

intervention would ensure benefits remain. Quantitative studies provided 

inconsistent findings, with many exploring social behaviour in an unconventional 

way, such as walking together, rather than communication and interaction outcome. 

This may have been due to the subjective nature of interactions or the lack of tested 

standardised outcome measures for social interactions. Standardised outcome 

measures were used in some studies, however, many had to be modified, and the 

Verbal and Non-Verbal Interaction Scale had not been tested at the point of use 

(Williams, 2017). This review highlights a potential need to develop quantitative 

outcome measures that are more fit to measure social interactions in individuals 

with dementia. 

 

  



110 
 

3.  Manual Development 

3.1 Introduction  

The systematic review highlighted that music therapy and music activities have 

similar mechanisms that could explain how they facilitate social interactions. Both 

interventions provided an opportunity to reminisce, provided a safe place to explore 

and express themselves and were inclusive for all residents regardless of dementia 

severity or impairments.  Although music therapy and music activities consist of 

similar mechanisms when implemented, music activities may be of a lower quality 

due to the difference in training provided for staff and musicians compared to music 

therapists (McDermott et al., 2018). 

 

Music therapy generally considers the delivery of the intervention, focusing on how 

the facilitator interacts with the client as well as the content of the session 

(McDermott et al., 2018). Whereas many music activitiesΩ training focuses more on 

the content over the delivery. However, the promising results from the systematic 

review highlight the plausibility for staff to facilitate music activities that produce 

similar benefits to music therapy, implying that there should be a focus on 

developing a training tool to provide staff with not only the skills and knowledge of 

ƳǳǎƛŎ ŀŎǘƛǾƛǘƛŜǎ ōǳǘ ŀƭǎƻ ǇǊƻǾƛŘŜǎ ƪƴƻǿƭŜŘƎŜ ƻƴ άōŜƛƴƎέ ǿƛǘƘ ǘƘŜ ǊŜǎƛŘŜƴǘ, similar to 

ǘƘŜ ƛƴǘŜǊŀŎǘƛƻƴǎ ǇǊƻǾƛŘŜŘ ƛƴ ƳǳǎƛŎ ǘƘŜǊŀǇȅΦ aǳǎƛŎ ǘƘŜǊŀǇƛǎǘǎΩ ǳǎŜ ƻŦ ƳǳǎƛŎ ǘƘŜǊŀǇȅ 

skill-sharing has begun offering staff the opportunity to develop their skills, however, 

without a standardised manual, the training varies between therapists and is limited 

to care homes in a position to employ a music therapist.  Additionally, many staff in 

the staff-led interventions felt they lacked the knowledge and confidence to 

implement them, therefore, a manual which focuses on providing staff opportunities 

to gain confidence and experience with the support from experts could increase the 

quality of music activities used within care homes.  

 

The systematic review highlighted the plausibility of incorporating music into other 

tasks minimising the additional time and work burden for staff. The results from the 

MTC studies reported in the systematic review suggest that to increase staff 
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engagement, motivation, and the likelihood of successful implementation and long-

term continuous usage, the music skill-sharing manual should imbed music into 

other tasks. Additionally, the systematic review results highlight that to maintain 

benefits, regular daily doses of music are required compared to structured on-off 

sessions. Embedding small doses of music into staff daily routines could increase the 

likelihood of them providing music daily compared to more structured music sessions 

which may be dropped from schedules in favour of other tasks when time is limited. 

Flexibility was highlighted as a facilitator to implementation in Chapter 2, which was 

not only vital to ensure staff availability to facilitate sessions but also for providing 

the interventions at convenient times for residents to increase participation. 

Embedding the music into routines would allow for this flexibility to occur as the 

activities would not require planning.  The results from Chapters 1 and 2 highlight 

that a standardised staff-training manual could ensure that care homes provide high-

quality staff-led music interventions that will benefit residents and staff.  

 

PAMI-DK was a seven-year project funded by the Velux Foundation and Danish 

Alzheimer Society Research Foundation that aimed to develop and evaluate an 

evidence-based training manual to be used by music therapist to educate carers in 

using nonverbal communication with people with dementia (Ridder et al., 2022, 

2023). PAMI provides staff with a range of music skills traditionally reserved for 

music therapy. Staff gain awareness of their behaviours and discover how music and 

musical elements can be incorporated into daily interactions to allow staff and 

residents to experience attuned interactions that attend to residents' psychological, 

social, and emotional needs. The results from the systematic review guided the 

development of the UK PAMI to ensure that the training tool is suitable for UK care 

homes with the barriers and limitations from previous research being considered.  

 

3.1.1 Manual Development Process  

PAMI was originally developed by a team at Aalborg university, Denmark (PAMI-DK) 

(Ridder et al., 2022,2023), however as highlighted in previous research (Hutson et al., 

2014), adaptation is required when planning to implement interventions in a 
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different country to its origin. This PhD intended to develop a UK version of PAMI 

(PAMI-UK) which is culturally appropriate for UK care home.  During the manual 

development process, the primary researcher completed several stages: systematic 

review, expert consultations, translation, development, and alteration prior to 

investigating the intervention in care homes (Figure 3.1). 

 

 

 

3.1.1.1   Translation and Cultural Adaptation  

 The translation and cultural adaptation of a psychosocial intervention can be 

complex as it requires a systematic modification of the intervention (Werheid et al., 

2021). Cultural adaptations rely on the consideration of language, culture, and 

context to ensure that the intervention aligns with participants' cultural patterns, 

meanings, and values. As a result, proven efficacy of the intervention in one culture 

does not guarantee the same efficacy in the new culture. As highlighted with the 

Irish Sonas intervention when it was introduced into England without reviewing the 

Irish songs and poems (Hutson et al., 2014).  

Figure 3.1 Flow diagram outlining the manual development process for the development of the PAMI 
intervention UK version 
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 The first stage of translation and cultural adaptation should be exploring the 

cultures and values of the original and the adapted country to determine how their 

differences may impact the intervention. There are two frameworks generally used 

to adapt interventions. The theory-based top-down approach uses the efficacy of 

previous research to translate the manual to another language or determines the 

adaptation in advanced and pilot the adapted manual in one study (Werheid et al., 

2021). The second framework is a community-based bottom-up approach that 

involves working with stakeholders to determine the needs of the intended users 

and determine cultural considerations (Hwang et al., 2009; Werheid et al., 2021). A 

combination of top-down and bottom-up approaches should be adopted in cultural 

adaptations to ensure that an intervention is developed that accommodates the 

needs of the intended audience while also based on evidence-based theory (Barrera 

et al., 2013). Several adaptation frameworks have been developed to guide 

intervention developments (Barrera & Castro, 2006; Hwang, 2011; Kumpfer et al., 

2008; McKleroy et al., 2006), with many similarities between frameworks. 

 

PAMI-DK was initially developed to be used in Danish dementia care; therefore, the 

first stage of developing PAMI-UK was considering the cultural differences between 

Danish and UK care homes that may impact the intervention.  

 

3.1.2  Danish Care System  

Denmark is considered to have one of most comprehensive long-term care system in 

Europe (World Health Organization Regional Office for Europe, 2019). Older people 

in Denmark are encouraged to remain living independently for as long as possible, 

with a range of services available to ensure this can occur including extensive home 

help and nursing care. Even when individuals may need to enter a care home, 

provisions are in place to ensure that individuals can maintain some level of 

independence and control in their life (Healthcare DENMARK, 2018). In 2018 

approximately 1,132,000 individuals lived in some form of long-term care facility in 

Denmark (World Health Organization Regional Office for Europe, 2019). Many of the 

care homes have a home-like atmosphere where residents are considered tenants, 
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with a range of additional services available (Healthcare DENMARK, 2018). Residents 

pay rent for their room and any additional services from their pension, which is 

supplemented by the government for those with a low income. The country spends 

2.2% of its Gross Domestic Product (GDP) on the care of its older citizens. 

 

3.1.3  Differences Between the UK and Denmark  

Several cultural differences between the UK and Denmark could impact care homes 

in the two countries. The Danish culture is known for its strong sense of tradition and 

history, which results in a strong national identity, creating a sense of community 

and solidarity (Støvring, 2012; Ostergard, 1992, 2004). The Danish identity represents 

an identity between the state, nation, and society, with Danes having high levels of 

trust (Støvring, 2012). In comparison, the UK is a multicultural nation that is not only 

diverse between the four countries (England, Wales, Scotland, and Northern Ireland) 

that make up the UK but also has a strong history of migration from other countries, 

leading to the culture from other countries and religions being introduced to the UK 

(Vertovec, 2006; Office for National Statistics, 2021).  

 

Denmark has a strong emphasis on social equality and unbalanced social hierarchy, 

which has a direct impact on the structure and delivery of social care in the country, 

although, in practice, there is more economic inequality among Danes (Heckman & 

Landerso, 2021; Merrild, 2017). Social care is considered a fundamental right for all 

Danish citizens, meaning all individuals should have access to essential services 

regardless of socioeconomic status or background (Denmark.dk, 2023). In Denmark, 

older adults are encouraged to remain in the community for as long as possible, with 

the government providing free home care services to aid long-term independence 

(Healthcare Denmark, 2018). Danish care homes are seen as more integrated into 

the community; there is a strong focus on social connections and community 

engagement, encouraging all members of society to participate in social and cultural 

activities (Health Investor, 2018). In contrast, UK care homes are more on the edge of 

the community, with some homes encouraging participation between the care home 
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and the rest of the community through activities, while others remain entirely 

separate from the rest of the community.  

 

A central concept in Danish culture and lifestyle is Hygge, which does not directly 

translate to English (Wiking, 2016). The concept aims to capture the essence of 

cosiness, comfort, and well-being. Hygge emphasises appreciating time spent with 

loved ones to create a feeling of unity. Hygge is about being present in the moment 

and appreciating the simple things in life. Hygge is intertwined with the Danes 

lifestyle and, therefore, could influence care homes. Care homes in Denmark are 

designed as real homes to give residents a sense of ordinary living and familiarity 

(HealthCare Denmark, 2019). Hygge strongly emphasises togetherness and social 

connections, which could explain why care homes are intentionally designed to 

include communal spaces to allow residents to socialise, share meals, and engage in 

conversation during mealtimes (HealthCare Denmark, 2019; Kofod, 2012).   

 

 In the UK, 90% of care homes are privately owned, whereas in Denmark 

approximately 93% of care homes are owned publicly (Health Investor UK, 2018; 

Knight Frank, 2018; Quince, 2013). Although more private care homes are opening in 

Denmark resulting from a change in legislation. Denmark has higher tax rates 

compared to the UK; however, this allows for high-quality, free health care, with all 

care homes charging a similar rate (Health Investor UK, 2018). Whereas in the UK, 

fees vary greatly, with the cost impacting the quality and available facilities. In 

Denmark, many care homes are modern purpose-built facilities, with individuals 

receiving a two-room unit. The resident's personal space generally consists of a living 

room, bedroom, bathroom, and a small kitchenette, a mandatory design feature to 

allow individuals to maintain some independence when entering long-term care 

(Health Investor UK, 2018). Many care homes encourage residents to bring their own 

furniture. In the UK, residents are encouraged to bring personal items to make their 

room more homely. However, in Denmark, residents are encouraged to bring larger 

furniture items such as armchairs (Smith, 1983).  
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One significant difference between the UK and Denmark is the technology used 

within care. Denmark digitalised all social care data in 1995 (Health Investor UK, 

2018). In contrast, the UK is in the process of digitalising data currently, with this 

varying between care homes. All health and care data are digitalised to one platform 

MedCom (Danish Centre for Health Telematics) which allows for efficient information 

sharing between health care professionals to ensure integrated care. A platform 

called Sekoia (Sekoia, 2023), has been introduced into some Danish care homes to 

ƛƳǇǊƻǾŜ ǘƘŜ ŀŎŎŜǎǎ ƻŦ ŎŀǊŜ ƴƻǘŜǎΣ ǊŜŎƻǊŘ ǊŜǎƛŘŜƴǘǎΩ ǇǊŜŦŜǊŜƴŎŜǎ ŀƴŘ ŜƴŀōƭŜ ǊŜǎƛŘŜƴǘǎ 

to listen to their preferred music in their rooms. Although PAMI-DK does not rely on 

technology, the technology in Danish care homes has improved task efficiency and 

ensures consistency between carers and shifts, which has the potential to influence 

other interventions, such as technology reducing time and staff burden, which in 

turn allows staff more time to interact socially with residents.  

 

Finally, another significant difference between Denmark and UK is the care culture 

(Health Investor, 2018). In the UK, care homes are heavily regulated, with CQC or 

Scotland and ²ŀƭŜǎΩǎ equivalent assessing care standards, care home visitors signing 

in and out, and residents having restricted freedom of activities and access to care 

home areas. In Denmark, there is a higher level of trust with Denmark lacking a 

regulatory body similar to CQC. Local authorities regulate public care homes, but 

private care homes have even more flexibility. Therefore, the system relies on self-

regulation, and trust that the care home and staff will treat residents with dignity 

and respect. Many Danish care homes have facilities, such as libraries and gyms, 

available to both residents and the public. Although this encapsulates immense trust 

in the public, the format allows residents to remain an integral part of the 

community, unlike in the UK, where residents can feel confined, isolated, and 

excluded. The differences highlighted may influence care staff and residentsΩ 

acceptance of PAMI and impact implementation.  While there are a number of 

differences between Denmark and UK care homes there are also a number of 

similarities including the lack of available time, under pressure and being 

undervalued (Balkin et al, 2023). 
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There are also differences in the singing cultures in Denmark and the UK that may 

influence PAMI and, therefore, require consideration during the manual 

development process. Denmark has a strong community singing identity 

(Fællessang), which Danes find is important in good and bad times as it creates a 

national identity (Redohl, 2021). During WW2 and COVID-19, Fællessang created a 

sense of national solidarity. During COVID-19, several community singing sessions 

were regularly broadcasted nationally, with 1/5th of Danes participating. As 

Fællessang is an integral part of Denmark's society, the Folk High School Songbook 

has been created containing the songs used regularly in community singing (Ministry 

of Foreign Affairs of Denmark, 2020). The UK does not have the same strong 

community signing identity, potentially due to the UK being larger and more diverse, 

resulting in multiple signing communities that the UK's rich history has influenced. 

The UK has a strong tradition of choral music, in particular, religious cathedral choirs 

(Cathedral Music Trust, 2022), opera (Royal Opera House, N.D.) and musical theatre 

(Gordon et al., 2016). UK music artists have a global influence on the music scene 

from various genres, including classical, folk, pop, rock, Britpop, and Northern Soul.   

 

 

3.1.4 Differences Between the Countries that Constitute the UK  

As PAMI-UK aims to be culturally appropriate for all the UK, it is important to 

consider the cultural differences between the four countries (England, Northern 

Ireland, Scotland, and Wales) that constitute the UK. The variations in the four 

countries could potentially influence PAMI-UK, and the different cultures should be 

displayed in the resources to enable the intervention to be tailored and used in care 

homes in all four countries. 

 

aƻŘŜǊƴ {ŎƻǘƭŀƴŘ Ƙŀǎ ŀ ǎǘǊƻƴƎ ŎƻƴƴŜŎǝƻƴ ǘƻ {ŎƻǩǎƘ ǘǊŀŘƛǝƻƴŀƭ ƳǳǎƛŎΣ ƛƴŎƭǳŘƛƴƎ Ŧƻƭƪ 

ǎƻƴƎǎΣ ŬŘŘƭŜ ƳǳǎƛŎ ŀƴŘ ōŀƎǇƛǇŜǎΣ ǿƛǘƘ ƳǳǎƛŎ ŘƛǎǇƭŀȅƛƴƎ /ŜƭǝŎ ŎƻƴƴŜŎǝƻƴǎ ό.ȅǊƴŜΣ 

нлммύΦ Lǘ Ƙŀǎ ōŜŜƴ ƘƛƎƘƭƛƎƘǘŜŘ ǘƘŀǘ ƳǳǎƛŎ ǎƛƎƴƛŬŎŀƴǘƭȅ ƛƴƅǳŜƴŎŜǎ ǘƘŜ ǎŜƴǎŜ ƻŦ ƴŀǝƻƴŀƭ 

ƛŘŜƴǝǘȅ ŀƳƻƴƎ {ŎƻǩǎƘ ǇŜƻǇƭŜΣ ǿƛǘƘ ǎƻƴƎǎ ǎǳŎƘ ŀǎ ϥCƭƻǿŜǊ ƻŦ {ŎƻǘƭŀƴŘϥ ŎǊŜŀǝƴƎ ŀ 

ǎŜƴǎŜ ƻŦ ǇǊƛŘŜ ŀƴŘ Ǉŀǎǎƛƻƴ ǿƘŜƴ ǎǳƴƎ ŀǘ ǎǇƻǊǝƴƎ ŜǾŜƴǘǎΦ Lǘ ƛǎ ŎƻƳƳƻƴ ƛƴ {ŎƻǘƭŀƴŘ ǘƻ 

ǇŀǊǝŎƛǇŀǘŜ ƛƴ /ŜƛƭƛŘƘǎ ǘƻ ŎŜƭŜōǊŀǘŜ {ŎƻǩǎƘ ŎǳƭǘǳǊŜ ŀƴŘ ǎƛƎƴƛŦȅ ŀ ŎƻƳƳǳƴƛǘȅ ƳŜŜǝƴƎ 
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ǘƻ ǎƘŀǊŜ ǎƻƴƎǎΣ ǎǘƻǊƛŜǎΣ ŦƻƻŘΣ ŀƴŘ ŘǊƛƴƪ ό{ƘŜǊƛŘŀƴ ϧ .ȅǊƴŜΣ нллуύΦ aǳǎƛŎ ƛǎ ŎƻƴǎƛŘŜǊŜŘ 

ƛƳǇƻǊǘŀƴǘ ƛƴ ǘƘŜ {ŎƻǩǎƘ ŎǳǊǊƛŎǳƭǳƳΣ ǿƛǘƘ ŜƭŜƳŜƴǘǎ ōŜƛƴƎ ƛƴŎƭǳŘŜŘ ǘƻ ǇǊƻƳƻǘŜ 

ǘǊŀŘƛǝƻƴŀƭ {ŎƻǩǎƘ ƳǳǎƛŎ ǎǘǳŘƛŜǎ ό.ȅǊƴŜΣ нлммύΦ ¢Ƙƛǎ ƳǳǎƛŎŀƭ ŎǳǊǊƛŎǳƭǳƳ ƛƴ Ƴŀƴȅ 

ǇŀǊǘǎ ƻŦ ǘƘŜ ŎƻǳƴǘǊȅ ƛƴǾƻƭǾŜǎ ƭŜŀǊƴƛƴƎ ǘǊŀŘƛǝƻƴŀƭ ƛƴǎǘǊǳƳŜƴǘǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ŎƘŀƴǘŜǊΣ 

ōŀƎǇƛǇŜǎΣ ŎƭŀǊǎŀŎƘΣ ŬŘŘƭŜΣ ǿƘƛǎǘƭŜΣ ōƻŘƘǊŀƴ ŀƴŘ DŀŜƭƛŎ ŀƴŘ {ŎƻǩǎƘ ǎƻƴƎǎΦ Lƴ 

{ŎƻǘƭŀƴŘΣ ǘƘŜ DŀŜƭƛŎ ƭŀƴƎǳŀƎŜ ƛǎ ǎǝƭƭ ǇǊŜǎŜǊǾŜŘΣ ŜǎǇŜŎƛŀƭƭȅ ƛƴ ǘƘŜ ƘƛƎƘƭŀƴŘǎ ŀƴŘ 

ƛǎƭŀƴŘǎΣ ŀƴŘ ŜȄǇǊŜǎǎŜŘ ǘƘǊƻǳƎƘ ǎƻƴƎǎ ǘƘŀǘ ŜƴŎƻǳǊŀƎŜ ŀ ǎǘǊƻƴƎ ǎŜƴǎŜ ƻŦ {ŎƻǩǎƘ 

ƛŘŜƴǝǘȅ ό.ȅǊƴŜΣ нлммύΦ ¢ƘŜ ǇŀǊǝŎƛǇŀƴǘǎ ƛƴ .ȅǊƴŜϥǎ όнлммύ ǎǘǳŘȅ ƘƛƎƘƭƛƎƘǘŜŘ ŀ ōƭŜƴŘƛƴƎ 

ƻŦ {ŎƻǩǎƘ ŎǳƭǘǳǊŜ ǿƛǘƘ ƴŜǿ ƳǳǎƛŎ ƎŜƴǊŜǎ ŀƴŘ ƻǘƘŜǊ ŎǳƭǘǳǊŀƭ ƛƴƅǳŜƴŎŜǎ ŦǊƻƳ ŀǊƻǳƴŘ 

ǘƘŜ ǿƻǊƭŘΦ 

 

²ƘƛƭŜ ²ŀƭŜǎ ǎǇŜŀƪǎ ǇǊŜŘƻƳƛƴŀƴǘƭȅ 9ƴƎƭƛǎƘΣ ǘƘŜ ŎƻǳƴǘǊȅ ǎǝƭƭ Ƙŀǎ ŀ ǎǘǊƻƴƎ ŎƻƴƴŜŎǝƻƴ 

ǿƛǘƘ ǘƘŜ ²ŜƭǎƘ ƭŀƴƎǳŀƎŜΣ ǿƛǘƘ нф҈ ƻŦ ǘƘŜ ǇƻǇǳƭŀǝƻƴ ǎǇŜŀƪƛƴƎ ²ŜƭǎƘ ό[ƭȅǿƻŘǊŀŜǘƘ 

/ȅƳǊǳΣ нлноύΤ ǘƘŜǊŜŦƻǊŜΣ ǘƘŜ ²ŜƭǎƘ ƭŀƴƎǳŀƎŜ Ǉƭŀȅǎ ŀ ǊƻƭŜ ƛƴ ǘƘŜ ²ŜƭǎƘ ƳǳǎƛŎ ŎǳƭǘǳǊŜ 

ό.ŀǊƭƻǿΣ нлмрύΦ ²ŀƭŜǎ Ƙŀǎ ŀ ǎǘǊƻƴƎ ŎƘƻǊŀƭ ǘǊŀŘƛǝƻƴΣ ǿƛǘƘ ǘƘŜ ǘǊŀŘƛǝƻƴ ƻŦ ƳŀƭŜ ǾƻƛŎŜ 

ŎƘƻƛǊǎ ƛƴ ŎƻŀƭπƳƛƴƛƴƎ ŎƻƳƳǳƴƛǝŜǎ ōŜƛƴƎ ǿŜƭƭπƪƴƻǿƴ ό{ŎƘǳǘȊΣ нлнлύΦ ²ŜƭǎƘ ǇŜƻǇƭŜ 

ƘŀǾŜ ŀ ǎǘǊƻƴƎ ƭƻǾŜ ƻŦ ǎƛƴƎƛƴƎ ǊƻƻǘŜŘ ƛƴ ŦƻƭƪƭƻǊŜ ό5Ŝϥ!ǘƘΣ нлмсύΦ aǳǎƛŎ ƛǎ ǎƻ ŜƳōŜŘŘŜŘ 

ƛƴ ǘƘŜ ²ŜƭǎƘ ŎǳƭǘǳǊŜ ǘƘŀǘ ²ŀƭŜǎ Ƙŀǎ ōŜŜƴ ŎƻƛƴŜŘ Ϧ¢ƘŜ [ŀƴŘ ƻŦ {ƻƴƎϦ ό{ŎƘǳǘȊΣ нлнлύΦ 

hǾŜǊ ǘƘŜ ȅŜŀǊǎΣ ƳǳǎƛŎƛŀƴǎ ƘŀǾŜ ōŜŜƴ ƛƴƅǳŜƴǝŀƭ ƛƴ ŘŜǾŜƭƻǇƛƴƎ ǘƘŜ ²ŜƭǎƘ ƛŘŜƴǝǘȅ 

ǘƘǊƻǳƎƘ ƳǳǎƛŎ ŀƴŘ ŀǊǘǎ όLŦŀƴΣ нлннΤ WƻƴŜǎΣ нллуύΦ 9ƛǎǘŜŘŘŦƻŘŀǳ ƛǎ ŀ ƪŜȅ ǇŀǊǘ ƻŦ ǘƘŜ 

ŎǳƭǘǳǊŜΣ ŀ ŎƻƳǇŜǝǝǾŜ ŎǳƭǘǳǊŀƭ ŦŜǎǝǾŀƭ ŎƻƴǎƛǎǝƴƎ ƻŦ ƳǳǎƛŎ ŀƴŘ ǇƻŜǘǊȅ ǘƘŀǘ ŘŀǘŜǎ ǘƻ ŀǘ 

ƭŜŀǎǘ ммтс ό5Ŝϥ!ǘƘΣ нлмсύΦ Lƴ Ƴŀƴȅ ǇŀǊǘǎ ƻŦ ²ŀƭŜǎΣ ǇŜƻǇƭŜ ƛŘŜƴǝŦȅ ǿƛǘƘ ǎƳŀƭƭŜǊ 

ƴŜƛƎƘōƻǳǊƘƻƻŘǎ ǊŀǘƘŜǊ ǘƘŀƴ ǿƛǘƘ ǘƻǿƴǎ ƻǊ ǘƘŜ ŎƻǳƴǘǊȅ όWƻƴŜǎΣ нллуύΦ WƻƴŜǎ όнллуύ 

ŀǊƎǳŜŘ ǘƘŀǘ ²ŀƭŜǎ Ƙŀǎ ƴƻǘ ƘŀŘ ǘƘŜ ǇƻƭƛǝŎŀƭ ǳƴƛǘȅ ǘƘŀǘ {ŎƻǘƭŀƴŘ Ƙŀǎ ǇǊŜǾƛƻǳǎƭȅ 

ŜȄǇŜǊƛŜƴŎŜŘΦ IƻǿŜǾŜǊΣ ǘƘŜǊŜ Ƙŀǎ ōŜŜƴ ŀ ƳƻǾŜ ǘƻǿŀǊŘǎ ŜȄǇƭƻǊƛƴƎ ǘƘŜ ²ŜƭǎƘ ƛŘŜƴǝǘȅΦ 

 

LǊŜƭŀƴŘ Ƙŀǎ ŀ ŘŜŜǇπǊƻƻǘŜŘ ƘƛǎǘƻǊȅ ƻŦ ŎƻƴƅƛŎǘ ōŀǎŜŘ ƻƴ ǊŜƭƛƎƛƻƴ ŀƴŘ ƛŘŜƴǝǘȅΣ ǿƘƛŎƘ 

Ǉƭŀȅǎ ŀ ǎƛƎƴƛŬŎŀƴǘ ǊƻƭŜ ƛƴ bƻǊǘƘŜǊƴ LǊŜƭŀƴŘϥǎ ŎǳƭǘǳǊŜΦ aǳǎƛŎ Ǉƭŀȅǎ ŀ ǊƻƭŜ ƛƴ ƛŘŜƴǝŦȅƛƴƎ 

ǘƘŜ ŘƛũŜǊŜƴŎŜǎ ƛƴ ƛŘŜƴǝǘȅ ōŜǘǿŜŜƴ ǘƘŜ ǎŜǇŀǊŀǝƻƴǎ ƛƴ LǊŜƭŀƴŘ ό/ƻƻǇŜǊ Ŝǘ ŀƭΦΣ нллфύΦ 

²ƛǘƘƛƴ ǘƘŜ ǇǊƻǘŜǎǘŀƴǘ ŎƻƳƳǳƴƛǘȅΣ ǎƻƳŜ ƛƴŘƛǾƛŘǳŀƭǎ ŘƛǎǘŀƴŎŜ ǘƘŜƳǎŜƭǾŜǎ ŦǊƻƳ 

ǘǊŀŘƛǝƻƴŀƭ LǊƛǎƘ ƳǳǎƛŎΣ ǎǳŎƘ ŀǎ ǳǎƛƴƎ ǘƘŜ ¦ƛƭƭŜŀƴƴ ǇƛǇŜǎ ŀƴŘ ǘƘŜ ōƻŘƘǊŀƴΣ ŀǎ ǘƘŜȅ 
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ǇŜǊŎŜƛǾŜ ǘƘŜǎŜ ŀǎ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ǘƘŜ ŎŀǘƘƻƭƛŎ ŎƻƳƳǳƴƛǘȅ ŀƴŘ ŎǳƭǘǳǊŜ ƻŦ ǘƘŜ wŜǇǳōƭƛŎ 

ƻŦ LǊŜƭŀƴŘΦ LƴǎǘŜŀŘΣ ƛƴŘƛǾƛŘǳŀƭǎ Ƴŀȅ ŀǎǎƻŎƛŀǘŜ ƳƻǊŜ ǿƛǘƘ {ŎƻǩǎƘ ƻǊ .ǊƛǝǎƘ Ŧƻƭƪ ǎƻƴƎǎΦ 

IƻǿŜǾŜǊΣ ǎƻƳŜ ƛƴŘƛǾƛŘǳŀƭǎ ƘŀǾŜ ŎƘŀƴƎŜŘ ǘƘŜƛǊ ŀǩǘǳŘŜ ǘƻǿŀǊŘǎ ǘǊŀŘƛǝƻƴŀƭ ƳǳǎƛŎ ƛƴ 

ǊŜŎŜƴǘ ȅŜŀǊǎΦ  

 

9ƴƎƭŀƴŘ ŘƻŜǎ ƴƻǘ ƘŀǾŜ ŀǎ ǎǘǊƻƴƎ ƻŦ ŀ ŎƻƴƴŜŎǝƻƴ ǿƛǘƘ ǘǊŀŘƛǝƻƴŀƭ Ŧƻƭƪ ƳǳǎƛŎ ŀǎ 

{ŎƻǘƭŀƴŘΣ LǊŜƭŀƴŘΣ ƻǊ ²ŀƭŜǎΣ ŀǎ ƛǘ Ƙŀǎ ōŜŜƴ ƳƻǊŜ ƛƴƅǳŜƴŎŜŘ ōȅ ƳƻŘŜǊƴƛǎŀǝƻƴ ǘƘŀƴ 

ǘƘŜ ƻǘƘŜǊ ŎƻǳƴǘǊƛŜǎΦ IƻǿŜǾŜǊΣ ŀ ŎƻƭƭŜŎǝƻƴ ƻŦ ƳǳǎƛŎƛŀƴǎ ŀƴŘ ŀŎŀŘŜƳƛŎǎ ƘŀǾŜ ōŜŜƴ 

ǇǊƻƳƻǝƴƎ ǘƘŜ ǊŜƛƴǘǊƻŘǳŎǝƻƴ ƻŦ ǘƘŜ ϥ9ƴƎƭƛǎƘ ±ƻƛŎŜϥ όhǿŜƴΣ нлмсύΦ 9ƴƎƭƛǎƘ Ŧƻƭƪ ƳǳǎƛŎ 

ŦƻǊƳǎ ŀƴ 9ƴƎƭƛǎƘ ƛŘŜƴǝǘȅ ǘƘǊƻǳƎƘ ǘƘŜ ƛŘŜŀ ǘƘŀǘ ǘƘŜ ǊǳǊŀƭ ƭŀƴŘǎŎŀǇŜǎ ŀǊŜ ŀ ǇƭŀŎŜ ǘƻ 

ŘƛǎŎƻǾŜǊ ŀƴŘ Ŏƻƴǘŀƛƴ ƛƴŘƛǾƛŘǳŀƭ ŎǊŜŀǝǾŜ ƛƴǎǇƛǊŀǝƻƴ ŀƴŘ ŜƳƻǝƻƴŀƭ ŜȄǇǊŜǎǎƛƻƴΦ aƻǊŜ 

ǊŜŎŜƴǘ ƎŜƴǊŜǎ ŀǊŜ ŀƭǎƻ ŀǊƎǳŜŘ ǘƻ ƛƴƅǳŜƴŎŜ ǘƘŜ 9ƴƎƭƛǎƘ ƛŘŜƴǝǘȅΣ ǿƛǘƘ ǘƘŜ ƴƻǝƻƴ ƻŦ 

Ϧ9ƴƎƭƛǎƘƴŜǎǎϦ ōŜƛƴƎ ŀǇǇƭƛŜŘ ǘƻ ōŀƴŘǎ ǎǳŎƘ ŀǎ ¢ƘŜ .ŜŀǘƭŜǎΣ ǘƘŜ Yƛƴƪǎ ŀƴŘ .ƭǳǊ 

ό/ƭƻƻƴŀƴΣ мффтύΦ  

 

²ƘƛƭŜ ŜŀŎƘ ŎƻǳƴǘǊȅ ǘƘŀǘ ƳŀƪŜǎ ǳǇ ǘƘŜ ¦Y Ƙŀǎ ŘŜŜǇπǊƻƻǘŜŘ Ŧƻƭƪ ƳǳǎƛŎ ǘǊŀŘƛǝƻƴǎΣ ƛƴ 

ǘƻŘŀȅϥǎ ǎƻŎƛŜǘȅΣ Ƴƻǎǘ ƛƴŘƛǾƛŘǳŀƭǎ ƭƛǎǘŜƴ ǘƻ ŀ ǊŀƴƎŜ ƻŦ ƳǳǎƛŎ ƎŜƴǊŜǎ ōŀǎŜŘ ƻƴ ǇŜǊǎƻƴŀƭ 

ǇǊŜŦŜǊŜƴŎŜ ǊŀǘƘŜǊ ǘƘŀƴ ƴŀǝƻƴŀƭ ƛŘŜƴǝǘȅΦ Lƴ нлмуΣ тл҈ ƻŦ .ǊƛǝǎƘ ŀŘǳƭǘǎ ƭƛǎǘŜƴŜŘ ǘƻ ǇƻǇ 

ƳǳǎƛŎΣ ǿƛǘƘ wϧ. ŀƴŘ ŘŀƴŎŜ ōŜƛƴƎ ǘƘŜ ǎŜŎƻƴŘ ŀƴŘ ǘƘƛǊŘ Ƴƻǎǘ ƭƛǎǘŜƴŜŘπǘƻ ƎŜƴǊŜǎ ŀǘ 

пр҈ ŜŀŎƘ ό{ǘŀǝǎǘŀΣ нлмуύΦ 

 

CƛƴŀƭƭȅΣ ŀǎ ƳŜƴǝƻƴŜŘ ǇǊŜǾƛƻǳǎƭȅΣ ǘƘŜ ¦Y ƛǎ ŀ ƳǳƭǝŎǳƭǘǳǊŀƭ ŎƻǳƴǘǊȅΣ ŀƴŘ ǘƘŜǊŜŦƻǊŜΣ ǘƘŜ 

ǿƻǊƪŦƻǊŎŜ ŀƴŘ ǊŜǎƛŘŜƴǘǎ ƛƴ ŎŀǊŜ ƘƻƳŜǎ ŀǊŜ ŀƭǎƻ ŎǳƭǘǳǊŀƭƭȅ ŘƛǾŜǊǎŜ όhŶŎŜ ŦƻǊ bŀǝƻƴŀƭ 

{ǘŀǝǎǝŎǎΣ нлнмΤ {ƪƛƭƭǎ ŦƻǊ /ŀǊŜΣ нлнлύΦ 5ǳǊƛƴƎ ǘƘŜ t!aLπ¦Y ǘǊŀƛƴƛƴƎΣ ǎǘŀũ Ƴǳǎǘ ōŜ 

ǊŜƳƛƴŘŜŘ ǘƻ ǘŀƛƭƻǊ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ǘƻ ǘƘŜ ǊŜǎƛŘŜƴǘϥǎ ŎǳƭǘǳǊŀƭ ƴŜŜŘǎΣ ǿƘƛŎƘ Ƴŀȅ ŘƛũŜǊ 

ŦǊƻƳ ǘƘŜ ¦YΦ ! ǎŜŎǝƻƴ ƛƴ ǘƘŜ Ƴŀƴǳŀƭ ǿŀǎ ŀŘŘŜŘ ǘƻ ƘƛƎƘƭƛƎƘǘ ǘƻ ŎŀǊŜ ǎǘŀũ ǘƘŜ 

ƛƳǇƻǊǘŀƴŎŜ ƻŦ ŎƻƴǎƛŘŜǊƛƴƎ ŀ ǊŜǎƛŘŜƴǘϥǎ ƴŀǝƻƴŀƭƛǘȅΣ ǊŜƭƛƎƛƻƴΣ ŀƴŘ ŎƻǳƴǘǊƛŜǎ ǘƘŜȅ Ƴŀȅ 

ƘŀǾŜ ƭƛǾŜŘ ƛƴ ǇǊƛƻǊ ǘƻ ǘƘŜ ¦YΣ ŀǎ ǘƘŜǎŜ Ŏŀƴ ƛƴƅǳŜƴŎŜ ǘƘŜ ƳǳǎƛŎ ǳǎŜŘΦ ¢ƘŜ ǎŜŎǝƻƴ ŀƭǎƻ 

ƘƛƎƘƭƛƎƘǘǎ ǘƘŀǘ ǘƘŜ ƳǳǎƛŎ ŀƴŘ ŎǳƭǘǳǊŜ ŀƴ ƛƴŘƛǾƛŘǳŀƭ ǊŜƭŀǘŜǎ ǘƻ Ƴŀȅ ƴƻǘ ƴŜŎŜǎǎŀǊƛƭȅ ōŜ 

ŦǊƻƳ ǘƘŜ ŎƻǳƴǘǊȅ ǿƘŜǊŜ ǘƘŜȅ ǿŜǊŜ ōƻǊƴΦ ¢ƘŜǊŜŦƻǊŜΣ ǘƘŜ ŎŀǊŜ ǎǘŀũ ǎƘƻǳƭŘ ǿƻǊƪ ǿƛǘƘ 



120 
 

ǊŜǎƛŘŜƴǘǎ ŀƴŘ ŦŀƳƛƭƛŜǎ ǘƻ ŘŜǘŜǊƳƛƴŜ ǘƘŜ ǊŜǎƛŘŜƴǘǎϥ ƛŘŜƴǝǘȅ ǊŀǘƘŜǊ ǘƘŀƴ ƳŀƪŜ 

ŀǎǎǳƳǇǝƻƴǎΦ 

 

3.1.5 Manual Development Aims 

1. Conduct expert consultations with care staff on their care home and current 

practices to aid with manual development.  

2. Translate the Danish manual into English and determine require changes to 

ensure cultural appropriateness.  

3. Develop PAMI-UK based on the Danish manual and expert consultations.  
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3.2  Methods 

3.2.1 Medical Research Council (MRC) Guidelines  

The research team identified PAMI-UK as a complex intervention, therefore the 

Medical Research Council (MRC) guidelines have been followed to aid the 

researchers in designing, running, and reporting PAMI-UK (Craig et al., 2008). 

Complex interventions are interventions consisting of several interacting 

components. They may be complex for several reasons including the number and 

difficulties of behaviours of those receiving the treatment, facilitator requirements, 

number and variability of outcomes, degree of flexibility to tailor the intervention, or 

number of groups targeted.   

 

The framework consists of four phases (Figure 3.2) - Development, Feasibility and 

piloting, Evaluation, and Implementation. Completing all four phases is outside the 

scope and time restraints of the PhD, instead this PhD focused on the Development 

phase and began to explore the Feasibility and piloting phase. Although the project 

does not fully explore all four phases they have been considered during the designing 

of the intervention, to ensure that future studies can focus on the Feasibility and 

piloting, Evaluation, and Implementation stages. 

 

 

 

Figure 3.2 MRC Guidelines for researching Complex Interventions 
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3.2.2  Cultural Adaptation Framework and Procedure 

The manual development stage was conducted between December 2019 and 

September 2021. During this time, the research team translated the PAMI-DK 

resources before adapting and developing a UK version of the intervention. The 

research team returned to the development stage in January 2022 to make 

amendments based on the field-testing study.  The researchers took an integrated 

theory-based top-down and community-based bottom-up approach, where the team 

explored the cultural adaptation and needs of UK care homes and staff through 

consultations before translating and adapting the PAMI-DK resources. Papers that 

investigated cultural adaptation in other psychosocial interventions were reviewed 

to guide the PAMI-UK adaptation (Aguirre et al., 2014; Tol et al, 2018; Werheid et al., 

2021).  Since the MRC guidelines do not provide guidance on culturally adapting 

complex interventions, a framework specialising in cultural adaptions was also 

followed. Two frameworks that guided the adaptation were the Formative Method 

for Adapting Psychotherapy (FMAP) (Hwang, 2009) and Barrera & Castro (2006). Two 

frameworks were explored as the FMAP was originally developed for psychotherapy 

rather than psychosocial interventions in general, wƘƛƭŜ ǘƘŜ .ŀǊǊŜǊŀ ϧ /ŀǎǘǊƻΩǎ 

framework did not provide sufficient detailed guidelines. However, both frameworks 

follow a similar process.  

 

The FMAP framework consists of five phases: 

1) Generating knowledge and collaborating with stakeholders 

2) Integrating generated information with theory and empirical and clinical 

knowledge  

3) Reviewing the initial culturally adapted clinical intervention with stakeholders 

and revising the culturally adapted intervention  

4) Testing the culturally adapted intervention 

5) Finalising the culturally adapted intervention  
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The Barrera and Castro Framework consists of four phases:  

1) Information gathering 

2) Preliminary adaptation design  

3) Preliminary adaptation tests  

4) Adaptation refinement 

 

 The manual development stage consisted of six phases (Figure 3.3); research and 

consultations, translation, adaptation, development, testing, and amendments. The 

first phase of FMAP: generating knowledge and collaborating with stakeholders 

correlated to phase one of the manual development where the researchers 

collaborated with both the Danish PAMI team and care staff in UK care homes. FMAP 

phase two also correlates to the first phase of the manual development where the 

researchers explored the feedback collected from the care staff and Danish team and 

considered it in relation to the research teamǎΩ clinical experience, previous research 

and the systematic review presented in Chapter 2. Ca!tΩǎ Ǉhase two led into phase 

three, four, and five of the manual development where the Danish manual was 

translated, adapted and the UK PAMI was developed. Once the manual was 

developed the researchers returned to the Danish team to review the adapted 

intervention (FMAP phase three). FMAP phase three correlates to the manual 

development and evaluation studies (Chapter 5 and 6). At the end of each study, the 

manual was revised based on ŎŀǊŜ ǎǘŀŦŦΩǎ feedback. Phase 4 is testing the culturally 

adapted intervention, this phase will begin in the manual evaluation study (Chapter 

6), to obtain preliminary data on the effects of PAMI-UK on staff and residents. 

However further testing of the culturally adapted manual would be required to 

determine the efficacy, which sits outside of the scope of this project. Phase five also 

sits outside the scope of this project. Figure 3.4 highlights the different individuals 

involved in the manual development process. 
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Figure 3.3 A flow diagram displaying the stages of the manual development process. Boxes coloured grey report the research and consultation stages. Green 
boxes report the translation stage. Yellow boxes report the adaptation stage. Blue boxes report development stage. Pink boxes are testing the manual and 
orange are the alteration stages.  
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Figure 3.4 Mind map highlighting the three groups of people involved in the development 
of PAMI -UK 
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3.2.3  Initial Exploration and Expert Consultation 

The first step was consultations with the Danish PAMI team and care staff to gain 

insight into PAMI and care ƘƻƳŜΩǎ ƴŜŜŘǎ. At this stage, the researchers also 

considered their own care home clinical experience and reviewed how their 

experience may influence PAMI-UK development. 

   

3.2.3.1  Consultation with the Danish Team 

At the beginning of the research project, the Danish and UK research teams initiated 

a collaboration. Discussions between the two teams have continued throughout the 

project to ensure that PAMI-UK contains the ethos, principal, and vital components 

of PAMI while also adapting to meet the needs of UK care homes. The first meeting 

occurred in December 2019, where the primary researcher was introduced to the 

PAMI-DK resources. The meeting provided a greater understanding of the PAMI 

concept and manual and allowed both parties to outline their expectations for the 

translated and adapted intervention. At the time of the first meeting, the PAMI-DK 

was still in development. The team had a first manual draft and had begun running 

initial training sessions with music therapies but continued developing the training 

tool based on feedback received. The initial meeting allowed the UK team to gain 

insight into the current stage of the PAMI-DK and consider the components that 

would need to be adapted for UK care homes. 

 

3.2.3.2 COVID-19  

Between meeting with the Danish team in December 2019 and beginning the expert 

consultations with staff, the COVID-19 pandemic began leading to national 

restrictions in the UK. At this stage in the project the research team decided to make 

changes to the manual development process and overall study design to 

accommodate the restrictions, which enable the team to continue developing PAMI-

UK. COVID-19 resulted in the closure of ethics committees and university, and 

attention was diverted to COVID-19 research, as a result the research team used 

their professional networks to conduct expert consultations to gain initial insight into 

the needs of care homes, as these did not require formal ethical approval. The 

COVID-19 pandemic resulted in some delays in the study due to having to make 
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significant alterations to some areas of the project. Additionally, as COVID-19 was a 

global pandemic the Danish team experienced challenges and delays which 

subsequently affected the PAMI-UK development. (More in-depth discussion on 

COVID-мфΩǎ ƛƳǇŀŎǘ ƻƴ ǘƘŜ Ƴŀƴǳŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ project is available in 3.4.1 

COVID impact on manual development, Chapter 7, and Appendix 5).  

 

3.2.3.3 Expert Consultation with Care Staff 

The research team started expert consultations with care staff at the beginning of 

the COVID-19 pandemic (March 2020). The researchers aimed to involve care staff 

early in the project to ensure that the manual was appropriate and practical for use 

in UK care homes. However, the researchers had restricted access to care homes and 

limited available channels to engage with staff due to the national COVID-19 

guidelines.  

 

When the COVID-19 Lockdowns began in March 2020, the research team were in 

early discussions on incorporating public and Patient Involvement (PPI) and expert 

consultations into the manual development. The researchers aimed to include a 

range of stakeholders to ensure that PAMI-UK targeted different stakeholders' 

priorities. Although in the early stages of discussions, initially, it was planned that the 

primary researcher would work with several care homes to gain a greater 

understanding of the care homes' needs in relation to the PAMI-UK training. The 

primary researcher would have spent time building relationships with the care 

homes, residents, staff, managers, and residents' families, allowing the researcher to 

have regular discussions with each stakeholder to determine their priorities and 

needs for the PAMI-UK intervention. The researcher would have also regularly 

attended the care home to observe routines to determine the best ways to 

seamlessly incorporate the PAMI-UK training and skills into current practices. As it 

can be difficult for individuals with later stages of dementia to communicate, there 

was also the potential possibility for the researcher to attend the Institute of Mental 

Health (IMH) PPI group at the University of Nottingham to speak to individuals with 

dementia and their families who are living in the community. This opportunity would 
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have allowed the researchers to gain insight into what individuals with dementia 

would like to see from the PAMI-UK intervention from a group that could potentially 

need residential care in the future. 

 

²ƘŜƴ ǘƘŜ ǇŀƴŘŜƳƛŎ ōŜƎŀƴΣ ŜȄǘŜǊƴŀƭ ǾƛǎƛǘƻǊǎ ǿŜǊŜ ǳƴŀōƭŜ ǘƻ ŀǧŜƴŘ ŎŀǊŜ ƘƻƳŜǎΦ 

¢ƘŜǊŜŦƻǊŜΣ ǘƘŜ ǇǊƛƳŀǊȅ ǊŜǎŜŀǊŎƘŜǊ ŎƻǳƭŘ ƴƻǘ ŀǧŜƴŘ ŎŀǊŜ ƘƻƳŜǎ ǘƻ ƻōǎŜǊǾŜ ǇǊŀŎǝŎŜǎΦ 

Lƴ ǘƘŜ ŬǊǎǘ ǘƘǊŜŜ ƳƻƴǘƘǎ ƻŦ /h±L5πмфΣ ǘƘŜǊŜ ǿŜǊŜ ƘƛƎƘ ǎǘǊŜǎǎ ƭŜǾŜƭǎΣ ǇƻƻǊ ǎǘŀũ ƳŜƴǘŀƭ 

ƘŜŀƭǘƘΣ ǳƴŎŜǊǘŀƛƴǘȅ ƻǾŜǊ /h±L5πмф ǇƻƭƛŎƛŜǎΣ ƘƛƎƘ /h±L5πмф ǊŀǘŜǎΣ ǇƻƻǊ ǿƻǊƪƛƴƎ 

ŎƻƴŘƛǝƻƴǎΣ ŀƴŘ tŜǊǎƻƴŀƭ tǊƻǘŜŎǝǾŜ 9ǉǳƛǇƳŜƴǘ όtt9ύ ǎƘƻǊǘŀƎŜ ό¢ƘŜ vǳŜŜƴϥǎ LƴǎǝǘǳǘŜΣ 

нлнлύΦ ¢ƘŜǊŜŦƻǊŜΣ Ƴŀƴȅ ƳŀƴŀƎŜǊǎ ŀƴŘ ǎǘŀũ ŘƛŘ ƴƻǘ ƘŀǾŜ ǘƘŜ ǝƳŜ ƻǊ ŎŀǇŀŎƛǘȅ ǘƻ 

ǇŀǊǝŎƛǇŀǘŜ ƛƴ ǘƘŜ ŜȄǇŜǊǘ ŎƻƴǎǳƭǘŀǝƻƴǎΣ ŜǎǇŜŎƛŀƭƭȅ ƴƻǘ ǘƻ ǘƘŜ ŜȄǘŜƴǘ ƻǊƛƎƛƴŀƭƭȅ ǇƭŀƴƴŜŘΦ 

bƻǘ ōŜƛƴƎ ŀōƭŜ ǘƻ ŀǧŜƴŘ ŎŀǊŜ ƘƻƳŜǎ ŀƭǎƻ ǊŜǎǘǊƛŎǘŜŘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊϥǎ ŀŎŎŜǎǎ ǘƻ ǎǇŜŀƪ 

ǿƛǘƘ ǊŜǎƛŘŜƴǘǎΦ 

 

 !ǘ ǘƘŜ ǎǘŀǊǘ ƻŦ ǘƘŜ /h±L5πмф ǇŀƴŘŜƳƛŎΣ Ƴŀƴȅ ŎŀǊŜ ƘƻƳŜǎ ǿŜǊŜ ǳƴǇǊŜǇŀǊŜŘ ŦƻǊ ǘƘŜ 

ƳƻǾŜ ǘƻ ƳƻǊŜ ǘŜŎƘƴƻƭƻƎȅπōŀǎŜŘ ƛƴǘŜǊŀŎǝƻƴǎΣ ǿƛǘƘ Ƴŀƴȅ ƘƻƳŜǎ ƘŀǾƛƴƎ ƻǳǘŘŀǘŜŘ 

ǘŜŎƘƴƻƭƻƎȅ ǎȅǎǘŜƳǎ ǿƛǘƘ ƭƛƳƛǘŜŘ ŀŎŎŜǎǎ ŦƻǊ ǎǘŀũ ŀƴŘ ǊŜǎƛŘŜƴǘǎΣ ǘƘŜǊŜŦƻǊŜ ǊŜŘǳŎƛƴƎ ǘƘŜ 

ŀƳƻǳƴǘ ƻŦ ŀŎŎŜǎǎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊǎ ŎƻǳƭŘ ƘŀǾŜ ǊŜƳƻǘŜƭȅ ǿƛǘƘ ŎŀǊŜ ƘƻƳŜǎ ό/Ƙǳ Ŝǘ ŀƭΦΣ 

нлнмōΤ YƘƻǿŀƧŀ Ŝǘ ŀƭΦΣ нлноύΦ ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊǎ ǿŜǊŜ ǳƴŀǿŀǊŜ ŀǘ ǘƘŜ ǝƳŜ ǿƘŜǘƘŜǊ 

ǊŜǎƛŘŜƴǘǎ ŎƻǳƭŘ ǎƘŀǊŜ ǘƘŜƛǊ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ƛŘŜŀǎ Ǿƛŀ ŎƻƴŦŜǊŜƴŎŜ ŎŀƭƭǎΦ !ŘŘƛǝƻƴŀƭƭȅΣ 

ǎǇŜŀƪƛƴƎ ǘƻ ǊŜǎƛŘŜƴǘǎ Ǿƛŀ ŎƻƴŦŜǊŜƴŎŜ Ŏŀƭƭǎ ǿƻǳƭŘ ƘŀǾŜ ƳŀŘŜ ǘƘŜ ŘƛǎŎǳǎǎƛƻƴǎ ŀ ƳƻǊŜ 

ŦƻǊƳŀƭ ƛƴǘŜǊǾƛŜǿ ǎǘȅƭŜ ǊŀǘƘŜǊ ǘƘŀƴ ǘƘŜ ƛƴŦƻǊƳŀƭ ŎƻƴǾŜǊǎŀǝƻƴǎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊǎ ƛƴƛǝŀƭƭȅ 

ǇƭŀƴƴŜŘΦ  

 

IŀǾƛƴƎ ǊŜǎǘǊƛŎǘŜŘ ŀŎŎŜǎǎ ǘƻ ŎŀǊŜ ƘƻƳŜǎ ǎǳōǎŜǉǳŜƴǘƭȅ ƳŜŀƴǘ ǘƘŀǘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊ ǿŀǎ 

ŀƭǎƻ ǳƴŀōƭŜ ǘƻ ƛŘŜƴǝŦȅ ŦŀƳƛƭȅ ƳŜƳōŜǊǎ ƻŦ ǊŜǎƛŘŜƴǘǎ ǿƘƻ ŎƻǳƭŘ ǎƘŀǊŜ ǘƘŜƛǊ 

ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ǾƛŜǿǎΦ {ƛƳƛƭŀǊƭȅΣ Ƴŀƴȅ ƻǊƎŀƴƛǎŀǝƻƴǎ ŀƴŘ ƎǊƻǳǇǎ ǘƘŀǘ ǿƻǳƭŘ ƘŜƭǇ ǘƘŜ 

ǊŜǎŜŀǊŎƘŜǊǎ ƛŘŜƴǝŦȅ ttL ƳŜƳōŜǊǎΣ ǎǳŎƘ ŀǎ ǘƘŜ LaI ttL ƎǊƻǳǇΣ ŀƭǎƻ ǘŜƳǇƻǊŀǊƛƭȅ ŎƭƻǎŜŘ 

ǳƴǝƭ ǘƘŜȅ ŎƻǳƭŘ ƻǊƎŀƴƛǎŜ ǊŜƳƻǘŜ ƳŜŜǝƴƎǎΦ !ǎ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜ Ƴŀƴǳŀƭ ǿŀǎ 

ǝƳŜπǎŜƴǎƛǝǾŜ ǘƻ ŜƴǎǳǊŜ ǎǳŶŎƛŜƴǘ ǝƳŜ ǘƻ ŜǾŀƭǳŀǘŜ ƛǘΣ ƛǘ ǿŀǎ ŘŜŎƛŘŜŘ ǘƻ ŬƴŘ ƳŜǘƘƻŘǎ 
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ǘƘŀǘ ŎƻǳƭŘ ōŜ ŎƻƴŘǳŎǘŜŘ ƛƳƳŜŘƛŀǘŜƭȅΣ ŜǾŜƴ ǘƘƻǳƎƘ ǘƘƛǎ ƳŜŀƴǘ ōŜƛƴƎ ǳƴŀōƭŜ ǘƻ Ǝŀƛƴ 

ǘƘŜ ǾƛŜǿǎ ƻŦ Ƴƻǎǘ ƻŦ ǘƘŜ ǎǘŀƪŜƘƻƭŘŜǊǎΦ 

 

Instead of the initial plan, the primary researcher advertised the consultations 

through social media, mainly activity coordinator forums in which the primary 

researcher belonged to due to their previous role as a well-being therapist (Appendix 

1).  A questionnaire was sent via email or Facebook Messenger (Meta Platforms, Inc) 

to interested care staff (Appendix 2). Email and Facebook Messenger were used to 

enable staff to complete the document at a convenient time without adding 

additional burden whilst managing the pandemic. 

 

3.2.3.4  Systematic Review 

The researcher completed a systematic review (Chapter 2) on current music 

interventions in care homes to gain an understanding of successful and unsuccessful 

elements of care home research and music interventions. This understanding 

ensured that PAMI-UK was not a repetition of previous interventions and provided 

insight into the previous research's limitations and barriers. The information 

collected aided the development of the PAMI-UK tool and study design to ensure 

that the intervention and study were appropriate for implementation in care homes.  

 

3.2.3.5 Initial Team Discussion  

Based on previous research, the ǊŜǎŜŀǊŎƘŜǊǎΩ clinical experience, staff feedback, and 

discussions with the Danish team; the first stage of the manual development was to 

determine the needs of the UK version. Initial ideas were generated highlighting the 

purpose and needs for PAMI in UK care homes. The researchers discussed which 

PAMI-DK components were essential and which needed altering to improve cultural 

appropriateness for the UK. The aims, principles, and practical elements were 

discussed by considering the staff feedback, the teams' clinical experience and the 

systematic review (Chapter 2). 
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3.2.4 Translation 

 The UK team received the first PAMI-DK draft in March 2020. However, the Danish 

team continued developing and adapting the training based on feedback from 

sessions with Danish music therapists. PAMI-DK is written in Danish therefore the 

first stage of the manual development was to translate the resources into English. 

Some of the resources contained materials, such as videos, that could not be shared 

with the UK team due to consent and GDPR laws, meaning in some areas the UK 

team had little material to work with. The PAMI-DK first draft consisted of a 16-page 

workbook containing both theory and reflective activities and an accompanying PDF 

containing 111 slides used during the training sessions. The PowerPoint (Microsoft) 

contained theory, reflective activities, and videos highlighting the PAMI skills in 

greater detail.  

 

The PAMI-DK manual and PowerPoint were translated from Danish to English using 

Google Translate (Alphabet Inc). Once translated into English, the primary researcher 

reviewed the resources to ensure accurate translation in relation to the context of 

the document. Incoherent words were searched to determine alternative meanings 

that made the sentence coherent. The final translation step was to send the 

documents to the original team in Aalborg university, who spoke both Danish and 

English, to ensure correct translation without essential PAMI elements being 

mistranslated or lost in translation. 

 

In December 2020, the UK team consulted with the Danish team for an update on 

their manual development. They were behind schedule owing to COVID-19 and 

maternity leave; therefore, the UK team did not receive the updated resources until 

April 2021. The second draft of PAMI-DK consisted of a music therapist teaching 

manual and updated staff workbook. The teaching manual consisted of a 44-page 

booklet containing instructions on running the training sessions and completing the 

reflective activities. The updated staff workbook consisted of a 16-page booklet ( 

 

Table 3.1). The same translation process was used for the second draft.  
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Table 3.1 Changes made in the second version of PAMI-DK, March 2021 

Changes in PAMI-DK updated staff workbook 

¶ Table signposting the elements of training, including what skills would be 
learnt 

¶ Reduced the theory quantity and complexity 

¶ Simplified some reflective activities. For example, the activity that reflects 
on the individual's musical voice parameters  

¶ Change the order that information is presented 

¶ Explained the elements more clearly and in more depth 

¶ Provided more practical elements, for example, providing songs that could 
be used 

¶ Simplified the music care plan 
 

3.2.5 Adaptation  

After the translation stage, two researchers (BW & OM) independently reviewed the 

resources documenting areas that needed altering to make PAMI more usable and 

appropriate for UK care homes. The two researchers had different backgrounds; one 

was a music therapist, while the other had a background in mental health with 

experience as a well-being coordinator in care homes. ¢ƘŜ ŘƛŦŦŜǊŜƴǘ ǊŜǾƛŜǿŜǊǎΩ 

backgrounds allowed the resources to be analysed from different angles ensuring 

PAMI-UK consisted of the required music therapy skills, whilst being accessible and 

appropriate for UK care homes. The two reviewers discussed their findings and 

determined required adaptations. Due to the Danish delays between December 2020 

and March 2021, PAMI-UK required the UK team to incorporate some of their own 

ideas, while waiting for the updated PAMI-DK. This resulted in additional work 

compared to the initial plan to simply translate and culturally adapt the Danish 

intervention. Although the UK team incorporated their own ideas, they ensured they 

remained true to the PAMI principles and theory. The team reviewed the PAMI-DK 

resources again to determine which elements were essential to include in PAMI-UK 

to ensure that the adapted intervention kept the skills and principles of PAMI-DK. 
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3.2.6 Development 

The researcher reviewed other dementia psychosocial intervention manuals, 

including CHORD (McDermott, Unpublished), CST: Making a Difference (Spector et 

al., 2006), and Music Remembers Me (Beilharz, 2017), to gain insight into different 

elements, layouts, and purposes, which were considered when designing and 

developing the PAMI-UK manual.  

 

A PowerPoint webinar was created to complement the manual to be used during the 

initial training session.  A webinar was selected as the form of training delivery as it 

accommodated the restrictions on the researchers attending care homes during 

COVID-19. The webinar expands on the manual, explaining areas where staff may 

need more clarity, it was created to be interactive and consisted of a range of videos 

and visuals to engage staff and provide insight into the use of music in dementia 

care.  

 

The primary researcher test ran the first draft of PAMI-UK with two music therapists 

from the UK PAMI team to ensure that the tool provided staff with the appropriate 

music skills. Additionally, the webinar was trialled to ensure the layout was suitable 

for Microsoft Teams (Microsoft Corporation) and that all links worked. During the 

session the reflective session facilitator was trained in the PAMI-UK elements. The 

feedback from the music therapists aided the final adaptations to the PAMI-UK 

version 1 prior to the first study. The PAMI-UK version 1 was sent to the Danish team 

for a final time for reviewing to ensure that the adaptations remained in line with the 

original PAMI-DK. 

 

3.2.7 Revisions 

During the manual field-testing and evaluation studies, feedback was collected from 

staff on the manual's appropriateness, usability, and readability to ensure the 

training was fit for purpose and audience. The feedback collected assisted in making 

further adaptations to the PAMI-UK training tool.  
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3.3 Results 

3.3.1 Expert Consultations  

The effects of the pandemic on care homes resulted in limited care staff 

consultations; however, the information that was collected aided the development 

of PAMI-UK and studies. Seven care staff, who held a role at their care home as 

either an activity coordinator, nurse, or kitchen porter, shared their experience. Staff 

are referred to by their job title and consultation number. For example, AC1 is 

activity coordinator 1. Care staff provided guidance on current music interventions in 

care homes and advised on the appropriateness and implantability of different 

intervention elements.  

 

3.3.1.1 Heterogeneity in Care Homes Practices  

There was an inconsistency in the standards and availability of activities and 

interactions provided across the UK care homes where the staff members worked. 

Some individuals spoke positively of their care home's current practices, while others 

felt improvements were needed. As activity coordinators may be the most familiar 

with psychosocial intervention and music, it was suggested the researchers 

connected with these individuals to initially introduce the study. It was felt that these 

staff members may be more enthusiastic about the tool owing to prior knowledge 

and experience. Activity coordinators could then introduce the intervention to the 

rest of the staff and their already developed rapport could improve carers 

enthusiasm and commitment. The activity coordinators involved were highly positive 

about the prospect of incorporating a music intervention into routines. However, 

they felt their area of work was underappreciated by management and carers, 

making involving other staff in psychosocial activities challenging. 

άL ƘŀǾŜ ǿƻǊƪŜŘ ƛƴ ŀŎǘƛǾƛǘƛŜǎ ŦƻǊ ƻǾŜǊ мл years, and it has always been a battle 

ǘƻ ōŜ ŀǇǇǊŜŎƛŀǘŜŘ ōȅ ƳŀƴŀƎŜƳŜƴǘ ŀƴŘ ŎŀǊŜǊǎΣ ōǳǘ ƴƻǘ ōȅ ǘƘŜ ǊŜǎƛŘŜƴǘǎΦέ- AC1 

 Nevertheless, individuals believed that any psychosocial intervention needed to be a 

complete care home approach involving all staff members.  
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Not all care homes had such a divide between activity staff and carers; some 

individuals reported that all staff were expected to complete training with the 

activity coordinators during induction to enable them to incorporate psychosocial 

interventions into their routine.  

άL ƘŀǾŜ ŀƭǿŀȅǎ ǎǘǊǳƎƎƭŜŘ ǿƛǘƘ ǎǘŀŦŦ ōǳǘ ƴƻǿ Ƴȅ ƳŀƴŀƎŜǊ ŜȄǇŜŎǘǎ ǘƘŜ ŎŀǊŜǊǎ 

housekeeper, kitchen to spend an hour or two with me as part of induction. 

This has worked and we now have a great team. It's still not 100 percent as 

ǎƻƳŜ ǇŜƻǇƭŜ Ƨǳǎǘ Řƻƴϥǘ ǎƛǘ ǿŜƭƭ ǿƛǘƘ ŀŎǘƛǾƛǘƛŜǎ ōǳǘ ƛǘϥǎ ŀ ƭƻǘ ōŜǘǘŜǊΦέ AC2  

 

Similarly to the activities, the number of resident-staff interactions varied between 

care homes. Some people reported that all staff engaged in meaningful interactions 

that were not task orientated. Individuals reported staff carving out time in their 

schedule when residents required 1:1s. These individuals spoke positively about staff 

spending time with residents to hear their life stories. On the other hand, other 

individuals felt that their care homes lacked meaningful interactions. The primary 

reason for the lack of meaningful interactions was time pressures placed on carers 

whilst understaffed. Residents who were unable to initiate interactions seemed to be 

most deprived of social contact. 

 

3.3.1.2 Care Home Music Activities  

When asked to comment on current music activities offered at their care home, 

many made a distinction between activities offered pre compared to during COVID-

19 lockdowns. Prior to lockdown, many care homes provided a range of activities, 

including weekly choirs, music therapy, musicians visiting, intergenerational music 

sessions with local schools and nurseries, and singing classes. One individual 

mentioned staff-led music activities which consisted of personal playlists and 

background music listening using Amazon Alexa (Amazon.com Inc.) and CD players. 

 

3.3.1.3 Appropriateness of Activities and Music  

When discussing the appropriateness of available activities one individual felt that 

they were sometimes inappropriate, therefore additional training is required to 

provide knowledge and skills on suitability of activities. 
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άAt times the activities are not appropriate for example bingo! There is definitely a 

need for activities staff to gain education and skills to enable more appropriate 

activities.έ bм 

Additionally, one individual specifically discussed the need for greater awareness of 

the appropriateness of music genres played in care homes. The individual reflected 

on their own care home, which plays music from the 1990s. Although care staff 

engage through singing, residents have no connection or awareness of the songs. 

Alternatively, they also recounted care homes where only WW2 songs were played, 

which residents did not enjoy. Once again, this was not the case in all care homes. 

One ǎǘŀŦŦ ƳŜƳōŜǊΩǎ care home played a selection of music from the '70s and '80s, 

allowing their residents to reminisce about positive memories associated with the 

songs. 

 

3.3.1.4 {ǘŀƪŜƘƻƭŘŜǊǎΩ Priorities   

Some individuals felt that care home owners were unaware of the importance of 

activities, and therefore, ranked them as low priority. One individual referred to the 

owner just Ψwishing to tick boxesΩ. 

άL ƘŀǾŜ ƘŀŘ ǘƻ ǊŀƛǎŜ ŀƭƭ ǘƘŜ ƳƻƴƛŜǎ ǎǇŜƴǘ ƻƴ ŀŎǘƛǾƛǘƛŜǎ Ǿƛŀ ŦǳƴŘǊŀƛǎƛƴƎ ŀǎ well-

off owners do not want to pay for activities as they only want to tick boxes in 

some cases and do not fully understand the importance of activities and the 

difference a full and diverse program is to the wellbeing of the wonderful 

ǊŜǎƛŘŜƴǘǎέ !/м  

 

Some individuals recognised their managersΩ eagerness to engage with interventions 

that benefit residents.  

άaŀƴŀƎŜƳŜƴǘ ŀǊŜ ŎƻƳǇƭŜǘŜƭȅ ǎǳǇǇƻǊǘƛǾŜ ŀōƻǳǘ ŀŎǘƛǾƛǘƛŜǎ ŀƴŘ ǿƛƭƭ ŀƭǿŀȅǎ ƎŜǘ 

ƻƴ ōƻŀǊŘ ǿƛǘƘ ƛŘŜŀǎ ŀƴŘ ǎƘŀǊŜ ǘƘŜƛǊ ƻǿƴέ !/о 

However, others suggested that management can feel challenged when new 

interventions are proposed. Managements are required to ensure care homes are 

running to a high standard to enable the home to pass inspections. As a result, some 

individuals felt management only emphasised activities when CQC inspections were 
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due. One individual felt that managers run homes as businesses, and therefore, their 

priorities entail how decisions affect the business.  

 

It was advised that to gain staff's and management's support and engagement, both 

had to believe in the intervention and be aware of the benefits. From previous 

experience, one activity coordinator commented on the need for staff to become 

emotionally invested in the intervention, which can be achieved when staff 

experience positive moments with residents.  

 

 It was believed that PAMI would require a complete mindset change for many care 

staff. When new interventions are introduced, care staff can feel threatened, and 

could interpret the new interventions as criticism of their current work.  

 

3.3.1.5 Barriers and Facilitators  

The primary barriers to implementation were staff time pressures and confidence in 

singing. Many felt that for carers ǘƘŜ ŘŜƳŀƴŘǎ ƻŦ ŀǘǘŜƴŘƛƴƎ ǘƻ ǊŜǎƛŘŜƴǘǎΩ ǇƘȅǎƛŎŀƭ 

health and safety resulted in little available time for social interactions and activities, 

therefore the intervention need to consider this during development.  

άI hate to say it, but no carers do not have meaningful interactions, in my 

opinion. Again, the carers are too busy as they are usually understaffed, so if 

the resident ŘƻŜǎƴΩǘ get involved, they tend to be left to one ǎƛŘŜΦέ -AC5 

A section in the manual providing advice on singing was suggested to improve staffΩǎ 

confidence in using music. 

 

Staff were asked about the practicality and appropriateness of different training 

elements. Group sessions was suggested as the most effective training format 

because completing the study together would make it less daunting. Additionally, 

person-led interactive group sessions would allow for discussions, with staff sharing 

their experiences. Training should also be provided on multiple days to 

accommodate different schedules.  
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 It was felt that all staff regardless of job role should gain experience in providing 

meaningful interactions to residents. One individual, a kitchen porter, described 

singing while working, which benefited residents despite her not having direct 

contact with them.  

άI used to sing along to the songs when they were playing and doing my jobs 

as the residents really enjoyed listening to people singέ Ytм 

 

A paper manual was suggested by staff members as the best manual format, 

especially for those who experience learning difficulties owing to its ease of access. 

However, some suggested that offering a digital and paper manual ensures that the 

format is suitable for different learning styles. The use of pictures and colour was 

also suggested to engage and motivate staff, which could also assist with different 

learning styles. Other elements suggested to improve implementation were 

providing regular reviews, ensuring consistency with documentation and facilitators 

providing advice on documentation.  

 

3.3.2  The Needs of a UK PAMI  

.ŀǎŜŘ ƻƴ ǘƘŜ ǎŜǾŜƴ ŜȄǇŜǊǘ ŎƻƴǎǳƭǘŀǝƻƴǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊǎΩ ŎƭƛƴƛŎŀƭ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ 

Ŏƻƴǎǳƭǘŀǝƻƴǎ ǿƛǘƘ ǘƘŜ 5ŀƴƛǎƘ ǘŜŀƳΣ ǘƘŜ ǘŜŀƳ ŀƎǊŜŜŘ ǘƘŀǘ ǘƘŜ ŎǳǊǊŜƴǘ t!aLπ5Y ǿŀǎ 

ƴƻǘ ŎǳǊǊŜƴǘ ŎǳƭǘǳǊŀƭƭȅ ŀǇǇǊƻǇǊƛŀǘŜ ŦƻǊ ¦Y ŎŀǊŜ ƘƻƳŜǎ ŀƴŘ ǎǘŀũΣ ƛƴƛǝŀƭƭȅ ŘǳŜ ǘƻ ǘƘŜ 

ŘƛũŜǊŜƴŎŜǎ ƛƴ ǘƘŜ ŎŀǊŜ ŎǳƭǘǳǊŜǎ ōŜǘǿŜŜƴ ǘƘŜ ǘǿƻ ŎƻǳƴǘǊƛŜǎ ǎǳŎƘ ŀǎ ŎŀǊŜ ǎǘŀũΩǎ 

ŜŘǳŎŀǝƻƴ ƭŜǾŜƭǎ ŀƴŘ ǘƘŜƴ ŘǳŜ ǘƻ ǘƘŜ /h±L5πмф ǇŀƴŘŜƳƛŎΦ CƛƎǳǊŜ оΦр ǇǊŜǎŜƴǘǎ ŀ 

ŘƛŀƎǊŀƳ ƘƛƎƘƭƛƎƘǝƴƎ ǘƘŜ ƛƴƛǝŀƭ ǘƘƻǳƎƘǘǎ ƻƴ ǘƘŜ ƴŜŜŘǎ ƻŦ t!aLπ¦YΣ ǿƘƛŎƘ ǘƘŜ 

ǊŜǎŜŀǊŎƘŜǊ ŎƻƴǝƴǳŜŘ ǘƻ ǊŜŦŜǊ ǘƻ ǘƘǊƻǳƎƘ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ǇǊƻŎŜǎǎ ǘƻ ŜƴǎǳǊŜ ǘƘŜ 

Ƴŀƴǳŀƭ ŀƭƛƎƴŜŘ ǿƛǘƘ ŎŀǊŜ ƘƻƳŜΩǎ ƴŜŜŘǎΦ  
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Figure 3.5 A diagram displaying the ǊŜǎŜŀǊŎƘŜǊǎΩ initial thoughts on the need and elements required from PAMI 
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t!aLπ¦Y ƴŜŜŘǎ ǘƻ ŀŎŎƻƳƳƻŘŀǘŜ ŀ ǊŀƴƎŜ ƻŦ ŎŀǊŜ ǎǘŀũ ǿƘƻ ƘŀǾŜ ŘƛũŜǊŜƴǘ 

ŜȄǇŜǊƛŜƴŎŜǎΣ ŀǧǊƛōǳǘŜǎΣ ŀƴŘ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎΦ ¢ƘŜǊŜŦƻǊŜΣ ǘƘŜ Ƴŀƴǳŀƭ ƴŜŜŘŜŘ ƅŜȄƛōƛƭƛǘȅ 

ŀƴŘ ŀŘŀǇǘŀōƛƭƛǘȅ ǘƻ ŀƭƭƻǿ ŀƭƭ ŎŀǊŜ ǎǘŀũ ŀƴ Ŝǉǳŀƭ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǇŀǊǝŎƛǇŀǘŜ ǎǳŶŎƛŜƴǘƭȅ 

ƛƴ ǘƘŜ t!aLπ¦Y ǘǊŀƛƴƛƴƎΦ ¢ƘŜ Ƴŀƴǳŀƭ ƴŜŜŘŜŘ ǘƻ ŀƭƭƻǿ ǎǘŀũ ŀƭǊŜŀŘȅ ŘƛǎǇƭŀȅƛƴƎ ǎƛƎƴǎ ƻŦ 

ŀǧǳƴŜƳŜƴǘ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ Ǝŀƛƴ ŎƻƴŬŘŜƴŎŜΣ ƭŜŀǊƴ ǘƘŜ ǘŜǊƳƛƴƻƭƻƎȅΣ ŀƴŘ ǘƻ 

ŜȄǇƭƻǊŜ ŀƴŘ ŜƴƘŀƴŎŜ ǘƘŜƛǊ ŎǳǊǊŜƴǘ ǎƪƛƭƭǎ ŀƴŘ ǇǊŀŎǝŎŜǎΦ !ǘ ǘƘŜ ǎŀƳŜ ǝƳŜΣ t!aLπ¦Y 

ƴŜŜŘǎ ǘƻ ǎǳǇǇƻǊǘ ŀƴŘ ƎǳƛŘŜ ǎǘŀũ ǿƘƻ ŜȄŎƭǳǎƛǾŜƭȅ ŦƻŎǳǎ ƻƴ ǊŜǎƛŘŜƴǘǎϥ ǇƘȅǎƛŎŀƭ ƘŜŀƭǘƘ 

ŀƴŘ ǎŀŦŜǘȅ ŀƴŘ ŀǊŜ ǳƴŀǿŀǊŜ ƻŦ ŀǧǳƴŜƳŜƴǘ ŀƴŘ ƳǳǎƛŎŀƭ ƛƴǘŜǊŀŎǝƻƴǎΦ ²ƘƛƭŜ ƴŜŜŘƛƴƎ 

ƅŜȄƛōƛƭƛǘȅ ǘƻ ōŜ ƎǳƛŘŜŘ ōȅ ǎǘŀũϥǎ ŜȄǇŜǊǝǎŜ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜΣ t!aLπ¦Y ǊŜǉǳƛǊŜŘ ƳƻǊŜ 

ŎƻƴŎǊŜǘŜ ƎǳƛŘŀƴŎŜ ǘƘŀƴ ǇǊƻǾƛŘŜŘ ƛƴ t!aLπ5YΦ ¢ƘŜ Ƴŀƴǳŀƭ ǎƘƻǳƭŘ ǇǊƻǾƛŘŜ ŜƴƻǳƎƘ 

ŘŜǘŀƛƭ ƻƴ ǘƘŜ t!aLπ¦Y ǎƪƛƭƭǎ ǘƘŀǘ ǎǘŀũ Ŏŀƴ ǊŜǘǳǊƴ ǘƻ ƛǘ ŀƊŜǊ ǘƘŜ ǘǊŀƛƴƛƴƎ ŀƴŘ Ǝŀƛƴ 

ŜƴƻǳƎƘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƻ ŎƻƴǝƴǳŜ ƛƳǇƭŜƳŜƴǝƴƎ ǘƘŜƳΦ  

 

 ¢ƘŜ ǊŜǎŜŀǊŎƘŜǊǎ ŀƛƳŜŘ ǘƻ ƳŀƪŜ t!aLπ¦Y ŀƴ ŀŎŎŜǎǎƛōƭŜ ǘƻƻƭ ŦƻǊ ŎŀǊŜ ƘƻƳŜǎΦ 

¢ƘŜǊŜŦƻǊŜΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊǎ ŀƛƳŜŘ ǘƻ ŎǊŜŀǘŜ ŀƴ ƛƴǘŜǊǾŜƴǝƻƴ ǘƘŀǘ ǿƻǳƭŘ ǿƻǊƪ 

ŀƭƻƴƎǎƛŘŜ ŎǳǊǊŜƴǘ ǇǊŀŎǝŎŜǎ ŀƴŘ ǊƻǳǝƴŜǎΦ ¢ƘŜ t!aL ŎƻƴŎŜǇǘ ƛǎ ŘŜǎƛƎƴŜŘ ǘƻ ōŜ 

ƛƴǘŜƎǊŀǘŜŘ ƛƴǘƻ ŎǳǊǊŜƴǘ ǇǊŀŎǝŎŜǎΣ ǿƛǘƘ ǎǘŀũ ǳǎƛƴƎ ǘƘŜ ǎƪƛƭƭǎ ǘƻ ƳŜŜǘ ǊŜǎƛŘŜƴǘǎϥ 

ǇǎȅŎƘƻƭƻƎƛŎŀƭΣ ǎƻŎƛŀƭΣ ŀƴŘ ŜƳƻǝƻƴŀƭ ƴŜŜŘǎ ǿƘƛƭŜ ŎƻƳǇƭŜǝƴƎ ŜǎǎŜƴǝŀƭ ǘŀǎƪǎ ǘƘŀǘ 

ŀǧŜƴŘ ǘƻ ǇƘȅǎƛŎŀƭ ƴŜŜŘǎΦ ²ƘŜƴ t!aLπ¦Y ƛǎ ǳǎŜŘ ǊŜƎǳƭŀǊƭȅΣ ǎǘŀũ ǎƘƻǳƭŘ ǳǎŜ ǘƘŜ ǎƪƛƭƭǎ 

ǎǇƻƴǘŀƴŜƻǳǎƭȅ ŀƴŘ ƴŀǘǳǊŀƭƭȅ ǿƛǘƘƻǳǘ ǘƘƻǳƎƘǘ ƻǊ ǇǊƛƻǊ ǇƭŀƴƴƛƴƎΦ 

 

3.3.3 PAMI-UK Manual Elements  

The manual begins by explaining the purpose of the training and how PAMI-UK 

works, including explaining the colour coding system. The PAMI-UK principles and 

aims are also outlined in the manual's introduction. The introduction ends with the 

team recognising staff's current talents, work, and attributes. The next section 

explores the evidence-based theory behind the manual including communication in 

dementia care and music. Information highlighting the importance of non-verbal 

communication and an opportunity to reflect on staff current techniques was 

included to ensure all staff have a good understanding of communication in 

dementia care before introducing musical interactions. The music section initially 

explores the importance of music for individuals before ŘƛǎŎǳǎǎƛƴƎ ƳǳǎƛŎΩǎ benefits, 

particularly in care homes. This section helps staff realise that the reasons they enjoy 

music are similar to why music is important to individuals with dementia. The PAMI-

UK section of the manual is split into four elements ς The Voice, Framing, Balancing 

and Connecting. (Table 3.2) 
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Throughout the manual, reflective activities encourage staff to reflect on their 

current practice and consider how skills can be incorporated into routines. As the 

researchers could not enter care homes to demonstrate the skills, vignettes were 

included throughout the manual, providing examples of using the skills in practice. 

The final section of the manual provides practical tips, including information on 

successful communication, choosing appropriate listening devices, considering age, 

culture and religion, tips for becoming comfortable with using music, and examples 

of songs. (Appendices 3 & 4 present the manual content) 

 

Table 3.2 A Table presenting the four PAMI-UK elements and the aim of each component 

PAMI-UK 
Component  

                                                       Aims 

The Voice  ¶ To increase ǎǘŀŦŦΩǎ ŀǿŀǊŜƴŜǎǎ ƻŦ ǘƘŜƛǊ ŎǳǊǊŜƴǘ ǾƻƛŎŜ ōȅ 
exploring the vocal parameters: tone, pitch, tempo 

¶ Once aware of their voice staff can learn to alter it during 
interactions. 

¶ To make staff comfortable using their voice musically during 
work 

 

Framing  ¶ To explore assessing the care home sound environment  

¶ Learn to use PAMI-UK skills to create security and 
predictability  

¶ To explore using music as a cue to orientate residents to a 
time, task, or event  

Balancing ¶ To enable staff to recognise ǊŜǎƛŘŜƴǘΩǎ arousal states  

¶ To explore regulating residents emotional and arousal states 
through appropriate music, and vocal parameters 

¶ To enable staff to recognise their own arousal state during 
work  

¶ Staff learn to centre themselves to balance arousal 

Connecting  ¶ To explore using meaningful music during interactions to 
connect with residents  

¶ To discover the skills validation, attunement and holding  

¶ To explore person-centred interactions  

¶ To explore and produce a PAMI-UK music plan for residents 
to tailor the intervention to the resident  
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3.3.4  Adaptation  

When reviewing PAMI-DK, the reviewers highlighted multiple areas that required 

adaptation to ensure the appropriateness for UK care homes. The first PAMI-DK draft 

was difficult to follow due to the manual consisting of mainly key words and bullet 

points. The majority of the information that ensured sufficient comprehension was 

provided in the training session and through discussions. Not only did this make it 

difficult for the UK researcher to understand the PAMI training sufficiently to create 

PAMI-UK. But they felt that the manual layout was challenging for staff to return to 

and use as guidance. When the UK researchers received the updated PAMI-DK in 

April 2021, the Danish team had made significant changes to the training and 

manual, which provided the UK team with a better understanding of the PAMI skills 

and components that could be included in the UK manual. The additional resources 

allowed the team to create a coherent PAMI-UK version 1.  

 

3.3.4.1  Differences Between Danish and UK Manual  

The adaptation led to many differences between the Danish and English manuals to 

ensure the adapted manual was culturally appropriate for UK care homes (Table 3.3).  
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Table 3.3 The table highlights the differences between the Danish PAMI and English PAMI 

Element PAMI-DK PAMI-UK 

Intervention 
resources 

¶ Theory book  

¶ Practical staff workbook 

¶ Music therapist training 
book  

¶ Workshop PowerPoint  

¶ Theory and 
exercises training 
manual  

¶ Webinar 
PowerPoint  

Facilitator ¶ PAMI-DK team trains 
music therapists who then 
trains care staff in care 
homes  

¶ PAMI-UK team 
trains care staff in 
care homes  

Training format ¶ In-person  ¶ online 

PAMI core 
elements 

¶ Ramme (Framing in 
Danish) 

¶ Regulering (Regulation in 
Danish) 

¶ Relation (Relation in 
Danish) 

¶ Framing  

¶ Balancing  

¶ Connecting 

Course layout ¶ 4 modules  

¶ Theory and exercise 
session 

¶ Practical hands-on training 
individually and in groups  

¶ 4 modules 

¶ Interactive theory          
webinar  

¶ Reflective sessions 

Training length ¶ 16 hours over 10 weeks 

¶ 8 hours of theory  

¶ 4 hours of individual 
practical training 

¶ 4 hours of group practical 
training 

¶ 3-hour interactive 
Webinar  

¶ Fortnightly 40 
minutes reflective 
sessions  

Wording ¶ Some of the wording did 
not translate exactly or 
had different 
connotations  

¶ Svag (Weak in Danish) 

¶ Spinkel (Flimsy in Danish) 

¶ Weak changed to 
soft 

¶ Flimsy changed to 
delicate 

Songs ¶ Uses Danish well-known 
songs and folk songs 

¶ Uses English well 
known songs from 
1921- 1999 

¶ Such as These Boots 
are made for 
Walking, Moon 
River, Wonderful 
World 
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3.3.4.1.1 PAMI Training Delivery  

One of the most significant differences between the two interventions was the 

training delivery. Initially, both PAMI-DK and PAMI-UK would have been delivered in-

person, with the facilitators regularly attending care homes to observe the skills and 

interactions in practice. However, in April 2020, it was decided to move PAMI-UK to 

an online training tool to ensure that the research and intervention could continue 

during the COVID-19 pandemic. (3.4.1 & Chapter 7 provides in-depth insight into 

COVID-мфΩǎ impact on PAMI-UK development). Converting to an online tool with an 

accompanying paper manual led to necessary changes during the development 

stage. At this stage, the researchers were unaware whether the concept of attuned 

interactions could be conveyed successfully via a conference call where some 

interaction and connecting elements may be lost. More information was provided in 

the manual to improve usability to accommodate the online format. In PAMI-DK, 

practical shadowing sessions demonstrated the staff and music therapist using the 

skills in practice allowing the therapist to provide guidance. This training element 

was not viable for the online format. However, it was felt that staff still needed a 

space to reflect on their practice and receive guidance from the team. Fortnightly 

reflective sessions were introduced as an alternative to the in-person practical 

sessions. 

 

Some of reflective activities required close proximity and physical contact between 

staff members. Not only did the UK team feel that it may be challenging to articulate 

the task and oversee the activity via a conference call, but also COVID-19 guidelines 

meant that close proximity and contact was restricted. Additionally, as a team, it was 

felt UK staff may feel uncomfortable completing some of the physical contact 

activities, such as sitting with their backs touching to feel each otherΩǎ breathing, that 

are well-received in Denmark due to the differences in culture. Therefore, the hands-

on tasks were removed and replaced with alternative reflective activities.  

 

3.3.4.1.2 PAMI Facilitators 

Additionally, the Danish team consists of music therapy researchers who provide 

training to music therapist on delivering the training to enable them to deliver PAMI 
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training to care staff (Figure 3.6). The UK team felt that using external music 

therapist as PAMI facilitators was unsuitable for PAMI-UK. As mentioned in Chapter 

1, the availability of music therapists and care home finances has led to music 

therapy being unavailable to most care homes. The UK team believed using a similar 

delivery format as Denmark would limit PAMI-UK to the same small selection of care 

homes offering music therapy. PAMI-UK aims to create an intervention that is easily 

accessible to a broader care home population, to ensure this the UK team directly 

trained care staff in the PAMI-UK skills.  

 

 

 

 

 

 

 

The PAMI ŦŀŎƛƭƛǘŀǘƻǊΩǎ background was also different between the two interventions, 

the UK facilitator has a psychology background with experience working in a care 

home rather than a music therapy background. The researchers felt that having a 

non-music therapist facilitator could ensure that the training was suitable for staff 

with no prior music knowledge and highlight the ability for any individual to discover 

PAMI-UK. Additionally, the training facilitator was the primary researcher developing 

the manual and therefore was fully immersed in the skills and direction of the 

intervention. Although the training facilitator was a non-music therapist, a music 

therapist was appointed to facilitate the reflective sessions. The sessions explore 

terminology unfamiliar to staff, therefore, it was felt a music therapist would provide 

Figure 3.6 The training format for PAMI-DK and PAMI-UK 
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that narrative better than a non-music therapist due to them comfortably using the 

described skills daily. Additionally, the music therapist would have their own 

practical experience, that could provide greater insight for care staff. The researchers 

felt appointing a music therapist as the reflective session facilitator could substitute 

some of the components lost by being unable to offer in-person practical training. 

 

3.3.4.1.3 PAMI Training Resources  

The training resources were also changed for PAMI-UK. PAMI-DK consisted of four 

training resources: a workshop PowerPoint, a facilitators training booklet, a staff 

workbook, and a theory booklet. It was agreed that having separate books for theory 

and practical skills could increase required staff time and effort potentially leading to 

them missing vital information. At the same time, the researchers recognised that 

staff may not have the time, intention, or motivation to read the PAMI-UK manual 

completely. One manual was produced to overcome the two challenges that 

contained both theory and practical elements. However, the theory element was 

drastically reduced owing to the researchers feeling that PAMI-DK was too detailed. 

The researchers believed that the amount of technical theory in the Danish manual 

could lead to staff lacking motivation or losing interest.  

 

Coloured boxes sectioned the manual to improve useability, readability, and reduce 

required time and effort to locate specific elements when returning to the manual 

later, improving the accessibility for staff. Vital information was provided in grey 

coloured text boxes, which staff were strongly advised to read even if they did not 

wish to read any other information. A section end summary was provided for staff to 

use to recap. Reflective activities were outlined in yellow boxes, which staff 

completed during the training session to reflect on their current skills and practices. 

Using coloured boxes to section the activities aimed to improve the ease of finding 

them during the session. Finally, the practical PAMI-UK skills were presented in grey 

outlined boxes, and vignettes provided examples of the skills in blue outlined boxes. 

The speed and efficiency of locating information could be important if staff wished to 

refer to the manual during shifts. 
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3.3.4.1.4 PAMI Training Length  

The Danish training ran for 16 hours split into eight hours of knowledge sessions 

covering each of the four modules, four hours each of individual and group hands-on 

floor practical sessions. From the UK team's clinical experience, it was believed 16 

hours would not be viable in UK care homes. Therefore, the training length needed 

to be significantly reduced while ensuring that essential training was not sacrificed. 

Through team discussions, it was decided the initial training would run for three 

hours, which could be completed in one session or two one and a half hour sessions. 

To compensate for the reduction in training time more information was included in 

the manual, which staff could refer to in their own time. Originally, the team planned 

to attend care homes regularly to monitor staff's implementation of PAMI-UK, similar 

to the practical floor sessions provided in PAMI-DK. However, due to the pandemic, 

fortnightly reflective sessions were introduced to compensate the loss in practical 

session.  

 

3.3.4.1.5 Differences in Language  

The original manual was produced in Danish. Therefore, some changes were required 

when translating the manual to English due to some words not having a direct 

translation, words having different connotations, or being less frequently used. In 

Denmark, the PAMI elements are known as the three R's- Ramme (Framing), 

Regulering (Regulation) and Relation (relation). The UK team felt that Regulating and 

Relation, despite being English words, may not be the best wording to describe the 

skills. Regulating was renamed Balancing, and Relation was renamed Connecting. 

Overall, the team felt that some of the terms and theories needed more in-depth 

explanation to ensure staff could engage in PAMI-UK regardless of previous 

experience with music, interactions, or psychosocial interventions.  
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3.4 Discussion  

The translation and adaptation stages led to both minor and significant changes to 

the UK manual. The changes were as a result from the staff consultations, clinical 

experience, and literature search. The first manual development stage was to 

understand the needs of UK care staff in relation to PAMI. Expert consultations were 

conducted with care staff, who was asked to advice on current practices, barriers to 

research, interventions, and practical considerations.  The feedback collected from 

the consultations aided the researchers in developing the initial needs for PAMI-UK. 

These needs were considered through the translation and adaptation stages to 

ensure that at each stage, the manual was developed to be practical and appropriate 

for UK care homes.   

 

3.4.1 Considerations Required Due to COVID-19  

Although the involvement of care staff was significantly reduced, consulting with 

them during the pandemic was beneficial as they commented on the significant care 

home changes and immense uncertainty resulting from COVID-19. New policies were 

introduced, and staff were learning how to care for their residents while preventing 

the spread of COVID-19, resulting in changes to routines and interactions. Staff were 

stretched due to increased workload and staff shortage, leaving them mentally 

drained with little time to participate in non-essential activities (The Queen's Nursing 

Institute, 2020).  

 

Care homes may have previously experienced short-term quarantine when 

experiencing a disease outbreak. But care staff had not experienced the extent of 

quarantine and disease prevention that they experienced during the COVID-19 

pandemic. As a result, there was no previous research guiding the development of 

care home interventions to be implementable during the challenges of COVID-19. 

Consulting with staff enabled the researchers to gain an understanding of the 

interactions occurring and components that required adaptation to ensure 

implementation. The feedback on currently available activities aided the researchers 

in adapting PAMI-UK to a format appropriate for a current and post-pandemic care 



148 
 

system. The information provided by staff links with the research by Alzheimer's 

Society (2020), Gordon et al. (2020), and Velayudhan et al. (2020). The lockdowns led 

to the removal of most provisions, interventions, and interactions leading to some 

residents going from an enriched daily schedule full of activities and interactions to 

experiencing a restricted daily schedule when the pandemic began, where 

interactions occurred with a restricted number of staff and residents. It must be 

remembered though that care homes in the UK vary in provided provisions, and 

some care homes had limited available activities and interactions pre-pandemic.  

 

Prior to the COVID-19 pandemic, PAMI-UK aimed to integrate skills into current 

routines, however, the feedback from staff led to the researchers being more 

conscious of how skills could still be used when residents were isolating. Based on 

the feedback, the researchers emphasised the use of PAMI-UK during personal care, 

which was necessary even during isolation, to ensure that residentsΩ psychological, 

social, and emotional needs are met during isolation periods (Chu et al., 2021a; 

Fewster, 2020).  

 

3.4.2 PAMI-UKΩǎ Aims and Needs 

The first step of adapting PAMI was outlining clear aims, purposes and needs to 

ensure the development of an appropriate and practical tool. The first step was to 

understand the core aims and principles of the original PAMI to ensure that during 

adaptation these core ideas remained.  As the development progressed, the 

researchers also needed to navigate the needs of the manual in relation to COVID-

19. Through feedback from staff, the research team's clinical experience, and the 

systematic review, the team determined the required PAMI-UK aims and elements to 

ensure the appropriateness for UK care homes and that it targeted the intended 

outcomes.  

 

The Danish team feel that PAMI aims to create a manual for a concept which is 

difficult to understand through written text; rather it needs to be experienced 

(Ridder et al., 2023). Both UK and Danish researchers felt that PAMI is not a concept 
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that can be taught; instead, care staff must discover it (Ridder et al., 2023). PAIM-DK 

targets the main aim by providing staff with music therapistsΩ expertise through 

discussions and clinical shadowing. Whilst the UK researchers agreed with the Danish 

team, they felt that more information needed to be in writing to allow staff to 

continue to return to the tool after formal training ended. The addition of COVID-19 

also resulted in PAMI-UK needing to alter the delivery.  The clinical shadowing was 

altered into reflective sessions. Although this meant that staff would not be able to 

observe the skills in practice and gain guidance while using the skills, the team hoped 

the sessions would still be able to provide some support and guidance during the 

COVID-19 restrictions.  One of the Danish teamΩs main aims is to provide staff with 

the terminology to describe their interactions.  PAMI-UK retained the lived 

experience descriptions used in the PAMI-DK.  Lived experience descriptions are 

ƛƴǎǇƛǊŜŘ ōȅ ±ŀƴ aŀƴŜƴΩǎ όн017) phenomenological approach to the subjective 

description of human experiences, which encourages staff to verbally articulate their 

interactions to capture the instant moment, with guidance from a music therapist, a 

concept they may have struggled with pre-training (Ridder et al., 2023). 

 

Care staff can feel criticised when researchers implement new interventions in their 

care homes due to interpreting the change as researchers suggesting that their 

current practices are incorrect (Lawrence et al. 2016). Furthermore, staff can also 

feel unappreciated for their work, leading to further feelings of criticism and tension 

with the researcher when they attempt to introduce interventions (Lawrence et al., 

2016; Cooke, 2018). The researchers decided to refer to PAMI-UK as a tool rather 

than an intervention to reduce anxiety and chances of feeling criticised.  A section at 

ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ Ƴŀƴǳŀƭ ǿŀǎ ƛƴǘǊƻŘǳŎŜŘ ǘƻ ŎŜƭŜōǊŀǘŜ ŎŀǊŜ ǎǘŀŦŦΩǎ ƘŀǊŘ ǿƻǊƪ ŀƴŘ 

skills. PAMI-UK aims to be a collaborative training where staff are recognised as 

experts with their skills and talent incorporated into the intervention. Overall, the 

training should provide staff with space, time, and opportunities to reflect on their 

practices and discover PAMI-UK rather than being taught PAMI-UK.  The researchers 

hoped that these changes would make care staff feel less criticised and, therefore, 

more open to exploring the PAMI-UK skills.  



150 
 

Many psychosocial interventions focus exclusively on improving 'negative 

behaviours'. In contrast, PAMI recognises 'negative behaviours' as potential 

communication of unmet needs. PAMI's main aim is to enable care staff and 

residents to develop attuned interactions, which can improve more than just 

ǊŜǎƛŘŜƴǘǎΩ ōŜƘŀǾƛƻǳǊΣ ƛƴŎƭǳŘƛƴƎ quality of life, mood, staff burden, and competence. 

Additionally, many psychosocial interventions focus exclusively on improving the 

ǊŜǎƛŘŜƴǘǎΩ behaviours (Lawrence et al., 2021.; Backhouse et al., 2016; Lievesley et al., 

2011); PAMI recognises the impact of staff behaviours impact on residents, as well as 

attending to care staff needs. The training provides skills for staff to recognise and 

ŀƭǘŜǊ ǘƘŜƛǊ ōŜƘŀǾƛƻǳǊ ǘƻ ŀƭƛƎƴ ǿƛǘƘ ǊŜǎƛŘŜƴǘǎΩ ƴŜŜŘǎ, whilst also providing coping 

mechanisms and skills to improve staff burnout, stress, wellbeing, and mood.  

 

3.4.3 Stakeholder Priorities  

Four stakeholders need to be considered when implementing interventions into care 

homes, each having different priorities. During the staff consultations many, 

especially activity coordinators, felt that managers and care home owners are 

unaware or uninterested in the importance of providing activities aimed at improving 

ǊŜǎƛŘŜƴǘǎΩ well-being. From the feedback received, the researchers aimed to highlight 

to managers the potential benefits for their staff and residents and the running of 

the care home, including improving task efficiency.  If it is highlighted how PAMI-UK 

aligns with the ǎǘŀƪŜƘƻƭŘŜǊǎΩ priorities, there is an increased likelihood of managers 

and staff engaging with the intervention. 

 

Staff feeling undervalued and underappreciated by managers, relatives, and the 

public is not exclusive to the staff in the consultation (Lawrence et al., 2016; Kadri et 

al., 2018). The feedback from individuals feeling underappreciated led to the manual 

recognising and praising the work and skills care staff display. The word intervention 

may lead to staff feeling criticised; instead, PAMI-UK is referred to as a training tool 

when discussed with care homes and staff. 
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Some staff already display skills similar to PAMI-UK without requiring training. 

However, other care staff, who have a "get things done" mindset may be good at 

ensuring residents are well cared for and safe. But focuses exclusively on physical 

care without developing meaningful social relationships with residents (Wilson & 

Davis, 2009).  Staff in both the expert consultations and previous research (Lawrence 

et al., 2016) have highlighted that some carers do not engage in psychosocial 

interventions due to holding the attitude that their job is only to clean and feed 

residents. For staff ǿƛǘƘ ŀ ΨƎŜǘ ǘƘƛƴƎǎ ŘƻƴŜΩ ƳƛƴŘǎŜǘ, PAMI-UK would be a complete 

mindset change, especially for those who may have been working in dementia care 

for a significant time.  

 

Rather than tell staff how to "complete" PAMI-UK, the training tool aims to provide 

the space and opportunity for staff to explore PAMI-UK and build on their current 

skills and routines without expectations or judgement from the facilitators.  

Motivating care staff can be challenging. However, the staff consultations suggested 

that highlighting the personal side of care by personalising it to the staffΩǎ care home 

ŎƻǳƭŘ ƛƴŎǊŜŀǎŜ ŎŀǊŜ ǎǘŀŦŦΩǎ ƳƻǘƛǾŀǘƛƻƴ ŀƴŘ ŜƴƎŀƎŜƳŜƴǘΦ  

 

3.4.4 PAMI Format 

The flexibility of PAMI is key to ensure that the intervention can be tailored to each 

resident to promote person-centred care. The work by Anderson-Ingstrup (2020) 

discussed the appropriate format for the PAMI manual suggesting a framework that 

was adequately flexible to tailor the intervention to each individual whilst 

maintaining sufficient information to enable staff to implement the skills 

successfully. Whilst the UK team understood and agreed with the Danish ethos of 

exploration and flexibility, it was felt it would not work to the same extent in the UK. 

It was felt that PAMI-UK needed to explicitly explain the techniques to ensure the 

implementation of high-quality music skills. More concrete information was required 

in the manual to ensure that UK care staff understood the training sufficiently and 

could return to the documents outside of the training and it remain coherent. PAMI-

UK had a non-music therapist as the lead training facilitator. Therefore, PAMI-UK 



152 
 

training required more concrete content developed before the training to ensure 

that the training facilitator could provide accurate and high-quality skills to staff. 

From their clinical experience, the researchers felt this format would be more 

appropriate for UK care staff, who may lack confidence in the tool and skills, ensuring 

a high-quality version of PAMI-UK is likely to continue after the training ends. 

 

The staff consultations and literature search highlighted the inconsistency in 

standards across care homes. Therefore, to make PAMI-UK accessible to a wider 

population of care homes, the intervention needed to be developed in a way to 

accommodate different levels of training depending on the staff baseline knowledge, 

education, and attitudes. The Danish and UK teams felt some staff are already 

attuned to their residents, with many using musical interactions (Ridder et al., 2023). 

However, these behaviours may be performed subconsciously, impeded by the 

current care system, or staff lack the appropriate terminology to describe the 

interactions. For these staff, PAMI-UK aims to define and expand on staff attributed 

by providing a space to reflect on and explore them. At the same time, some care 

staff focus exclusively on residents' physical health and safety needs. PAMI-UK 

needed to introduce the skills and highlight the essentialness of attending to 

residents' psychological, social, and emotional needs for these staff members. During 

the PAMI-UK training, the facilitator needs to adapt the training to reflect the staff's 

experience and knowledge.  

 

The development of the manual highlighted the need for PAMI-UK to potentially be a 

care-home-wide intervention.  Integrated PAMI-UK as a whole care home approach 

with all staff trained could ensure consistency regardless of shifts and create security 

and predictability, two vital elements in PAMI. PAMI-UK has the potential to change 

the care home culture experienced in UK care homes. Although this is beyond the 

scope of the current project, the researchers aimed to develop the training tool with 

this in mind to ensure that PAMI-UK could be upscaled in the future.  
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3.4.5 Manual and Study Elements  

Care homes can be challenging environments to conduct research in because they 

are the home and workplace for many, making some study designs unrealistic (Luff, 

2015). Feedback on the study design and manual elements ensured that the PAMI-

UK studies would be practical for care homes and limit additional burdens for staff. 

Feedback from staff enabled the researchers to develop a tool that would be 

accessible regardless of previous experience or education. 

 

Due to COVID-19, the training tool and study were required to be completed online; 

this led to several challenges that the researchers had not previously considered 

when developing an in-person training. Some individuals preferred online manuals; 

however, there was concern around accessibility to multiple devices during training. 

Many care homes had outdated technology systems in place with limited access to 

computers and tablets and poor Wi-Fi connection making them unprepared for the 

move to remote and technology-based care during the pandemic (Chu et al. 2021b; 

Care Quality Commission, 2020; Khowaja et al., 2023). The accessibility of technology 

for training in UK care homes was a concern of the researchers. As a result, feedback 

was collected from staff on their care home's ability to access computers and WI-FI 

to complete online training. Many care homes had seen an increase in technology 

usage owing to the pandemic, with video conferencing platforms not only being used 

for training but increasingly used with residents to connect with families (Chu et al. 

2021b; Care Quality Commission, 2020).  Interactive elements were suggested to 

improve engagement and interest and could compensate for the personal element 

lost with online training. Staff would be able to discuss the skills and current 

practices with colleagues to explore how PAMI-UK could be specifically incorporated 

in their care home.  A systematic review by Nolan et al. (2008) highlighted that many 

of the authors in the review promoted interactive training with opportunities for 

staff to reflect on personal experience as a valuable element of training.   

 

Although most staff receive training in communication, there is no mandatory 

accredited training for communication (Smith et al., 2019). Therefore, a 
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communication section was included as a reminder to staff, and to guide those who 

may lack confidence or experience in successful communication in dementia care. 

The section can be explored by staff who may not have other opportunities to gain 

in-depth training in that area. At the same time, it can be skipped by staff who feel 

they have competent dementia communication skills. It can be challenging to engage 

in attuned musical interactions if staff lack the understanding and skills of 

communication. Including knowledge on communicating ensures that all staff have 

the foundations before moving on to the PAMI-UK skills.  

 

3.4.6 Practical Considerations 

When implementing music interventions into care homes practical considerations 

are required to ensure successful implementation. During the manual development 

process, it was highlighted that the music genres played in care homes may be 

inappropriate, which has the potential to lead to ineffective music interventions 

(Hutson et al., 2015; Paolantonio, 2021). To encourage staff to use more appropriate 

music, a music catalogue was collated with input from generations who may 

currently require care home placement (aged 50-95), to suggest appropriate music 

to staff. Although staff are encouraged to discover their resident's preferred music to 

make the interactions person-centred. Previous work (Beilharz, 2017) and clinical 

experience suggests that music interventions may be unsuccessfully implemented 

due to overlooked practical elements, including appropriate listening devices and 

religious and cultural considerations, therefore these elements have been explored 

in the manual providing staff with the required knowledge prior to implementing 

PAMI-UK. The researchers hoped that by adding a practical consideration section 

into the manual it would make staff feel more comfortable incorporating music into 

their routines resulting in increased likelihood of long-term successful 

implementation and reduce barriers highlighted in previous research.   

 

3.4.7 Implementation  

The significant barriers to implementation highlighted in the staff consultation and 

literature search were available time and staff confidence in singing (Stanyon et al., 
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2016; Windle et al., 2019; Savundranayagam, 2014; Götell et al., 2009). Chapter 1 

highlighted similar barriers making many psychosocial interventions inaccessible due 

to finances, staffing, available time, or required equipment.  PAMI-UK aims to 

overcome these, making the tool accessible to a broader care home population. 

Although the original PAMI aimed to reduce the barrier of time pressures, the 

feedback led to the researchers concentrating more on the burden and commitment 

required for the PAMI-UK tool and studies. The researcher developed both the 

studies and tool to minimise additional burden to staff's current pressures. By 

incorporating skills into current routines and essential tasks the tool requires little 

additional time or effort to reduce the risk of increased staff stress or burden and 

improve the long-term implementation success. With the skills learnt, the 

researchers hoped staff could experience reduced burden and time pressures 

through improvements in task efficiency and residents' arousal levels. 

 

3.4.8 Own Clinical Experience  

The primary researcher and PI have experience working in care homes that aided the 

PAMI-UK development as it ensured that throughout the development process the 

intervention was developed to be practical for care home settings.  However, the 

researchers were conscious that their clinical experience may cause bias during the 

development stage. The team were aware that UK care homes vary greatly and that 

their clinical experience was limited to the care homes they had worked in. The staff 

consultations aimed to ensure that their personal experience did not limit the team 

and that PAMI-UK was appropriate for a wide range of UK care homes. Additionally, 

the primary researcher completed a reflective diary throughout the project.  

 

3.4.9  Next Stages in the Adaptation Framework 

During the manual development stage, phase one of the cultural adaptation 

frameworks was achieved. The researchers generated knowledge and collaborated 

with stakeholders through consultations with care staff and the Danish PAMI team, 

conducted a systematic review and considered their own clinical experience to 

determine the required cultural adaptations. Phase two of the cultural adaptation 

frameworks was also achieved as the information generated in phase one was used 
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to develop PAMI-UK version 1. The next phase of the framework is to review the 

adapted intervention with stakeholders and make amendments based on the 

feedback. To ensure that PAMI-UK is appropriate for UK care homes a manual field-

testing study was conducted to review the acceptability, readability, and usability. 

The results from the study will aid further adaptations to produce PAMI-UK version 

2.  

 

3.4.10 Limitations and Future Research  

Due to the COVID-19 pandemic, the involvement of stakeholders in the development 

of the PAMI-UK intervention was significantly reduced and limited. The researchers 

were only able to have discussions with care staff, and as they were identified 

through the researcher's professional social media network, most individuals were 

activity coordinators. While the activity coordinators were able to provide important 

insight into the incorporation of psychosocial interventions into care homes, the lack 

of representatives from other care home positions potentially means that there was 

a lack of insight into how to design the intervention best to work for roles such as 

carers who have less time and flexibility. Additionally, speaking to managers would 

have enabled the researchers to gain a greater insight into designing PAMI-UK to 

target managers' and owners' priorities. Discussions with managers would have also 

highlighted psychosocial interventions' practical and business considerations, such as 

potential costs and staff scheduling. As the PAMI-UK manual resources continue to 

be developed in the future, consideration should be given to including managers, 

care staff, residents, and family members of residents in the development process 

now that the COVID-19 restrictions have been removed. 

 

3.4.11 Conclusion  

The PAMI-DK manual was translated from Danish into English before being adapted 

to become more culturally appropriate for UK care homes. From the expert 

consultations it was highlighted that the current practises in care homes varied and 

therefore, PAMI-UK required flexibility to accommodate differences in staff 

experience, attributes, and knowledge, to ensure equal opportunities to discover 

PAMI-UK. The most significant changes required from PAMI-DK to PAMI-UK were the 
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training delivery and length.  The PAMI-UK team decided to directly train care staff 

compared to PAMI-DK which trains music therapists in delivering the PAMI training 

to care staff. The training length was significantly reduced to ensure that it could fit 

into care homes current routines which generally have little time to allow staff to 

attend training. Some changes were required part way through the development 

process which the team had not anticipated. The PAMI-DK training had been 

developed pre-pandemic when in-person training was possible. Whereas the PAMI-

UK was developed during the COVID-19 pandemic and therefore had to be converted 

into an online training tool. As a result of converting to an online tool, elements 

needed to be adapted to ensure the tool was appropriate for online delivery and 

abided by the COVID-19 guidelines. Despite the need for significant changes, PAMI-

UK has aimed to keep the core principles, including person-centred, experience-led 

and the ideology that PAMI is a concept that cannot be taught, instead staff must 

discover it through reflection and exploratory practices.  
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4. Manual Field-testing Study and Evaluation Study 

Methodology 
 

This chapter has been adapted for an article: Waters, B., Orrell, M., & McDermott, O. 

(2022). The development of a UK culturally adapted version of the Person Attuned 

Musical Interaction (PAMI) manual: protocol for a two-phase mixed method study. 

JMIR Research Protocols. 21(1). https://doi.org/10.2196/43408 

 

4.1 Introduction 

To test and evaluate the adapted manual two studies were conducted. A manual 

field-testing study to investigate the manual's feasibility, usability, and readability to 

ensure that the manual is suitable for the intended audience of care staff and the 

intended setting of UK care homes. The data collected in the first study aided any 

revisions to the manual to create PAMI-UK version 2 and aided revisions to the study 

design for the manual evaluation study.  

 

The manual evaluation study aimed to collect preliminary data on PAMI-UK's impact 

on residents and staff. The study also collected further data on the manual's 

feasibility, usability, and readability to ensure that PAMI-UK version 2 is suitable for 

use. Both studies collected data to investigate the practical implication of PAMI-UK in 

care homes and staff and residents' experience using the tool. Some of the 

methodology for the two studies was the same and therefore has been presented in 

this chapter. However, some methodology is specific to one of the two studies; these 

methodology elements can be found in Chapter 5 for the manual field-testing study 

and Chapter 6 for the manual evaluation study. 
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4.2  Methods  

4.2.1 Study Overview  

Two studies were conducted to investigate the aims, which follow the stages of the 

MRC and cultural adaptation frameworks. Initially a field-testing qualitative 

development study reviewed the culturally adapted manual (version 1) with its 

intended stakeholders (care staff and residents with dementia) to ensure 

appropriateness. Data was collected on the factors influencing implementation and 

ǎǘŀƪŜƘƻƭŘŜǊǎΩ όŎŀǊŜ ǎǘŀŦŦ ŀƴŘ ǊŜǎƛŘŜƴǘǎύ ŜȄǇŜǊƛŜƴŎŜ ǿƛǘƘ t!aL-UK. The data collected 

in the first study aided adaptations to the manual and study design in preparation for 

the second study.  

 

The second study was mixed methods that continued to review the culturally 

adapted manual (version 2) with its intended stakeholders. Additionally, the study 

collected preliminary data on the impact of PAMI-UK on staff and residents to begin 

investigating the Feasibility and piloting stage of the MRC guidelines. The data 

collected in the second study aided further revisions to the manual (version 3) and 

will aid the development of future studies to continue to explore the feasibility and 

piloting stage. Figure 4.1 displays the study overview. 

 

 

Figure 4.1 Study overview consisting of two phases and two revisions stages. The study 
overview was developed based on the MRC guidelines for complex interventions and 
culturally adapting intervention frameworks 
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4.2.2 Ethics  

The project received ethical approval from the London - Harrow Research Ethics 

Committee on 29th of June 2021 (REC reference-21/LO/0283) (See Appendix 6 & 7). 

Amendments to the second study were approved by the London- Harrow Research 

Ethics Committee on the 22nd of March 2022 (See Appendix 8). 

 

4.2.3 NHS Trust Collaboration 

A collaboration with the Lincolnshire Partnership NHS Foundation Trust was created 

early in the manual development process, which assisted with the running of the 

studies in care homes. As part of the collaboration, PAMI-UK was advertised through 

the Trust's Enabling Research in Care Homes (ENRICH) organisation. ENRICH is a 

national organisation developed by the National Institute for Health Research (NIHR) 

to support care homes staff, residents, families, and researchers to implement 

research into care homes more smoothly, accessibly, and effectively. The primary 

researcher presented PAMI-UK at several monthly ENRICH forum meetings, which 

allowed the researchers to advertise and recruit care homes involved in the scheme.  

 

The Lincolnshire Trust developed a pilot In-Reach scheme in 2020 to improve the 

accessibility of care home research within Lincolnshire, with PAMI-UK being one of 

the first projects to be involved. Involvement in the scheme led to an In-Reach 

Practitioner (RF) joining the team. RF liaised between the researchers and care 

homes with whom they already had a rapport. This rapport meant that RF was 

already aware of potentially suitable care homes, reducing the time needed for 

introductions, provided a recognisable face, thus reducing anxiety among potential 

participants. The practitioner supported the researchers in setting up and running 

the study by introducing the study to care homes, recruiting participants, distributing 

documents, assessing capacity, obtaining consent, introducing care homes and the 

researchers, collecting documents and being an in-person contact for the research 

team. When designing the study, the researchers were uncertain about the 

possibility of them attending the care homes owing to COVID-19, however the In-
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Reach Practitioner is an NHS role, allowing them to continue attending the care 

homes throughout the studies. Having an in-person contact provided additional 

support for both the researchers and participants allowing issues and the setting up 

and running of the study to be managed more quickly and efficiently. The care 

homes involved in the In-Reach pilot scheme belonged to ENRICH and were invited 

to join the scheme. 

 

4.2.4  Recruitment 

Care homes were recruited first through the In-Reach scheme or advertisements 

through the Lincolnshire ENRICH. Once care homes were recruited, two participant 

types were recruited: care staff and residents with dementia. The researchers first 

contacted care home managers, who then introduced the team to interested 

individuals. A management introductory letter introduced the study and provided 

the potential benefits for care staff, residents, and care home. The letter also 

informed managers of the required time commitment from themselves, staff, and 

residents, to ensure that their care home could commit the required time. The 

welcome pack also contained introductory letters for care staff, residents, and 

residents' families, which managers were asked to distribute. 

 

 Care staff were recruited first before residents to enable staff to communicate the 

study to residents. As the researchers could not access residents' care plans, 

therefore, the researchers required care staff to distribute the information sheets to 

eligible individuals. Interested individuals expressed their participation by contacting 

the researchers using the provided contact details or informing the In-Reach 

Practitioner when she attended the care home. Interested individuals were provided 

with an information sheet and consent form to consider their participation.  

 

RF attended the care homes during the recruitment period to discuss the study with 

individuals and answer questions. The researchers originally aimed to recruit 

participants in-person to develop a rapport between the care homes and 

researchers; however, due to COVID-19 guidelines, correspondence, outside of the 
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In-Reach Practitioner, were completed via post and email. Once care staff and 

residents were recruited, residents were paired with the participating care staff they 

have the most direct contact with daily.  

 

4.2.5  Informed Consent 

Written informed consent was collected from all participants at the start. There were 

different information sheets for staff and residents.   A dementia-friendly version of 

the resident information sheet was created for residents who may struggle to 

comprehend the formal participation sheet (Appendix 9, 10, 11).  The dementia-

friendly information sheet was shorter, only providing the essential information and 

was writing in simpler language, with pictures accompanying the text to improve 

comprehension. Interested participants were provided with the information sheet 

and consent form and provided a week to consider their participation. During this 

time, potential participants could contact the researchers to discuss questions or 

concerns.  

 

If individuals wished to participate, a consent meeting with RF was organised to 

review the documents, ask questions, and sign the consent form. The consent 

meeting could be completed either in-person at the participating care home or 

online via Microsoft teams (Microsoft Corp). Once the consent forms were signed, 

one copy was given to the participant, and the researchers kept a copy. A third copy 

was kept in the resident's care file when resident participants consented. Consent is 

an ongoing process; therefore, the researchers continued to regularly check 

participants consent. Some residents may have been unable to consent verbally; 

therefore, the researchers worked with the care homes to determine the most 

appropriate form of communication for each resident. 

 

4.2.5.1  Researching with Adults Who Lack Capacity 

The studies involved participants who lacked capacity owing to their dementia 

diagnosis. The Mental Capacity Act 2005 (Department of Health, 2005) was followed 

to determine participants' capacity to consent. The researchers had all previously 

worked in care homes, where their role required the understanding in residents 
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lacking capacity and have completed training in informed consent with adults who 

lack capacity. Individuals were deemed to lack capacity if they could not make a 

particular decision themselves.  The Mental Capacity Act (2005) states that a person 

is unable to make their own decisions if they cannot do at least one of the following 

four things: 

¶ Understand the information given to them 

¶ Retain the information long enough to be able to make a decision 

¶ Weigh up the information available to make the decision  

¶ Communicate their decision through a form of communication accessible to 

the individual 

 

 With assistance from the care homes, RF assessed the resident's capacity to consent 

during the consent meetings. If the resident was deemed to lack the capacity to 

consent, RF worked with the care home to appoint a consultee. The consultee was a 

family member, friend, or appointed power of attorney who was not involved with 

the study and had the resident's best interest. Once the consultee was appointed, 

they received an invitation letter, consultee information form, and consultee 

declaration form to consider whether their relative (the term relatives is used to also 

refer to those whose consultee is a friend or power of attorney) would want to 

participate in the study (Appendix 12). The consultees were provided a week to 

consider their relative's wishes before a consultee meeting was organised to review 

the documents, asks questions, and sign the form. The consultee meeting took place 

either in person or online via Microsoft Teams. Staff and relatives could use the 

dementia-friendly information sheet to discuss with the resident their participation. 

For residents deemed to lack capacity to consent, assent was obtained on top of 

ǘƘŜƛǊ ŎƻƴǎǳƭǘŜŜΩǎ declaration, using the most appropriate communication form, to 

allow residents to remain involved in the decision process when not legally able to 

consent. During the study, for residents unable to verbally assent, their behaviour 

was observed for signs of wishing to withdraw or distress. The researcher gained 

regular ǳǇŘŀǘŜǎ ŦǊƻƳ ǘƘŜ ŎŀǊŜ ƘƻƳŜǎ ƻƴ ǊŜǎƛŘŜƴǘΩǎ ōŜƘŀǾƛƻǳǊ ŘǳŜ ǘƻ ǘƘŜ ƛƴŀōƛƭƛǘȅ ǘƻ 

attend themselves in-person. 
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Dementia is a progressive condition; therefore, there was potential for resident 

participants to lose capacity during the study. The researchers reviewed the 

resident's capacity throughout with assistance from the care homes. Consultees 

would have been appointed if needed, however, no residents in the two studies lost 

capacity during the study.  

 

4.2.6  Withdrawal 

Care staff participants were reminded at the start of each reflective session that 

theirs and their ǊŜǎƛŘŜƴǘΩǎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ was voluntary, and they could withdraw at 

any time without providing a reason. Participants were also reminded that 

withdrawing would not affect the care they received as a resident or their 

employment as a staff member. Staff were also asked to report any PAMI-UK issues 

during the reflective sessions. In between sessions, participants could contact the 

researchers via email or telephone to report any issues or wishes to withdraw. All 

study activities ceased immediately if a participant withdrew, and no further data 

was collected. However, data already collected was used in the final analysis. As 

participants participated as dyads, both participants were withdrawn from the study, 

if one withdrew. The only exception was if only the completion of the staff interview 

remained, and the resident withdrew; in this case, the staff could still complete the 

interview, but only reported on their experience of the training. Withdrawn 

participants were not replaced. The researchers felt it was ethical to withdraw 

residents from the intervention if their staff member withdrew as they would still 

indirectly receive PAMI-UK interactions from other participating staff members. 

 

4.2.7 Setting  

The two studies were conducted in Lincolnshire care homes caring for individuals 

with dementia.  Different care homes participated for the two studies. The care 

homes could be private, voluntary, NHS, or Local Authority owned and provide either 

residential, nursing, or both types of care. All care homes had to meet the eligibility 

criteria. 
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Care homes eligibility criteria 

¶ They should have received a score of 'Needs improvements' or 'good' on their 

most recent CQC report  

¶ Have adequate WI-FI for staff to attend the PAMI-UK training and reflective 

sessions 

 

Care homes with a score of 'outstanding' were excluded as they already display a 

high quality of care. Consequently, it would have been challenging to determine the 

effect of PAMI-UK. Care homes with a score of ΨinadequateΩ were excluded as they 

would likely need to dedicate time towards improving other areas of care and, 

therefore, may not be able to dedicate the time required for the study. 

 

The In-Reach Practitioner reviewed care homesΩ eligibility to determine whom to 

introduce the study to.  As all the care homes were part of the In-Reach pilot and 

ENRICH, the care homes in the studies may have been more proactive and aware of 

interventions compared to other care homes. 

 

4.2.7.1  Research in Care Homes  

Conducting research in care homes can be complex, as mentioned previously. The 

researchers all have experience working and communicating with individuals with 

dementia from previous jobs in care homes ensuring they had sufficient skills to 

support the residents in the study.  The researchers were also aware that due to 

variations in impairments, that ǊŜǎƛŘŜƴǘΩǎ level of participation would vary, such as 

some being unable to complete post-intervention questionnaires. The researcher 

aimed to support the resident participants to be involved as much as possible, they 

worked with the care homes to support each resident based on their abilities and 

impairments to ensure this could occur.   

 

As a result of living in the care home, residents may not have had the means to 

contact the researchers. Residents could pass any information for the researchers to 
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the participating care staff or care home manager. However, there were concerns 

about residents wishing to discuss sensitive or confidential information, especially if 

it involved the participating care staff. As a result, interest and concern sheets were 

provided to each care home with sealable envelopes, which residents could use to 

communicate with the researchers. Dementia impairments meant that some 

residents may be unable to write coherently; therefore, RF attended care homes 

through the study for residents to communicate any issues or questions. When RF 

attended the care homes, she collected completed interest and concern sheets 

which were responded to promptly.   

 

The researchers worked with the care homes to work around the staff and care 

home schedules and routines and to select convenient times for the training and 

reflective session. The researchers aimed to stick to the research timeline; however, 

they were aware that the care staff's shifts may not correspond to the researchers' 

timeline, and therefore, the researcher needed to be flexible.  

 

4.2.8 Online Delivery of the Study 

The training, reflective session, and interviews were all completed online using a 

conference call platform.  Microsoft Teams (Microsoft Corp) was selected because of 

its ease of use, it allows up to 250 individuals to join a call, it allows for screen 

sharing, it is not time-limited, it can record sessions and is encrypted, making it safer. 

The NHS Transformation Directorate Department (Formally known as NHSx) 

confirmed in 2020 that Microsoft Teams is safe for use in health care (NHSX, 2020; 

NHS Digital, 2020). A Team channel was created for each care home where the 

training, reflective sessions, and interview meetings were created. A Microsoft 

Teams information sheet was created providing information on joining Microsoft 

Teams channels and meetings for participants unfamiliar with the software. The 

guidance sheet was also provided to consultees completing their consultee advice 

meeting online. For ease and consistency, when the UK COVID-19 guidelines lifted, 

the training, reflective sessions, and interviews remained online. 
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4.2.9 PAMI-UK Intervention Structure  

The PAMI-UK intervention can be split into three components: A paper manual, the 

initial training session, and fortnightly reflective sessions.  All staff completed the 

training, and all residents received the intervention.   

 

4.2.9.1 PAMI-UK Manual Format 

Each staff participant received a paper copy of the PAMI-UK manual at the beginning 

of the study which was theirs to use throughout the study. The manual consists of 

theory, reflective exercises, examples, and practical skills.  Staff were required to 

bring the manual to the initial training session as the reflective exercises are 

completed and discussed during the training. Coloured boxes separate the different 

elements guiding staff through the manual (More information on the manual in 

Chapter 3). 

 

4.2.9.2  PAMI-UK Training Session Format 

The primary researcher (BW) facilitated the training sessions with assistance from a 

music therapist (BS), another team member. BS is a qualified music therapist who 

completed her training in the USA. She has experience working in residential old age 

care as a music therapist and at the time of the study was a PhD student who was 

completing her secondment with the PAMI-UK research team.  A 3-hour group 

interactive webinar via Microsoft Teams was ŘŜƭƛǾŜǊŜŘ ŀǘ ǘƘŜ ǎǘǳŘȅΩǎ ōŜƎƛƴƴƛƴƎΣ 

which care homes could complete in one session or split into two shorter sessions. 

The training was organised at the convenience of the care homes and care staff. The 

group interactive webinar consisted of theory and interactive reflective activities 

(Appendix 4). The training session follows the manual layout, with staff completing 

the reflective exercises in the manual during the session. Different learning elements 

have been used, including written text, pictures, talking, interactive activities, videos, 

and the music therapist experience, to make the training accessible to many learning 

styles. During the session, staff were provided with examples for implementing the 

skills and theories into practice. PAMI's central ethos is person-centred, therefore, 

what skills ŀƴŘ Ƙƻǿ ŦǊŜǉǳŜƴǘ ǎƪƛƭƭǎ ŀǊŜ ǳǎŜŘ ŀǊŜ ŀǘ ǘƘŜ ǎǘŀŦŦΩǎ ŘƛǎŎǊŜǘƛƻƴΦ {taff are 
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instructed to use PAMI-UK regularly on each shift in relation to their resident's 

needs, impairments, and preferences.  

 

4.2.9.3 Reflective Sessions  

BS facilitated the reflective sessions with assistance from BW. The sessions were 

conducted once a fortnight for 40 minutes via Microsoft Teams. The session held two 

purposes, 1) to get staff to reflect on their practices and their experience 

implementing PAMI-UK and 2) to collect data on using PAMI-UK in care homes. 

Unlike the training, which has more structure, the reflective sessions are less formal 

and guided by the care staff (table 4.1). Three of the reflective session focus on one 

of the specific PAMI-UK elements each session to ensure that staff understood each 

element and had attempted to implement the skills. The sessions were an 

opportunity for staff to reflect on the previous fortnight which the facilitator guided 

using a range of prompts. The music therapist encouraged and supported staff to 

develop verbal lived experience descriptions to describe their interactions. A 

reflective session outline was developed by BS to guide which elements to discuss in 

each session. The outline also provided potential questions the facilitator may wish 

to ask to prompt discussion. (Appendix 14) 
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Table 4.1 Reflective session content layout 

Manual field-testing study  Manual evaluation study 

Session 1- Connecting- music plans Session 1- Check in- getting to know 

PAMI-UK and your resident 

Session 2- Framing- sound environment, 

cueing 

Session 2- Framing- sound environment, 

cueing 

Session 3- Balancing- the voice, 

attunement 

Session 3- Balancing- the voice 

 Session 4- Connecting- attunement, 

Holding, validation, reminiscence 

 Session 5-9- Review and supervision 

 

4.2.10  Data Collection 

Data was collected in several ways across the two studies. The qualitative data 

collection methods stayed the same in both studies. The qualitative data aimed to 

determine the manual's feasibility, appropriateness, usability, and readability for UK 

care staff. The qualitative data also provided insight into the practical 

implementation of PAMI-UK, and the care staff and residents' experience. The 

quantitative pre- and post-intervention questionnaires were only collected during 

the manual evaluation study (Information on quantitative data collection available in 

chapter 6).  

 

4.2.10.1  Demographic Questionnaires 

Staff completed a resident and staff demographic questionnaire. Staff were 

encouraged to work with their resident to complete the resident questionnaire, but 

ǊŜǎƛŘŜƴǘǎΩ involvement depended on their impairments and communication abilities. 

A dementia-friendly version of the questionnaire was created to allow residents to 

have more involvement without impairments hindering participation.  The staff 

questionnaire included the questions: age, gender, nationality, length of time at the 

care home, length of time in dementia care, and views on music in dementia care. 
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The residents' questionnaire included the questions: age, gender, nationality, length 

of time at the care home, communication ability, and interest in music.   

 

Participating care homes completed a care home demographic questionnaire. The 

care home questionnaire included the questions: care home type, resident type, 

number of residents in the care home, staff: resident ratio, the current availability of 

music and activities, and availability of Wi-Fi and technology. The question about the 

availability of Wi-Fi and technology was to ensure that care homes had adequate 

accessibility for staff to access the online training.   

 

Staff members completed the Dementia Severity Rating Scale (DSRS) (Clarke & 

Ewbank, 1996) for their resident to determine dementia severity. The DSRS is an 

informant-based multiple-choice assessment tool, consisting of 12 items covering a 

range of functions impacted by dementia including: memory, language, recognition 

of family members, orientation to time, orientation to place, ability to make 

decisions, social and community activity, home activities and responsibilities, 

cleanliness, eating, control of urination and bowels, and ability to get from place to 

place. In each category, the informant is provided with a numbered list of 

descriptions describing the individual's level of functions. For example, the 

description marked as zero would indicate a normal function, whilst the highest 

number would indicate severe impairment. The numbers are added together, and 

the total determines the dementia severity. A score of 0-18 indicates normal to mild 

dementia, 19-36-moderate dementia, and 37-54- severe dementia. The DSRS has a 

high internal consistency, high concurrent validity, high test-retest, and high 

interrater reliability with carers rating similarly to trained clinicians and non-medical 

professionals (Clarke & Ewbank, 1996).  The DSRS was selected due to its ease of use, 

ability to be completed without a researcher, and its high validity and reliability. 

 

4.2.10.2  Diary Entries  

The staff were asked to keep a diary, produced by the primary researcher, to 

document their use of PAMI-UK and thoughts (Appendix 19). A paper and pencil 
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method were selected over a more technology-based method to ensure all staff 

could complete the entries during their shift. It is suggested as one of the easiest 

diary methods and therefore requires little instructions at the beginning of the study 

(Bolger & Rafaeli, 2003). 

 

Diaries for data collection are a flexible self-reporting tool that allows researchers to 

collect data on everyday situations. The current project used an event-contingent 

diary format where staff documented every PAMI-UK interaction during the study. 

Therefore, if the diary was used correctly, staff should complete at least one entry 

every shift (Bolger & Rafaeli, 2003; Day & Thatcher, 2009). Diaries allow participants 

to document their experiences regularly, therefore, increasing accuracy due to the 

lack of need for retrospection. Although immediate recording after the event would 

lead to the greatest accuracy, the researchers were aware that this might not be 

logical or practical in care homes. Staff were informed they could either report each 

interaction as they went or document all interactions that had occurred at the end of 

each shift. Staff were advised that the best time to complete the diary entries may 

be whilst completing other care documents.   

 

Bolger & Rafaeli (2003) suggested diary entries are a valuable data collection tool to 

achieve three research goals 1) obtain reliable person-level information, 2) examine 

within-person change over time, 3) conduct a causal analysis of within-person 

changes and individual differences in the change. Data was collected on the time and 

date of interaction, interaction length, the interactionΩǎ corresponding PAMI-UK 

element, what the interaction entailed, the resident's reaction, PAMI-UK's impact on 

the interaction, and space for additional comments. The data collected aimed to 

provide the researchers with a greater understanding of when PAMI-UK may be used 

within care homes, if there was an optimal number of usages, elements of PAMI-UK 

most understood or used, and the impact of PAMI-UK on residents and the 

interaction. The data collection method aimed to allow the researchers to examine 

whether the use of PAMI-UK or the documentation changed over time, particularly in 
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relation to the reflective sessions. Finally, the diaries collected data to investigate 

individual differences between participants.  

 

 The use of diaries relies more on the participant than other qualitative methods as 

the researcher is not present for the documentation. The method relies on 

individuals' commitment and motivation to complete the entries (Bolger & Rafaeli, 

2003). The diary entry form was kept simple and quick to complete, with each entry 

only taking a few minutes, to improve the completion rate. At the end of the 

reflective sessions, staff were reminded to continue to complete the diaries for 

PAMI-UK interactions experienced over the following fortnight.   

 

Previous research (Bolger & Rafaeli, 2003) has suggested that using diary entries as a 

data collection method may affect participants' experience or reaction, with 

participants experiencing a reactance effect. There is little evidence that reactance 

affects the diary's validity; however, as a significant element of PAMI-UK is staff 

reflecting, the diary entries may assist staff with the reflective process. The 

participants in the Day and Thatcher study (2009) used the diary entries similarly to 

reflect on their previous experiences and thoughts. The study's authors highlighted 

that as a result, during analysis, awareness should be maintained, and researchers 

should consider how reflectivity may influence subsequent entries.  

 

4.2.10.3 wŜǎƛŘŜƴǘǎΩ Experience Questionnaires  

¢ƘŜ ǇǊƛƳŀǊȅ ǊŜǎŜŀǊŎƘŜǊ ŘŜǎƛƎƴŜŘ ǘƘŜ ǊŜǎƛŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ǘƻ ŎƻƭƭŜŎǘ 

Řŀǘŀ ƻƴ ǘƘŜ ǊŜǎƛŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ǎǘŀŦŦ ƛƴǘŜǊŀŎǘƛƴƎ ǿƛǘƘ ǘƘŜƳ ǳǎƛƴƎ t!aL-UK 

(Appendix 18).  ¢ƘŜ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ŎƻƭƭŜŎǘŜŘ Řŀǘŀ ƻƴ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ŜƴƧƻȅƳŜƴǘ 

engaging in the music, their preferences for the different skills, changes they would 

like to see and their views of participating in the study. Residents completed the 

questionnaire with assistance from care staff.  However, it was only completed by 

ǇŀǊǘƛŎƛǇŀƴǘǎ ǿƛǘƘ ǎǳŦŦƛŎƛŜƴǘ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ŀōƛƭƛǘȅΦ !ǎ ŘŜƳŜƴǘƛŀ Ŏŀƴ ƛƳǇŀƛǊ ǊŜǎƛŘŜƴǘǎΩ 

abilities differently there was no prior expectation of the data collected in this 

questionnaire.  
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4.2.10.4  Reflective Sessions  

 The reflective sessions aimed to collect data on the staff's experience of 

implementing PAMI-UK and the impact of skills on residents and staff.  As the 

sessions were ƎǳƛŘŜŘ ōȅ ǎǘŀŦŦΩǎ experience there was no prior expectation of the 

specific information collected. However, in general, information on the staff's 

experience of using the skills, issues concerning implementation, ǘƘŜ ƳŀƴǳŀƭΩǎ 

usability, lived experience descriptions, and issues with specific skills was collected. 

(Additional information is available in section 4.2.3 intervention). The primary 

researcher recorded all sessions bar one, due to annual leave, which was recorded by 

the PI (OM). Sessions were recorded on an Olympus WS-852, a university approved 

audio recorder. Each session lasted approximately 40 minutes.  

 

4.2.10.5  Interviews  

Staff participants were invited to attend a post-intervention interview to discuss 

their experience. Interviews were scheduled during the last reflective session. The 

interviews were semi-structured with a topic guide used, but interviewers could ask 

additional questions based on responses. (Appendix 15). Either BW or BS delivered 

the interviews via Microsoft Teams. Interviews were recorded on an Olympus WS-

852.  

 

Although face-to-face interviews are considered the gold standard interview method 

(Saarijärvi & Bratt, 2021), interviews were completed online owing to the COVID-19 

restrictions. When restrictions were lifted interviews remained online for 

consistency. Using a video conference call to conduct the interviews was selected as 

this allowed for the closest simulation of an in-person interview (Saarijärvi & Bratt, 

2021). Conducting and transcribing video interviews can be more challenging due to 

internet connections and low-quality audio. Staff were encouraged to complete the 

interviews in a quiet room in the care home, with minimal distractions to improve 

the audio quality. The use of face masks during the interviews also affected the 

sound quality, with the mask making it challenging to decipher speech during the 

transcribing stage.  
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4.2.11  Analysis  

4.2.11.1  Demographic statistics  

Data collected from the resident, staff, and care home demographic questionnaires 

and residents' DSRS scores were entered into SPSS Statistics for windows, version 27 

(IBM Corp, 2021) and the mean and standard deviation (SD) was generated.  

 

4.2.11.2  Transcribing 

Before analysing the reflective sessions and interviews, the audio recordings 

required transcribing. All audio files were transferred to a password-protected file on 

a password-protected computer immediately after the session and deleted from the 

audio recorder. The University of Nottingham Automatic Transcribing service was 

used for the first transcribing stage. The service is secure and meets GDPR guidelines 

and has an accuracy rate of 70-99% (University of Nottingham, 2022).  To use the 

service, recordings needed to be in the format Mono MP3, Audacity was used to 

convert the recordings (Audacity Team, 2021). Two reviewers independently 

reviewed the transcripts to determine accuracy. The first stage was to listen through 

the recording, assign an identity code to each speaker. One reviewer went through 

the transcript and changed any incorrect transcriptions before a second reviewer 

went through to confirm the first reviewer's accuracy, changing any inaccuracies that 

arose. The reviewers ensured names and any personal information identifying the 

residents, staff, or care homes were removed. If a participant's name was 

mentioned, their identity code was used. If another staff member not participating in 

the study was mentioned, their job title replaced their name.  

 

4.2.11.3 Thematic Analysis   

NVivo Version 12 (QSR International, 2018) was used to conduct a thematic analysis.  

Thematic analysis was selected due to its flexibility and entails identifying, analysing, 

and reporting themes within the chosen set of data (Braun & Clarke, 2006). A 

theoretical approach was taken where themes were generated based on the 

research aims and questions set at the beginning of the project. Braun and Clarke's 

(2006) six steps for thematic analysis were followed. 
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4.2.11.3.1 Braun and Clarke's Six Steps 

Step 1 Familiarising yourself with the data  

The two PAMI-UK facilitators who conducted the interviews also transcribed and 

conducted the thematic analysis, allowing them to immerse themselves in the data 

from the beginning. Step 1 began during the transcribing stage when both 

researchers (BS & BW) read through the transcripts multiple times to check for 

accuracy. Once the transcripts were finalised the researchers read the transcripts 

again, noting initial thoughts.  

 

Step 2 Generating initial codes  

The two researchers independently worked through each transcript generated initial 

codes using Nvivo. After generating the initial codes, the two Nvivo files were 

exported into one to assess the inter-reviewer reliability. Merging the two files 

allowed the reviewers to view all the codes in one place. The codes were exported to 

a Microsoft Word file, where descriptions for the codes were included to assist with 

generating themes.  

 

Step 3 Searching for themes 

BW and BS reviewed the codes from the first two steps to generate initial themes by 

clustering relatable codes together. The two reviewers independently searched for 

themes and separately documented codes that were relatable.  

 

Step 4 Reviewing themes 

The reviewers compared their themes and worked together through discussions to 

develop one set of themes that represented the important elements of the data 

collect. Once the two reviewers agreed, they were shared with a third reviewer (OM) 

to review. OM was not involved in the data collection stage providing an objective 

viewpoint to the analysis process.  
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Step 5 & 6 Defining and naming themes and producing the report 

BW and OM generated the final themes and subtheme names through discussions 

ŜƴǎǳǊƛƴƎ ǘƘŜ ǘƘŜƳŜǎ ǊŜǇǊŜǎŜƴǘŜŘ ǘƘŜ Řŀǘŀ ŎƻƭƭŜŎǘŜŘ ŀƴŘ ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ǎǘǳŘȅΩǎ 

research question. 
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5.  Manual Field-testing Study 

5.1  Introduction 

The next stage of the cultural adaptation frameworks was to review the adapted 

manual version 1 with stakeholders and to use the data collected to revise the 

intervention.  The manual field-testing study allowed the researchers to investigate 

the use of the manual to ensure that it was appropriate for the intended setting and 

audience. As there is limited research on PAMI, the study also provided a greater 

understanding of the use of PAMI-UK in care homes. The data collected during the 

study allowed the researchers to alter the manual ōŀǎŜŘ ƻƴ ǘƘŜ ǎǘŀƪŜƘƻƭŘŜǊǎΩ 

feedback.  

 

5.1.1  Aims 

1. To assess the PAMI-UK ƳŀƴǳŀƭΩǎ ŀǇǇǊƻǇǊƛŀǘŜƴŜǎǎΣ usability, and readability 

for UK care staff to ensure appropriate cultural adaptation of PAMI-UK 

2. ¢ƻ ŜȄǇƭƻǊŜ ǎǘŀŦŦΩǎ ŜȄǇŜǊƛŜƴŎŜ ƻŦ using PAMI-UK to investigate the clinical 

appropriateness of PAMI-UK 

3. To investigate the factors influencing the implementation of PAMI-UK in care 

homes  

4. To field-test the study design to ensure suitability for care homes  
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5.2 Methods  
An overall detailed methodology description is available in Chapter 4, the 

methodology detailed below highlights the specific details for the manual field-

testing study.  

 

5.2.1 Study Design 

This study is the first stage of a two-stage evaluation of the PAMI-UK intervention to 

review the cultural appropriateness of the adapted PAMI-UK in a real-life context in 

the intended setting with stakeholders. The qualitative exploratory study consisted 

of interviews, reflective session transcripts, diary entries, ŀƴŘ ǊŜǎƛŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜ 

questionnaires. The data collected in the study assisted with the alterations of the 

PAMI-UK training tool.  

 

5.2.2 Setting 

The study ran between September 2021- January 2022 within three Lincolnshire care 

homes, recruited through the Lincolnshire NHS Trust In-Reach pilot scheme. All care 

homes were approached by RF, who reviewed the care homes eligibility and inviting 

them to participate.  ¢ǿƻ ŎŀǊŜ ƘƻƳŜǎ ƘŀŘ ŀ /v/ ǎŎƻǊŜ ƻŦ ΨƎƻƻŘΩ ŀƴŘ ǘƘŜ ǘƘƛǊŘ ƘŀŘ ŀ 

ǎŎƻǊƛƴƎ ƻŦ ΨǊŜǉǳƛǊŜǎ ƛƳǇǊƻǾŜƳŜƴǘΩΦ (Chapter 4 provides more details on the settings).  

 

5.2.3  Participants  

The researchers aimed to recruit nine staff members and nine residents with 

dementia, three from each care home. The staff and residents were recruited 

separately and paired into dyads post-recruitment. 

 

Staff were eligible to participate if they: 

¶ were aged 18+  

¶ had the capacity to consent  

¶ were permanently employed at the participating care home for at least 6 

months prior to the research and planned to remain there for the study 

duration  
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¶ worked a minimum of two shifts a week to ensure sufficient time to 

implement PAMI-UK  

¶ had the ability to read, write and communicate fluently in English 

¶ assisted residents with activities of daily living or leisure activities  

¶  were not participating in other psychosocial interventions research 

 

Residents were eligible to participate if they: 

¶ were aged 18+ (no upper limit) 

¶ had a diagnosis of dementia per the ICD-11 

¶ had capacity to consent in accordance with the Mental Capacity Act 2005 or 

have a consultee if deemed to lack capacity 

¶ had lived at the participating care home for at least 6 months with plans to 

remain there for the study duration 

¶ had sufficient hearing or use of hearing aids  

¶ had regular interactions with a participating staff member  

¶ were not participating in other psychosocial intervention research 

 

Nine staff and nine residents expressed an interest. However, only eight care staff 

were eligible. As no other staff expressed an interest; the ninth resident was unable 

to participate resulting in eight dyads being recruited.   

 

5.2.4  Intervention  

All participating staff were trained in the PAMI-UK intervention.  The intervention 

consisted of a paper copy of the manual version 1 (Appendix 3 & 4), a 3-hour group 

interactive webinar (Appendix 4) and 3 40 minute fortnightly reflective sessions. The 

training and reflective sessions were delivered online with all participants from the 

same care home completing sessions together when possible.  (Chapters 3 and 4 

discuss the intervention in more detail.) 
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5.2.5 Procedure  

 

 

Figure 5.1 presents the procedure for staff in the manual field-testing study. The 

study ran for ten weeks in each care home, with PAMI-UK being implemented for 

eight weeks.  

 

Stage 1 

 The In-Reach Practitioner advertised the study to In-Reach care homes who met the 

eligibility criteria. Welcome packs containing the managers letter, and staff and 

resident welcome letters were sent to the managers of interested care homes via 

post. Managers were asked to introduce the study to care staff and residents and 

distribute the participant introductory letters. Interested individuals were provided 

with a participant information sheet and consent form and a consent meeting was 

organised with RF. (Chapter 4 provides more details on recruitment and consent.)  

5ǳǊƛƴƎ ǘƘŜ ŎƻƴǎŜƴǘ ƳŜŜǘƛƴƎ ǊŜǎƛŘŜƴǘǎΩ ŎŀǇŀŎity to consent was assessed, for 

residents deemed to lack capacity a consultee was appointed, who received a 

Figure 5.1 A flow diagram presenting the procedure for staff participants in the manual 
field-testing study 
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consultee pack. At the end of the recruitment stage participating staff and residents 

were paired into dyads.  

 

 Stage 2 

At the study beginning, staff received a paper manual, care staff and resident 

demographic questionnaires, a diary entry form, the dementia friendly demographic 

questions form, and the DSRS via post. Staff were asked to complete the 

questionnaires and the DSRS before the training. Each care home completed a care 

home demographic questionnaire. The care home managers were required to 

provide a care home email address to be used on the Teams channel to allow staff to 

access sessions. Care home emails were used to ensure that personal emails were 

not required. All three care homes decided to complete the training in one three-

hour block, with all staff members attending the same session.   

 

Stage 3, 4 & 5 

After completing the training, PAMI-UK was implemented for eight weeks. During 

this time, staff documented their experience using the diary entry form. The use of 

PAMI-UK ƛƴ ǘƘŜƛǊ ǊƻǳǘƛƴŜ ǿŀǎ ŀǘ ǘƘŜ ǎǘŀŦŦΩǎ ŘƛǎŎǊŜǘƛƻƴΦ Staff attended fortnightly 

reflective sessions to reflect on their experience and gain guidance for the next 

fortnight. During the sessions the researchers monitored the study progress, 

including sufficient documents and any issues or signs of distress. Staff were 

expected to complete three reflective sessions.  

 

Stage 6 & 7 

At the end of the study, staff attended an interview to discuss their experience. A 

post-intervention resident questionnaire was sent to care staff to complete with 

residents with sufficient communication ability. Each care home received a 

participation certificate and study results summary, and staff members received a 

certificate for completing the PAMI-UK training. 
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5.2.6  Data Collection  

Qualitative data was collected through diary entries, reflective session transcripts, 

resident experience questionnaires and staff interviews. (More information about 

the data collection available in Chapter 4) 

 

5.2.6.1  Diary Entries  

Staff were expected to complete the diary forms after each PAMI-UK interaction with 

their resident. The entries collected data on skill frequency, type of skill used, length 

ƻŦ ǘƛƳŜΣ ǊŜǎƛŘŜƴǘΩǎ ǊŜŀŎǘƛƻƴǎΣ and effect on interaction.  

 

5.2.6.2  Reflective Session Transcripts  

All participants were happy for the reflective sessions to be audio recorded. Although 

they had less structure than the initial training, each session mapped loosely onto 

one of the three main PAMI-UK elements. The facilitator aimed to explore each 

element to consider how staff implemented the skills and whether further guidance 

was needed.  Staff were encouraged to create lived experience descriptions to 

verbally articulate their musical interactions. Data collected in the reflective sessions 

consisted of issues, lived experience descriptions for specific interactions, and PAMI-

UK implementation.  

 

5.2.6.3  wŜǎƛŘŜƴǘǎΩ Post-intervention Questionnaires  

¢ƘŜ ǊŜǎƛŘŜƴǘǎΩ Ǉƻǎǘ-ƛƴǘŜǊǾŜƴǘƛƻƴ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ŎƻƭƭŜŎǘŜŘ Řŀǘŀ ƻƴ ǘƘŜ ǊŜǎƛŘŜƴǘǎΩ 

experience of staff interacting with them using PAMI-UK. The questionnaire collected 

Řŀǘŀ ƻƴ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ŜƴƧƻȅƳŜƴǘ ŜƴƎŀƎƛƴƎ ƛƴ ǘƘŜ ƳǳǎƛŎΣ ǘƘŜƛǊ ǇǊŜŦŜǊŜƴŎŜǎ ŦƻǊ ǘƘŜ 

different skills, changes they would like to see, and their views of participating in the 

study. Residents completed the questionnaire with assistance from care staff if they 

had sufficient communication abilities.    

 

5.2.6.4  Staff Interviews  

The staff completed a 30-minute semi-structured interview post-intervention via 

Microsoft Teams. One of the two PAMI-UK facilitators (BW or BS) conducted the 

interviews and followed a topic guide. All participants were happy to be audio 



183 
 

recorded. The interviews collected data on the PAMI-UK manual's usability, 

suitability, and readability.  

 

5.2.6.5 Returning of Documents  

Each staff member received a sealable envelope with their study documents which 

they used to return their completed documents. At the end of each study the In-

Reach Practitioner arranged with the care home for her to attend the care home to 

collect the participantsΩ documents and distribute the participation certificate. The 

In-Reach Practitioner then sent the completed documents to the research team by 

post.  

 

5.2.7  Analysis 

The data collected from the staff, resident, and care home demographic 

ǉǳŜǎǘƛƻƴƴŀƛǊŜǎ ŀƴŘ ǊŜǎƛŘŜƴǘǎΩ 5{w{ ǎŎƻǊŜǎ ǿŜǊŜ ŜƴǘŜǊŜŘ ƛƴǘƻ {t{{ {ǘŀǘƛǎǘƛŎǎ ŦƻǊ 

Windows, version 27 (IMB) and the mean and SD was generated.  

 

The reflective sessions and interview audio recordings were transcribed before the 

two researchers (BW & BS) independently analysed the transcripts. The transcripts, 

ŘƛŀǊȅ ŜƴǘǊƛŜǎ ŀƴŘ ǊŜǎƛŘŜƴǘΩǎ post-intervention questionnaires were all analysed using 

thematic analysis (Braun & Clarke, 2006). Carers were coded as C and then a letter 

and residents were coded as R with the corresponding letter to their carer. (Chapter 

4 provides more detail on the analysis process.) 

 

The researchers planned to complete frequency statistics and thematic analysis for 

the diary entries to explore usage trends. Only three diary entries were returned and 

had not been used regularly to document interactions. As the diaries had not been 

completed as intended the researchers decided to remove them from the results. 

Additionally, the researchers planned to complete thematic analysis of the post-

intervention questionnaire, however all the residents had limited verbal language 

making completing the questionnaire challenging, therefore there was not data to 

include in the results.  
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5.3  Results  

Care home 3 dropped out during the recruitment stage leading to a fourth care 

home being recruited. Eight dyads were initially recruited from three care homes. 

Only five (63%) dyads completed all study elements. Two staff participants dropped 

out before training, one due to illness and one due to research anxiety. One staff 

member attended the training but did not attend any further study elements. The 

residents paired with the three staff were all withdrawn. One staff member did not 

return their study documents. From the five remaining dyadsΣ ƻƴŜ ǊŜǎƛŘŜƴǘΩǎ 

consultee withdrew her due to hospital admission; as the resident was withdrawn 

post-intervention, the staff member completed the interview but only commented 

on their training experience. 

 

Six out of nine (66%) reflective sessions were attended. Care Home 1 (CH01) 

attended two sessions, Care Home 2 (CH02) attended all three and Care Home 4 

(CH04) attended one. Reasons for missing sessions included holidays, care home 

responsibilities, family illness, and forgetting the sessions.  All staff members had a 

positive attitude towards music in dementia care. The level of music engagement 

and interactions varied between care homes.  

 

5.3.1  Care Home and Participant Characteristics  

All three care homes were classed as residential. Two were privately owned, while 

the third was charity owned. Table 5.1 presents the care homes characteristics. 

 

Table 5.1 Care home characteristics, including the number of residents currently living in the 
care home and the ratio of staff to residents on a shift 

Care home number Number of residents Staff: resident ratio 

CH01 41 1:5 

CH02 44 1:4 

CH04 26 1:6 
 

Four of the five (80%) staff completed the staff demographic questionnaire. The staff 

participants were all females aged 28-50 with a mean age of 39.50 years (SD 9.33). 
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The years spent in dementia care ranged from 5 years- 32 years, with a mean of 13.7 

years (SD 12.38) with all staff being employed at the same care home for this length 

of time.  

 

The resident demographic questionnaire and DSRS were completed for four of the 

five (80%) residents. All residents were female aged 79-94 with a mean age of 85.25 

years (SD 6.70). The years spent living at the care homes ranged from 1 year 8 

months- 13 years, with a mean time of 6.70 years (SD 5.28). Dementia severity was 

reported as either moderate or severe (DSRS scores between 29-47). The mean total 

DSRS score was 35.50 (SD 14.62). Residents had limited verbal communication, with 

them using non-verbal, or answering yes/no questions. All residents had shown 

enjoyment towards music pre-intervention. 

 

5.3.2 Results From the Diary Entries  

Three of the five diary entries were returned. One participant documented 18 entries 

across eight weeks, and two documented five entries each. The diary entries 

displayed the same examples as those discussed in the reflective sessions.  Due to 

the limited number of diary entries returned and lack of entries, optimal usage 

cannot be determined. The entries did indicate that PAMI-UK was most frequently 

used in the morning, particularly during personal care but was also used at other 

times. There was a mixture of the different skills used, and multiple skills were 

incorporated in the same interaction. Although the diary entries could not be 

analysed as intended the data collected influenced and supported the themes 

generated from the interviews and reflective sessions. 

 

5.3.3 Results From RŜǎƛŘŜƴǘǎΩ Post-Intervention Questionnaires   

All resident participants had limited verbal language, making completing the 

ǊŜǎƛŘŜƴǘΩǎ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ŎƘŀƭƭŜƴƎƛƴƎΦ IƻǿŜǾŜǊΣ ǘƘǊƻǳƎƘ ƎŜǎǘǳǊŜǎΣ ƻƴŜ-word answers 

and behaviours, staff inferred that all residents enjoyed the study and increased 

music within the care home. They felt the music used was appropriate and liked 

ŜȄǇǊŜǎǎŜŘ ǘƘǊƻǳƎƘ ƎŜǎǘǳǊƛƴƎΣ ŀƴŘ ǇƘǊŀǎŜǎ ǎǳŎƘ ŀǎ άOƘ ²ƻƴŘŜǊŦǳƭέΦ  
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5.3.4 Themes  

Seven themes and 14 sub-themes emerged from the thematic analysis. The themes 

consist of the impact of PAMI-UK on staff, residents and the care home, feedback on 

the manual development, the implementation of PAMI-UK, and staffΩǎ ŜȄǇŜǊƛŜƴŎŜ 

participating in the study. Table 5.2 highlights the themes and subthemes.  

 

Table 5.2 Overarching themes and subthemes generated from the reflective session and 
interview transcripts 

                  Overarching themes                                      Subthemes 

1. Staff experience of using PAMI-
UK 

¶ Using the PAMI-UK skills  

¶ Changes to staff behaviour and 
mood  
 

2. wŜǎƛŘŜƴǘǎΩ ǊŜǎǇƻƴǎŜ ǘƻ t!aL-UK ¶ /ƘŀƴƎŜǎ ǘƻ ǊŜǎƛŘŜƴǘǎΩ ƳƻƻŘ ŀƴŘ 
behaviour  

¶ Unexpected or negative resident 
responses to PAMI-UK 
 

3. PAMI-UKΩǎ ƛƳǇŀŎǘ ƻƴ ǘƘŜ ŎŀǊŜ 
home practice  

¶ Other staff  

¶ Other residents  

¶ Management  

¶ Care home practices and 
atmosphere 
 

4. Improved interactions   

 

5. {ǘŀŦŦΩǎ Ǿiews of PAMI-UK ¶ {ǘŀŦŦΩǎ ǾƛŜǿǎ ƻƴ ǘƘŜ Ƴŀƴǳŀƭ 

¶ {ǘŀŦŦΩǎ ǾƛŜǿǎ ƻƴ ǘƘŜ ƛƴǘŜǊŀŎǘƛǾŜ 
webinar 

¶ {ǘŀŦŦΩǎ ǾƛŜǿǎ ƻƴ ǘƘŜ ǊŜŦƭŜŎǘƛǾŜ 
session 

6. Implementation of PAMI-UK 
 
 

7. {ǘŀŦŦΩǎ experience participating 
in the study 

 

¶ Facilitators 

¶ Barriers 

¶ Long-term implementation 
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5.3.4.1  Theme 1 Staff Experience of Using PAMI-UK 

5.3.4.1.1  Using PAMI-UK 

Two of the three care homes felt they used PAMI-UK skills pre-training. However, 

when discussed further, it was uncovered that staff used music in general but not 

PAMI-UK skills. CH01 was the most experienced in music pre-training, with them 

already implementing PAMI-UK like skills, including cueing. Initially, the CH01 staff 

felt that the training was not providing new knowledge. However, as the reflective 

sessions progressed, they highlighted areas they had not previously considered 

including the sound environments. 

ά¸ƻǳΩǊŜ ƳƻǊŜ ŀǿŀǊŜ ƻŦ ǘƘƛƴƎǎ ƭƛƪŜ ǘƘŜ ŜƴǾƛǊƻƴƳŜƴǘ ǎƻǳƴŘǎΣ ǘƘŀǘΩǎ ƻƴŜ ǘƘƛƴƎ L 

ŘƛŘ ƴŜǾŜǊ ǊŜŀƭƭȅ ǘƘƻǳƎƘǘ ƻŦέ /H01 CA interview   

Awareness of the sound environment could improve the implementation of other 

musical skills they already use.  Additionally, the participant felt that the training 

made them more conscious of using PAMI-UK when entering a situation.  

άL Řƻ ǘƘƛƴƪ ƻŦ t!aLΧ LǘΩǎ ƛƴ ǘƘŜ ōŀŎƪ ƻŦ Ƴȅ ƳƛƴŘ ǘƘƛƴƪƛƴƎ, what else can I do or 

how can I come across better? ΧΦ {hould I mirror their tone and the way 

ǘƘŜȅΩǊŜ ǎǇŜŀƪƛƴƎΚέ /H01 CA interview  

CA was making a more conscious decision to use PAMI-UK. Pre-PAMI-UK staff may 

have used music in specific situations, but the training had led the individual to think 

about how PAMI-UK can be used in every situation and the most appropriate skill to 

use. 

 

All participants demonstrated attempting skills from all four PAMI-UK elements, with 

ŀ ǊŀƴƎŜ ƻŦ ǎǳŎŎŜǎǎΦ {ǘŀŦŦ ǘŀƛƭƻǊŜŘ ǘƘŜ ƛƴǘŜǊǾŜƴǘƛƻƴ ǘƻ ƳŜŜǘ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ƴŜŜŘǎΣ 

impairments, abilities, and music preference to ensure person-centred care.  

 

PAMI-UK element 1: The Voice  

Pre-training, ǎǘŀŦŦ ƘŀŘ ƴƻǘ ŎƻƴǎƛŘŜǊŜŘ ǘƘŜƛǊ ǾƻƛŎŜΩǎ ƛƳǇŀŎǘ ƻƴ ƛƴǘŜǊŀŎǘƛƻƴǎΦ  {ǘŀŦŦ 

members who identified their volume as loud consciously attempted to adapt this 

during training.  
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άIt makes you think when ȅƻǳΩǊŜ ƛƴǘƻ ǎƻƳŜōƻŘȅΩǎ bedroom how you actually 

areΧ /ŀǳǎŜ LΩƳ ǉǳƛǘŜ ŀ ƭƻǳŘ ǇŜǊǎƻƴ ŀǎ ȅƻǳ ƳƛƎƘǘ ǊŜŎƻƎƴƛǎŜΦ !ƴŘ LΩǾŜ ŀŎǘǳŀƭƭȅ 

ŎŀƭƳŜŘ ŘƻǿƴΦ LΩƳ ǉǳƛǘŜ quiet ƛƴ ǘƘŜ ƳƻǊƴƛƴƎǎ ƴƻǿΦέ /H02 CC interview  

PAMI-UK led CC to be more conscious of her tone and volume, as she felt her accent 

could be interpreted as abrupt despite trying to convey a different message. All staff 

members increased their awareness of their voice and adapted appropriately. 

However, CA ǎŜŜƳŜŘ ǘƻ ŀƭǎƻ ōŜŎƻƳŜ ƳƻǊŜ ŀǿŀǊŜ ƻŦ ƘŜǊ ǊŜǎƛŘŜƴǘΩǎ ǾƻƛŎŜ ŀƴŘ ǿƻǊƪŜŘ 

ǘƻ ƳƛǊǊƻǊ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ǾƻƛŎŜ ŀƴŘ ƳƻƻŘΦ  

άhƴŜ thing that I did do with my lady was I was giving her medication this 

ƳƻǊƴƛƴƎΦ !ƴŘ L ǿŀǎƴΩǘ singing, but I was talking to her like the tempo and 

pitch and stuff that she did. so like, ΨIŜƭƭƻ CA (high pitch sing-ǎƻƴƎ ǘƻƴŜύΩ ŀƴŘ 

ǘƘŜƴΣ Ψȅƻǳ ƭƻƻƪ ƭƻǾŜƭȅ όƘƛƎƘ ǇƛǘŎƘ ǎƛƴƎ-ǎƻƴƎ ǘƻƴŜύΩΦέ /H01 CA Reflective session 

3  

By mirroring RAΩǎ ǘƻƴŜΣ CA was able to encourage the resident to take her 

medication, improving the task acceptability. 

  

PAMI-UK element 2: Framing  

CH02 found cueing challenging to incorporate, however, they found creating a safe 

environment effective. 

άL ǎŜǘ ǳǇ ǘƘŜ ōŀǘƘ ŦƻǊ Ƴȅ ƭŀŘȅ ǿƘƻΩǎ Χ  fiercely independent with personal 

ŎŀǊŜΦ !ƴŘ ǎƘŜΩǎ ƎŜǘǘƛƴƎ ǘƻ ǘƘŜ Ǉƻƛƴǘ ƛƴ ƭƛŦŜ ƴƻǿ ǿƘŜǊŜ ǎƘŜ ŘƻŜǎ ƴŜŜŘ ŀ ōƛǘ ƳƻǊŜ 

ŜȄǘǊŀ ƘŜƭǇΧ So, I set the bathroom up all nice. I made it all romantic and got 

myself a little Chopin playlist off of YouTube. And just some random classical 

ƳǳǎƛŎΦέ /H02 CD Reflective session 1 

Pre-PAMI-UK RD had only experienced three successful but unpleasant bath times in 

five years. In the quote, CD created predictability and a safe environment by ensuring 

the required equipment and products were ready beforehand. A relaxing classical 

Ǉƭŀȅƭƛǎǘ ǿŀǎ ǎŜƭŜŎǘŜŘ ōŀǎŜŘ ƻƴ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ music preferences ensuring that CD 

would remain calm. Although CD reported struggling to incorporate cueing, she 

demonstrated the skill by using the same classical playlist during a different bath 

time, with similar outcomes. 
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On several occasions, CH02 demonstrated potential cueing if they continued to use 

the same music for the specific task.  

άL ŘƛŘ ǿƻǊƪ ǿƛǘƘ ǘƘŜ ƻǘƘŜǊ ƭŀŘȅΧ LΩƳ ƴƻǘ ǳǎŜŘ ǘƻ ŘƻƛƴƎ ƘŜǊ ǇŜǊǎƻƴŀƭ ŎŀǊŜΦ !ƴŘ 

ƻōǾƛƻǳǎƭȅ ǎƘŜΩǎ ƴƻǘ ǳǎŜŘ ǘƻΧ my face. She was in a terrible mood... So, I 

ǘƘƻǳƎƘǘ LΩƳ ƎƻƛƴƎ ǘƻ Ǉǳǘ Ƴȅ ƳǳǎƛŎ ƻƴΧΦ !ƭƭ ǘƘŜ [ŜŀǾŜǎ ŀǊŜ .ǊƻǿƴΧ I was 

ǘǊȅƛƴƎ ǘƻ ǘŀƭƪ ŀōƻǳǘ ŀǳǘǳƳƴ ŀƴŘ ŀƭƭ ǘƘŜ ƭŜŀǾŜǎ ƻǳǘǎƛŘŜ ƻŦ ǘƘŜ ǿƛƴŘƻǿΧΦ !ƴŘ 

she was humming along still giving me side-eye... So, she allowed me to help 

with choosing clothes and she allowed me to let get herself washed and 

ready... And reluctantly came with me to go get some breakfast but later on in 

the dayΧ she kind of imprinted on me and she was following me around 

ǎŀȅƛƴƎ ȅƻǳΩǊŜ ǘƘŜ ƎƛǊƭ ǿƛǘƘ ǘƘŜ ƳǳǎƛŎ ƛƴ ƘŜǊ ǇƻŎƪŜǘΦέ /H02 CD reflective session 

2  

Due to COVID-19, CD has switched to a different unit with different residents. 

Although she only used the song once during the study, repeated use would 

demonstrate cueing. Additionally, CD realised how the song also orientated the 

resident to the time of year. A cue the PAMI-UK facilitators had not considered was 

the association residents created between their staff member and music.  As 

highlighted in CDΩǎ ǉǳƻǘŜΣ despite the resident being initially cautious of her, the 

resident was actively looking for CD by the afternoon. 

 

Both CH02 staff members reported that their paired residents had also created an 

association between them and music.  

άaȅ ǊŜǎƛŘŜƴǘ ƴƻǿ ƭƻƻƪǎ ŀǘ ƳŜΣ ŀƴŘ ǎƘŜ ǎǘŀǊǘǎ ŘŀƴŎƛƴƎ ŜǾŜƴ ƛŦ ǘƘŜǊŜ ƛǎ ƴƻ 

ƳǳǎƛŎΦέ /H02 CC interview  

The association between the staff member and music was not reported in any other 

care homes. 

 

All staff developed a deeper awareness of the sound environment, with some 

making changes to improve. CH reflected that pre-PAMI-UK, the television was 

switched on in the morning, and combined with individuals talking, created an 

unpleasant sound environment.  
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The training led to CH switching off the Television, removing unnecessary noises, and 

introducing relaxing music to the main lounge. Some staff were aware of the 

unnecessary noises but felt unable to make changes, predominantly when it relied 

on non-participating staff behaviour change.  

 

PAMI-UK element 3: Balancing  

High agitation was experienced regularly by some residents.  

άL ƪƴƻǿ ǿƛǘƘ RB ǳǇǎǘŀƛǊǎΧ LŦ L ƘŜŀǊ ƘŜǊ ŦǊƻƳ Řƻǿƴ ƘŜǊŜ... I can go up put my 

ƘŀƴŘ ƻƴ ƘŜǊ ŦŀŎŜ ŀƴŘ ǎǘŀǊǘ ǎƛƴƎƛƴƎΣ ŀƴŘ ǎƘŜΩƭƭ ǎǘƻǇ ǎǘǊŀƛƎƘǘ ŀǿŀȅ ǿƘŀǘ ǎƘŜΩǎ 

ŘƻƛƴƎ ŀƴŘ Ƨƻƛƴ ƛƴΦέ /H01 CB interview  

CB recognised w.Ωǎ high arousal and selected appropriate music to regulate the 

arousal levels to a state where the resident could connect with others through song. 

 

CD ǊŜŎƻƎƴƛǎŜŘ ǘƘŜ ƴŜŜŘ ǘƻ ŎƻƴǎƛŘŜǊ ŀǇǇǊƻǇǊƛŀǘŜ ƳǳǎƛŎ ōŀǎŜŘ ƻƴ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ 

arousal during a situation between two residents. 

ά¢ǿƻ ƻŦ ǘƘŜ ǊŜǎƛŘŜƴǘǎ ŘƻƴΩǘ ǎŜŜ ŜȅŜ ǘƻ ŜȅŜΧ ǘƘŜȅ ƘŀŘ ŀ ōƛǘ ƻŦ ŀ ŎƭŀǎƘƛƴƎ ƻŦ 

heads where my lady was trying to tidy up... then one cup got droppedΧ And 

then we nearly had a fight. But I hummed. Because I thought singing it might 

be a bit aggressive. So, L ƘǳƳƳŜŘΣ Ψ{Ƙƻǿ aŜ ǘƘŜ ²ŀȅ ǘƻ Dƻ IƻƳŜΩΦ  !ƴŘ ƪƛƴŘ 

ƻŦ ƘǳƳƳŜŘ ƘŜǊ ǘƻ ƘŜǊ ōŜŘǊƻƻƳΧ.ȅ ǘƘŜ ŜƴŘ ƻŦ ƛǘ ǎƘŜΩǎ όǎƭŀǇǇƛƴƎ ǊƘȅǘƘƳƛŎŀƭƭȅύ 

ƭƛƪŜ ǘƘƛǎ ƻƴ ƘŜǊ ƪƴŜŜǎΣ ǘŜƭƭƛƴƎ ƳŜΣ ƭƛƪŜ ǎƘƻǿ ƳŜ ǘƘŜ ǿŀȅ ǘƻ Ǝƻ ƘƻƳŜέ /H02 CD 

reflective session 1 

CD recognised that singing while her resident was highly aroused may have 

heightened her agitation; therefore, hummed to gain w5Ωǎ attention without 

increasing arousal levels. CD removed RD from the situation and reduced their 

arousal level to a level where the resident and care staff could connect through 

music.   

 

The previous two balancing examples demonstrated when the resident was already 

highly aroused. Balancing can be used in agitation-induced situations, such as 

personal care to prevent agitation. 
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ά²ƛǘƘ Ƴȅ ƭŀŘȅΣ L ǿŀǎ Ǉǳǘ ƭƛƪŜ ŎŀƭƳƛƴƎ /ƭƛŦŦ wƛŎƘŀǊŘ ƻƴΦ !ƴŘ ǎƻǊǘ ƻŦ ōǊƻǳƎƘǘ ƘŜǊ 

around. And she sort of woke up. And she was quite brighǘΦέ CH02 CC 

interview  

By removing the initial talking and playing calming music, RC woke up slowly, 

allowing time to process the situation and start the day with a balanced arousal.  

 

PAMI-UK element 4: Connecting 

Pre-training, all staff reported a good relationship with their resident. However, staff 

felt the relationship deepened during the study.  

ά{ƘŜ ŎƻǳƭŘƴΩǘ ǊŜŀƭƭȅ- not get close to her. But now she likes a cuddle every 

ƳƻǊƴƛƴƎΦ {ƘŜΩǎ ƛƴ ǘƘŀǘ Ǌƻǳǘƛƴe.έ CH04 CH interview  

RH began to enjoy physical touch, such as handholding and cuddling because of the 

PAMI-UK skills. Despite neither party using verbal communication, they connected, 

highlighting the importance of non-verbal communication. 

 

Although not all staff commented on developing deeper relationships, all staff 

reported using PAMI-UK to connect with residents.   

άL was just singing- yodelling around the house. And this one resident, he did it 

back to me. Had the biggest grin on his face Χ We was just yodelling all over 

ǘƘŜ ǇƭŀŎŜ ŀƴŘ ƘƻƴŜǎǘƭȅ ǘƘŜ ǎƳƛƭŜ ƻƴ ǘƘƛǎ ƳŀƴΩǎ ŦŀŎŜ ǿŀǎ ŀƳŀȊƛƴƎέ /H01 CA 

interview  

Once again, despite no verbal communication, CA connected with a resident leading 

to increased smiling from both the resident and staff member resulting in a positive 

and enjoyable experience for all involved.  

 

Through the training, staff discover and explore the concept of attunement. When 

ǎǘŀŦŦ ŀǘǘǳƴŜ ǘƻ ǊŜǎƛŘŜƴǘǎΣ ǘƘŜȅ ŀǊŜ ǇǊŜǎŜƴǘ ǿƛǘƘ ǘƘŜ ƻǘƘŜǊ ǇŜǊǎƻƴΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ǘƻ 

sense their rhythm and affect to create a feeling of connectedness.  

άL ǘŜƴŘ ǘƻ ƪƴƻǿ ǿƘŀǘ ǘƘŜǎŜ ǇŜƻǇƭŜ ƭƛƪŜ ŀǊŜ ŦŜŜƭƛƴƎΧ [ƛƪŜ ƴƻǿ ǿƘŜƴ RB says 

some- something. Cause he just makes sounds. And I seem to know, not what 

ƘŜΩǎ ǘƘƛƴƪƛƴƎΣ ōǳǘ ǿƘŀǘ ƘŜ ǿŀƴǘǎΦ !ƴŘ ǘƘŜƴ L ƎƛǾŜ ƘƛƳ ƛǘ ŀƴŘ ƘŜΩǎ ƘŀŘ ƛǘΧ Iƛǎ 

wife said thiǎ ƳƻǊƴƛƴƎΣ ΨǘƘŀǘ ƛǘΩǎ ŀƳŀȊƛƴƎΣ ōŜŎŀǳǎŜ ǘƘŀǘΩǎ ǊŜŀƭƭȅ ōeing in tune 

ǿƛǘƘ ƘƛƳΩΦέ  /H01 CB Reflective session 3 
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Despite being non-verbal, CB ƛƴǘŜǊǇǊŜǘŜŘ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ŀƴŘ ǇǊƻǾƛŘŜŘ 

for his needs. The resident may feel more understood by the staff member leading to 

the resident searching for them when requiring something.  

ά{ƘŜ ǎŜŜƳǎ ǘƻ ǿŀƴǘ ǘƻ ŎƻƳŜ ŀƴŘ ǘŀƭƪ ǘƻ ȅƻǳΧ ǎƘŜΩǎ ƴƻǘ ŀƭǿŀȅǎ ǾŜǊōŀƭΣ ƴƻǘ 

always understand what she trying to say. She used to come and try to speak 

to one of us. But when she sees CD, she sort of aims towards CD more ƴƻǿέ 

CH02 CC reflective session 3 

Pre-PAMI-UK, RD spoke to any staff member. However, since the training, she was 

more likely to interact with CD. The staff demonstrated the essentialness of 

attunement when residents are non-verbal. These interactions require awareness of 

subtle communication and for staff to interpret and respond appropriately.  

 

5.3.4.1.2   Changes to Staff Behaviour and Mood  

All staff highlighted changes to their behaviour and mood in response to using PAMI-

UK. Staff experienced increased confidence, in particular, feeling less self-conscious 

about singing or acting silly. According to CB, CA rarely sang pre-PAMI-UK.  After the 

training, CA sang without overthinking beforehand, highlighted by the fact that she 

would sing when walking through the home, even when not working directly with a 

resident.  Staff experienced a change in their mood with them reporting increased 

happiness.  

 

The staff discussed the stressfulness of care homes, especially when residents 

experience high anxiety, agitation, or resistance to care. As a result, staff can 

experience high levels of frustration and anxiety when faced with challenging 

situations. Using Framing and Balancing skills during personal care or periods of 

agitation led to staff feeling more relaxed and happier owing to ǊŜǎƛŘŜƴǘǎΩ ōŜƘŀǾƛƻǳǊ 

change. CC ǎǳƎƎŜǎǘŜŘ ǘƘŀǘ ŀ ŎƻƳƳƻƴ ƳǳǎƛŎŀƭ ƛƴǘŜǊŜǎǘ ŎƻƴǘǊƛōǳǘŜŘ ǘƻ ǘƘŜ ǎǘŀŦŦΩǎ 

mood and staff-resident relationship. 

άLΩƳ hŀǇǇƛŜǊΦ L ŦŜŜƭ ǘƘŀǘ ƛǘΩǎ ƴƻǘ ƻƴƭȅ ƭƛŦǘǎ Ƴȅ ƭŀŘȅΩǎ ƳƻƻŘΣ ōǳǘ ƳƛƴŜ ŀǎ ǿŜƭƭΦ 

Because I quite like most of the music that she does. So, ǿŜΩǊŜ ōƻǘƘ ǎƛƴƎƛƴƎ 

along, anŘ ǿŜΩǊŜ ōƻǘƘ ǎƳƛƭƛƴƎ ŀƴŘ Ŧǳƴέ // CH02 reflective session 1  
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CC felt happier since using music expressed through singing, smiling, and generally 

having fun together. When PAMI-UK improved challenging situations, staff felt a 

sense of pride. 

άL ǿŀǎ ǎƻ ǇǊƻǳŘ ƳȅǎŜƭŦΧ LŦ ǎƘŜ ŘƻŜǎ ƘŀǾŜ ƭƛƪŜ ŀ ǿŀǎƘΣ ƛǘΩǎ ŀ ǊŜƭǳŎǘŀƴǘ ǿŀǎƘΣ 

ōǳǘ ǎƘŜ ŜƴƧƻȅŜŘ ƛǘΧ L ǊŜŀƭƭȅ ƳŀŘŜ ǘƘŜ ŜŦŦƻǊǘέ /H02 CD reflective session 1 

CD scheduled time to create a safe environment, as a result, when the bath was 

enjoyed, CD ŜȄǇŜǊƛŜƴŎŜŘ ŀ ǎŜƴǎŜ ƻŦ ǇǊƛŘŜ ƛƴ ƛƳǇǊƻǾƛƴƎ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ŜȄǇŜǊƛŜƴŎŜΦ  

 

Staff reported improvements in their daily practices, particularly coping better with 

previously challenging situations. Pre- PAMI-UK staff experienced resistance to care 

and verbal and physical aggression, making completing tasks challenging and 

negatively affecting staff such as feelings of helplessness. In some scenarios, music 

did not improve the ǊŜǎƛŘŜƴǘΩǎ response but worked as a coping mechanism for staff.  

ά.ǳǘ if someone needs, in their best interest to have some personal careΧ we 

just have to do it. And whatever comes our way, you kind of have to deal with 

ǘƘŀǘ ŀǎ ǿŜƭƭΦ .ǳǘ ǎƻƳŜǘƛƳŜǎ ǎƛƴƎƛƴƎΣ Ŏŀƴ ƪƛƴŘ ƻŦ Ƨǳǎǘ ŘǊƻǿƴ ƻǳǘ ǎƻƳŜ ƻŦ ǘƘŜΧ 

ǳƴǿŀƴǘŜŘ ƴƻƛǎŜ ǘƘŀǘ ǿŜ ƳƛƎƘǘ ōŜ ƎŜǘǘƛƴƎΧ We can kind of sing, we can kind 

of humΧ ǘǊȅ ǘƻ ǎƛƴƎ ǎƻƳŜǘƘƛƴƎ ǘƻ ŘƛǎǘǊŀŎǘ ƘŜǊΦ Lǘ ŘƻŜǎƴΩǘ ŀƭǿŀȅǎ ǿƻǊƪΣ ōǳǘ ƛǘ 

ƳŜŀƴǎ ǘƘŀǘ ǿŜΩǊŜ ƴƻǘ ƘŜŀǊƛƴƎ ǘƘŜǎŜ ǘƘƛƴƎǎΧΦ LǘΩǎ ƴƻǘ ŀƭǿŀȅǎ ŀōƻǳǘ ƘŜƭǇƛƴƎ ǘƘŜ 

resident. But sometimes we might need a coping mechaniǎƳέ /H02 CD 

Reflective session 3  

PAMI-UK aims to support staff by providing the skills, such as the one highlighted in 

the quote to manage challenging situations such as high resident arousal. 

 

BM reported that PAMI-UK highlighted the person behind the diagnosis.   

ά.ǳǘ ƳƻǊŜ ƭƛƪŜ ǘƘŜƳǎŜƭǾŜǎ ƛƴǎǘŜŀŘ ƻŦ ōŜƛƴƎ ŀ ŘŜƳŜƴǘƛŀ ǇŀǘƛŜƴǘΧ ¢ƘŜȅ Ƨǳǎǘ 

seem more thŀǘ ǘƘŜȅΩǊŜ ǘƘŜƛǊ ǎŜƭǾŜǎΦέ /H04 CH interview  

Introducing music into morning care to calm and relax residents resulted in residents 

being more like themselves allowing staff to see the individual instead of their 

diagnosis.  
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5.3.4.2 ¢ƘŜƳŜ н wŜǎƛŘŜƴǘǎΩ Response to PAMI-UK 

5.3.4.2.1 Changes to RŜǎƛŘŜƴǘǎΩ Mood and Behaviour  

Staff documented ƛƳǇǊƻǾŜƳŜƴǘǎ ƛƴ ǊŜǎƛŘŜƴǘǎΩ BPSDs including mood, with residents 

enjoyed the increase in music. Residents were observed humming to themselves 

outside of music activities which was interpreted as them being happier and content. 

Increased happiness was observed through increased laughter, smiling and dancing.  

 

When music was used to regulate arousal, fewer agitation incidences occurred, when 

they did occur staff could reduce agitation quicker.  

άLŦ ǎƘŜΩǎ ƛǊŀǘŜ ŀƴŘ ƛǎ ƘŀǾƛƴƎ ŀ ŘƛǎǘǊŜǎǎŜŘ ǊŜŀŎǘƛƻƴΧΣ ǎƘŜ ǿƛƭƭ actually come 

towards us. And we will actually just put some music on. And it just calms it 

ŘƻǿƴΦέ /H02 CC Reflective session 2  

RC recognised when she was agitated, and that CC had the means to alter the 

negative emotions.  For residents unable to interpret their emotions, staff recognised 

their and used music to alter their emotions. Agitation was common during personal 

care or transfer when residents could not comprehend the situation. 

ά¢Ƙƛǎ ƭŀŘȅ ŎŀƴΩǘ ƳƻǾŜ ƘŜǊǎŜƭŦΣ ǿŜ ƘŀǾŜ ǘƻ ƭƛŦǘ ƘŜǊ ǿƛǘƘ ǘƘŜ ǎǘŀƴŘ ŀƛŘΦ bƻǊƳŀƭƭȅ 

that is a no goΧ ²ƛǘƘ ǘƘŜ ƳǳǎƛŎ ƻƴΣ ǎƘŜΩǎ ŀōǎƻƭǳǘŜƭȅ ŦƛƴŜΧ {ƻƳŜǘƛƳŜǎ ǿŜ ǿƛƭƭ 

put the music on readyΧ ǎƘŜΩǎ ŎƻƴŎŜƴǘǊŀǘƛƴƎ ƳƻǊŜ ƻƴ ǿƘŀǘΩǎ ōŜƛƴƎ ǇƭŀȅŜŘ 

than whŀǘ ǿŜΩǊŜ ŀŎǘǳŀƭƭȅ ŘƻƛƴƎΦέ /H04 CH reflective session 1  

Music during the task ensured RH did not experience distress or agitation. Playing 

the music prior to her ŜƴǘŜǊƛƴƎ ǘƘŜ ǊƻƻƳ ƭŜŘ ǘƻ ǘƘŜ ǊŜǎƛŘŜƴǘǎΩ ŜƳƻǘƛƻƴǎ ǊŜƳŀƛƴƛƴƎ 

constant throughout the transferring process. Music during tasks also improved task 

efficiency and created a more positive experience for residents and staff.  

 

PAMI-UK ƛƴŎǊŜŀǎŜŘ ǊŜǎƛŘŜƴǘǎΩ ŀǿŀǊŜƴŜǎǎ ŀƴŘ ŀǘǘŜƴǘƛƻƴ ƭŜŀŘƛƴƎ ǘƻ ƳƻǊŜ ƛƴǘŜǊŀŎǘƛƻƴǎΦ  

άWŜΩǾŜ Ǝƻǘ ƻƴŜ ƭŀŘȅ ǘƘŀǘ ǳǎǳŀƭƭȅ Ƨǳǎǘ ǎƛǘǎ ǘƘŜǊŜ ŘƻƛƴƎ ƴƻǘƘƛƴƎΣ ŀƴŘ ȅƻǳΩƭƭ 

actually see her now without any music going like this (demonstrates actions) 

ŀƴŘ ƘŀǇǇȅΧ ŀƴŘ ǎƻ L ǘƘƛƴƪ ƛǘΩǎ ƳŀŘŜ ƘŜǊ ŀ ƭƛǘǘƭŜ ōƛǘ ŀǿŀǊŜΦέ /H02 CB Reflective 

session 3 

Greater awareness of their surroundings may have contributed to increased resident 

participation and engagement. Alternatively, increased participation and 
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engagement may have contributed to the improved alertness. CB also felt that 

engagement lasted for longer after music activities. 

 

CB used PAMI-UK during mealtimes, which led to improved mood, maintained 

attention, and increased food consumption. CB created a dinner song and whistled 

behind her mask to maintain w.Ωǎ attention, which led to laughter.  

 

During the intervention, staff did experience crying from some residents. The training 

had explored allowing residents to express repressed emotions and memories.  

However, in some instances, staff felt the crying was a negative response.  

άThat when I had a little slow dance with her and she stopped, stood back and 

went like this with her eyes (gestured wiping her ŜȅŜǎύ ΧΦ {ƘŜ ŘƛŘƴΩǘ ŎǊȅ ōǳǘ ƛŦ L 

had carried on, ǎƘŜ Ƴŀȅ ƘŀǾŜ ŎǊƛŜŘΦέ /H02 CD reflective session 3   

Whilst this may be a negative response to PAMI-UK practise, whether RD was 

experiencing distress was not confirmed by CD. In another resident, an emotional 

response was tiggered by music playing, which subsided when the song stopped.  

ά! ǎƻƴƎ ŎŀƳŜ ƻƴ ŀƴŘ ǎƘŜ Ƨǳǎǘ ǎƻōōŜŘΧΦ L ŘƛŘ ŀǎƪ ƘŜǊ ǿƘȅ ǎƘŜ ǿŀǎ ŎǊȅƛƴƎΧ And 

ǎƘŜ ǎŀƛŘ ƧǳǎǘΣ ΨL ŘƻƴΩǘ ƪƴƻǿ LΩƳ Ƨǳǎǘ ŎǊȅƛƴƎΩ. She was alright after the song 

finished. So, it obviously juǎǘ ǘǊƛƎƎŜǊŜŘ ǎƻƳŜǘƘƛƴƎΦέ /H02 CC Reflective session 

2  

CB demonstrated recognising the residenǘΩǎ ƴŜŜŘ ǘƻ ŎǊȅ ǘƻ ǊŜƭŜŀǎŜ ŜƳƻǘƛƻƴǎ, 

demonstrating attunement to their resident. 

ά/[Ωǎ ƭŀŘȅΣ Ψ/ŀƴΩǘ ƘŜƭǇ CŀƭƭƛƴƎ ƛƴ [ƻǾŜΩΧ {ƘŜΩƭƭ ŎǊy.. {ƘŜ ƭƻǾŜǎ ƛǘ ǎƻ ƳǳŎƘΦ {ƻ ƛǘΩǎ 

a happy cry. ΧL ŘƻƴΩǘ ǘƘƛƴƪ ǎƘŜΩŘ ǿŀƴǘ ȅƻǳ ǘƻ ǎǘƻǇ ƛǘ ǎƛƴƎƛƴƎ ƛǘΦέ /H01 CB 

Reflective session 1  

 

Care staff noticed memory improvements, with residents knowing the song lyrics 

despite struggling with other tasks.   

άL Ŏŀƴ Ǉƭŀȅ ōƛƴƎƻΦ !ƴŘ L ǿŀǎ ƻƴ ƻƴŜ ƭƛƴŜ ǎǘƛƭƭ ŀƴ ƘƻǳǊ ŀƴŘ ŀ ƘŀƭŦ ōŜŎŀǳǎŜ ǘƘŜȅ 

ŎƻǳƭŘƴΩǘ Řŀō ǘƘŜ ƴǳƳōŜǊΦ .ǳǘ ǘƘŜƴ ǘƘŜȅ ƪƴƻǿ ŜǾŜǊȅ ǎƻƴƎέ /H01 CB Reflective 

session 3 
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Not only could residents recall lyrics, but they were also able to recall other 

information relating to the song, such as the artist.   

 

5.3.4.2.2 Unexpected Resident Responses to PAMI-UK 

On occasions, responses to interactions were unexpected or not the desired 

outcome. CD attempted to use the same bath time classical music playlist during an 

activity to engage RD. Despite previous success, the music led to RC being 

disengaged and over stimulated. 

 

Some staff felt the success of PAMI-UK varied between days and depended on the 

resident's moods.  

άSƻƳŜǘƛƳŜǎ ƛǘ ǿƻƴΩǘ ǿƻǊƪΦ LŦ ǎƘŜ ƛƴ ǘƘŀǘ ǎƻǊǘ ƻŦ ƳƻƻŘΣ ƛǘ ǿƻƴΩǘ ǿƻǊƪΦ .ǳǘ ǘƘŀǘ 

nothing unusual... Sometimes you just got to leave her to her own devices till 

ǎƘŜ ŎŀƭƳǎ Řƻǿƴέ /H01 CA Reflective session 1  

CA believed her resident sometimes needed alone time to calm down and using 

PAMI-UK could cause more agitation. 

 

CB also discovered timings affected some residents. Even though she attempted 

.ŀƭŀƴŎƛƴƎ ōȅ ŀƭƛƎƴƛƴƎ ǘƘŜ ƳǳǎƛŎ ǘƻ ǊŜǎƛŘŜƴǘǎΩ mood, she could not wake them after 

breakfast. 

άL Řƻ ǎǘǊǳƎƎƭŜ ŦƛǊǎǘ ǘƘƛƴƎ ƛƴ ǘƘŜ ƳƻǊƴƛƴƎ ōŜŎŀǳǎŜ ǘƘŜȅΩǾŜ ŀƭƭ ŀǎƭŜŜǇ ǿƘŜƴ L 

ŎƻƳŜ ƛƴΧΦ Lǘ ŘƻŜǎƴΩǘ ƳŀǘǘŜǊ Ƙƻǿ ƳǳŎƘ L ǎƛƴƎΣ L ŎŀƴΩǘ ǎǘƛƳǳlate them in the 

ƳƻǊƴƛƴƎέ /H01 CB Reflective Session 3 

CA explained broken sleep during the night may be a potential explanation for 

Balancing being ineffective. 

 

Residents' other conditions and illnesses could explain unexpected responses to an 

interaction.   

άWǳǎǘ ƻƴŎŜ ǘƘŜȅ ŘƛŘƴΩǘ ǿŀƴǘ ǘƻ Řƻ ƛǘΦ .ǳǘ then they had got UTIΦέ /H01 CB 

Reflective session 3  
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άhǳǊ ƭŀŘƛŜǎ ƘŀǾŜ ŀŎǘǳŀƭƭȅ ƘŀŘ ŎƘŜǎǘ ƛƴŦŜŎǘƛƻƴǎ ƛƴ ǘƘŜ ƭŀǎǘ ŎƻǳǇƭŜ ƻŦ ǿŜŜƪǎΦ {ƻ 

ƻōǾƛƻǳǎƭȅ ȅƻǳ ŎŀƴΩǘ ǎƻǊǘ ƻŦ Ǉǳǘ ƳǳǎƛŎ ƻƴΣ ŎŀǳǎŜ ǘƘŀǘΩǎ ƴƻǘ Ǝƻƴƴŀ ƳŀƪŜ ǘƘŜƳ 

feel betterΦέ /H02 RS Interview  

In the first quote, RB refused to participate in a music activity; CB felt that a Urinary 

tract infection (UTI) could explain the unwillingness. In the second quote, CC did not 

attempt any PAMI-UK skills because she felt it was inappropriate to use music, as it 

would not improve the illness.  

 

Using music not tailored ǘƻ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ǇǊŜŦŜǊŜƴŎŜǎ Ƴŀȅ ōŜ ŀƴƻǘƘŜǊ ŜȄǇƭŀƴŀǘƛƻƴ 

for unexpected responses. 

άWe were playing like the wartime music, like the sing-along wartime music... 

9ǾŜǊȅōƻŘȅ ƭƛƪŜŘ ƛǘ ōȅ Ƴȅ ƭŀŘȅ ŘƛŘƴΩǘΧ {ƘŜ Ƨǳǎǘ ǿŀǎƴΩǘ ǎƛƴƎƛƴƎ ŀƭƻƴƎ ŀƴŘ ǎƻǊǘ ƻŦ 

moving and smiling like she did as ǎƻƻƴ ŀǎ ǿŜ Ǉǳǘ /ƭƛŦŦ ƻƴΦέ /H02 CC Reflective 

session 2  

RC only responded positively to Cliff Richard. When other music was played, she 

became disengaged. 

 

5.3.4.3 Theme 3 PAMI-UKΩǎ LƳǇŀŎǘ ƻƴ ǘƘŜ Care Home Practice  

Although the study only recruited a small sample size, the intervention impacted 

non-participating residents, staff and the overall care home practice and culture.  

  

5.3.4.3.1  Non-Participating Staff  

Non-participating staff attempted to include some PAMI-UK techniques into their 

practice.  

άWithout telling anyone about the programme, what I noticed was that the 

staff started like copying without knoǿƛƴƎ ǘƘŜȅ ǿŜǊŜ ŘƻƛƴƎ ƛǘΦέ /H01 CB 

Interview  

CB observed that staff subconsciously attempted PAMI-UK skills, despite not having 

knowledge of the intervention. Staff in other care homes were more conscious about 

including PAMI-UK, with some participants suggesting skill to other staff that could 

benefit residents. 

ά9ǾŜǊȅƻƴŜ ƛǎ ŜƴƧƻȅƛƴƎ ƛǘΣ ƛǘΩǎ ƴƻǘ Ƨǳǎǘ ƳŜ ŀƴŘ /DΧ Everybody sort of jumping 

ƻƴ ŀƴŘ ǇǳǘǘƛƴƎ ƳǳǎƛŎ ƻƴέ /H04 CH Interview  
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When CH observed the benefits during transfer, she considered asking the day staff 

to incorporate the technique to maintain consistency. 

 

Although non-participating staff attempted to incorporate PAMI-UK into their 

routine, they could also prevent staff from using PAMI-UK. The CH01 participants felt 

they could not make changes to the sound environment to reduce the loudness of 

the care home because the non-trained staff were unaware their behaviours were 

affecting the environment.  

άYƻǳ Ŏŀƴ ƘŜŀǊ ǘƘŜ ŎŀǊŜǊǎΦ ¢ƘŜȅ Ŏŀƴ ǎǘƻǇ ǘƘŜ ŀŎǘƛǾƛǘȅΦ ¢ƘŜȅ ŘƻƴΩǘ ǊŜŀƭƛǎŜ ǘƘŜȅΩǊŜ 

ŘƻƛƴƎ ǘƘŀǘΧ L ŦŜŜƭ ƭƛƪŜ ǎŀȅƛƴƎ Ŏŀƴ ȅƻǳ ōŜ ŀ ōƛǘ ǉǳƛŜǘŜǊΦ .ǳǘ L ŘƻƴΩǘ want them 

ƎŜǘǘƛƴƎ ƻƴ ƳŜΦέ /H01 CB Reflective session 1  

CB felt unable to make changes for concerns about other staff responding negatively 

to her request. CB ǿƻǳƭŘ ǎƛƴƎ ƭƻǳŘŜǊ ǘƻ ŎƻƳǇŜƴǎŀǘŜ ŦƻǊ ǘƘŜ ŎŀǊŜǊǎΩ ǾƻƭǳƳŜ ƭŜŀŘƛƴƎ ǘƻ 

a noisier and a low fidelity (Low-fi) sound environment. CH01 concluded they were a 

loud home without providing any suggestions for improvements.  

 

5.3.4.3.2   Other Residents 

Although paired with one resident for the study, care staff also provide equal care 

and attention to multiple residents. Many of the PAMI-UK skills took place in 

communal areas: therefore, consideration of other resiŘŜƴǘΩǎ ƴŜŜŘǎ ŀƴŘ ǇǊŜŦŜǊŜƴŎŜǎ 

was vital. Many non-participating residents were interested in the activities, leading 

to staff including them in the sessions.  

άLǘ ǎǘŀǊǘŜŘ ƻŦŦ ǿƛǘƘ Ƨǳǎǘ Ƴȅ ǊŜǎƛŘŜƴǘ ǎƻǊǘ ƻŦ ǘƘŜ ŦƛǊǎǘ ŦŜǿ ǘƛƳŜǎΦ !ƴŘ ŀǎ ƛǘΩǎ ƎƻƴŜ 

ƻƴ ŜǾŜǊȅōƻŘȅΩǎ ƧƻƛƴƛƴƎ ƛƴέ /H04 CH Interview  

CH highlighted that she introduced music into the lounge to regulate RHΩǎ ŀǊƻǳǎŀƭ, as 

it was in a communal space other residents also experienced the balanced arousal 

state.  

 

Once staff observed residents benefiting from PAMI-UK, they started introducing the 

skills to other residents.  
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ά.ǳǘ ǿƛǘƘ ƭƛƪŜ ǎŜǘǘƛƴƎ ǘƘŜ ǎŎŜƴŜ ŀƴŘ ǘƘŜ ŦǊŀƳƛƴƎΧΣ LΩǾŜ definitely have used 

ǘƘŀǘ ǿƛǘƘ ƻǘƘŜǊ ǇŜƻǇƭŜ ŀƴŘ Ǝƻǘ ǉǳƛǘŜ ƴƛŎŜ ǊŜǎǳƭǘǎΦέ /H02 CD Interview  

ά²ƘŜƴ L ƎŜǘ ŦƛǾŜ ƳƛƴǳǘŜǎΣ LΩƳ ŘŜfinitely ƎƻƛƴƎ ǘƻ ǘǊȅ ŀƴŘ ƎŜǘ ƛǘ ƛƴ ŜǾŜǊȅōƻŘȅΩǎ 

ŎŀǊŜ Ǉƭŀƴέ /H01 CA Interview  

When CD incorporated the skills with other residents, similar positive results were 

observed. CA aimed to create a PAMI-UK care plan for each resident to monitor 

music engagement and preferences. CH04 also found the music care plan vital, and 

their manager had introduced a music section into their care plans documenting 

preferences and reactions to music.  

 

Although including non-participating residents yielded positive results, some staff 

experienced challenges from non-participating residents. CH02 experienced several 

scenarios where different residentǎΩ ƴŜŜŘǎ ŀƴŘ ǇǊŜŦŜǊŜƴŎŜǎ ŎƻƴŦƭƛŎǘŜŘΦ  

άWǳǎǘ ōŜ ŀǿŀǊŜ ƻŦ ȅƻǳǊ ŀǳŘƛŜƴŎŜΧbŜŎŀǳǎŜ ƻōǾƛƻǳǎƭȅ ǿŜΩǊŜ ǘŀǊƎŜǘƛƴƎ ǘƻǿŀǊŘǎ 

our residents... bǳǘ ƻōǾƛƻǳǎƭȅ ǿŜ ƘŀǾŜ ǘƻ ōŜ ŀǿŀǊŜ ƻŦ ƻǳǊ ǎǳǊǊƻǳƴŘƛƴƎǎΧ 

WŜΩǾŜ Ǝƻǘ ŀ ƭŀŘȅ ƛƴ ǘƘŜ ōƛƎ Ƴŀƛƴ ƭƻǳƴƎŜ ǿƘŜǊŜ ǿŜ Ǉǳǘ ǘƘŜ ¸ƻǳ¢ǳōŜ ƻƴ ǘƘŜ 

ǘŜƭƭȅΦΦΦ LǘΩǎ ǉǳƛǘŜ ƴŜŀǊ ǘƻ ŀƴƻǘƘŜǊ ƭŀŘȅϥǎ ǊƻƻƳ ǿƘƻ ǘƘŜƴ ŎŀƳŜ ƻǳǘ ŀƴŘ ǎƘŜ ǿŀǎ 

like, ΨƻƘ ǿƘŀǘΩǎ ŀƭƭ ǘƘƛǎ ƴƻƛǎŜΩΦέ /H02 CD Reflective session 1  

Not all individuals enjoy music, and CHлн ǊŜŎƻƎƴƛǎŜŘ ǘƘŀǘ ŀƭƭ ǊŜǎƛŘŜƴǘǎΩ ƳǳǎƛŎ 

preferences need considering which may affect the location or time of PAMI-UK 

activities. CH02 experienced another challenge at breakfast when some residents 

were benefiting from Framing, whilst a couple wanted silence to enable conversation 

between themselves.  

ά²Ŝ ǘǊƛŜŘ ǘƻ ǎŜǘ ǘƘŜ ŀƳōƛŜƴŎŜ ŦƻǊ ŜǾŜǊȅōƻŘȅΦ .ǳǘ ǿŜ ƘŀǾŜ ŀ ŎƻǳǇƭŜ ǘƘŀǘ Ƨǳǎǘ 

like to sit and talk amongst themselves. And the background noise, the 

chattering, the music, everything going on obviously would be quite a 

ŘƛǎǘǊŀŎǘƛƻƴΦέ /H02 CD reflective session 1  

There was a challenging discrepancy between accommodating those who enjoyed 

the silence, and those who required background music to create a suitable sound 

environment. {ǘŀŦŦ ƘŀŘ ǘƻ ƭŜŀǊƴ ǘƻ ŜȄǇƭƻǊŜ ŎƻƳǇǊƻƳƛǎŜǎ ǘƻ ŜƴǎǳǊŜ ŀƭƭ ǊŜǎƛŘŜƴǘǎΩ 

needs were met.  
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5.3.4.3.3 Management  

Management was supportive in all three care homes leading to them making 

accommodations for staff to attend training and attempt PAMI-UK skills. In CH04, the 

management reported to the care home company headquarters the impact of PAMI-

UK.  

ά²Ŝ ƘŀŘ ŀ ǎǘŀŦŦ ƳŜŜǘƛƴƎ Ƨǳǎǘ ōŜŦƻǊŜ /ƘǊƛǎǘƳŀǎΣ ŀƴŘ ǘƘŜ ōƛƎ ōƻǎǎŜǎ ǿŀǎ ǘƘŜǊŜΦ 

So, the manager sort of said, you know we are doing this. And she was really 

positive about it. And I think we will definitely carry it on after everything 

ŦƛƴƛǎƘŜǎέ /H04 CH interview 

Staff suggested the management support would lead to PAMI-UK continuing after 

the study and for the care homes to make changes to practice.  

 

5.3.4.3.4 Care Home Practices and Atmosphere 

Staff experienced an overall change in the care home atmosphere and practises. CB 

felt PAMI-UK had άōǊƻǳƎƘǘ ǘƘŜ ƘƻƳŜ ŀƭƛǾŜέ (CH01 CB Interview), with staff and 

residents becoming more vocal. CH, a night carer, especially observed changes in the 

morning, a time she reflected as being stressful and time sensitive.  

άL ǘƘƛƴƪ ƛƴ ǘƘŜ ƳƻǊƴƛƴƎ ƛǘΩǎ ŎǊŀȊȅΧ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ ŀ ƎǊŜŀǘ ŘŜŀƭ ƻŦ ǘƛƳŜ... And 

ǿƛǘƘ ǘƘŜ ƳǳǎƛŎ ƻƴΣ ǿŜ ŘƻƴΩǘ ŦŜŜƭ ǊǳǎƘŜŘΦ .ŜŎŀǳǎŜ ȅƻǳΩǾŜ ƴƻǘ Ǝƻǘ ǘƘŜ ƴƻƛǎŜ ƻŦ 

the news or whatever on the telly. You have got all that sort of going on, and 

ǘƘŜƴ ȅƻǳΩǊŜ ǎƻǊǘ ƻŦ ǘƘƛƴƪƛƴƎ ǿƘŀǘ ȅƻǳ Ǝƻǘǘŀ ŘƻΦ !ƴŘ ǘƘŜƴ ȅƻǳ Ŏŀƴ ƘŜŀǊ ǘƘŜ 

ƴŜǿǎΣ ŀƴŘ ƛǘΩǎ ŀƭƭΣ ΨhƘ DƻŘΣ ǿƘŀǘϥǎ ƎƻƛƴƎ ƻƴ ƴƻǿΩΧ ¢ƘŜ ǿƘƻƭŜ ǇƭŀŎŜΣ ƛǘ Ƨǳǎǘ 

seems a lot more relaxed when there thaǘ ƭƛǘǘƭŜ ōƛǘ ƻŦ ƳǳǎƛŎ ƻƴέ /H04 CH 

Reflective session 1  

The sound environment in CH04 was causing increased staff stress, which as a result 

negatively affected resident. Pre-PAMI-UK staff automatically switched on the news 

which CH increased staff stress due to hearing negative news stories. The multiple 

noises made concentration on task challenging. Switching to music relaxed residents 

and reduced staff stress making it easier and more pleasant to complete routines.  

 

Music during personal care tasks improved task efficiency, with tasks being 

completed quicker, smoother, and a more pleasant experience for staff and 
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residents. Improvements in task efficiency had an overall effect on the care home 

atmosphere.  

άΧ the manager was saying, you know, for everyone to like trial it because it 

not only helps the resident, but it helps us. Because if the residents are not 

aggressive or anxious or anything like, that it makes our job easier to help 

ǘƘŜƳΦέ /H04 CH Interview 

Non-participating staff and managers recognised ǘƘŜ ǊŜǎƛŘŜƴǘǎΩ behaviour changes 

resulting from PAMI-UK. wŜŘǳŎǘƛƻƴ ƛƴ ǊŜǎƛŘŜƴǘǎΩ ŀƎƛǘŀǘƛƻƴ ŀƴŘ ƛƳǇǊƻǾŜƳŜƴǘǎ ƛƴ 

ǎǘŀŦŦΩǎ ǎǘǊŜǎǎ ŀƴŘ ǘƛƳŜ ǇǊŜǎǎǳǊŜǎ ƻǾŜǊŀƭƭ ƭŜŘ ǘƻ ŀ ōŜǘǘŜǊ ŎŀǊŜ ƘƻƳŜ ŀǘƳƻǎǇƘŜǊŜ ŦƻǊ 

ǊŜǎƛŘŜƴǘǎ ŀƴŘ ǎǘŀŦŦΦ ¢ƘŜ ƛƳǇǊƻǾŜƳŜƴǘǎ ƛƴ ǊŜǎƛŘŜƴǘǎΩ ōŜƘŀǾƛƻǳǊ ǊŜǎǳƭǘŜŘ ƛƴ ǎǘŀŦŦ 

experiencing a better workday.  

 

5.3.4.4 Theme 4 Improved Interactions  

All staff reported increased frequency and quality of interactions between residents 

and with staff. PAMI-UK led to closer connections between residents and improved 

communication abilities.  

άLǘΩǎ ōǊƛƴƎǎ ŜǾŜǊȅōƻŘȅΣ ƭƛƪŜ ǘƘŜ ǊŜǎƛŘŜƴǘǎ ŜǎǇŜŎƛŀƭƭȅΣ ǘƘŀǘ ōƛǘ ŎƭƻǎŜǊΦ .ŜŎŀǳǎŜ ƛŦ 

ǘƘŜȅΩǊŜ ǎƻǊǘ ƻŦ ŀƭƭ ǎƛǘǘƛƴƎ ƛƴ ǘƘŜ ƭƻǳƴƎŜ ǘƻƎŜǘƘŜǊ ŀƴŘ ƻƴŜ ǎŀȅǎΣ ΨǿŜƭƭ LΩŘ ƭƛƪŜ ǘƘƛǎ 

ǎƻƴƎ ƻƴΦΩ !ƴŘ ǘƘŜ ƻǘƘŜǊ ƻƴŜ ƴŜȄǘ ǘƻ ǘƘŜƳ ǿƻǳƭŘ ǎŀȅΣ ΨǿŜƭƭ L ƭƛƪŜ that, and I like 

that music or that ǇŜǊǎƻƴΩΦέ /H04 CH Interview 

Music listening initiated conversations between residents by discussing their music 

preferences. !ŘŘƛǘƛƻƴŀƭƭȅΣ ǘƘŜ ŀŎǘƛǾƛǘȅ ŀƭƭƻǿŜŘ ǎǘŀŦŦ ǘƻ ŘƛǎŎƻǾŜǊ ǊŜǎƛŘŜƴǘǎΩ ƭƛŦŜ ƘƛǎǘƻǊȅ 

and update the music care plan to ensure person-centred care.  

 

CHлнΩǎ ǎǘŀŦŦ ŘƛǎŎƻǾŜǊŜŘ ǘƘŀǘ ƳǳǎƛŎ Ŏŀƴ ōŜ ŀ ŎƻƳƳƻƴ ƛƴǘŜǊŜǎǘ ǘƘŀǘ ƘŜƭǇs residents be 

civil and get along.  

ά¢ƘŜ ǘǿƻ ƭŀŘƛŜǎΧ ǘƘŀǘ ŘƻƴΩǘ ǎŜŜ ŜȅŜ ǘƻ ŜȅŜΧ L ǿƻǳƭŘƴϥǘ ǎŀȅ ǘƘŜȅ Ǝƻǘ ƻƴΦ .ǳǘ 

they put their differences asiŘŜ ǿƘƛƭŜ ǘƘŜ ƳǳǎƛŎ ƛǎ ƻƴέ /H02 CD Reflective 

session 3  

Residents enjoyed the music, which aided the two residents in being civil with each 

other. However, when the music finished, or non-preferred music was played, the 

two individuals would argue.  
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Residents and staff demonstrated increased singing, verbal, and non-verbal 

communication. RA had limited verbal communication with emotions expressed 

through tone and repetition of limited words.  

ά{ƘŜ ƛǎ ǾŜǊōŀƭ ōǳǘ ƴƻǘ ŎƻƴǾŜǊǎŀǘƛƻƴ-wise. She will be very repetitive with 

ƴƻƛǎŜǎΦ {ƻ ǎƘŜ ǿƻǳƭŘ ƭƛƪŜ ǎŀȅ ΨŘƛŘƛƭƛ ŘƛŘƛƭƛŘǳƳ ŘƛŘƛƭƛ ŘƛŘƛƭƛŘǳƳ όǎƻǳƴŘǎύ all the 

time. And it was the tone and the volume of that how you would know how 

ǎƘŜ ǿŀǎ ŦŜŜƭƛƴƎέ /H01 CA interview  

/! ǊŜŎƻƎƴƛǎŜŘ w!Ωǎ noises as an attempt to communicate which she interpreted and 

responded to appropriately, demonstrating attunement. As the study progressed, 

RAΩǎ ǾŜǊōŀƭ ƭŀƴƎǳŀƎŜ ƛƳǇǊƻǾŜŘΦ  

άSƘŜ ǿŀǎ ŀŎǘǳŀƭƭȅ ǎŀȅƛƴƎ ǿƻǊŘǎ ƭƛƪŜ ΨƘŀǇǇȅΩΦ ²ƘƛŎƘ ǎƘŜ ƴƻǘ ŘƻƴŜΦΦΦ Ψ¸ƻǳ ƪƴƻǿΣ 

ǘƘŜ ƭȅǊƛŎǎΦ {ƘŜ ǎǘŀǊǘŜŘ ƻŦŦ ƻƴ ΨǘŀǇǇȅΣ ǘŀǇǇȅΩ ōŜŎŀǳǎŜ ǘƘŀǘΩǎ ǿƘŀǘ ǎƘŜ ǎŀȅǎΣ ǘƻ 

ǇǊƻǇŜǊ ǿƻǊŘǎΦέ /H01 CB interview  

Pre-PAMI-UK, RA used nonsensical words to express emotions. During the study, she 

began using more salient words relating to her emotions. RA was the only resident 

documented as experiencing improvements in verbal communication. 

 

All residents experienced improved non-verbal communication, with staff 

demonstrating attunement.  

ά{ƘŜ ǿŀǎΣ ȅƻǳ ƪƴƻǿΣ ƎŜǎǘǳǊƛƴƎ ŀƴŘ ŘŀƴŎƛƴƎΦ {ƘŜ ǎŀƛŘ- from what I can gather, 

ŎŀǳǎŜ ǎƘŜΩǎ ƴƻƴ-verbaƭΧΣ ǎƘŜ ǎŀƛŘΣ ΨƳȅ ƳǳƳ ǿƻǳƭŘ ōŜ ƻƘΣ ƻƘΣ ƻƘΩΦ .ǳǘ Ƴȅ ŘŀŘ 

ǿƻǳƭŘ ōŜΣ ΨƭŀŀŀƘ όǎƻǳƴŘύΩΦ So, LΩƳ ƎǳŜǎǎƛƴƎ ǘƘŀǘ ƘŜǊ ƳǳƳ ƭƛƪŜ ŎƭŀǎǎƛŎŀƭ ƳǳǎƛŎΣ 

ōǳǘ ƘŜǊ ŘŀŘ ǘƘƻǳƎƘǘ ƛǘ ǿŀǎ ǊǳōōƛǎƘΦέ /H02 CD Reflective Session 1 

RD began sharing her life history whilst CD bathed her. Gestures and sounds allowed 

the resident to communicate when verbal language was limited, while being attuned 

to the resident allowed CD to interpret the communication. CDΩǎ ƭŀŎƪ ƻŦ ŎƭŀǎǎƛŎŀƭ 

music knowledge allowed the resident to teach her.  

 

Although staff had a strong relationship with their resident pre-PAMI-UK, staff felt 

relationships strengthened during the study.   

ά¢ƘŜȅ ǘƘƛƴƪ ǿƻǿΣ Ƴȅ ǇŜǊǎƻƴΩǎ ƘŜǊŜ ǘƻŘŀȅΧ L ǘƘƛƴƪ ƛǘΩǎ definitely helps build a 

bit of a bond. Although we did- ²Ŝ ƘŀŘ ŀ ōƻƴŘ ŀƴȅǿŀȅΧΦ .ǳǘ L ŦŜŜƭ ƭƛƪŜ ǘƘey 

ƭƛǘŜǊŀƭƭȅ ŎƻƳŜ ŀǘ ǳǎΦέ /H02 CD Reflective session 1  
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A similar staff-resident relationship was experienced in CH04 since implementing 

PAMI-UK, where pre-PAMI-UK RH disliked physical touch but now enjoys daily 

cuddles.  

 

Although relationships strengthened, CC suggested an initial bond was required for 

PAMI-UK to succeed.  

ά¸ƻǳΩǾŜ Ǝƻǘ ǘƻ ƪƴƻǿ ȅƻǳǊ ǊŜǎƛŘŜƴǘΧ .ŜŎŀǳǎŜ LΩǾŜ ƴƻǘ Ǝƻǘ ǘƘŜ ōƻƴŘ ǿƛǘƘ /5Ωǎ 

lady that she has. So, ƛŦ LΩŘ ŘƻƴŜ ǘƘŀǘΣ ǎƘŜ ƳƛƎƘǘ ƴƻǘ Ƙŀve reacted the same 

ǿŀȅΦέ /H02 CC Reflective session 1  

An initial trust and a sense of security between the resident and staff was required 

Pre-PAMI-UK as a foundation. 

 

5.3.4.5  Theme 5 {ǘŀŦŦΩǎ Views of PAMI-UK 

Overall, staff displayed a positive attitude towards the intervention and enjoyed 

participating in training. They felt the intervention benefited residents, themselves, 

and the care home. Despite years of caring experience, all staff members gained new 

skills.  

ά²ŜΩǾŜ ōŜŜƴ ƛƴ ŎŀǊŜ ŦƻǊ ǎƻ ƭƻƴƎΣ ŀƴŘ ƘƻƴŜǎǘƭȅΣ ȅƻǳ ǘƘƛƴƪΧΦ ȅƻǳ ƳƛƎƘǘ ƪƴƻǿ 

ŜǾŜǊȅǘƘƛƴƎΦ .ǳǘ ǿŜΩǾŜ ŀŎǘǳŀƭƭȅ ƭŜŀǊƴŜŘ ŀ ōƛǘ ƳƻǊŜΦ .ŜƛƴƎ ƳǳǎƛŎŀƭ ǇŜƻǇƭŜ 

ŘƻŜǎƴΩǘ ǉǳŀƭƛŦȅ ȅƻǳ ǘƻ Ǝƻ ŀƴŘ Ǉƭŀȅ ƳǳǎƛŎ ŀǘ ǎƻƳŜōƻŘȅΣ ŀǎ ǿŜΩǾŜ ƭŜŀǊƴŜŘΦέ 

CH02 CD Interview  

By the end of the training, staff recognised the difference between playing music and 

using music therapeutically. The staff could consider the factors that influenced 

ƳǳǎƛŎŀƭ ƛƴǘŜǊŀŎǘƛƻƴǎΩ ǎǳŎŎŜǎǎΦ  

 

The staff voiced that PAMI-UK, and music were not appropriate in some situations. 

CD believed using music during end-of-life care was inappropriate. 

ά²Ŝ ƘŀǾŜ ǇŜƻǇƭŜ ƻƴ ŜƴŘ-of-life and as much as a nice trickling sound of water 

/5 ƳƛƎƘǘ ōŜ ƴƛŎŜ ŦƻǊ ǘƘŜƳ ƛƴ ǘƘŜǊŜ ƳŀȅōŜΧ ¸ƻǳ ǿƻƴΩǘ ǿŀƴǘ ǘƻ ōŜ ƎƻƛƴƎ ƛƴ 

there and humming things and singing things. Cause you need to be 

reǎǇŜŎǘŦǳƭέ /H02 CD Reflective session 1 

CD felt music and PAMI-UK in end-of-life care was inappropriate as singing and 

humming are not respectful.  
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Although PAMI-UK was explicitly developed for care home residents with moderate 

to severe dementia, CA believed being a dementia home meant using the 

intervention was different for them.  

άhōǾƛƻǳǎƭȅΣ ǘƘƛƴƎǎ ŀǊŜ ŀ ōƛǘ ŘƛŦŦŜǊŜƴǘ ŦƻǊ ǳǎ ŀǎ ǿŜ ŀǊŜ ŀ ŘŜƳŜƴǘƛŀ ƘƻƳŜΣ ŀƴŘ 

obviously, each individual person is different. Sometimes you might not be 

ŀōƭŜ ǘƻ Řƻ ǘƘŜ t!aL ǿƛǘƘ ǎƻƳŜ ŀƴŘ ƴƻǘ ƻǘƘŜǊΦέ /H01 CA Interview  

CA believed PAMI-UK was not suitable for all their residents with dementia, although 

she did not provide a reason why.  

 

Staff who had used PAMI-UK like skills pre-PAMI-UK experienced pride in their skills 

being evidence-based and used by other professionals. 

ά¢Ƙŀǘ ƳŀƪŜǎ ƳŜ ŦŜŜƭ ǉǳƛǘŜ ǇǊƻǳŘ ǘƘŀǘ ǘƘŜǊŜΩǎ ǎƻƳŜōƻŘȅ ƻǳǘ ǘƘŜǊŜ ǘƘƛƴƪƛƴƎ ǘƘŜ 

same mind as ƳŜέ /H01 CB interview  

άbƻǿ ƛǘΩǎ ŀŎǘǳŀƭƭȅ Ǉǳǘ ŀ ƭŀōŜƭ ƻƴ ƛǘ ǿƛǘƘ ƭƛƪŜ ǘƘŜ ǎƻƴƎǎΣ ŀƴŘ ǿŜΩƭƭ ǎŀȅ ȅƻǳ ƪƴƻǿΣ 

Like the toilet thing. Like we thought that was just something that we did, we 

ŘƛŘƴΩǘ ǊŜŀƭƛǎŜ ƛǘ ƘŀŘ ŀ ƭŀōŜƭΦέ /H01 CA Reflective session 

Additionally, staff felt a sense of pride in being trained in PAMI-UK, which is 

ŀŘŘƛǘƛƻƴŀƭ ǘƻ ǘƘŜ ōŀǎƛŎ ŎŀǊŜǊǎΩ ǊŜǉǳƛǊŜƳŜƴǘǎΦ  

 

5.3.4.5.1 {ǘŀŦŦΩǎ Views of the Manual  

The manual was reported as informative and well laid out making it easy understand 

and access relevant information.  

άL Ƨǳǎǘ ŦŜƭǘ ǊŜƭŀȄŜŘ ǘƘŀǘ ƛǘ ǿŀǎ ŀƭƭ ǘƘŜǊŜΣ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ǿŀǎ ŀƭƭ there, and I 

ŘƛŘƴΩǘ ƘŀǾŜ ǘƻ Ǝƻ ǊƻƻǘƛƴƎ ŀōƻǳǘ ƻǊ ǘƘƛƴƪ ŀƳ L ŘƻƛƴƎ ǘƘƛǎ ǊƛƎƘǘ ƻǊ ǿǊƻƴƎέ /H01 

CB Interview 

The manual was referred to as being self-explanatory and not challenging to follow.  

 

Four out of five participants repeatedly consulted the manual when implementing 

PAMI-UK and felt they would continue to refer to it after the study ended.  

άL ŦƻǳƴŘ ƳȅǎŜƭŦ ƎƻƛƴƎ ōŀŎƪ ǘƻ ƛǘ ŀƴŘ ǊŜŦŜǊǊƛƴƎ ǉǳƛǘŜ ŀ ƭƻǘ ǿƛǘƘ ƛǘΦ ¢ƘŜ 

ōŀƭŀƴŎƛƴƎΣ ǘƘŜ ŦǊŀƳƛƴƎ ǘƻ ǊŜƳŜƳōŜǊ ǘƘƻǎŜΦ ¢ƘŀǘΩǎ ƳŀƛƴƭȅΦ .ǳǘ ǘƘŜ ǎƻƴƎǎ ŀƴŘ 

things that are right at the back I found thŀǘ ǉǳƛǘŜ ǳǎŜŦǳƭ ŀǎ ǿŜƭƭΦέ /H02 CC 

Interview  
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CA and CB both found the example songs list a valuable reference. CA considered 

ǇǊƛƴǘƛƴƎ ŎƻǇƛŜǎ ǘƻ ƘŀǾŜ ŀŎŎŜǎǎƛōƭŜ ƛƴ ǘƘŜ ǎǘŀŦŦΩǎ ǿƻǊƪ ŀreas to prompt the use of 

appropriate music.  

 

Staff felt that the manual was accessible and considered different learning styles. 

Sectioning information into different coloured boxes improved the ease of locating 

specific information and aided staff in navigating the manual.  

άThe key of different coloured boxes and that sort of thinƎΣ L ǘƘƛƴƪ ǘƘŀǘΩǎ 

ƘŀƴŘȅΦέ /H01 CA Interview 

άLǘ ŘƻŜǎ ǘŜƭƭ ȅƻǳ ŀǘ ǘƘŜ front, ŘƻŜǎƴΩǘ it? The different information that you 

really need to know. And then the information that might just help you along 

like I fƻǳƴŘ ǘƘŀǘ ǉǳƛǘŜ ƘŜƭǇŦǳƭΦέ /H02 CD interview  

Highlighting essential information in grey boxes allowed staff to locate them easily 

when limited on time. CH typically struggles to learn through booklets but found the 

manual easy to understand with the accompanying webinar assisting staff to gained 

greater comprehension and provide guidance on areas unclear from the manual.  

άL ŦƻǳƴŘ ƛǘ ǉǳƛǘŜ Ŝŀǎȅ ǘƻ ǳƴŘŜǊǎǘŀƴŘΧ L ŘƻƴΩǘ ƴƻǊƳŀƭƭȅ- If you show me yeah, 

ŦƛƴŜΦ .ǳǘ ƛŦ ȅƻǳ ƎƛǾŜ ƳŜ ŀ ōƻƻƪƭŜǘ ƻǊ ǎƻƳŜǘƘƛƴƎΦ LΩƳ ŀ ōƛǘ- but noΧ I thought it 

was reallȅ ƎƻƻŘΣ ǊŜŀƭƭȅ ƘŜƭǇŦǳƭΦέ /H04 CH Interview 

When asked about improvements to the manual, one staff member felt no 

improvements were needed. While others provided minor suggestions, including 

blank pages for additional notetaking.  

 

5.3.4.5.2 {ǘŀŦŦΩǎ Views of the Interactive Webinar  

The webinar was considered accessible and engaging, achieved through the videos 

and interactive elements. Staff found the included videos helpful and appreciated 

the different learning techniques that made the training accessible to individuals 

who struggled to comprehend written text. Having two facilitators run sessions was 

also suggested to improve engagement and ensured attention remained on the 

content.  

 

CD appreciated the interactive face-to-face webinar, even though delivered via 

teams as she felt the format provided a more personal approach to the intervention.  
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ά! ōƛǘ ƳƻǊŜ personalΧ To go in and, like this is my ideaΧ L ƳŜŀƴΣ ƛǘΩǎ ǇǊƻōŀōly 

been less so because of COVIDΣ ŀƴŘ ȅƻǳΩǾŜ ƴƻǘ ōŜŜƴ ŀōƭŜ ǘƻ ŀŎǘǳŀƭƭȅ ŎƻƳŜ ŀƴŘ 

ƳŜŜǘ ǳǎ ƛƴ ǇŜǊǎƻƴΦ .ǳǘ ǘƻ ƭƛƪŜ Ǝƻ ƻŦŦ ǿƛǘƘ ǎƻƳŜƻƴŜΩǎ ƛŘŜŀǎ Ƨǳǎǘ ōŀǎŜŘ ƻƴ ǎƻƳŜ 

paperǿƻǊƪ ǘƘŀǘΩǎ ŦƭǳƴƎ ŀǘ ȅƻǳΦέ /H02 CD interview  

CD voiced that she would have preferred in-person training and reflective sessions. 

However, remote learning via conference calls was sufficient during the COVID-19 

pandemic. Having both the In-Reach Practitioner and PAMI-UK team available via 

ŜƳŀƛƭ ŜƴǎǳǊŜŘ ǊŜƳƻǘŜ ƭŜŀǊƴƛƴƎ ŘƛŘ ƴƻǘ ƘƛƴŘŜǊ ǘƘŜ ǎǘŀŦŦΩǎ ŜȄǇŜǊƛŜƴŎŜΦ Meeting the 

PAMI-UK team led to relationships developing between staff and the facilitators 

resulting in staff ŦŜŜƭ ŎƻƴŦƛŘŜƴǘ ŀƴŘ ǘǊǳǎǘƛƴƎ ƛƴ ƛƳǇƭŜƳŜƴǘƛƴƎ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ƛŘŜŀǎΦ 

While most would have preferred in person sessions, one staff member suggested 

that remote learning might have improved the accessibility and ease of attending 

training. 

 

There were mixed opinions on the training length. Some found the three-hour 

training sufficient and not too long.  

 άL ǘƘƛƴƪ ǘƘǊŜŜ ƘƻǳǊǎ ǿŀǎ ŦƛƴŜΦ .ŜŎŀǳǎŜ ƛŦ ȅƻǳ ŘƛŘ ōƛǘ ōȅ ōƛǘΣ L ŘƻƴΩǘ ƪƴƻǿ ƛŦ 

ȅƻǳΩŘ ŦƻǊƎŜǘ ǎƻƳŜ ƻŦ ǘƘŜ ŦƛǊǎǘ ōƛǘΦέ /H04 CH Interview 

CH voiced concerns over forgetting vital information or skills between sessions if split 

in two. However, some staff felt that three-hour in one session was too long.  

άL ǘƘƛƴƪ ǘƘǊŜŜ ƘƻǳǊǎ ǿŀǎ ŀ ōƛǘ ƛƴ ŘŜǇǘƘ ƻŦ ǘƘŜ ƳŀƴǳŀƭΧ ōǊŜŀƪƛƴƎ ƛǘ ǳǇ ǿƻǳƭŘ 

ƘŀǾŜ ōŜŜƴ ŀ ƭƛǘǘƭŜ ōŜǘǘŜǊΧ .ŜŎŀǳǎŜ ǘƘǊŜŜ ƘƻǳǊǎ ƻƴ ȅƻǳǊ ŦƛǊǎǘΣ ƛǘ ǿŀǎ ƭƛƪŜ ǿƘƻƻΧ 

two sessionsΧ Lǘ ǿƻǳƭŘƴΩǘ ƘŀǾŜ ōŜŜƴ ǎƻ ƛƴ ȅƻǳǊ ŦŀŎŜΦέ /H02 CC Interview  

CC believed the one training session led to a lot of information processing at one 

time. She would have preferred two sessions with time in between to process the 

material. Care homes were offered an option of two shorter sessions; however, all 

managers chose the 3-hour session.  

 

5.3.4.5.3 Staff Views on the Reflective Session 

Although staff found the manual and training easy to follow, the fortnightly reflective 

sessions were vital for monitoring and supervision. The session allowed staff to raise 

issues that had occurred during implementation or gain greater insight into 

struggling areas.  



207 
 

άL ǘƘƛƴƪ ŜǾŜƴ ƛŦ ǘƘŜǊŜ ǿŀǎƴΩǘ ŜƴƻǳƎƘ ƛƴŦƻǊƳŀǘƛƻƴ ŦƻǊ ǎƻƳŜōƻŘȅ ǎŀȅΣ ƻǊ ǘƘŜȅ 

ŘƛŘƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ƛǘΣ ōƻǘƘ ƻŦ ȅƻǳ ǿŜǊŜ ǎƻ ŀǇǇǊƻŀŎƘŀōƭŜ ŀƴŘ ǘƘŀǘ ƻƴ ǘƘŜ 

reflective sessions if we did have a problem, I feel like I could have asked you 

ŀƴȅǿŀȅΦέ /H01 CA Interview   

CA used the reflective sessions as an opportunity to gain clarity in misunderstood 

areas and felt comfortable asking for help when struggling.  

 

The reflective session gave staff time to reflect on their work from the previous 

fortnight.  

ά¢ƘƛƴƎǎ LΩǾŜ ŘƻƴŜ ƻƴ ǘƘŜ ŦƭƻƻǊ ǿƛǘƘ ǊŜǎƛŘŜƴǘǎΣ ǎƻƳŜǘƛƳŜǎ LΩǾŜ ŘƻƴŜ ƛǘΣ ŀƴŘ 

ǎƻƳŜǘƛƳŜǎ LΩǾŜ ŦƻǊƎƻǘǘŜƴ ǘƻ ŀŎǘǳŀƭƭȅ ǿǊƛǘŜ ƛǘ ŘƻǿƴΦ So, the reflective sessions 

ƧƻƎ Ƴȅ ƳŜƳƻǊȅέ /H02 CC interview        

CC sometimes used PAMI-UK but lacked time to document and reflect during her 

shift, due to time pressures and busy schedules. Attending the reflective session 

prompted her to remember musical interactions she had attempted. On occasions, 

staff attended sessions believing they had not implemented PAMI-UK that fortnight. 

However, as the facilitator guided staff, it became apparent that more PAMI-UK 

elements had been incorporated than they initially believed.  

άLǘΩǎ ŜŀǎƛŜǊ ǘƻ ǘŀƭƪ ǘƻ ȅƻǳ ǘƘŀƴ ƛǘ ƛǎ ǘƻ ǿǊƛǘŜ ƛǘ ŘƻǿƴΦ ²Ŝ Ŏŀƴ ǿǊƛǘŜ ƭƛǘǘƭŜ ƴƻǘŜǎ 

Řƻǿƴ Ƨǳǎǘ ǘƻ ƧƻƎ ƻǳǊ ƳŜƳƻǊƛŜǎ ƻŦ ǿƘŀǘ ǿŜΩǾŜ ŘƻƴŜ ŀƴŘ ǘƘŜƴ Ǝƻ ƳƻǊŜ ƛƴ-depth 

ǿƛǘƘ ȅƻǳ ŀƴŘ ǎƻǊǘ ƻŦ ȅƻǳ ŎƻǳƭŘ ŀǎƪ ǳǎ ŀ ǉǳŜǎǘƛƻƴ ŀƴŘ ƛǘΩǎ ƭƛƪŜ ƻƘ ȅeah actually I 

ŘƛŘ Řƻ ǘƘƛǎέ /H02 CC Reflective session 3  

 

The sessions created reassurance and confidence that staff understood and 

implemented the training correctly.  

άLǘϥǎ ƭƛƪŜ ǘŀƭƪƛƴƎ ŀōƻǳǘ ŜǾŜǊȅǘƘƛƴƎ ǘƘŀǘ ǿŜΩǾŜ ŘƻƴŜ ŀƴŘΦ Wǳǎǘ ǊŜƛǘŜǊŀǘƛƴƎ ǘƘŀǘ 

ǿŜϥǊŜ ŀŎǘǳŀƭƭȅ ŘƻƛƴƎ ǘƘƛƴƎǎ ƻƪŀȅΣ ŀƴŘ ƘŜƭǇƛƴƎΣ ŀƴŘ ƳŀƪƛƴƎ ǘƘŜƳ ƘŀǇǇȅΦέ /H02 

CC Interview 

άit just backed up that we were doing it. Gave us a bit more confidence that 

ǿŜ ǿŜǊŜ ŘƻƛƴƎ ǘƘƛƴƎǎ Ƙƻǿ ǿŜ ǎƘƻǳƭŘ ōŜ ŘƻƛƴƎ ǘƘŜƳΦέ /H02 CC Interview 

The opportunity to attempt skills before discussing their experience led to increased 

staff confidence and a willingness to experiment.  Even staff who incorporated music 

skills pre-PAMI-UK benefited from the reflective session as the facilitators provided 
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ǊŜŀǎǎǳǊŀƴŎŜ ŀƴŘ ǊŜŎƻƎƴƛǘƛƻƴ ƻŦ ǘƘŜ ǎǘŀŦŦΩǎ ŎǳǊǊŜƴǘ ŀōƛƭƛǘƛŜǎ as highlighted in the 

second quote. 

 

Staff appreciated having the opportunity and time to explore, reflect and share 

ideas. On occasions, staff suggested ideas their colleagues could attempt for a 

particular resident. Staff found it helpful to have an άother ǇŀƛǊ ƻŦ ŜŀǊǎέ (CH02 CD 

Interview) to discuss ideas.  

 

Overall, staff reported no reflective session changes.  However, one participant was 

sad the reflective sessions were ending and would have liked additional sessions.  

άL ŘƻƴΩǘ ǘƘƛƴƪ ƛǘΩǎ ƭƻƴƎ ŜƴƻǳƎƘΧ ²Ŝ ǿŀƴǘ ƭƻƴƎŜǊ ǘǊŀƛƴƛƴƎΦΦΦ ƳŀȅōŜ ŦƻǳǊ 

ƳƻƴǘƘǎέ /H02 CC Interview 

CC would have preferred for the reflective sessions to have run fortnightly for four 

months rather than the two months offered in this study. 

 

5.3.4.6  Theme 6 Implementation of PAMI-UK 

Staff successfully implemented PAMI-UK into routines demonstrated through lived 

experience descriptions in the reflective sessions, with PAMI-UK feeling natural to 

staff by the study end. Staff understood the training and could implement relevant 

skills while also considering the implementation of skills in other areas of the care 

home.   

 

5.3.4.6.1 Facilitators 

The lack of specialist equipment required was identified as a facilitator of 

implementation. Staff could use either their voice or equipment already owned by 

the care home. The portability of playing music through a phone or portable speaker 

increased the accessibility of music in different areas, especially bedrooms with no 

music devices. The use of music streaming services provided staff with a 

comprehensive music catalogue ensuring music was always appropriate and 

preferred by residents.   
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Some care roles have more flexibility in implementing PAMI-UK than other i.e., 

activity coordinators vs carers. However, it was felt that carers could easily 

implement PAMI-UK into their limited time schedule as the skills can be incorporated 

into other tasks in short increments. 

άIt takes a couple of seconds or minutes to sing to someone that might 

ŎƘŀƴƎŜ ǘƘŜƛǊ ƳƻƻŘ ƻǊ ŜƴŎƻǳǊŀƎŜ ǘƘŜƳ ǘƻ ǘŀƪŜ ǘƘŜƛǊ ǘŀōƭŜǘǎΦ LǘΩǎ ƴƻǘ ǎƻƳŜǘƘƛƴƎ 

ǘƘŀǘΩǎ ŀ ƭƻƴƎ ǇǊƻŎŜǎǎ ǘƘŀǘ ȅƻǳΩǾŜ Ǝƻǘ ǘƻ ŘƻΦ L ǘƘƛƴƪ ǉǳƛǘŜ ǎƛƳǇƭŜ ǘƻ Ŧƛǘ ƛƴΦέ /H01 

CA Interview  

Additionally, CA argued that the benefits outweighed the time requirements. PAMI-

UK allowed staff to include meaningful activities and interactions into routines 

without additional time burden by incorporating the activities and interactions 

alongside physical tasks such as personal care. 

ά¸ƻǳΩǊŜ ƴƻǘ ƎƻƛƴƎ ǘƻ Řƻ ƛǘ ƭƛƪŜ ƘŀƭŦ ŜƛƎƘǘ ƛƴ ǘƘŜ ƳƻǊƴƛƴƎ ǿƘŜƴ ȅƻǳ Ǝƻǘ ŀƭƭ ȅƻǳǊ 

personal care to do and all that. But with PAMI, you can hopefully kind of 

ŎƘŀƴƎŜ ǘƘŀǘ ŀƴŘ ƛƴǘǊƻŘǳŎŜ ƛǘ ŀǎ ȅƻǳΩǊŜ ǿƻǊƪƛƴƎ ǿƛǘƘ ȅƻǳǊ ǊŜǎƛŘŜƴǘΦ ¸ƻǳ Ŏŀƴ 

actually do things during personal care. So, L ǘƘƛƴƪ ǘƘŜǊŜΩǎ ŎŜǊǘŀƛƴƭȅ ǿŀȅǎ ȅƻǳ 

Ŏŀƴ Ŧƛǘ ƛǘ ƛƴ Řŀȅ ǘƻ Řŀȅέ /H02 CD Interview 

 

5.3.4.6.2  Barriers 

Despite finding PAMI-UK easier to implement than other interventions, at times staff 

still found it difficult to implement due to time restraints.  

ά¸ƻǳ ŘƻƴΩǘ ŀƭǿŀȅǎ ƎŜǘ ǘƘŜ ŎƘŀƴŎŜ ǘƻ Řƻ ƛǘ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ Řŀȅέ /H02 CC 

Reflective session 2   

CC sometimes felt her attention was required on other responsibilities leaving no 

time during shifts for PAMI-UK. Additionally, some staff believed PAMI-UK required 

more time and effort compared to other music activities.  

άL ǘƘƛƴƪ ǎƻƳŜǘƛƳŜǎ ǘǊȅƛƴƎ ǘƻ ŦƛƴŘ ǘƘŜ ǊƛƎƘǘ ǘƛƳŜΣ ǎǇŀŎŜΣ ŀǊŜŀ ŀƴŘ ǇŜǊǎƻƴ-centre 

ƛǘΣ ȅƻǳ ƘŀǾŜ ǘƻ ƭƛƪŜ ǿƻǊƪ ƛǘ ƻǳǘΧ ²ƘŜǊŜŀǎ ǘƘŜ /ƘǊƛǎǘmas [music] thing it was 

Ƨǳǎǘ ŀ ŦǊŜŜ ŦƻǊ ŀƭƭέ /H02 CD Reflective session 3 

CD felt PAMI-UK required additional effort and planning compared to other music 

activities that sometimes start spontaneously. CD views were contrasting to those 

who found the intervention naturally and seamlessly fitted into their routine. CD 

suggested that finding the time might not be the barrier it was more an issue of 

finding the right time.  
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άLǘΩǎ Ƨǳǎǘ ŦƛƴŘƛƴƎ ǘƘŜ ǊƛƎƘǘ ǘƛƳŜΣ ƴƻǘ ǘƘŜ ǘƛƳŜΦ /ŀǳǎŜ ǿŜ ŀƭǿŀȅǎ ƘŀǾŜ ǘƛƳŜΦ LǘΩǎ 

finding the right time ǘƻ Řƻ ƛǘΦέ /H02 CD Reflective session 1  

Additionally, although PAMI-UK skills can be incorporated into routines, attending 

training requires additional time, CA, CHлмΩǎ ŘŜǇǳǘȅ ƳŀƴŀƎŜǊΣ ǊŜǇƻǊǘŜŘ ǘƘŜ 

challenges of scheduling training for multiple staff. 

 

Staff mobility between different units and residents resulting in days where the 

participating resident had no PAMI-UK interactions. Staff spent more time on 

different units than usual owing to COVID-19 and unit-specific lockdowns.  Staff 

shortage due to illness led to an increased workload for the remaining staff, reducing 

the already limited time. Additionally, sickness among participating staff led to 

residents experiencing days without PAMI-UK interactions.  Although staff found 

using their phones a facilitator, some care homes had a no phones-on-shift policy, 

restricting staff ability to provide music.  

 

5.3.4.6.3 Long-term Implementation 

During the interviews, all staff responded positively to long-term implementation. CB 

responded before the facilitator even finished the question, as she was so sure of her 

answer.   

ά{ƻǊǊȅΣ LΩƳ ƛƴǘŜǊǊǳǇǘƛƴƎ ȅƻǳ ǘƘŜǊŜ ŀǎ L ƪƴƻǿ ǘƘŀǘΩǎ ŀ ŘŜŦƛƴƛǘŜέ /H01 CB 

Interview  

άL ǘƘƛƴƪ ƛǘΩǎ ƛƳǇƻǊǘŀƴǘΦ L ŘƻƴΩǘ ǘƘƛƴƪ ƛǘ ǎƘƻǳƭŘ ŜǾŜǊ ǎǘƻǇΣ ǿƘŜǘƘŜǊ LΩƳ ƘŜǊŜ ƻǊ 

ƴƻǘΦέ /H01 CB Interview  

The benefits for staff and residents experienced led CA to believe all staff should be 

trained in PAMI-UK and used with all residents. Staff not only recognised PAMI-UKΩǎ 

long-term potential, but many also reported the wish to continue to use PAMI-UK 

post-study, with care homes making adaptations to incorporating PAMI-UK further.  

 

5.3.4.7  Theme 7 {ǘŀŦŦΩǎ Experience of Participating in the Study 

Overall, staff were positive towards the study design and felt that the relationship 

with the researchers ensured the study ran smoothly and they felt comfortable.  

ά.ƻǘƘ ƻŦ ȅƻǳ ǿŜǊŜ ǎƻ ŀǇǇǊƻŀŎƘŀōƭŜ ŀƴŘ ǘƘŀǘ ƻƴ ǘƘŜ ǊŜŦƭŜŎǘƛǾŜ ǎŜǎǎƛƻƴǎ ƛŦ ǿŜ 

did have a problem, I feel like L ŎƻǳƭŘ ƘŀǾŜ ŀǎƪŜŘ ȅƻǳ ŀƴȅǿŀȅΧ ƻr obviously, 
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RF (In-Reach Practitioner). So, L ǿƻǳƭŘƴΩǘ ƘŜǎƛǘŀǘŜ ƛŦ L ǿŀǎƴΩǘ ǎǳǊŜ ƻƴ 

ǎƻƳŜǘƘƛƴƎΦέ /H01 CA Interview 

Over the two months, staff became familiar with the researchers, developing a 

relationship that led to staff feeling comfortable asking questions and expressing 

their experiences openly. The fortnightly sessions ensured staff felt supported 

throughout the study and issues could be solved timely and efficiently. 

 

Staff reported the addition of the In-Reach Practitioner valuable as it gave staff an in-

person contact they could discuss issues with.  

άLǘΩǎ ƴƛŎŜ ǘƻ ǎŜŜ ŀ ǇŜǊǎƻƴΣ ƛǎƴΩǘ ƛǘΚ L ƳŜŀƴΣ ǘƘŜ ǊŜŦƭŜŎǘƛǾŜ ƳŜŜǘƛƴƎǎ ŀƴŘ ǎǘǳŦŦ 

ǿƻǳƭŘ ōŜ ŜƴƻǳƎƘΧ LŦ ȅƻǳ ŎƻǳƭŘƴΩǘ ƎŜǘ ƻǳǘ ǘƘŜǊŜ ŀƴŘ ǎƻƳŜƻƴŜ ŎƻǳƭŘƴΩǘ ŎƻƳŜ 

and do itΧ LǘΩǎ ƻƴƭȅ ǎƻƳŜƻƴŜ ŘǊƻǇǇƛƴƎ ƻŦŦ documentsΧ .ǳǘ ƛǘΩǎ Ƨǳǎǘ ƴƛŎŜ ǘƻ ǎŜŜ 

a peǊǎƻƴΦέ /H02 CD Interview 

Staff appreciated having an in-person contact as it provided a personal approach to 

the study.  

 

Staff found that the requirement to document their experience provided an 

incentive to attempt skills regularly.  Documentation led staff to spending time 

reflecting ƻƴ ǘƘŜ ǎƪƛƭƭǎ ŀƴŘ ǊŜǎƛŘŜƴǘǎΩ ǊŜǎǇƻƴǎŜǎΦ   

ά²Ŝ Ǉǳǘ ǇǊŜǎǎǳǊŜ ƻƴ ƻǳǊǎŜƭǾŜǎΣ ŎŀǳǎŜ ǿŜ ŦŜƭǘ ǘƘŀǘ ǿŜ ƘŀŘ ǘƻ ƘŀǾŜ ǎƻƳŜǘƘƛƴƎ 

to show you. We can talk. I can talk about a million examples but trying to 

write it dƻǿƴ ƛǘΩǎ ŀ ƳŜƴǘŀƭ ōƭƻŎƪΦέ /H02 CD Reflective session 3  

CDΩǎ ǉǳƻǘŜ ƘƛƎƘƭƛƎƘǘǎ ǘƘŀǘ ǊŜƎǳƭŀǊ ƳƻƴƛǘƻǊƛƴƎ ŀƴŘ ŘƻŎǳƳŜƴǘŀǘƛƻƴ ƛƳǇǊƻǾŜŘ 

participants' compliance with the intervention. The use of different documentation 

ensures accessibility; for staff who struggled to write their experience could verbally 

articulate then during reflective sessions. Participants suggested that the diary pages 

could be more suitable by making the boxes larger, due to struggling to write in-

depth descriptions in the small boxes.  

 

CA was a deputy manager who informed the researchers she had regular shifts 

providing caring responsibilities, making her eligible for the study. However, due to 

managerΩǎ sickness and other deputy manager responsibilities, CA could not commit 
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sufficient time to the study resulting in her incorporating PAMI-UK significantly less 

than the other staff. 

 άLǘΩǎ ōŜŜƴ ōǳǎȅΣ ŀƴŘ LΩǾŜ ōŜŜƴ ǎǘǊŜǎǎŜŘ ƻǳǘΦ .ŜŎŀǳǎŜ ƻōǾƛƻǳǎƭȅΣ LΩƳ ǘŀƪƛƴƎ ǇŀǊǘ 

ƛƴ ǘƘƛǎ ǎǘǳŘȅΣ ŀƴŘ L ƘŀǾŜƴΩǘ ōŜŜƴ ƎŜǘǘƛƴƎ ƻƴ ǾŜǊȅ ǿŜƭƭ ǿƛǘƘ ƛǘ ōŜŎŀǳǎŜ ƻŦ Ƴȅ Ƨƻō 

role and that sort of thing. As RF (In-reach Practitioner) was trying to-Χ she 

ǎŀƛŘ ŘƻƴΩǘ ǿƻǊǊȅ ŀōƻǳǘ ƛǘ /A ƛǘΩǎ ŀƭƭΣ ǘƘƛǎ ƛǎ ƛǘ ŀƭƭ ƎƻƻŘ ŦƻǊ ǊŜǎŜŀǊŎƘ ŀƴŘ ǘƘŀǘ ǎƻǊǘ 

of thing. I said well I suppose it would show that probably a deputy manager 

ƛǎƴΩǘ ǉǳƛǘŜ ŦƛǘǘƛƴƎ ŦƻǊ ǘƘƛǎ ǎƻǊǘ ƻŦ ǊŜǎŜŀǊŎƘΦέ /H01 CA Reflective session 3  

CAΩǎ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ǘƘŜ ǎǘǳŘȅ ŘŜƳƻƴǎǘǊŀǘŜǎ the potential to train all care staff 

regardless of their job role. However, in terms of the study, management as 

participants may be unsuitable. Although involving management in the study 

ensured maintained staff motivation and enabled them to organise staff schedules to 

ǿƻǊƪ ǿƛǘƘ ǘƘŜ ǎǘǳŘȅΩǎ ƭƻƎƛǎǘƛŎǎ.  

 

The study set-up consisted of all communications directed to the manager to ensure 

ǎǘŀŦŦΩǎ ǇŜǊǎƻƴŀƭ ŜƳŀƛƭǎ ǿŜǊŜ ƴƻǘ ǊŜǉǳƛǊŜŘΦ IƻǿŜǾŜǊΣ ƘŀǾƛƴƎ ŀ ƎŀǘŜƪŜŜǇŜǊ ŎŀǳǎŜŘ 

some challenges for staff accessing information. CHлнΩǎ ƳŀƴŀƎŜǊ ǿŀǎ ƻƴ ǎƛŎƪ ƭŜŀǾŜ 

for a large proportion of the study resulting in staff not receiving essential 

information and the researchers being unable to schedule study activities.  

άL ƪƴƻǿ ŀƭƭ ǘƘŜ ŜƳŀƛƭǎ ǘƘŀǘ wC όLƴ-Reach Practitioner) she was sending to 

όƳŀƴŀƎŜǊύΦ .ǳǘ ǎƘŜ Ƙŀǎ ōŜŜƴ ƻŦŦ ǎƛŎƪΣ ǎƻ ǎƘŜΩǎ ƴƻǘ ōŜŜƴ ŀōƭŜ ǘƻ ŎƻƳŜ ŀƴŘ 

collect the paǇŜǊǿƻǊƪ ǳƴǘƛƭ ƭŀǎǘ ǿŜŜƪΦέ /H02 CC Interview 

CǳǊǘƘŜǊƳƻǊŜΣ ǘƘŜ ǎǘŀŦŦ ŘƛŘ ƴƻǘ ǊŜŎŜƛǾŜ ǘƘŜ ǘŜŀƳǎΩ ƭƛƴƪǎ ŦǊƻƳ ǘƘŜ ƳŀƴŀƎŜǊ ǳƴǘƛƭ 

immediately before the start time. As a result, staff felt rushed and disorganised. CC 

ǎǳƎƎŜǎǘŜŘ ǎŜƴŘƛƴƎ ǘƘŜ ǘŜŀƳ ƭƛƴƪ ǘƻ ŜŀŎƘ ǇŀǊǘƛŎƛǇŀƴǘΩǎ ŜƳŀƛƭΦ  

 

Although all staff found the reflective sessions helpful, attendance rates were low. 

Only two staff members attended all three reflective sessions.  Some participants 

missed sessions due to forgetting; they suggested sending reminders could improve 

attendance rates.  
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5.4  Discussion  

5.4.1 Key Findings  

Staff demonstrated attempting all PAM-UKI skills and being able to determine which 

ǿŜǊŜ Ƴƻǎǘ ŀǇǇǊƻǇǊƛŀǘŜ ŦƻǊ ǘƘŜƛǊ ǊŜǎƛŘŜƴǘΩǎ ƴŜŜŘǎΦ PAMI-UK improved residentsΩ 

mood, memory, awareness of surroundings, verbal and non-verbal communication, 

and resistance to care behaviour. Whilst staff reported improvements in their mood, 

ability to manage challenging situations, communication, and confidence.  The 

improvements led to the care home atmosphere being happier and more relaxed, 

with staff and residents interacting as equal partners. Task were completed quicker, 

smoother, and were more pleasant for staff and residents. 

 

5.4.2 Staff Learning 

Participants recognised that despite years of caring experience, staff can continue to 

learn new interventions. However, Emilsson (2006) reported that for staff to engage 

in training, they must believe they can continue to learn new skills despite being 

qualified. Additionally, although they used music pre-PAMI-UK, the training provided 

knowledge on using music therapeutically, which is different to music listening. The 

ŎŀǊŜ ǎǘŀŦŦΩǎ ǊŜŦƭŜŎǘƛƻƴ ǊŜƭŀǘŜǎ ǘƻ aŎ5ŜǊƳƻǘǘ Ŝǘ ŀƭΩǎ όнлмуύ ǊŜǎŜŀǊŎƘ ǿƘƛŎƘ ǎǳƎƎŜǎǘŜŘ ŀ 

standardised staff-training tool was required to ensure music interventions, 

particularly music therapy skill-sharing, were implemented successfully and of high 

quality. Despite staff from one care home using PAMI-UK-like skills, such as cueing 

pre-PAMI-UK, they reported learning new ways to adapt their current practices and 

felt the intervention provided recognition of their abilities.  

 

¢ƘŜ ǘǊŀƛƴƛƴƎ ƛƴŎǊŜŀǎŜŘ ǘƘŜ ǎǘŀŦŦΩǎ ŀǿŀǊŜƴŜǎǎ ƻŦ ǘŀƛƭƻǊƛƴƎ ƳǳǎƛŎ ǘƻ ǊŜǎƛŘŜƴǘǎΩ 

preferences or using music from their era. When using appropriate and preferred 

music, staff received a more positive response from residents leading to more 

interactions that are meaningful. Paolantonio et al. (2021) highlighted the 

importance of relevant music for residents in care homes. During their study, 

residents reported being unable to relate to contemporary pop music as it was 

difficult to understand and conveyed meaning poorly.  
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5.4.3 Using PAMI-UK 

From the data collected, it can be inferred that the time and location of using PAMI-

UK varies and relies on exploratory trialling to determine a suitable tailored PAMI-UK 

plan. Even once PAMI-UK has been tailored to a resident, responses may vary daily or 

throughout the day depending on dementia symptoms and external factors.  In other 

communication interventions ǊŜǎƛŘŜƴǘΩǎ responses varied making the interaction 

sometimes unsuccessful. Additionally, it took time before residents accepted the 

intervention (Söderlund et al., 2012). 

 

Some staff felt PAMI-UK was inappropriate to use during illness and end-of-life care. 

Although PAMI-UK has not been researched in end-of-life care, there is extensive 

research highlighting the use of music in palliative and end-of-life care for a range of 

conditions, including dementia (Baroni, 2020; Black & Penrose-Thompson, 2012; 

Graham-Wisener et al., 2018; Tao, 2019; Johnston et al., 2022). As staff did not 

generally use PAMI-UK during resident illness, it is difficult to determine if PAMI-UK 

can be used in these circumstances. Whilst it remains to be seen, one possible 

hypothesis is that techniques that are more active may be unsuitable while residents 

are ill, but other techniques such as attunement and arousal regulation may remain 

beneficial during this period.  

 

5.4.4 Training Delivery 

This study highlights the plausibility of facilitating PAMI-UK training remotely. Staff 

could comprehend and successfully implement skills through online training and 

fortnightly monitoring sessions. Previous research suggests that staff prefer face-to-

face training compared to self-directed studies or online modules (Surr et al., 2019). 

When having to convert PAMI-UK from a face-to-face training tool to a remote one 

owing to COVID-19 the researchers were conscious of these previous findings. They 

opted for live, interactive video conference training to create an environment closest 

to face-to-face whilst adhering to the COVID-19 government guidelines. Staff had a 

positive attitude towards the remote training, although some suggested virtual 
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training creates a different άvibeέ, is less personal, and would prefer in-person 

training if the situation allowed. 

 

PAMI was developed to be flexible, allowing the intervention to be tailored and 

adapted to ensure person-centred care. At the same time, the training required 

structure to ensure the use of high-quality music skills. The original Danish 

researchers explored the paradoxical concept of developing a manual considered 

fixed and inflexible while remaining flexible and adaptable (Anderson-Ingstrup, 

2020). Anderson-Ingstrup (2020) suggested a manual framework that maintains 

sufficient flexibility to allow for tailoring to each individual by guiding staff in using 

and choosing the appropriate elements, while also providing sufficient information 

for successful practical implementation. The UK version aimed to maintain this 

manual framework while also ensuring that staff could sufficiently comprehend and 

utilise the intervention. The outcomes of this study demonstrate the success of this 

approach, as each staff member was able to easily understand the skills and alter the 

intervention to their residents. Despite staff all possessing varying degrees of 

knowledge, skills, and experience, they found the training was accessible and 

targeted to their needs.  

 

The changes to intervention structure were required to ensure that the intervention 

was culturally adapted for the intended stakeholders (UK care staff) in the intended 

setting (UK care homes). The feedback from staff demonstrates the trainings 

usability, suitability, and readability for UK staff suggesting that potentially the 

changing made from the PAMI-DK (Ridder et al, 2023) to PAMI-UK was sufficient. 

Overall, staff reported the manual being easy to use and well formatted, with the 

information readily available and accessible to return to after training.  The 

fortnightly reflective sessions allowed staff to implement the skills into practice and 

receive guidance from the PAMI-UK music therapist on barriers and challenges, 

whilst maintaining motivating and incentivising staff to practise PAMI-UK for later 

discussion. Previous studies also highlight that interactive training elements and 

videos are effective, especially when they allow staff to translate theory into practice 



216 
 

(Surr et al., 2020, 2019; Rapaport et al., 2017). The reflective sessions acted as 

continuous mentoring and supervision, which has been identified as a facilitator for 

successful implementation (Surr et al., 2020; Rapaport et al., 2017).  

 

5.4.5 Barriers and Facilitators to Implementation 

Previous research highlights the challenges of conducting research and implementing 

interventions in care homes due to time, resources, and finance (Surr et al., 2019, 

2020; Luff et al., 2015).  In this study, these challenges have been exacerbated due to 

COVID-19 (Ritchie et al., 2023). 

 

PAMI-UK does not require additional specialist equipment; therefore, it does not 

require additional finances. Staff can use music devices already owned by the care 

homes.  Staff found using music streaming services on mobile devices as the most 

accessible way to access music.  However, the availability of music devices varies 

between care homes. Therefore, a lack of appropriate music devices and staff being 

unable, due to workplace regulations, or unwilling to use their phones could prevent 

successful PAMI-UK implementation and limit the intervention to care homes with 

sufficient finances. This barrier was also discussed in Foster et al. (2021).  

 

Similar to previous care home research (Surr et al., 2019, 2020; Law and Ashworth, 

2023; Groot Kormelinck et al., 2020), despite integrating PAMI-UK into current 

practices, time restrictions were highlighted as a potential barrier.  However, 

because PAMI-UK can be integrated during other carer activities, limited time 

appeared to be less of a barrier in the PAMI-UK study compared to structured non-

integrated interventions (Sung et al., 2011; Batt-Rawden & Srolien, 2019; Garrido et 

al., 2020). Staff and resident sickness were also highlighted as a potential barrier, as 

highlighted in previous research (von der Warth, 2021) especially during the 

pandemic. The study only consisted of a limited number of trained staff; however, 

outside of the study, delivering PAMI-UK as a care-home-wide intervention with all 

staff being trained could reduce some barriers and improve consistency across shifts.  



217 
 

Rapport et al. (2017) suggests that training all staff can promote learning and sustain 

practices. 

 

To conduct this study, management support was vital, with two managers changing 

care home practices, including introducing more music into the care home and 

creating a music section in care plans. Their support ensured staff have sufficient 

time, space, and encouragement to implement the intervention. Similar advantages 

of managerial support are highlighted in other studies (Lawrence et al., 2012,2016; 

Surr et al., 2020). Training multiple staff from the same care home can cause 

scheduling issues, with management struggling to find a suitable time when staff 

ǿŜǊŜ ƻƴ ǎƘƛŦǘ ǿƛǘƘƻǳǘ ǎǘŀŦŦ ǎƘƻǊǘŀƎŜΦ {ƛƳƛƭŀǊ ǘƻ aŜƭƘǳƛǎƘ Ŝǘ ŀƭΦΩǎ όнлмтύ ǎǘǳŘȅ, some 

staff attended reflective sessions and interviews during their days off, notably one 

night carer completed all elements off shift. The expectation of staff completing 

training on their day off can result in reduced motivation and increased drop-out 

rates (Surr et al., 2020). 

 

5.4.6 PAMI-UK in Relation to Current Theory 

PAMI-UK can be considered a form of Integrated Model of Music Care (IMMC), which 

integrates music elements into caring relationships, care tasks, personal care plans, 

and within care communities (Foster et al, 2021). The results suggest that staff 

implemented PAMI-UK into all these care areas. Typically, staff found it beneficial to 

incorporate PAMI-UK into personal care tasks, mealtimes, medication, personal 

transfer, and morning rounds. Staff observed a reduction in agitation, resistance to 

care behaviour, and improvements in mood and communication. MTC (MTC) (Götell 

et al. 2002, 2003a, 2003b, 2009, 2012; Hammar et al. 2011a, 2011b, 2011c 2010), 

another IMMC, explored using music during similar times and reported similar 

results. The difference between the two interventions is MTC consisted of caregivers 

singing while PAMI-UK consisted of various musical skills.  

 

5.4.7 CovidΩǎ Impact on the Study and Implementing PAMI-UK 

The study ran while care homes struggled to manage the COVID-19 pandemic, with 

COVID-19 guidelines restricting activities and interactions. All care homes 



218 
 

experienced a COVID-19 outbreak during the study leading to lockdowns either care-

home-wide or unit-specific. During the study, staff and residents were sometimes 

separated on different units leading to limited interactions until the staff member 

returned. Some resident participants contracted COVID-19, leading to isolation with 

contact limited to essential care. During instances where residents were COVID-19 

positive, it was noted by managerial staff that PAMI-UK could still be incorporated 

into essential care to ensure positive musical interactions continue when contact is 

restricted, ensuring ǊŜǎƛŘŜƴǘǎΩ ǇǎȅŎƘƻƭƻƎƛŎŀƭΣ social, and emotional needs are met. 

PAMI-UK elements consist of using the voice and non-verbal communication, 

therefore, staff faces being visible is essential and this visibility was reduced when 

staff were wearing face masks. To compensate for the masks staff began 

exaggerating their facial features and became more conscious of using body 

language.  

 

Ultimately, staff felt that PAMI-UK provided a positive opportunity during the 

pandemic.  Reduced social interactions, anxiety, and the fear of COVID-19 led to 

many individuals withdrawing from the care home community resulting in 

deterioration in symptoms ό!ƭȊƘŜƛƳŜǊΩǎ {ƻŎƛŜǘȅΣ нлнлΤ DƻǊŘƻƴ Ŝǘ ŀƭΦΣ нлнлΤ 

Velayudhan et al., 2020). However, staff felt that PAMI-UK offered an opportunity to 

improve interactions and slowly reduce social isolation. 

 

5.4.8  Changes to the PAMI-UK Intervention and Study Design 

5.4.8.1 Changes to the Study Design 

This study provided feedback on the manual and studyΩǎ suitability and cultural 

appropriateness, enabling the researchers to make adaptations. Some staff 

experienced research anxiety, resulting in one participant withdrawing. To improve 

ǎǘŀŦŦΩǎ ŀƴȄƛŜǘȅ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊǎ ŘŜǾŜƭƻǇŜŘ ŀ ƻƴŜ-page summary providing more 

information about the facilitators, intervention, and study in a less formal format 

than the participant information sheets (Appendix 13).  The diary entry boxes have 

been increased based on feedback to allow staff to write in-depth descriptions. 

Personal emails were not used to reduce the amount of personal information 
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collected; however, the Teams link and information were not always sent to staff 

from the managers in sufficient time. The use of personal emails will improve the 

ease of attending sessions and improve attendance rates, as staff will receive 

notifications reminding them about sessions. Researchers will also send an email 

reminder the day before scheduled sessions to improve attendance rates.   

 

5.4.8.2 Changes to the PAMI-UK Intervention 

During the reflective sessions, staff discussed other music activities provided in the 

care home, which were seen as separate from PAMI-UK, therefore, taking time away 

from incorporating PAMI-UK skills.  Additionally, staff found it challenging to use 

PAMI-UK with their participating resident while caring for non-participating 

residents. As a result, the researchers included a section in the manual and training 

discussing group music activities and the ability to incorporate PAMI-UK into current, 

pre-existing activities. Information on social interactions between residents was also 

added to the manual to discuss PAMI-UKΩǎ ǇƻǘŜƴǘƛŀƭ ǊƻƭŜ ƛƴ ŦŀŎƛƭƛǘŀǘƛƴƎ ǊŜǎƛŘŜƴǘ-

resident interactions.  

 

Resulting from staff's suggestions, blank pages for notetaking were added to the 

updated manual.  During the reflective sessions, confusion over the different 

elements was discussed. The staff did refer to the manual to improve understanding; 

however, the length can make it challenging to locate the information quickly. A 

recap PAMI-UK sheet was created to allow staff to access essential PAMI-UK 

information quickly (Appendix 17).   

 

Staff referred to the same limited number of PAMI-UK interactions, despite PAMI-UK 

being implemented for eight weeks. The lack of in-person observation made it 

difficult to determine whether staff only used PAMI-UK a handful of times or only 

documented the interactions they felt were worth noting. A reflective session 

prompt sheet was created to enable staff to create detailed written lived experience 

descriptions. Staff were expected to complete one a fortnight, which the researchers 

hoped would increase the number of different interactions discussed. As part of the 



220 
 

prompt sheet, staff set fortnightly goals which the facilitator returned to in the next 

session to see whether goals were met.  The setting of goals aimed to make the 

intervention more person-centred and provide more guidance on practical 

implementation (Appendix 16).  

 

5.4.9 Methodological Difficulties and Limitations   

5.4.9.1 Care Home and Participants Characteristics 

All participating care homes belonged to the ENRICH program, an organisation that 

promotes research in care homes. Therefore, there is a potential sampling bias. The 

care homes were more likely to be interested in academic research and interventions 

resulting in more motivated staff and managers. The high level of managerial support 

demonstrated in the study may have resulted from managers being approached first 

to recruit the care home. Therefore, potentially only care homes where the manager 

was enthusiastic about the intervention and research participated. The recruitment 

method may result in the sample being unrepresentative of the general UK care 

home population. A small sample size and high dropout rate led to only five dyads 

completing the study, with all participants being female and British. Once again, the 

small sample size and participant characteristics does not represent the general 

population of UK residents and care staff.  

 

5.4.9.2 Using the Same Researchers to Facilitate the Intervention, Interviews and 

Complete Data Analysis 

The same two researchers facilitated the training, reflective sessions, interviews, and 

completed data analysis. Using the same two researchers could have led to a 

ΨǊŜǎŜŀǊŎƘŜǊ ŜŦŦŜŎǘΩ ǿƛǘƘ ǇǊŜŎƻƴŎŜǇǘƛƻƴǎ ƛƴŦƭǳŜƴŎƛƴƎ ŜŀŎƘ ǎǘǳŘȅ ǎǘŀƎŜΦ ¢ƘŜ ǘǿƻ 

researchers were aware of their potential preconceptions and used reflective diaries. 

The results were discussed with the study PI, who had limited involvement in the 

ƻǘƘŜǊ ǎǘǳŘȅ ŜƭŜƳŜƴǘǎ ǘƻ ŀƭǎƻ ǊŜŘǳŎŜ ǘƘŜ ŎƘŀƴŎŜ ƻŦ ΨǊŜǎŜŀǊŎƘŜǊ ŜŦŦŜŎǘΩΦ !ŘŘƛǘƛƻƴŀƭƭȅΣ 

using the same researchers for all stages may have led to staff being more open 

about their experience as a relationship had been developed, as highlighted by one 

participant who was anxious to complete the interview. Previous research has also 
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highlighted that the familiarity of the interviewer may outweigh potential researcher 

effect as it could promote more enriched data (Hammar, 2011). 

 

5.4.9.3 Delivering the Study Remotely 

As all elements were completed remotely, the researchers were unable to observe 

staff implementing PAMI-UK. Therefore, it is difficult to determine whether staff 

incorporated PAMI-UK or general music activities in some scenarios. Additionally, 

staff were asked to document PAMI-UK interactions with one resident, however it 

became apparent during the reflective sessions that staff discussed multiple 

residents without distinguishing between them. Therefore, it is difficult to determine 

whether the results presented are from the participating resident. 

 

5.4.10 Future Research 

Using the feedback from staff on the manual and training the researchers discussed 

as a team, changes that were required for the PAMI-UK tools and study design. A 

PAMI-UK manual version 2 was created in preparation for the manual evaluation 

study. The manual evaluation study aimed to explore the cultural appropriateness, 

suitability, usability, and readability of PAMI-UK version 2 taking into consideration 

the results from this study. The manual evaluation stage also planned to begin phase 

four of the cultural adaption framework by beginning to explore the feasibility of 

PAMI-UK and the impact of PAMIUK on staff and residents using quantitative 

outcome measures.  

 

5.4.11  Implications  

This study builds on previous evidence for the benefits of music in care homes for 

residents with dementia. PAMI-UK is a staff-skill sharing music manual that provides 

staff with a range of musical skills traditionally reserved for music therapy, that have 

the potential to benefit residents, staff, and care homes. Due to finances and music 

therapistǎΩ ƭƛƳƛǘŜŘ availability only a selected number of UK care homes employ 

music therapists, therefore, a large proportion of UK care homes fail to benefit from 

obtaining specialist knowledge from music clinicians. There is limited music training 

available to staff and usually provides insufficient supervision to ensure high-quality 
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skills and successful implementation. PAMI-UK has the potential to provide a larger 

proportion of care homes with music training with regular monitoring which can 

improve staff and resident interactions. To our knowledge, PAMI-DK and PAMI-UK 

are the first manuals to provide a standardised manual to promote two-way attuned 

musical interactions in care homes. By incorporating PAMI-UK into current routines 

and tasks, the intervention does not require additional staff time or burden. The 

study demonstrates the plausibility of introducing music interventions into care 

homes despite limited ŎŀǊŜǊΩǎ available time.  

 

5.4.12  Conclusion 

This was a field-testing study to determine the suitability, usability, and readability of 

the PAMI-UK training tool to ensure its appropriateness for the intended setting of 

UK care homes. The study targeted the phase three of the FMAP (Hwang, 2009) and 

Barrer and Castro (2006) frameworks for culturally adapting interventions. Overall, 

staff found the manual and training useful, easy to follow, and suitable for care 

homes, but provided suggestions for making the intervention more suitable for the 

UK. The suggestions made aided the manual development process resulting in a 

PAMI-UK version 2 manual being produced. The PAMI-UK skills were incorporated 

into care staff's daily routines, mainly during care tasks such as personal care, 

medication time, and mealtimes. The staff saw improved residents' mood, notably 

reduced agitation, resistance to care behaviours, and improved communication and 

social engagement. Staff improvements were also observed, including in mood, 

awareness, and attunement with residents. Although the current study highlights 

positive potential benefits of implementing PAMI in UK care homes, this was the first 

study to explore PAMI-UK and PAMI delivered remotely; therefore, more research is 

required to further explore the effectiveness and benefits of PAMI-UK.  
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6. Manual Evaluation Study 
 

6.1   Introduction 

The manual-field testing results (Chapter 5) led to several amendments to the PAMI-

UK manual and training to improve usability, readability, and suitability resulting in 

the development of PAMI-UK resources version 2. A second study was conducted to 

continue to explore the improved PAMI-UK manual to further determine usability 

and appropriateness. Due to the limited research on PAMI, this exploratory study 

was conducted to explore the study design and gain a preliminary understanding of 

PAMI-UK's impact on care home staff and residents. The data collected will 

determine sample sizes, data collection methodology, recruitment and retainment, 

and outcome measures for future studies. This study continues to explore phase 

three of the cultural adaptation frameworks while also beginning to explore phase 

four (described in chapter 3). 

 

6.1.1  Aims 

¶ To investigate the practical implementation of PAMI-UK in UK care homes  

¶ To explore the feasibility, usability, acceptability and readability of the PAMI-

UK manual and training tool within UK care homes  

¶ To investigate PAMI-UKΩǎ ƛƳǇŀŎǘ ƻƴ ǊŜǎƛŘŜƴǘǎΩ ƳǳǎƛŎŀƭ ŜƴƎŀƎŜƳŜƴǘΣ ƳƻƻŘΣ 

social engagement, communication, and quality of life 

¶ To investigate PAMI-UKΩǎ ƛƳǇŀŎǘ ƻƴ ǎǘŀŦŦΩǎ ŘŜƳŜƴǘƛŀ ŎƻƳǇŜǘŜƴŎŜΣ ƳƻƻŘΣ 

stress, burden, and communication 
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6.2  Method 
An overall detailed methodology is presented in Chapter 4, the methodology below 

highlights the methodology specifically for the manual evaluation study.  

 

6.2.1  Study Design 

This was a mixed-method study consisting of repeated quantitative measures and 

qualitative data collection through interviews, session transcripts, diary entries, and 

questionnaires. The quantitative data aimed to collect preliminary data on the 

impact of PAMI-UK on staff and residents and explored the suitability of the outcome 

measures for future studies. The qualitative data aimed to build on the manual field-

testing study to investigate further PAMI-UK's feasibility, usability, suitability, and 

readability to ensure cultural appropriate adaptation. Similar to the field-testing 

study, this study aimed to collect further data on using PAMI-UK in a real-life context 

to gain insight into implementing PAMI-UK in UK care homes. The data collected 

assisted with the final alterations of the PAMI-UK training tool to produce the PAMI-

UK resources version 3. 

 

6.2.2  Setting 

The study ran between March and November 2022. The researchers aimed to recruit 

five care homes in Lincolnshire through the In-Reach pilot scheme who were invited 

to participate by the In-Reach practitioner. The care homes recruited were different 

to the care homes in study 1. All care homes had a CQC score of ΨƎƻƻŘΩ (Chapter 4 

provides more details on the settings.). 

 

6.2.3  Participants 

The study aimed to recruit 25 residents with dementia and 25 care staff before 

pairing them together post-recruitment. The eligibility for both staff and residents 

were the same as the manual field-testing study (See 5.2.3 Participants in Chapter 5 

for the eligibility criteria).  
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6.2.4  Intervention 

All staff participants were trained in the PAMI-UK interventions using the PAMI-UK 

resources version 2, which contained the adaptations recommended in the field-

testing study (Intervention adaptations available in Chapter 5). Staff were required to 

attend a 3-hour group interactive webinar, which could be completed in one or two 

sessions. After the initial training, staff were expected to incorporate the skills 

regularly and consistently into their daily routines for 18 weeks. Staff attended 

around eight fortnightly 40-minute reflective sessions with other participating 

colleagues to reflect on their practices. The number of reflective sessions were 

selected based on previous feedback and the researcher predicted eight sessions 

would provide staff with sufficient time to explore all the PAMI-UK skills, gain 

sufficient supervision from the music therapist, and begin tailoring PAMI-UK to their 

specific resident (more information on the intervention is available in Chapters 3 and 

4.) 
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6.2.5  Procedure 

 
Figure 6.1 A flow diagram presenting the procedure for staff participants in the manual 

evaluation study  

 

Figure 6.1 presents the study procedure for the manual evaluation study for staff 

participants. The study ran for 20 weeks, with PAMI-UK being implemented for 18 

weeks.  

 

Step 1 

Recruiting care homes, staff, and residents remained the same as in the field-testing 

study including care homes being recruited through the In-Reach scheme. Initially 

care homes were invited to join the study by RF. Managers from participating care 

homes were asked to introduce the study to their staff and residents who could 

express their interest to RF.  For residents who lacked capacity, a consultee was 
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appointed. (Chapter 4 provides more information on recruitment and consent). Once 

consented, care staff and residents were paired into dyads. 

 

Step 2 & 3 

At the beginning of the study, staff received a paper PAMI-UK manual version 2, care 

staff and resident demographic questionnaires, a diary entry form, a dementia-

friendly demographic questionnaire, and the DSRS (Clarke & Ewbank, 1996). Staff 

also received the baseline questionnaires, including the Music in Dementia 

Assessment Scale (MiDAS) (McDermott, 2014), Sense of Competence in Dementia 

Scale (SCIDS) (Schepers et al., 2012), QUALIDEM (Ettema et al, 2007) and Modified 

Nursing Care Assessment Scale (M-NCAS) (Kleinman et al, 2004), to complete before 

the training, minus the MiDAS, which was completed during the training. An 

additional eight MiDAS and eight reflective prompt sheets were included in the pack, 

which staff required for each reflective session. Care home managers completed a 

care home demographic questionnaire. Staff were asked to provide a personal email, 

which was used to access the Teams links. At the end of the training webinar, staff 

completed the first MiDAS.  

 

Step 4, 5, 6  

After the training, staff implemented PAMI-UK, deciding when to use the skills at 

their discretion based on their ǊŜǎƛŘŜƴǘΩǎ needs. Staff were expected to use the skills 

regularly and were asked to document their experience using the diary forms. Staff 

attended online fortnightly reflective sessions delivered by a music therapist. 

Reminder emails were sent to the care home and participants the day before a 

session. During the fortnight, staff were asked to consider one PAMI-UK interaction 

and write a lived experience description on the reflective prompt sheet. During the 

sessions, the facilitator explored the interactions with staff in detail. At the beginning 

of the session, the facilitators monitored the study procedure, including monitoring 

reports of distress and participants willingness to continue participation. At the end 

of the sessions, staff were asked to document at least one goal for the coming 

fortnight on the reflective prompt sheets and to complete the next MiDAS time-



228 
 

point. Staff were expected to complete eight reflective sessions. If a reflective 

session had not been booked in, the researchers sent periodic emails encouraging 

staff to book their next reflective session. Staff were informed they could either 

complete the reflective sessions as a group or independently depending on the 

convenience of the care home. BS facilitated the reflective sessions up to mid-

September 2022 when she went on maternity leave. The remaining sessions were 

planned to be facilitated by BW or OM. When BW facilitated the session, she was 

supported by OM, a music therapist, if any questions or concerns arise that required 

a music therapistΩǎ expertise. Only one reflective session was attended after BS left. 

 

Step 8, 9 & 10  

After 18 weeks, staff were invited to an online post-interview facilitated by BW. The 

post-intervention version of the outcome measures were sent, along with a post-

intervention experience questionnaire to be completed by residents with sufficient 

communication ability. Care homes and staff members received a participation 

certificate and a summary of the study results. 

 

6.2.6 Ethics 

Some amendments were made based on the manual field-testing results, which 

required ethical approval. Some of the amendments included giving the In-Reach 

Practitioner more responsibilities as she was able to attend the care homes more, 

created a one-page study summary to reduce anxiety, asking for staffΩǎ personal 

emails rather than the care homeΩs email and changes to the recruitment numbers 

due to high dropout rates in the field-testing study. The amendments received 

ethical approval from the London - Harrow Research Ethics Committee in March 

2022 (REC reference-21/LO/0283). (Chapter 4 provides more details on ethics.) 
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6.2.7 Data Collection Methods  

Qualitative Data 

6.2.7.1  Diary Entries 

Staff were asked to complete the diary form to document each PAMI-UK interaction. 

The diary entries provided data on the frequency of use to determine whether there 

was an optimal amount of time for using PAMI-UK and to explore the care staff's 

usage behaviour. 

 

6.2.7.2  Residents Experience Questionnaire 

The residents' experience questionnaire explores the resident's experience of PAMI-

UK. As residents' dementia severity varied, the researchers were aware that not all 

residents could complete the questionnaire. Staff were informed to assist their 

resident with the questionnaire if residents could communicate their experience 

sufficiently.  (More details available in Chapter 4) 

 

6.2.7.3  Reflective Session Transcripts 

The reflective sessions were informal and guided by the staff's experience and needs. 

Data collected consisted of issues with PAMI-UK, lived experience descriptions, and 

implementation of PAMI-UK. After the first session, which was used as a catch-up, 

the following three sessions focused on one of the PAMI-UK core elements. The 

reflective prompt sheets guided the remaining sessions. 

 

6.2.7.4 Reflective Prompt Sheets 

Staff were asked to complete one reflective prompt sheet a fortnight, documenting a 

lived experience description for one interaction. The lived experience description 

aimed to describe one interaction in-depth exploring the components of the 

interaction and the ǊŜǎƛŘŜƴǘΩǎ reaction. The lived experience descriptions and goals 

on the sheet were used as a data collection method to explore the types of 

ƛƴǘŜǊŀŎǘƛƻƴǎ ƻŎŎǳǊǊƛƴƎ ŀƴŘ ǊŜǎƛŘŜƴǘǎΩ ǊŜǎǇƻƴǎŜǎΦ ¢ƘŜ Ǝƻŀƭǎ set were compared with 

later reflective session to determine if goals were achieved. The goal aimed to tailor 

the intervention to residents making it more person-centred. 
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6.2.7.5  Staff Interviews 

Each staff member completed a semi-structured 30-minute post- intervention 

interview online. BW facilitated the interviews by following a topic guide. 

(More information on the qualitative data collection is available in Chapter 4) 

 

Quantitative Data Collection 

6.2.7.6  Resident's Music Engagement 

A modified MiDAS (McDermott et al., 2015) measured residents' music engagement. 

Typically, it is proxy-reported, completed by care staff and the music therapist before 

the start of music therapy and again post-session to examine changes during the 

session. In the PAMI-UK study, the MiDAS was still proxy-reported. However, it was 

completed only by care staff at nine time points at fortnightly intervals, first in the 

training and then at each reflective session. The measure uses Visual Analogue Scales 

(VAS) without anchor points, consisting of a 100mm line. Staff are asked to rate the 

individual based on their current stage of dementia; therefore, highest means the 

optimal level that the individual can achieve at that stage of their life. As the 

individual's dementia progresses, their optimal level will likely change. The MiDAS 

consists of five VAS: Interest, Response, Imitation, Involvement and Enjoyment, a 

checklist question on major reactions, and a comments question. Each scale is 

manually measured using a ruler to generate the score.  MiDAS has a total maximum 

ǎŎƻǊŜ ƻŦ рллΣ ǿƛǘƘ ŜŀŎƘ ±!{Ω ƳŀȄƛƳǳƳ ǎŎƻǊŜ ōŜƛƴƎ мллΦ The measure was selected 

as it collects observational data on music engagement using proxy-reporting 

methods, making it suitable for moderate to advance dementia participants. Studies 

investigating the psychometric properties of MiDAS reported high internal 

consistency, acceptable test-retest, acceptable concurrent validity, and high 

construct validity (McDermott et al., 2014a). 

 

6.2.7.7  Resident's Quality of Life 

 QUALIDEM is a dementia-specific proxy-rating scale measuring the quality of life of 

individuals with dementia (Ettema et al., 2007). The scale has been designed to be 

suitable to use with participants in care homes. The QUALIDEM was completed pre- 

and post-intervention with 18 weeks between time points. The multidimensional 
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scale contains 37 items, using a four-point scoring from 0-3, across nine 

homogeneous subscales. The subscale scores are calculated by adding the item 

scores. The higher the subscale score, the better quality of life on that domain. An 

overall score can be calculated, but the author advises against this. 

 

QUALIDEM was selected because it measures emotional and social domains, the care 

relationship, and coping with the nursing home environment, a domain not 

investigated in other scares. QUALIDEM has moderate inter-rater reliability, 

moderate internal structure, and high convergent, discriminate, and concurrent 

validity (Ettema et al., 2007; Arons et al., 2018). 

 

6.2.7.8  Staff Dementia Competence  

SCIDS investigates staff dementia competence and its relation to care behaviour and 

the resident's quality of life (Schepers et al., 2012). SCIDS is a professional caregiver's 

self-report measure comprising of 17 items using a four-point scale, categorised into 

four subscales: professionalism, sustaining personhood, building relationships and 

care challenges. Overall scores range from 17-68, with a higher score indicating a 

higher sense of competence. The measure was completed before and after PAMI-UK. 

The SCIDS has been reported to have good internal consistency and substantial or 

moderate test-retest reliability.  

 

6.2.7.9  Staff Burden 

M-NCAS measured staff burden pre- and post-PAMI-UK. The M-NCAS measures 

behaviour, staff's perception of the meaningfulness of residents' lives and residents' 

gratefulness for care. The M-NCAS was adapted from the Nursing Care Assessment 

Scale to include more items to provide a greater comprehension of staff burden 

(Kleinman et al., 2004). The M-NCAS is a self-reporting staff measure consisting of 32 

items. Each item had two domains; one explores the occurrence and intensity of 

behaviours, and the other explores the staff's difficulty coping with the behaviour. 

Each domain is scored on a four-point Likert scale. A lower score on both domains 

indicates a lower staff burden. The M-NCAS has been reported to have 

excellent/good internal consistency, reliability, and moderate construct validity.   



232 
 

6.2.7.10 Returning of Documents 

After the challenges of obtaining completed documents in the manual field testing it 

was decided that the In-Reach Practitioner would attend the care homes regularly to 

collect completed study documents. During each reflective session staff were 

reminded to complete the measures for that specific time point. At the end of the 

interview staff were asked to complete all final documents and ensure they were 

available at the care home for RF to collect. RF contacted each care home after the 

end of the study to organise a convenient time to collect the remaining study 

documents. RF sent periodic emails to each care home enquiring about the return of 

the study documents. RF attended the care home regularly to obtain any completed 

study documents. Once collected, RF returned completed documents to the research 

team via post. The researchers regularly monitored the returning of documents 

providing each care home with a list of missing documents. The first care home 

completed the study in mid-September 2022 and the last care home completed the 

study in early-November 2022. The research team attempted to obtain returned 

documents until March 2023. 

  

6.2.8  Analysis 

6.2.8.1 Quantitative Data  

The demographic, DSRS, MiDAS, SCIDS, QUALIDEM and M-NACS data were imported 

into SPSS statistics (IBM Corp, 2021), where means and SDs were generated. The 

researchers planned to use multiple imputations to deal with missing data. Multiple 

imputations were selected to deal with missingness as it computes multiple plausible 

values, reducing the likelihood of bias by accounting for the uncertainty of the 

missing data (Sterne et al., 2009). If individuals were missing more than 50% of data 

on a single outcome measure, they would be excluded from the analysis. Initially, 

LƛǘǘƭŜΩǎ (1988) missing completely at random test would be conducted to determine 

whether data was missing completely at random, if it was, multiple imputation could 

be used. Missing completely at random assumes that the missingness is independent 

of the observed and unobserved data (Mack et al., 2018). Multiple imputations 

would not be used for MiDAS, as the score is the individual's optimal level at that 

particular stage of dementia therefore each individual optimal level would be 
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different. Instead, the mean of the other items at that time point would be used to 

deal with missing data.    

 

The researchers planned to conduct a paired t-test for the SCIDS, QUALIDEM and M-

NCAS, to investigate the change in means pre- and post-PAMI-UK. Before conducting 

the t-tests, the data would be tested to assess the parametric assumptions, including 

testing for normal distribution. If the data did not meet the assumptions, a Wilcoxon 

signed-rank test would be conducted. The researchers planned to conduct a 

repeated ANOVA for the nine MiDAS time points. Before conducting the ANOVA, 

assumption tests would be conducted. A Friedman's test would be conducted if the 

data was not normally distributed. Post hoc tests would be conducted if the ANOVA 

reported a significant change between time points.  

 

Due to the small return rate of the questionnaires and high levels of missing data, 

the researchers consulted with a statistician, and it was determined that multiple 

imputations and intended statistics could not be conducted on the data set. Instead, 

the median imputation was used to deal with missing data. If questionnaires were 

missing more than 50% of the data, the individuals were excluded from the analysis. 

The mean for each questionnaire for all participants was conducted for pre- and 

post-PAMI-UK, and the researchers explored the changes in means. Wilcoxon signed-

rank tests and Friedman tests were conducted to gain a greater understanding of 

outcomes that future research may want to investigate with a larger sample size. 

Non-parametric tests were used as the sample size was too small to validate the 

normal distribution.  

 

6.2.8.2 Qualitative Data  

The audio recordings from the reflective sessions and interviews were transcribed 

using the University of Nottingham Automatic Transcribing service before being 

reviewed by BW for accuracy. A second reviewer (BS) up to the point of her 

maternity leave reviewed transcripts; BW only reviewed the remaining transcripts.  

The finalised transcripts were imported into NVIVO. The diary entries, reflective 

session transcripts, interviews, residents' experience questionnaires, and reflective 



234 
 

prompt sheets were analysed using thematic analysis (More information on the 

qualitative analysis in Chapter 4). BW generated the codes and considered themes 

representing the data. The transcripts were then reviewed by OM and considerer in 

relation to the themes generated by BW. BW and OM discussed the themes, refined, 

and renamed themes to represent the data appropriately. Each staff member is 

reported as C and a letter and residents are reported as R and the corresponding 

letter as their carer. 

 

When the resident experience questionnaires were returned, it seemed they 

reported the ǎǘŀŦŦΩǎ ŜȄǇŜǊƛŜƴŎŜ ƴƻǘ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ŜȄǇŜǊƛŜƴŎŜΦ Therefore, the resident 

experience questionnaires were removed from the results. 
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6.3  Results  

The researchers recruited four of the five care homes initially planned between April 

2022- July 2022, with 39 out of 45 (86.6%) participants recruited. Twenty staff 

members and 19 residents created 19 dyads. In Care Home 3, one staff member 

dropped out before the training and was replaced by a different staff member; the 

resident remained the same. Ten dyads (52.6%) remained in the study for the entire 

duration. Staff dropout reasons included resigning from their job, inability to commit 

the required time, and personal circumstances. Three staff members did not attend 

training and were considered to have dropped out when they did not respond to 

contact. Only two of the seven staff members who dropped out after the training 

returned the baseline measures. The residents whose staff members dropped out 

were withdrawn. Four further staff members were considered a loss to follow up as 

they failed to return their post-intervention questionnaires. One of the four staff 

members also did not return their baseline measures.  

 

Across the care homes, 17 of the 31 (54.8%) reflective sessions were attended. One 

care home had only seven sessions due to the scheduling of training. Reasons for 

missing sessions included annual leave, staff sickness, COVID-19, CQC inspection, 

care home emergencies, shift patterns, residentǎΩ days out, and broken internet. 

Care Home 2Ωǎ ǎǘŀŦŦ ǿŜǊŜ ǘƘŜ ƻƴƭȅ ǇŀǊǘƛŎƛǇŀƴǘǎ ǘƻ ŎƻƳǇƭŜǘŜ ŀƭƭ ǊŜǉǳƛǊŜŘ ǊŜŦƭŜŎǘƛǾŜ 

sessions. Table 6.1 presents dropout rates and attendance rates. 
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Table 6.1  Staff participant numbers, dropout rates and reflective session attendance 

Care Home 
code 

Participant 
number 
(dropout rates) 

Training 
attendance 
number 

Number of reflective 
sessions attended 

Care Home 1 
(CH01) 

5 (2) 5 4 (50%) 

Care Home 2 
(CH02)  

5 (3) 4 7 (only 7 sessions fitted into 
the 18 weeks) (100%) 

Care Home 3 
(CH03) 

8 (3) 7 3 (only first reflective 
session attended by all 
staff) (37.5%)  

Care Home 4 
(CH04) 

2 (2) 1 4 (dropped out after 5 
sessions) 

 

 

6.3.1 Care Home and Participations Demographic Characteristics  

Care home characteristics (Table 6.2) were only returned for three care homes. All 

three homes were classed as residential, with one specialising in dementia care. Two 

care homes were privately owned, while the third was charity owned. 

 

Table 6.2 care home demographics, including the number of residents and staff: resident 
ratio 

Care Home code Number of residents Staff: resident ratio 

CH01   

CH02 60 1:4 

CH03 43 1:7 

CH04 24 1:6 am or 1:8 pm 

 

Nine of the 17 staff members who completed the training returned their staff 

demographic questionnaire (Table 6.3). Eight staff members were female, and one 

(5.9%) male aged between 22 and 65. Eight staff members had the nationality of 

either British or English and one had a German nationality. Time employed at the 

participating care home ranged from six months to 15 years. Time spent in dementia 

care overall ranged from eight months to 15 years. Some staff had only worked at 

the participating care home, while others had worked in multiple homes.  
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Table 6.3 Staff member demographic characteristics including age, years at participating 
care home and years in dementia care 

 N Mean SD 

Age  9 46.22 14.42 

Years at the 
care home 

9 3.28 4.48 

Years in 
Dementia care  

9 5.96 4.38 

 

Demographic questionnaires were returned for nine of the 16 (56.2%) residents 

whose staff attended the training (Table 6.4). One participant did not report the time 

living at the care home or fully complete the DSRS scale. From the data returned, 

eight participants were female, and one male aged between 61-96. Eight participants 

were British or English, and one was Belgian. Time living in the care home ranged 

from six months to three years. Participants had moderate to severe dementia based 

on the DSRS (19-51).  

 

Table 6.4 Resident characteristics including age, years at the care home and total score on 
the Dementia Severity Rating Scale.  

 N Mean SD 

Age 9 83.78 13.07 

Years at the care 
home 

8 1.61 .89 

DSRS  8 38.63 5.37 
 

6.3.2 Data Analysis of Diary Entries and Reflective Session Prompts  

6.3.2.1 Results From the Reflective Prompt Sheets  

Ten participants returned reflective prompts, although the number of prompts 

completed varied. Some interactions had been discussed in the reflective sessions, 

while others were new. The sheets documented both positive and negative 

outcomes. When negative outcomes occurred, staff were not discouraged by the 

result; instead, many documented plans to attempt the interaction again.  

 

The reflective prompts reiterate the resident outcomes presented in the reflective 

sessions and interviews but also document new outcomes. Staff reported PAMI-UK 
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improving residents' decision-making with them being able to choose what music 

they wanted which in turn increased music engagement. The reflective sessions 

documented improvements in food consumption at mealtimes; however, the prompt 

sheet additionally reported the improvement in positive weight gain owing to 

increased food consumption. Staff became more conscious of their interaction 

elements, resulting in more time spent interacting meaningfully. They learnt to allow 

interactions to develop naturally, which were directed by the residents even if this 

resulted in moving away from PAMI-UK. Accepting PAMI-UK took time, with 

residents slowly reacting more positively to skills as the study progressed. 

 

The Connecting element was a prominent skill documented, with staff interacting 

through physical touch, eye contact and dancing. When observing the prompt sheets 

in consecutive order, development in skills and relationships was apparent. Staff 

used a combination of PAM-UKI skills within the same interaction.  

 

During the reflective sessions, some participants reported little to no resident 

engagement and reactions. However, their prompt sheets demonstrated a range of 

interactions where the resident was engaged and responding. These reactions were 

subtler than other resident outcomes, which may be why staff did not report them. 

 

Staff who missed reflective sessions continued to complete the prompt sheets 

allowing the research team to monitor progress. Despite the limited supervision, the 

staff who only attended one reflective session demonstrated their understanding 

and ability to incorporate PAMI-UK. When reviewing the prompt sheet aims in the 

context of the other prompt sheets and reflective sessions, the aims can be observed 

being explored in subsequent weeks. 

 

PAMI-UK goals set by staff included: 

¶ Demonstrate to other staff the PAMI-UK skills suitable for a particular 

resident so they can be used will the staff members on annual leave. 
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¶ Spend time interacting with a resident before starting a task. 

¶ Use framing to wake residents in the morning. 

¶ Encourage the resident to engage in group activities. 

¶ Encourage interactions between residents. 

 

6.3.2.2 Results From the Diary Entries  

Four diary entries were returned, with two participants documenting 12 entries and 

one documenting nine entries over the 18 weeks. The fourth participant 

documented 11 entries but only remained in the study for five weeks. It is difficult to 

determine whether staff documented all PAMI-UK interactions that occurred. As the 

diary entries were not documented as intended, frequency and descriptive statistics 

were not conducted. The diary entries demonstrated the same interactions to the 

reflective sessions, prompt sheets and interviews. 

 

Staff documented using 'Balancing' and 'Connecting' prominently; however, other 

PAMI-UK skills were used. Noticeable changes in residents during PAMI-UK 

interactions compared to Pre-PAMI-UK was observed, including residents being 

calmer and more content when listening to music, which continued into the rest of 

the residents' day. Some staff developed residents' personalised playlists containing 

appropriate music for arousal regulation which could be used for anxiety or 

agitation. When using music to cue, residents created associations between the 

music and task, orientated residents, reducing confusion and anxiety. Staff and 

residents displayed using music and non-verbal communication to connect, resulting 

in increased smiling and laughter. CN and RN at CH04 used mirroring to aid 

ƛƴǘŜǊŀŎǘƛƻƴǎΣ /b ƻōǎŜǊǾŜŘ wbΩǎ ōŜƘŀǾƛƻǳǊǎ ŀƴŘ ƳƛǊǊƻǊŜŘ ǘƘŜƳ ǘƻ ŀƭǘŜǊ ǘƘŜ 

interactions to their ability. Residents displayed increased verbal communication, 

although this generally consisted of single words. 

 

6.3.3 Quantitative Analysis  

There was no significant difference between staff who dropped out and those that 

remained in the study in age (U=3.50, P=.15), time at the care home (U=13.0, p=.30), 
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the number of residents in the care home (U=7.50, P=1.0), SCIDS total (U=9.0, P=.52), 

M-NCAS behaviour occurrence total (U=9.0, p=1.0), M-NCAS staff coping score 

(U=8.0, p=.51) or M-NCAS pre-stress levels (U=3.50, p=.65). There was a significant 

difference in the total time in dementia care (U=17.0, p=.04) with the dropout group 

having a mean of 10.33 years (SD = пΦмсύ ŎƻƳǇŀǊŜŘ ǘƻ ǘƘŜ ǊŜƳŀƛƴ ƎǊƻǳǇΩǎ ƳŜŀƴ ƻŦ 

3.78 years (SD = 2.56). Although there was no significant difference between most of 

the variables, only 5 staff members who dropped out returned their documents and 

an additional 5 dropped out but did not return their documents. There could be a 

difference between withdrawals who returned their documents and those that did 

not. 

 

There was no significant difference between withdrawn resident whose documents 

were returned and those that remained in the study in age (U=7.0, P=1.0), Number 

of residents in the care home (U=10.0, p=.51), time at the care home (U=3.0, p=.83), 

DSRS score (U=7.0, p=.74), Pre- QUALIDEM total (U= 4.0, p=.50) and Pre- MiDAS total 

(U=9.0, p=.32). Additionally, there was no difference in those that withdrew and 

those that remained on the pre-QUALIDEM subscales or pre-MiDAS subscales.  

 

6.3.3.1 SCIDS 

Eleven staff members returned at least one SCIDS questionnaire. Ten participants 

returned their pre-SCIDS questionnaire.  Two of the ten had missing data, with one 

participant missing one question (5.88%), and the other six questions (35.29%). 

Seven participants returned their post-SCIDS questionnaire.  Two of the seven had 

missing data, with one participant missing two questions (11.76%), and the other five 

questions (29.41%). Six out of the 11 staff members returned both the pre-and post-

SCIDS.   From the six participants, only one questionnaire was missing data, with five 

questions missing (29.41%). There was no significant difference in the pre-SCIDS 

score between those that only completed the pre-questionnaire and those that 

completed both pre- and post-questionnaires. 
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The mean SCIDS score pre-PAMI-UK was 57.50 (SD- 3.33) and 60.50 (SD 4.72) post-

PAMI-UK, an improvement in scores from pre- to post-. A Wilcoxon signed-rank test 

indicated a significant difference in the median score between the pre-SCIDS total 

score (59.0) and Post score (62.0) Z=20.0, P=.04.  

 

6.3.3.2 M-NCAS 

Ten staff members returned at least one M-NCAS questionnaire. Nine participants 

returned their pre-M-NCAS. Two questionnaires were each missing one behaviour 

occurrence question (0.31%). Seven pre-questionnaires were missing staff coping 

questions, with 59 questions missing ranging from missing one (0.31%) question to 

30 questions (93.75%). The questionnaire missing 93.75% was not included in the 

final analysis. Three participants did not complete the two stress level 

questionnaires.  Seven participants returned their post-M-NCAS questionnaire. Two 

questionnaires were missing staff coping data, each missing one question (0.31%). 

One participant missed one behaviour occurrence question (0.31%).  

 

Six of the ten participants completed both the pre-and post-M-NCAS, of which five 

questionnaires were missing data. Twenty-two staff coping level questions were 

missing across the pre-questionnaires. Two people were missing one question 

(3.13%), one person was missing two questions (6.25%), one person was missing 

three questions (9.38%), and one participant was missing 15 questions (46.88%). 

Three participants missed the two stress level questions. Two participants each 

missed one question (3.13%) from the post-questionnaire.  

 

The mean M-NCAS behaviour occurrence score pre-PAMI-UK was 65.83 (SD- 11.79) 

and post-PAMI-UK 65 (SD- 7.87). The mean score difference from pre to post was .83 

(SD-9.22). The mean M-NCAS staff coping score pre-PAMI-UK was 60.33 (SD-22.64) 

and 58.17 (SD- 17.03) post-PAMI-UK. The mean score difference from pre to post 

was -2.33 (SD-11.02). A Wilcoxon signed-rank test indicated no significant difference 

in the Behaviour occurrence medians pre- (68.5) and post-PAMI-UK (64.50) Z=4.0, 



242 
 

P=7.15. There was no significant difference between the Staff coping scores medians 

for pre (63.0) and post (66.5) Z=9.0, P=.686. 

 

Three participants answered both the stress question Pre-PAMI-UK, with two 

participants reported not feeling stressed pre-PAMI-UK, whilst one reported feeling 

stressed. The three staff members had a mean stress score of 3.67 (SD- 1.53). All 

participants answered the post stress question, three individuals reported feeling 

stressed, and three individuals reported not feeling stressed. The mean stress score 

was 2.33 (SD- 1.03). For the three staff that completed both the pre and post stress 

questions, there was a mean score difference from pre to post of -2.33 (SD.58).  

 

6.3.3.3 QUALIDEM 

Nine staff members returned at least one QUALIDEM questionnaire for their 

resident, with all returning their pre-questionnaire. One of the pre-questionnaires 

had been returned blank. Of the remaining questionnaires, 28 questions were 

missing from six questionnaires. The number of missing data ranged from one 

question (2.5%) to 16 questions (40%). Seven participants returned their post-

questionnaire. From the post-questionnaires, two were missing data, with one 

missing five (12.5%) questions and the other 2 (3%) questions. Six participants 

returned both their pre- and post-questionnaires. Out of the individuals who 

returned both questionnaires, four pre-questionnaires were missing data from two 

individuals, with one missing one question (2.5%), one missing two questions (3%), 

one missing six questions (15%) and one missing 16 questions (40%).   

 

The mean QUALIDEM total score pre-PAMI-UK was 81.33 (SD-11.72), and post-PAMI-

UK was 78.67 (SD-14.40).  The mean care relationship score pre-PAMI-UK was 15.67 

(SD-2.34), and the mean post-PAMI-UK was 16.67 (SD-3.56).  The positive affect 

mean score was 14.17 (SD- 2.04) pre-PAMI-UK and 14.67 (SD-2.73) post-PAMI-UK. 

The Pre-PAMI-UK negative affect mean score was 5.83 (SD-1.72) and 5.33 (SD-1.21) 

post-PAMI-UK. The mean restless tense behaviour score pre-PAMI-UK was 4.17 (SD-

2.14) and 10.33 (2.50) post-PAMI-UK. All ǇŀǊǘƛŎƛǇŀƴǘǎΩ restless tense behaviour scores 
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increased from pre to post, with the score increasing between three and seven 

points, suggesting that staff perceived residents as having more restless tense 

behaviour post-PAMI-UK. Positive self-image had a mean score of 7.33 (SD-1.86) pre-

PAMI-UK and 5.33 (SD-1.37) post-PAMI-UK. Pre-PAMI-UK ǊŜǎƛŘŜƴǘǎΩ mean social 

relation score was 10.67 (SD- 1.21), which changed to a mean of 8.83 (SD-1.33) post-

PAMI-UK. The pre-PAMI-UK social isolation mean was 6.17 (SD-1.94), which changed 

to a mean of 5.17 (SD-2.32) post-PAMI-UK. The feeling at home mean pre-PAMI-UK 

10.0 (SD- 1.67), and post-PAMI-UK it was 8.67 (SD- 1.86). Having something-to-do 

had a mean score of .67 (SD-.52) pre-PAMI-UK and .67 (1.21) post-PAMI-UK. 

 

A Wilcoxon signed-rank test indicated a significant difference between the pre-

QUALIDEM restless tense behaviour median score (5.0) and post median score (10.0) 

Z=21.0, P=.03. There was no difference for any of the other QUALIDEM subscales 

(Table 6.5) 
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Table 6.5 The QUALIDEM Wilcoxon signed-rank test. The table presents the median score for 
each subscale for pre- and post-questionnaires, the Z score, and the P value. *Significant P 
values 

Subscale Median Pre-
PAMI-UK 

Median 
Post-PAMI-
UK 

Z score P value 

Care 
relationship 

15.5 18.0 16.0 .24 

Positive 
affect 
subscale  

14.5 15.5 10.0 .50 

Negative 
affect 

5.5 5.33 11.0 .33 

Restless 
tense 
behaviour 

5.0 10.0 21.0 .03* 

Positive self-
image 

8.0 5.5 1.5 .10 

Social 
relation 

6.5 9.0 .00 .07 

Social 
Isolation 

6.5 4.0 .00 .18 

Feeling at 
home 

10.0 9.0 16.5 .21 

Having 
something 
to do 

1.0 .00 9.0 .74 

 

6.3.3.4 MiDAS 

Nine participants returned at least two MiDAS sheets, but the majority completed 

four or more. One participant returned all their MiDAS questionnaires uncompleted. 

Only one participant had a VAS question missing data, with them missing two 

questions.  Twenty-six major reaction questions were missing data across the nine 

participants. Five participants returned all eight MiDAS. There was no significant 

difference between the scores at the different time-point for any of the MiDAS 

subscales or overall total. (Table 6.6).   
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Table 6.6  Friedman test scores for each MiDAS subscale and total MiDAS score at the 8 time-
points 

MiDAS subscale Chi-Square P Value 

Interest  11.18 .19 

Response 5.0 .76 

Initiation 10.14 .26 

Involvement 9.42 .31 

Enjoyment 6.55 .59 

Total 9.70 .28 
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6.3.4 Qualitative Analysis 

Eight themes and 20 subthemes emerged from the thematic analysis (Table 6.7).  

 

Table 6.7 themes and subthemes generated from the reflective session and interview 

Overarching theme Subthemes 

1. Staff identified PAMI-UK skills 
and key components  

¶ Staff demonstrating using PAMI-
UK skills  

¶ Principles & mechanisms 

¶ When to use PAMI-UK 

2.  wŜǎƛŘŜƴǘǎΩ ōŜƘŀǾƛƻǳǊ ŎƘŀƴƎŜǎ ŀǎ 
a result of PAMI-UK 
 

 

3. Staff benefits and behaviour 
changes  
 

¶ Staff benefits  

¶ Increased awareness 

4.  Increased interactions and 
forms of expression 

¶ Interactions  

¶ Forms of expression  

¶ Relationships 
 

5. PAMI-UKΩǎ ƛƳǇŀŎǘ ƻƴ ǘƘŜ ŎŀǊŜ 
home, including non-
participating residents and staff 
 
 

¶ Non-participant residents  

¶ Other staff 

¶ Care home atmosphere and 
changes to practice 

6. PAMI-UK interactions at resulted 
in unexpected of negative 
responses  
 
 

7. Staff views on PAMI-UK and 
intervention components 
 

 

 

 

¶ {ǘŀŦŦΩǎ ǾƛŜǿǎ ƻƴ ǘƘŜ Ƴŀƴǳŀƭ 

¶ {ǘŀŦŦΩǎ ǾƛŜǿ ƻƴ ǘƘŜ ƛƴǘŜǊŀŎǘƛǾŜ 
webinar  

¶ {ǘŀŦŦΩǎ ǾƛŜǿǎ ƻƴ ǘƘŜ ǊŜŦƭŜŎǘƛǾŜ 
session 

¶ Learning abilities  

¶ The online format 
 

8. Implementation of PAMI-UK 
within a care setting 

¶ Barriers 

¶ Facilitators  

¶ Implementation  

¶ Practical consideration 
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6.3.4.1 Theme 1 Staff Identified PAMI-UK Skills and Key Components 

6.3.4.1.1 Staff Demonstrating Using PAMI-UK Skills 

All staff demonstrated exploring the different PAMI-UK skills and were able to 

determine which skills were appropriate for long-term implementation with their 

ǊŜǎƛŘŜƴǘ ōŀǎŜŘ ƻƴ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ǊŜŀŎǘƛƻƴǎΦ {ǘŀŦŦ ǎƘƻǿŜŘ ƎƻƻŘ ŎƻƳǇǊŜƘŜƴǎƛƻƴ ōȅ 

being able to adapt the skills to fit with different residents or scenarios. 

 

PAMI-UK Element 1: The Voice 

Staff developed a greater awareness of their voice, with them becoming more aware 

of how parameters such as tone and volume could influence residents' interactions. 

Making minor changes could catch a resident's attention or prevent agitation 

depending on their residents' mood and arousal states. 

"It depends on the tone of voice, how you use it to get them motivated a bit 

more. Like with RA she's already quite up there with her mood so sometimes 

you need to be a bit more calmer, a bit more relaxed and other times you 

need to raise the tone of voice a bit, so she understands that you are there." 

CH01 CA Reflective session 1   

The quote highlights links between The Voice and Balancing; sometimes, staff 

needed to employ either a calming or energetic tone to decrease or increase arousal, 

respectively. 

 

Although the staff had good communication skills pre-PAMI-UK; the training made 

them more conscious, enabling them to adjust when their skills slipped due to stress 

or tiredness. 

"I talked to them calmly all the time already anyway. But do you know when 

you're really tired and like you don't realise your tone of voice, I listen more to 

that."- CH01 CC interview 

 

PAMI-UK Element 2: Framing  

For many, cueing became a natural morning addition to wake residents and orient 

them to personal care. 
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"We have used it to say wake her up, or so I'll do it sort of while I'm taking her 

through personal care. So, we will sing some sort of songs that she knows that 

we hope she can join in, and sometimes it's just trying to keep her calm and 

allowing personal care" CH01 CA reflective session 1  

CA discovered that morning cueing helped orientate, reducing the chances of high 

arousal, resulting in improved task efficiency with RA becoming more cooperative. By 

the end of the training, RA developed associations with both songs or visual cues for 

several tasks. 

" We get our big green meds trolley out at teatime, and she will come and 

ǎǘŀƴŘ ŀǘ ǘƘŜ ǎƛŘŜ ƻŦ ƳŜΧ ǎƘŜ ƪŜŜǇǎ ǇƻƪƛƴƎ ƳŜ ŀǎ ƳǳŎƘ ǘƻ ǎŀȅ ŎƻƳŜ ƻƴ ǿƘŜǊŜ 

ƳƛƴŜΧ ǎƻ ǎƘŜ ƛǎ ƎŜǘǘƛƴƎ ǘƛƳŜ ƻǊƛŜƴǘŀǘŜŘΣ ŎŜǊǘŀƛƴ ǘƘƛƴƎǎ ŀǊŜ triggering her" 

CH01 CA reflective session 4  

 Although PAMI-UK does not explicitly train staff in using visual cues, since starting 

PAMI-UK CA had noticed RA becoming orientated to times with her creating both 

visual and ƳǳǎƛŎŀƭ ŎǳŜǎ ƭŜŀŘƛƴƎ ǘƻ ǊŜŘǳŎŜŘ .t{5Ωǎ ŀƴŘ ƛƴŎǊŜŀǎŜŘ ŀǿŀǊŜƴŜǎǎΦ CH also 

used music to orientate residents to the time of day, although she reported using 

songs that associated with the tasks such as άaƻǊƴƛƴƎ Ƙŀǎ ōǊƻƪŜƴέ ό/ло /I 

interview) during morning care. 

 

All staff members developed an increased awareness of the sound environment, but 

the ability to make changes varied between care homes, scenarios, and times of day. 

In CH01, there was a correlation between the success of PAMI-UK and residents' 

bedroom location. 

"RO's room is towards the end of the corridor, where it's quiet and so does RA. 

Whereas RDΣ ǘƘŜǊŜϥǎ ŀ ƭƻǘ ƎƻƛƴƎ ƻƴΧ ǎƻ ǎƻǊǘ ƻŦ ǘƘŜ ƻƴŜǎ ǘƘŀǘ ǎŜŜƳ ǘƻ ŀƎŀƛƴ 

benefit more on the quieter ends of the corridor in their rooms, so they can't 

hear all the sounds going on" CH01 CA reflective session 

Staff observed that residents benefiting the most from PAMI-UK were situated in 

quieter areas, they suggested that a poorer sound environment could have adversely 

affected the implementation of the other PAMI-UK skills. Few changes could be 

made due to the necessity of daily cleaning; instead, staff began scheduling 

meaningful musical activities in the afternoon when the sound environment 

improved.  
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Staff became aware of their behaviours, a factor they could control, that negatively 

contributed to the sound environment. 

"I'm a lot more quieter like putting the cutlery away, cause that annoys me 

ǿƘŜƴ ǇŜƻǇƭŜ ŀǊŜ ƭƻǳŘ ǿƛǘƘ ƛǘΦ .ǳǘΧ L ŘƛŘƴϥǘ ǊŜŀƭƛǎŜ L ǿŀǎ ōŜƛƴƎ ƭƻǳŘ ǿƛǘƘ ƛǘϦ 

CH01 CC Interview       

 

PAMI-UK Element 3: Balancing 

Balancing was incorporated frequently into routines, often alongside other PAMI-UK 

skills and was used as either a preventative or reactive method. Incorporating 

Balancing techniques during stressful and agitation-inducing situations such as 

personal care was considered beneficial. 

"We have a nearly blind, nearly deaf resident who obviously, when you touch 

them, they thrash out. When a carer was taking this resident for a shower, 

she just asked me to assist... And I asked her if she would mind if I tried 

t!aLΧΦ !ǎ ǎƻƻƴ ŀǎ ǎƘŜ ǘƻǳŎƘŜŘ ǘƘŜ ŎƭƻǘƘŜǎΣ ǘƘŜ ŀǊƳǎ ŀǊŜ ƻǳǘΧ {ƻΣ L Ƨǳǎǘ 

started very very gently singing her name in her ear. And it calmed, but 

nothing that you would really think was special. Well, this lady was a 

missionary. So, I started singingΧ 'All things bright and beautiful' ǘƻ ƘŜǊΧ Lǘ 

was like she'd been hypnotised. She sat there. she didn't move. She didn't 

trash. We did the whole procedureΧ and I just kept singing to her all the time. 

She was completely relaxed." CH03 CI reflective session 

CI initially gained the ǊŜǎƛŘŜƴǘΩǎ attention by using her name and a gentle voice, 

making the identity of the carer known creating security and predictability. Singing a 

meaningful song that matched the ǊŜǎƛŘŜƴǘΩǎ ŀǊƻǳǎŀƭ ƭŜǾŜƭ ǊŜŘǳŎŜŘ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ 

anxiety enabling the staff to complete personal care.   

 

For one resident, using over-ear headphones blocked external stimuli preventing 

overstimulation and high arousal. 

"They've realised that when they take her anywhere. If they take her to A&E, 

they take her there with her earphones on in the hospitalΧ and that helped." 

CH01 CA Reflective session 1 

Playing CA's balancing playlist through headphones enabled her to maintain a 

balanced arousal in agitation-induced situations both inside and outside the care 

home. 
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Staff used the Balancing skill Grounding prior to a resident interaction to centre 

themselves removing stress, anxiety, and frustration. 

"Was using PAMI for myself also to relax myselfΧ you've been through a lot 

during the day, and I was just planning. I was just doing my reports... So, I 

decided to play the music I like... I didn't play music for them. I was playing it 

for me just to cool myself down." CH03 CE Reflective session 4 

CE regularly mentioned experiencing stress, PAMI-UK helped her recognise high 

stress levels and aided with maintaining a balanced arousal state. The additional 

energy and time required for PAMI-UK interactions resulted in staff needing the right 

frame of mind and arousal state otherwise, it could negatively influence the 

interaction. 

"You know singing is from the- the mind and from the spiritΧ the way she 

ǎƘƻǳǘŜŘΣ ΨƘŜƭǇΩΣ ȅƻǳ ƎŜǘ ŀƎƛǘŀǘŜŘ yourself. You get annoyed yourself, so the 

ƳǳǎƛŎ Ŏŀƴƴƻǘ Ŧƭƻǿ ƴŀǘǳǊŀƭƭȅΧ L ǘƘƛƴƪ L ƘŀǾŜ ǘƻ ŎŀƭƳ ƳȅǎŜƭŦ ŘƻǿƴΦ L ƘŀǾŜ ǘƘŀǘ 

at the back of my mind" CH02 CE Reflective session 4  

For staff to work effectively to improve residents' behaviours and well-being, they 

first need to work on their well-being.  

 

PAMI-UK Element 4: Connecting 

Staff connected with non-verbal residents through non-verbal communication and 

music.  

"I've not really tried it with this particular resident, but since the meeting and 

this particular resident, they don't normally communicate much. But they sort 

of held their hand, and they started singing the song to me about being a 

ƭƻǾŜƭȅ ƭŀŘȅΧ ǘƘŜƛǊ ǿƛŦŜ ŎŀƳŜ ƛƴΦ !ƴŘ ǘƘŜƴ ƘŜ ǎŀƴƎ ŀ ǎƻƴƎ ǘƻ ƘŜǊ ŀǎ ǿŜƭƭΦ !ƴŘ 

I've never seen him do that." CH02 CP Reflective session 1   

Despite the resident rarely communicating verbally, he used the song to express 

himself. However, at the time, CP had not attempted PAMI-UK with the resident.  

 

Staff reported that interactions with participating staff resulted in less agitation and 

more cooperation in task compared to non-participating staff. 

"He's okay with me. Then when I am entering his room, I say 'good morning. 

How are you darling? Are you alright?' Then he said, 'Yeah, I'm alright'Χ It's 

okay but sometimes he is very aggressive 'uh get out from room- Ƴȅ ǊƻƻƳϥΧ 
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Then I am entering that room he said 'ohhh sorry sorry sorry it's you. I'm sorry 

I thought any other one is coming to my room'" CH02 CG Reflective session 4  

The resident may have been less agitated and more apologetic for his behaviour with 

CG as she took the time to connect with him before performing care tasks. CI also 

connected with RI personally before attempting care tasks.  

"You've gotta connect with him, you've got 'hello, should we go upstairs and 

see if we can find your favourite CDsΦϥΧ tǳǘ ǘƘŀǘ ƻƴ ƛƴ ǘƘŜ ōŜŘǊƻƻƳΣ ƎŜǘ Ƙƛǎ 

hands have a little bit of a dance and then get down to the practicalities and 

then he's more settled" CH03 RI Interview. 

By connecting first, RI had a more balanced arousal state and was more cooperative 

during personal care. 

 

Both CA and CE demonstrated using Validation and Holding during the study. 
"I've tried to find ways to instead of just sort of- I think a lot of people say 

have a cup of tea and biscuits rather than try and sort of get them to interact 

or trying to calm them down if they're anxious." CH01 CA Interview  

CA acknowledged the residents' anxiety and distress as a potential form of 

communication when other communications are impaired. Rather than low-effort 

solutions, giving residents time and space to work through their emotions reduced 

agitation and anxiety more effectively. When considering the reasoning behind 

'problematic behaviours, ' she used PAMI-UK to communicate and comfort residents.  

Ϧ{ƻƳŜ ǇŜƻǇƭŜ ǘƘŀǘ Ƨǳǎǘ ǘƘƛƴƪΧ ƛǘϥǎ ōŜƘŀǾƛƻǳǊŀƭΦ ²ƘƛƭŜ ƻǘƘŜǊ ǇŜƻǇƭŜ ǘƘƛƴƪ ƛǘϥǎ ŀ 

crying out for help. While I personally think it's a crying out for help, there's 

something going on that she doesn't understand, and she can't communicate 

to you." CH01 CA Reflective session 1  

RA was experiencing distress and uncertainty at the beginning of the study, with staff 

unable to determine the cause. Some staff interpreted the resident's behaviour as 

purely behavioural, with no intention behind the act; however, CA interpreted it as a 

form of communication when RA was scared and confused. 

 

CE regularly discussed a resident who constantly shouted 'help' irrespective of staff 

assistance. During one interaction, CE dedicated time to sit with the resident to 

comfort her and acknowledge that her emotions were valid.  
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"There is this resident that is always shouting 'Help, Help, Help' So that day I 

just thought, can we just do somethingΧ ŀƴŘ ǎƻ L ǎŀƴƎ ǘƘƛǎ ǎƻƴƎ ǿƛǘƘ ƘŜǊΧ 

ϥ[Ŝŀƴ ƻƴ ƳŜ ǿƘŜƴ ȅƻǳ ŀǊŜ ƴƻǘ ǎǘǊƻƴƎΣ Lϥƭƭ ōŜ ȅƻǳǊ ŦǊƛŜƴŘϥΧ {ƻΣ L ǿŀǎ ǎƛƴƎƛƴƎ ŦƻǊ 

ƘŜǊΧ ¢ƘŜƴ ƭŀǘŜǊ she... put her head on my shoulder. Then she started crying. 

So, I told her 'ΧΦ I'm not singing for you to cry I'm singing for you to know that 

yes, we are here to help you. So, what do you want' and then she got 

emotional. She- she started telling me what she could not remember." CH02 

CE reflective session 5 

CE reported that no previous strategies had effectively reduced the resident's 

distress and anxiety. However, when singing to express that she was present and 

acknowledged the resident's emotions, the resident could express herself, reducing 

her distress.  

 

Staff developed an increased awareness and ability to interact and respond to 

ǊŜǎƛŘŜƴǘǎΩ emotions, demonstrating attunement.  

Ϧ{ƘŜ ǘŀƭƪǎ ŎƻƴǎǘŀƴǘƭȅΣ ǎƘŜ ǾŜǊȅ ǾƻŎŀƭΦ Lǘϥǎ ƴƻǘƘƛƴƎ ǘƘŀǘ ƳŀƪŜǎ ŀƴȅ ǎŜƴǎŜΧ ¸ƻǳ 

really got to pick up on how she says certain things to gauge what she's 

 getting at sort of after a while " CH01 CD Interview  

RD had limited sensical verbal language. Instead, CS interpreted her tone to 

determine her needs. CD highlighted that attunement required time to learn about 

the resident and to develop a connection.  

 

6.3.4.1.2  Principles and Mechanisms of PAMI-UK 

Staff identified fundamental PAMI-UK principles and mechanisms that correlated to 

the principles defined during the manual development stage (Figure 6.2).   
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Figure 6.2 Principles identified by care staff, which correlate to the principle defined during 
the manual development stage. 

 

Each resident had different needs and impairments, which influenced the 

implementation of PAMI-UK; therefore, the most appropriate skills varied between 

residents. Some differences resulted from the individual's dementia, while others 

from arose individuality between people. A significant proportion of the study 

involved staff experimenting with skills to develop a tailored personalised plan. 

" I've tried some of the different methods with RC and some of them have 

worked, some haven't, but that's just because that's her dementia" CH01 CC 

Interview  

Staff were confident experimenting with skills before selecting the most appropriate 

ones to continue using. PAMI-UK enabled staff to learn new information about 

residents by being exploratory.  

"I've been finding out myself because RC's husband does spend a lot of time 

with RC, but he didn't knowΧ she liked, Frank Sinatra until I told hiƳΧ I put it 

on one day on the off chance and they were sat on the balcony, and I was sat 

singing to her" CH02 CC Reflective session 1  

CC and other staff members discovered that residents' music preferences can differ 

from those suggested by their families. Some families could not provide a preferred 

music list; the exploratory nature of PAMI-UK allowed staff to experiment with 

different music. 

"With RDΧ ŀōƻǳǘ ŀ ŦŜǿ ǘƛƳŜǎ ǘƘƛǎ ǿŜŜƪ Ƨǳǎǘ ǎŀǘ ǿƛǘƘ Ƴȅ ǇƘƻƴŜ ŀƴŘ ƎƻƴŜ 

through various music"- CH01 CD reflective session 1 
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The staff reported that the intervention requires them to be exploratory to be able 

alter the skills used in response to the current moment and residents' responses.  

ά!ƭǘƘƻǳƎƘ L ƘŀŘ ǘƘŜ ƳŀƴǳŀƭΣ L ŘƛŘƴϥǘ ǳǎŜ ƛǘ ŀ ƭƻǘΦ L Ƨǳǎǘ ǿŜƴǘ ǿƛǘƘ where we 

were in the- in the moment because I think if I was forever going right will this 

work am I doing this and I have got the manual." CH03 CH Interview 

CH highlighted both the need for exploration but also the trial-and-error nature of 

PAMI-UK. Staff needed to attempt different skills to determine which were the most 

appropriate for their resident. The learning process was continuous, with staff 

regularly making adaptations. 

" It doesn't take much to distract her, so it was like keeping her- keeping her 

engaged. And it was finding out slowly what worked and what didn't work" 

CH01 CD interview 

CD struggled to gain and maintain RD's attention; therefore, it required trial-and-

error until he discovered skills that captured her attention. Once staff discovered 

suitable PAMI-UK skills, determining factors influencing outcomes was also a trial-

and-error. 

 

Staff recognised that ǊŜǎƛŘŜƴǘǎΩ personalities and preferences pre-diagnosis can also 

influence PAMI-UK, with the residents having different music preferences similar to 

themselves.  

"I think also it depends on the resident because some residents like- like us, 

don't particularly like music in the morning. You know it's a bit like us as 

ƛƴŘƛǾƛŘǳŀƭǎΧ Lǘϥǎ Ƨǳǎǘ ŀ ōƛǘ ƻŦ ǇŜǊǎƻƴŀƭ ŎƘƻƛŎŜϦ /H03 CJ Reflective session 3  

CJ acknowledged the person has preferences irrespective of their dementia. To 

ensure PAMI-UK remained person-centred, staff continuously assessed residents' 

reactions and engagementΣ ŀŘŀǇǘƛƴƎ ŀǇǇǊƻǇǊƛŀǘŜƭȅ ŀǎ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ŘŜƳŜƴǘƛŀ 

progressed. 

 

Staff were more consciously aware of the different staff-resident interactions 

enabling them to recognise potential opportunities for more meaningful interactions. 

Staff felt they needed to άcapture the momentέ rather than preplanning interaction, 

especially for less responsive or vocal residents. 
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"There wasn't a massive reaction, but when there was, it was golden because, 

as I say she wasn't- she not generally reactive or ς or overly verbal resident. " 

CH03 CH Interview  

RH displayed little engagement in interactions; therefore, when CH recognised small 

moments for interactions, she was proactive in using the opportunity to connect.  

 

Staff were extremely busy during their shift; therefore, capturing available moments 

to interact and develop relationships was vital. 

"It not possible just to say we're going to do it with this because so little time 

in the big scheme of things. it's like those moments are really precious 

because that person has connected with you; you've connected with that 

person. And so, it's again, it's building that relationship on the journey" CH03 

CJ Reflective session 3  

Staff recognised that although some interactions are short, they are still important as 

that residents has chosen to connect with them and cumulatively improve their 

relationship.  

 

Staff acknowledged the individuality of individuals and therefore concluded that an 

unsuccessful attempt at a skill did not necessarily indicate a failure of PAMI-UK but 

rather suggested that the skill was not well-suited for the specific resident. 

Ϧ¢Ƙŀǘ ŘƛŘƴϥǘ ǊŜŀƭƭȅ ǿƻǊƪΧΣ ōǳǘ ŀƎŀƛƴ ǘƘŀǘϥǎ Ƨǳǎǘ- that's purely individual. I can- 

I can see how it would work." CH01 CD Interview  

 

6.3.4.1.3  When to Use PAMI-UK 

PAMI-UK is designed to be flexible in its delivery, with staff encouraged to use the 

intervention in relation to residents' needs. However, some patterns arose of 

potential beneficial periods to implement PAMI-UK. 

 

Incorporating Cueing or Balancing into personal care reduced agitation and increased 

awareness and resident cooperation. Finishing a nursery rhyme diverted one 

resident's concentration away from the task and her resistance towards 

concentrating on the song, which allowed staff to complete the task. 

"she's very contrary, whatever you say... Why would I do that for you?... So, 

we started singing 'Mary, Mary, quite contrary, how does your garden grow' 

and she actually finished it for us. So now every time she gets a bit agitated 
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ƭƛƪŜ ǘƘŀǘΣ ǘƘŀǘϥǎ ǿƘŀǘ ǿŜ ŘƻΣ ŀƴŘ ǎƘŜ ŦƛƴƛǎƘŜǎ ǘƘŜ ŀŎǘǳŀƭ ƴǳǊǎŜǊȅ ǊƘȅƳŜǎΧ {ƘŜ 

does what you ask her to do, but- but there's no like verbal from her. Well, 

because obviously, she's concentrating on finishing the nursery rhyme rather 

than why would I do this?" CH03 CK Reflective session 3 

Using PAMI-UK during personal care made completing tasks quicker, smoother, and 

less stressful.  For some dyads, personal care was the only time the resident 

accepted music; therefore, these interactions became a time when music was used 

to connect and help the task go smoothly. 

"When L ǎƛǘ ǿƛǘƘ ƘƛƳΣ ŀƴŘ LϥƳ ƎƛǾƛƴƎ ƘƛƳ ǇŜǊǎƻƴŀƭ ŎŀǊŜΧ If suddenly he 

recognises the song, he'll sing along to that. But if I try to engage him in 

ǎƛƴƎƛƴƎ Ƨǳǎǘ ƛƴ ƎŜƴŜǊŀƭΣ ƘŜ ŘƻŜǎƴϥǘΧ IŜ ŘƛŘƴϥǘ ǿŀƴǘ ƳŜ ǘƻ Řƻ Ƙƛǎ ƴŀƛƭǎΣ ōǳǘ ƻƴŎŜ 

we started, you know, humming and singing and doing all of that, he was 

distracted by the music, so he was then able to relax." CH03 CH Interview  

For both RK and CH music during personal care distracted them providing an 

opportunity for staff to complete the task.  

 

Mealtimes were highlighted as a valuable time to incorporate PAMI-UK to support 

residents. In CH01, turning the television off and playing music instead, cued 

residents to the time. As the study progressed, residents of varying dementia 

severity would stand up at the cue. During mealtimes, music was played to remove 

distractions, making it easier for residents to focus on their food. 

"They focus more with music than they do with the telly. They tend to eat 

better with music." CH01 CA Interview 

The television created a sensory overload making it challenging to focus, by removing 

the television and introducing music improved focus resulting in improved food 

consumption and independent eating.  

"RA seems to have got her appetite a bit better and- and is eating far better 

now. Whether it is the singing sort of 'food glorious food' to her or whether 

ƛǘϥǎ Ƨǳǎǘ ΨŎŀǳǎŜ ǎƘŜϥǎ Ƨǳǎǘ Ǝƻǘ ƘŜǊ ŀǇǇŜǘƛǘŜ ōŀŎƪϦ /H01 CA Reflective session 4  

CA could not confirm if the improvements resulted from singing food-related songs, 

but she was happy to continue if there was a chance that the songs were beneficial.  
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Some residents' dementia progressed during the study, moving them onto end-of-

life care. The connecting element became vital to bring comfort and reiterate the 

importance of the residents. 

"He was not able to talk any more. But when I entered, and he feel my 

ǇǊŜǎŜƴŎŜΧ L Ƨǳǎǘ ǎŀƴƎ ǘƘŜ ǎƻƴƎ ǘƻ ƳŀƪŜ ƘƛƳ ƪƴƻǿ ǘƘŀǘΣ ȅŜǎ ǿŜ ƭƻǾŜ ƘƛƳΣ ŀƴŘ 

he will forever be in our hearts. Then he looked at me, and I-I-I-I connected 

with the emotion we- I know we are both- have that connection at that 

moment." CH02 CE Interview  

The interactions created comfort, for both the resident and staff member, with CR 

expressing that he was loved and not alone. Although RE was unable to 

communicate verbally, the interaction was not observed as one-sided. They 

connected through non-verbal communication, such as eye contact. When using 

PAMI-UK in end-of-life care, staff felt a sense of happiness for being able to make 

small positive changes to their final days, ensuring the resident was not alone. 

 

Using music during personal transfers was observed to reduce agitation and increase 

cooperation.  

Ϧ9ǾŜƴ ǎƛƴƎƛƴƎ ƭƛƪŜ ΨŦƻƭƭƻǿ ǘƘŜ ȅŜƭƭƻǿ ōǊƛŎƪ ǊƻŀŘΩ ŀƴŘ ǎƻǊǘ ƻŦ ǎƘŜ ǎƻǊǘ ƻŦ ǇŀŎŜǎ 

more, jigs sort of thing" CH01 CA Reflective session 

Using the same song created security and predictability by orientating residents to 

the next step. Additionally, an upbeat song gave residents more energy to complete 

the task. One participant was described as "flowing down the corridor" (CH02 CH 

reflective session 1).  

 

 Staff reported that music helped one individual ǿƛǘƘ tŀǊƪƛƴǎƻƴΩǎ ŘƛǎŜŀǎŜ to walk at a 

more natural pace by aligning their movement to the beat. Pre-PAMI-UK staff used a 

123 waltz beat which seemed to work. However, there were more consistent results 

when the PAMI-UK music therapist suggested a 1234 pattern because it encouraged 

a more natural walking response. 

Ϧ{ƻ L ŀƳ ƴƻǿ ƭƛƪŜ Ψ¦Ǉ мн опΩ ƛƴǎǘŜŀŘ ƻŦ Ψмно мноΩΧ It makes him smile and 

ǘƘŜƴ ƘŜ ǎǘŀǊǘǎ ŎƻǳƴǘƛƴƎ Ψмн опΩ ǎƻ ǘƘŀǘ ōŜŜƴ ƘŜƭǇŦǳƭϦ /H03 CK Interview 
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6.3.4.2  Theme 2 Residents' Behaviour Changes Resulting From PAMI-UK 

Staff reported residents "Enjoying life a little bit more" (CH01 CA Interview) due to 

PAMI-UK. Residents displayed a change in mood with an increase in happiness, 

calmness and enjoyment observed through increased smiling, laughter, and playing.  

         "Literally everybody is happy" CH01 CA Reflective session 2  

         "Brightened their day a little bit when it happened" CH03 CK interview  

 

w/Ωǎ husband noticed the change in her mood, leading to the resident being more 

like her old self.   

"When she first came here, RCΩǎ ƘǳǎōŀƴŘ ǿŀǎ ŀ ƭƛǘǘƭŜ ōƛǘ ǎŎŀǊŜŘΦ IŜ ǿŀǎ 

scared to put her here and kind- ƪƛƴŘ ƻŦ ǳǇǎŜǘǘƛƴƎΧΦ ƳŜ ŀƴŘ RC dancing on 

that and it really made him happy like he's- she's more of her old self" CH01 

CC Interview 

PAMI-UK has reduced some of RC's BPSDs, making her personality more apparent. 

Her husband was initially concerned about her entering care; however, since seeing 

staff use PAMI-UK and the benefits, he was happier. 

 

wIΩǎ ability to recognise people improved throughout the study. 
" Probably me just reading into it, started to recognise me if I went in- in the 

ǎŜƴǎŜ ƻŦ hƘƘ ΨŎŀǳǎŜ LϥŘ Ǉǳǘ ǘƘŜ ƳǳǎƛŎ ƻƴΣ ŀƴŘ ǿŜϥŘ- we'd sway and sing along. 

So, she did sort of acknowledge that it was me, if you like, with more smiling 

and things" CH03 CH Interview  

RH began recognising CH more, leading to increased reactions and happiness when 

they were around. 

 

Extreme stiffness and tension during personal care were common due to residents' 

anxiety and agitation, making tasks more challenging.  

"She's normally very calm, very placid, and she hasn't got mobility of her 

ƭŜƎǎΧΦ hƴŜ ƳƻǊƴƛƴƎ ǎƘŜ ǿŀǎ ŎƘŀǘǘƛƴƎ ǘƻ ƘŜǊ ǎǘǳŦŦŜŘ ŎŀǘΣ ŀƴŘ ǎƘŜ ǿŀǎ ƎŜǘǘƛƴƎ 

quite agitated, it was like, 'I'm going to thrash youΩ Χ ŀƴŘ ǎƘŜ ǿŀǎ ǾŜǊȅ ǘŜƴǎŜ 

ƛƴ ƘŜǊ ōƻŘȅΦ {ƻΣ L Ƨǳǎǘ Ǉǳǘ ƻƴ ǎƻƳŜ 9ƭǾƛǎ tǊŜǎƭŜȅ ƳǳǎƛŎΧ ŀƴŘ L Ƨǳǎǘ ǎǘŀǊǘŜŘ 

swaying and humming and that kind of thing. The next thing I know, she's 

ƧƻƛƴƛƴƎ ƛƴΣ ǎƛƴƎƛƴƎ ǘƘŜ ǎƻƴƎΧ ƘŜǊ ǿƘƻƭŜ ōƻŘȅ ǊŜƭŀȄŜŘ ǎƻ ǘƘŀǘ ǿŜ ǿŜǊŜ ŀōƭŜ ǘƻ 

actually do personal care" CH03 CK reflective session 3  
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Staff encouraged residents to engage with the music before starting the task to 

reduce agitation and tension, making the task easier and more pleasant for both 

parties. 

 

Across the care homes, staff reported an increase in residents' participation in both 

interactions and activities. Residents who were generally isolated or uninterested in 

care home activities engaged with the music. 

"I asked if they both wanted to join in, and they both declined, and so I 

continued with the activity, but I put music on in the background, and as she 

walked past where we was doing it, she noticed the music that was on and 

saw everyone reaction to that and it kind of encouraged them joining in with 

the others. And I could see what kind of genre of music she liked." CH01 CB 

Reflective session 1  

The introduction of music caught the residents' attention, who previously declined 

participation in the activity leading to them joining in. The interaction enabled CB to 

discover the residents' music preferences which she could use to increase 

participation in the future.  

 

Levels of engagement varied based on dementia severity, but overall, residents 

engaged more and spent less time sleeping or experiencing apathy. 

"The getting the resident to engage... it doesn't have to be all singing and 

dancing, just tapping on, tapping a tune on the- on the side and then you 

know joining in that oh we have a gentleman who walked around whistling all 

the time now or clicking, and that's his way of you know making a tune, and 

we were playing name that tune earlier" CH03 CK Interview.  

Staff consciously worked to discover the most appropriate and successful interaction 

techniques based on residents' different abilities. CK recognised when residents 

attempted to interact and responded appropriately, ensuring the slightest cues were 

recognised and interactions were maintained. 

 

6.3.4.3 Theme 3 Staff Benefits and Behaviour Change 

6.3.4.3.1  Staff Benefits 

The training provided CE with confidence and more self-belief to use the skills that 

she felt she possessed. 
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"PAMI brings out the confidence in me. Yeah, it brought out what is in me" 
CH02 CE Interview 

 Additionally, the intervention increased the staff's confidence in their role by 

providing additional skills to manage challenging situations.  

 

PAMI-UK reduced staff stress by providing them with the skills to acknowledge and 

manage it. 

"You know this job sometime- It's very, very sometimes you yourself you get 

agitated but the training at least it is a good training it shows me how to be 

calm and stuff like that" CH02 CE Interview 

Having the skills to reflect on the situation and her emotions allowed CE to reset 

before interacting with residents, reducing her stress, and preventing it potentially 

negatively impact residents. Overall, staff reported feeling calmer and happier during 

their workday. 

"The staff actually feel a bit calmer with it all in that respect" CH03 CK 

reflective sessions  

 

Staff efforts of incorporating PAMI-UK, was acknowledged by both management and 

CQC inspectors. 

" It's making us to stand out among our other colleagues" CH02 CE Interview.  

ά[ŀǎǘ ǿŜŜƪΣ ǘƘŜ /v/ ŎŀƳŜ ƛƴ ǘƘŜǊŜΣ ǘƘŜȅ ŀƭǎƻ ƘŀǇǇȅ ǘƘŀǘ ŀƭƭ ǊŜǎƛŘŜƴǘǎ ŀǊŜ 

dancing with us. Uh dancing and playing with us and singing with us." CH02 

CG Reflective session 2  

The PAMI-UK training made the staff stand out from non-participating staff. In CH02, 

the staff's effort resulted in them being appointed temporary activity coordinators 

when the previous coordinator resigned. 

 

6.3.4.3.2  Increased Awareness 

Increased staff awareness resulted in resident cues and communication being 

noticed and acknowledged by staff.  When an unexpected response occurred during 

an interaction, staff reviewed factors that could negatively influence the interaction 

allowing for adaptions to be made.   

"I have been more aware of sort of what's going on and how many residents 
have been around and what activities have been doing to sort of try and see 
was there a pattern or anything" CH04 CN Reflective session 2  



261 
 

"The reason why I came across the ΨaquariumΩ ό! ƳǳǎƛŎ ŎƻƭƭŜŎǘƛƻƴ ōŀǎŜŘ ƻƴ 
fish) ōŜŎŀǳǎŜ ǘƘŜǊŜ ǿŀǎ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ŘƛŘ Ǝƻ ǿǊƻƴƎΧ Lǘ ǿŀǎ ŀ ŎŀǎŜ ƻŦ L ƘŀŘ 
like a karaoke on YouTube, so it's got lyrics and the song playing. But it wasn't 
necessarily a positive sort of interaction that I was getting, nobody seemed to 
be interested with it, so that was why I decided to change" CH04 CN reflective 
session 2  

 PAMI-UK increased /bΩǎ awareness of residents' responses, instead of continuing an 

activity despite a lack of engagement she made changes accordingly to responses. 

 

Daily fluctuation in dementia symptoms resulted in varying degrees of success with 

the same PAMI-UK skill; therefore, staff's awareness of residentsΩ mood and 

behaviour changes were essential to determine the most appropriate skill for each 

interaction. 

"It depends on their mood. You know sometimes you may use what you used 

yesterday, and you were trying to use it today, may not work. So, you just look 

at what they want at that at that particular moment, then you try." CH02 CE 

Reflective session 2  

CE became more aware and attuned to her resident's needs leading to her 

recognising daily changes in mood and dementia symptoms, allowing her to adapt to 

the interactions. 

 

6.3.4.4 Theme 4 Increased Interactions and Forms of Expression 

6.3.4.4.1  Interactions 

PAMI-UK's primary aim to create two-way attuned interactions was achieved by all 

four care homes. As the study progressed, RA became more interactive with other 

residents.  

"She is slowly starting to go up to peopleΧ and holding hands and being more 

susceptible to their mood as well. When someone is upset, and she walks past 

them, she will sort of go and sort of touch them" CH01 CA Reflective session 4  

Incorporating music into RA's routine increased her awareness of her surroundings, 

enabling her to interact with other residents. She could interpret residents' moods 

and emotions, resulting in her comforting upset residents through handholding and 

touch. 
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PAMI-UK provided staff with the opportunity to share their life history and culture. 

CG, who had moved from India, regularly shared her culture with staff and residents 

by incorporating her language and culture into interactions. 

" Then we started dancing, playing the Indian song. Then CG was teaching me 

how to dance with the- with the song" CH02 CE Session 5  

During the interaction, CG taught CE Indian dancing, which aided the staff in 

connecting with the resident and each other. The dancing intrigued other residents 

who attempted to copy the dance.  One another occasion CE used her language to 

connect with a resident. 

"One resident is um um in his room always uh, he's bedridden-... His eyes 

always closed... one time I and my colleague went to personal careΧΦ ΨShall 

you cooperate with us' He told me, Ψbƻ go away from here' then I sing a song 

in our language that in Malayalam music. Then he opened his eyes and asked 

me, 'what language are you- are you using?' Uh, then I told him 'I'm Indian, 

LϥƳ ǳǎƛƴƎ aŀƭŀȅŀƭŀƳΧΦ ŀƴŘ ƘŜ ǊŜǎǇƻƴŘŜŘ ǿƛǘƘ ǘƘŜ ǎŀƳŜ ŜǊǊ ǘƘŜ ǎŀƳŜ like 

that wordΧ then he told me Ψ²Ƙŀǘ is mara' then I told 'Mara means rain'Χ 

that the first time he responded with the smiling face." CH02 CG Reflective 

session 3  

The resident was isolated and challenging to interact with due to being closed off. 

Initially, CG sang to encourage the resident to engage in personal care; however, it 

led to them connecting through a language important to the staff member. The 

interaction was the first time he opened his eyes and smiled during interactions.  

 

CG taught staff and residents about her culture through songs and words and in 

return she learnt more about English songs from residents. This teaching and 

learning between residents and staff assisted in developing meaningful 

relationships.  Residents teaching staff was also observed in CH03.  

"I actually got taught the jitterbug by one of the residentsΧ She actually stood 

up and showed us how to do it with the frame, and she said no, you're not 

doing it right. You're- you're pounding your legs down. You need to, you need 

ǘƻ ǎǿƛƴƎ ȅƻǳǊ ŦŜŜǘΧ Lƴ ǘƘŜ ŜƴŘΣ ǘƘŜǊŜ ǿŀǎ ŀōƻǳǘΦ р ŎŀǊŜǊǎ and about 3 

residents, and we all learned the jitterbug from her." CH03 CJ Reflective 

session 3 
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The interaction enables the resident to be an equal partner, with the interaction 

providing the resident with a sense of purpose and connected her to her life history. 

 

CH03's staff reported offering a range of high-quality beneficial music activities pre-

PAMI-UK. However, staff developed a greater understanding of active and passive 

music after the training.  For some residents, additional support from staff was 

required for them to engage in music and interactions. 

" a lot of them just because they're in the same room as a music therapist, 

doing actions and going around the roomΧlike with him, he was just sat 

there, and really not aware of what was happening in the room. But then it 

was like a light switched on. As soon as I started doing the actions in front of 

ƘƛƳΧ ƛǘ ƳŀŘŜ ƳŜ ǊŜŀƭƭȅ ƭƛƪŜ ƘƛƳΦ Because before, and not saying that you 

know I didn't like him, but he did- he wasn't something that I was attractedΧ 

¢ƘŜǊŜϥǎ ƴƻ ŎƻƴƴŜŎǘƛƻƴΧ So, I see him in a completely different light because I 

saw him smiling, and he was enjoying itΧ but as soon as you stopped 

interacting with him, he didn't do it ŀƴȅƳƻǊŜΧ ƘŜ ŘƛŘƴϥǘ- didn't have the skills 

to to keep doing itΧ So just, even- so- so- even we a home that has got music 

therapy once a month. However, if- if we're not encouraging everybody to 

engage in it, there it's not beneficial" CH03 CJ Reflective session 1  

The resident regularly attended music sessions without engaging, as previously staff 

had not directly interacted with him. Once provided with the additional support, the 

resident could engage, leading to CJ viewing them differently and strengthening their 

relationship. 

 

Staff in CH03 increased their 1-to-1 interactions, with them being able to recognise 

when 1-to-1 was more beneficial for a resident compared to group activities. 

"I think I'm more aware of when residents might need a little more 1-to-1 and- 

and umm might sort of benefit from you just sitting there and maybe singing 

with them or humming with them or tapping out a tune with them." CH03 CK 

Interview  

CK increased her awareness of the different types of interactions, recognising which 

was most suitable for a resident at a given time. CK's interactions did not require 

verbal communication for her to connect with her resident; singing, humming, or 

even being silent but together were used to interact. 
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The musical interactions provided staff with opportunities to learn more about old 

and new residents, enabling better person-centred care delivery. 

"She was a new residentΧ We are listening to music. Some are even telling me 

their past when we are listening to the music. Then I stood up, and I held her 

hand, and she started dancing. You know someone that doesn't talk, someone 

that is always keeping to herself. Someone that doesn't- that doesn't see 

anybodyΧ I was shocked when she was dancing, and she was singing along 

with the music. So I will have to say yes, I was able to know that yes she likes 

ƳǳǎƛŎ ŜǾŜƴ ƛŦ ǎƘŜϥǎ ǎƛǘǘƛƴƎ ŀƭƻƴŜΧ L ǿŀǎ ŀōƭŜ ǘƻ ƪƴƻǿ ǘƘŀǘ ǎƘŜ Ŏŀƴ ŘŀƴŎŜΧ L 

was happy at least the first person to detect that" CH02 CE reflective session 

2  

CE discovered new resident information through music reminiscing, which built on 

ǘƘŜ ǊŜǎƛŘŜƴǘǎΩ ƭƛŦŜ ƘƛǎǘƻǊȅ ǿƘƛŎƘ ŎƻǳƭŘ ōŜ ǳǎŜŘ ǘƻ ƛƳǇǊƻǾŜ ǘƘŜƛǊ ǇŜǊǎƻƴŀƭƛǎŜŘ ŎŀǊŜΦ  

Additionally, the music aided CE in interacting with a new resident, who was 

generally isolated. Learning that the resident like singing and dancing enabled staff 

to introduce this into the resident's care.  

 

6.3.4.4.2  Forms of Expression 

PAMI-UK encouraged staff to use other communication forms than verbal to enable 

residents to continue communicating and connecting with others. Despite losing the 

ability to articulate words, residents utilized variations in tone and rhythm to 

communicate through song.  

Ϧ¢ƘŜǊŜ ǿŀǎ ƻƴŜ ƭŀŘȅ ǎǘŀǊǘŜŘ ǎƛƴƎƛƴƎ ŀƭƻƴƎΧ Lǘ ǿŀǎ ƻƴƭȅ [ŀ [ŀ [ŀΣ ōǳǘ ǎƘŜ Ƙƛǘ 

every note perfectly, and this is a lady that sort of doesn't really communicate 

very well" CH01 CD Interview  

The resident could process the song's musical parameters and adapt her sounds to 

match; the change was noticed by CD, who used the song to communicate with her. 

 

When highly agitated, or anxious staff using physical touch, such as cuddling, and 

handholding created a sense of security, calmed the resident, and provided comfort. 

Two staff members held residents in their arms, which was compared to similar 

actions to soothing a baby. 

" She ended up on the floor for about an hour and a half, and I was holding 

her like a little baby, and I just literally had her head in my arms whispering to 

her using a calming voice" CH01 CA Reflective session 1  
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The relationship between staff and residents was vital to create the security and 

trust needed to provide comfort. During the study, RA was experiencing unexplained 

distress; while trying to manage and understand the behaviour change, physical 

touch, closeness and adapting the voice reduced RA's distress and helped to 

complete tasks. 

 

Residents used physical touch to show empathy or love during interactions, such as 

holding upset residents' hands or cuddling with a staff member allowing them to 

connect with the individual.  

"ShŜ ƎŜǘǎ ǳǇǎŜǘ ǎƘŜ ƭƻǾŜǎ ǘƘŜ ŎǳŘŘƭŜǎΧ ǘŀƪŜ ȅƻǳǊ ƘŀƴŘ ŀƴŘ ƎƛǾŜ ȅƻǳ ŀ ƪƛǎǎϦ 

CH01 CD Reflective session 4  

CD struggled to implement many PAMI-UK skills due to RD's attention impairment; 

however, physical touch was an effective communication form for her. 

 

For RA, PAMI-UK aided the improvement of verbal language, though she was the 

only resident to display improved verbal language. 

"For like two hours, she was like dudu dudu. She doesn't really speak, but then 
she did it high-pitched and quite tuneful. I was laughing afterwards as though 
she was trying to sing, so there was a definite change in itΧ she was talking to 
me this morning, and I was just offering her banana she was actually trying to 
say different words this time" CH01 CA Reflective session 2  

Pre-PAMI-UK RA had limited speech; however, she demonstrated signs of verbal 

language through changes in tone and pitch. When using words, there were signs of 

intention behind words and sounds, with them becoming more salient and relevant 

to the situation.  

 

6.3.4.4.3 Relationships 

Years of caring for the residents had resulted in relationships Pre-PAMI-UK; however, 

staff reported these existing relationships strengthened. Staff demonstrated their 

love for their residents ŀƴŘ ǘƘŜƛǊ ŜƳƻǘƛƻƴŀƭ ƛƴǾŜǎǘƳŜƴǘ ƛƴ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ŎŀǊŜΦ  

" I used to interact with her really well before anyway, but since being on the 

course with herΧ she's like my little best friend" CH01 CC Interview  
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"I think they are changing a lot of things, we are giving- I think we are giving a 
lot of love, lots of care" CH02 CG Interview  

Creating a more person-centred relationship resulted in residents being less 

aggressive and more cooperative with participating staff compare to non-

participating staff.   

 

6.3.4.5 Theme 5 PAMI-UK Impact on the Care Home Including Non-Participating 

Residents and Staff 

The PAMI-UK intervention had a broader impact on the care home, staff, and 

residents beyond those directly participating in the study. 

 

6.3.4.5.1  Non-Participating Residents 

CH03 perceived documenting only one resident as a missed opportunity for the 

researchers to capture more outcomes from PAMI-UK interactions. CH03 

participants did not stick to only using the skills with the participating resident if an 

opportunity arose where the resident could benefit from a PAMI-UK interaction staff 

took the opportunity. 

άL ƘŀŘ ǎƻ Ƴŀƴȅ ǊŜŀƭƭȅ ƎƻƻŘ ƛƴǘŜǊŀŎǘƛƻƴǎ ǳǎƛƴƎ ƳǳǎƛŎ ǿƛǘƘ ƻǘƘŜǊ ǊŜǎƛŘŜƴǘǎ ǘƘŀǘ L 
ŎƻǳƭŘƴΩǘ Ǉǳǘ ŘƻǿƴΧ They were missed opportunities for you to get some really 
ŀƳŀȊƛƴƎ ŦŜŜŘōŀŎƪΧ ǿŜ ŘƛŘƴΩǘ Ƨǳǎǘ ǎǘƛŎƪ ǘƻ ƻǳǊ ƻƴŜ ǊŜǎƛŘŜƴǘΦΧ if there was an 
opportunity there to use and to calm a situation, then we just did, we did got 
ΨƻƘ ƴƻ ǿŜ ŎŀƴΩǘ- ǿŜΩǊŜ ƻƴƭȅ ǳǎƛƴƎ ƛǘ ƻƴ ǘƘƛǎ ǿƛǘƘ ǘƘƛǎ ǊŜǎƛŘŜƴǘΩέ /H03 CH 
Interview  

The care home created a missed opportunity document to record PAMI-UK 

interactions with non-participating residents with similar results to the participating 

residents being reported.  The intervention was reported as inclusive for all residents 

due to the skills being suitable for different dementia stages.  

 

When staff used PAMI-UK in communal areas, many non-participating residents 

were interested in the music and interactions. 

άA few things I tried in the communal areas, if RD ǿŀǎƴΩǘ ƛƴǘƻ LǘΣ ǘƘŜǊŜ ǿŜǊŜ 

other residents that sort of joined in, and they sort of they- they all seemed to 

ŜƴƧƻȅ ǿƘŀǘ ǿŀǎ ƎƻƛƴƎ ƻƴέ /H01 CD Interview  
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Outside of personal care, many PAMI-UK skills were used in communal areas 

resulting in other residents engaging with the skills or activities. Even when working 

with a specific resident, the music could unintentionally affect the surrounding 

residents. 

ά¢ƘŜ ƻǘƘŜǊ ǊŜǎƛŘŜƴǘǎ ǘƘŀǘ ŀǊŜ ǇŀǎǎƛƴƎ ǘƘŜȅ ŎŀƳŜ ŜǎǇŜŎƛŀƭƭȅ ǿƘŜƴ ǿŜ ŀǊŜ 

dancing the Indian dance, so there are some residents that came they joined 

uǎΧ ŀǘ ǘƘŀǘ ƳƻƳŜƴǘ ƛǘΩǎ ƛǘΩǎ ǿŀǎ Ŧǳƴέ /H02 CG Reflective session 4 

The interaction initially started as a 1-to-м ǘƻ ǊŜƎǳƭŀǘŜ ŀ ǊŜǎƛŘŜƴǘΩǎ ŀǊƻǳǎŀƭΤ ƘƻǿŜǾŜǊΣ 

when surrounding residents heard the music, they joined, resulting in all the 

residents engaging together. 

 

Overall non-participating residents reacted positively, however, some residents 

disliked music, so staff had to consider when and where to introduce the 

intervention.   

ά²Ŝ ƻƴƭȅ Ǝƻǘ ƻƴŜ ƭŀŘȅ ǘƘŀǘΩǎ ƴŜƎŀǘƛǾŜ ōǳǘ ǎƘŜΩǎ ǎƘŜ Ƙŀǎ ŀ ŦŜǿ ōŜƘŀǾƛƻǳǊ 

ƛǎǎǳŜǎΧ L ǿŀǎ ǘŀƭƪƛƴƎ ǘƻ ƘŜǊ ŘŀǳƎƘǘŜǊ ŀōƻǳǘ ƛǘΣ ŀƴŘ ǎƘŜΩǎ- ǎƘŜΩǎ ōŜŜƴ ƭƛƪŜ ǘƘŀǘ 

ŀƭƭ ƘŜǊ ƭƛŦŜ ŜǾŜƴ ōŜŦƻǊŜ ŘŜƳŜƴǘƛŀ ǎǘŀǊǘŜŘΦέ /H01 CA Interview  

¢ƘŜ ǊŜǎƛŘŜƴǘΩǎ ŘŀǳƎƘǘŜǊ ǎaid that she disliked music pre-diagnosis.  Staff had to learn 

ǘƻ ƳŀƴŀƎŜ ŎƻƴŦƭƛŎǘƛƴƎ ƛƴŘƛǾƛŘǳŀƭƛǘƛŜǎ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ŀƭƭ ǊŜǎƛŘŜƴǘǎΩ ƴŜŜŘǎ ǿŜǊŜ 

considered in communal areas.   

 

6.3.4.5.2 Other Staff 

Non-participating staff were interested in the intervention once observing it in 

practice. In CH03, when non-participants observed PAMI-UK's positive outcomes, 

they asked participants to assist with challenging situations. 

ϦbƻōƻŘȅ Ƙŀǎ ōŜŜƴ ƴŜƎŀǘƛǾŜ ǘƻǿŀǊŘǎ ǳǎΧΦ hƴŜ ƻǊ ǘǿƻ ƘŀǾŜ ŎƻƳŜ ǳǇ ŀƴŘ ǎŀƛŘΣ 

ΨŎŀƴ ȅƻǳ Ƨǳǎǘ ŎƻƳŜ ŀƴŘ ƘŜƭǇ ǳǎ ǿƛǘƘ ǎƻ ŀƴŘ ǎƻ ŀƴŘ ǎŜŜ ƛŦ ƛǘ Ŏŀƴ ŎŀƭƳ ǘƘŜƳ 

Řƻǿƴ ŀ ōƛǘΩ." CH03 CI Interview 

Staff were happy to assist and in many cases the inclusion of PAMI-UK enabled staff 

to manage the situation better, making a more pleasant time for the non-

participating staff member. 

 

PAMI-UK was well received by non-participating staff in CH02 and CH03; however, in 

CH01, the non-participating staff made incorporating PAMI-UK challenging. Some 
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staff members had preconceptions of the intervention without attending the training 

or observing the outcomes. 

"There a stigma around some staff thinking this is not going to work at all. 

ΨtƭŀȅƛƴƎ ǎƻƳŜ ǎǘǳǇƛŘ ƳǳǎƛŎ ƛǎƴϥǘ ƎƻƛƴƎ ǘƻ help, and using a calm voice, well I 

ŀƭǊŜŀŘȅ ǳǎŜ ŀ ŎŀƭƳ ǾƻƛŎŜΣ ŀƴŘ ƛǘ ŘƻŜǎƴϥǘ ƘŜƭǇΩΧ ǿŜƭƭ ǘƘŜȅ Řƻƴϥǘ ǳƴŘŜǊǎǘŀƴŘ 

that some of them have gotten into that mindset" CH01 CC Reflective session 

4 

CH02 staff encouraged non-participating staff to use skills tailored to the resident to 

maintain consistency and improve the ease of care for all staff. However, some were 

reluctant to change, preferring to stick to their current practices.  

 

When agency staff covered sick leave, incorporating PAMI-UK became more 
challenging. 

ϦL ǿƻǊƪ ǉǳƛǘŜ ŀ ƭƻǘ ƻƴ Ƴȅ ŦƭƻƻǊ ŀƎŜƴŎȅ ǿƻǊƪŜǊǎΧ ǘƘŜȅ Řƻƴϥǘ ǊŜŀƭƭȅ ǳƴŘŜǊǎǘŀƴŘ 

ǿƘŀǘϥǎ ŀŎǘǳŀƭƭȅ ƎƻƛƴƎ ƻƴΧ L ŘƛŘ ǘŜƭƭ ƻƴŜ ƻŦ ǘƘŜƳ ƻŦŦ ōŜŎŀǳǎŜ ƻŦ ǘƘŜ ǿŀȅ ǿƛǘƘ 

one of the umm residents because he knew full well she had dementia, and he 

did not handle it effectively umm, and he wasn't using a calm voice with herέ 

CH01 CC Reflective session 4 

 

6.3.4.5.3 Care Home Atmosphere and Changes to Practices 

Staff increased the frequency of music playing throughout the care home; with them 

instinctively playing music in silent areas or during periods of inactivity. Staff believed 

it was more beneficial for residents than meaningless television watching. When 

music was used in communal areas, there was an overall effect on the care home 

atmosphere, with both staff and residents being happier and more engaged with the 

music and each other.  

 

In CH01, PAMI-UK resulted in the senior carer reassessing the daily routine. PAMI-UK 

aided the implementation of a new system that aimed to complete morning care 

before lunch, leaving available time in the afternoon for meaningful activities and 

interactions. 
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" I've been trying a whole new system. Interact with the personal care and 

getting it done to where is it always seemed to be tailing off, and we're still 

doing it till 2:00 o'clock in the afternoonΧ I was trying to do it so we could sort 

of like got all the personal care done before morning and before dinner time, 

so then we have all afternoon to do somethingΧ to try and interact music 

wise, exercise wise or anything" CH01 CA Interview 

 

6.3.4.6 Theme 6 PAMI-UK Interactions that Resulted in Unexpected or Negative 

Resident Outcomes 

On occasions, outcomes to PAMI-UK interactions were unexpected or considered 

negative. Some residents only displayed subtle changes after PAMI-UK, which their 

staff expressed disappointment towards the lack of outcomes.  

ϦaŀȅōŜ ǎƻǊǘ ƻŦ L ƻǳƎƘǘ ǘƻ ƘŀǾŜ ǇƛŎƪŜŘ ŀ ŘƛŦŦŜǊŜƴǘ ǊŜǎƛŘŜƴǘΧ L ǘƘƻǳƎƘǘ L ƳƛƎƘǘ 

ǎŜŜ ƳƻǊŜ ƻŦ ŀƴ ƛƳǇǊƻǾŜƳŜƴǘ ōǳǘ ƳƻǊŜ ǎƻǊǘ ƻŦ ƎƻƛƴƎ ŦƻǊǿŀǊŘΧ L ŦŜŜƭ ƛǘϥǎ ōŜŜƴ 

quite limited... I suppose looking at the that previous sort of cases and things 

how alive people have become with the musicΧ but how it got to that I 

suppose it might have been small steps" CH04 CN Reflective session 5  

RN had interacted positively with CN, but she had expected considerable changes to 

occur in every interaction, whereas, in reality, she had observed sporadic and minor 

reactions. CN was an activity coordinator; therefore, her engagement differed from 

carers. On some occasions, RN had been sleeping or sleepy, resulting in CN not using 

the skills for several days. Additionally, CN did not finish the study due to leaving her 

job; therefore, only had several weeks to compare.  

 

CN and CH reported ǎŜƭŜŎǘƛƴƎ ǘƘŜ ΨǿǊƻƴƎ ǊŜǎƛŘŜƴǘΩ ŦƻǊ ǘƘŜ ǎǘǳŘȅ ŘǳŜ ǘƻ ƳƛƴƛƳŀƭ 

interactions to document.  

"My resident is very chilled and enjoys music but isn't very expressive. So, I 

found that quite difficult, although when she was expressive, it was really, 

really good, nice to seeΧ just sort of mosey along so I found that when I found 

it difficult to sort of use a lot of the with the techniques" CH03 CH Interview  

Although CH reported her resident displaying minimal reactions to the PAMI-UK 

techniques, throughout the study, CH documented multiple interactions with 

positive resident outcomes. RH did not require PAMI-UK skills such as balancing, but 

the connecting element was vital for the normally inexpressive resident. 
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In some cases, the area of care most challenging for residents was where the PAMI-

UK skills evoked negative outcomes.   

"ThereΩǎ no point in putting on music during personal care for RCΧ she doesn't 

respond to it because she's so high aroused. She confused so much, but just 

put music on, and it confuses her more as there more noise in the 

background" CH01 CC Reflective session 1  

Personal care was highlighted as the area where RC required additional support; 

however, using music during this period increased agitation and confusion. Although 

PAMI-UK generally evoked negative outcomes for RC during personal care, the skills 

did occasionally evoked positive outcomes. 

 

Residents' outcomes could be episodic with the same skills producing different 

outcomes on different occasions. 

" First, ǎƘŜ ǿŀǎ ǎƳƛƭƛƴƎΣ ŀƴŘ ǎƘŜ ǿŀǎ ŎƻƻǇŜǊŀǘƛƴƎΧ L ǘǊƛŜŘΧ ƛǘ ƻƴ {ŀǘǳǊŘŀȅ ǎƘŜ 

wasn't even looking at me at all, so I guess maybe it's a mood or anything" 

CH02 CE Reflective session 2  

Staff believed the unpredictable responses were potentially due to external factors, 

including mood and dementia symptoms. 

"It's been hit and miss because, obviously, she's different every day. She never 

the same every day" CH01 CC Interview  

The daily fluctuation of dementia symptoms resulted in residents' reactions varying 

depending on the resident's impairments and abilities at the given moment. The 

uncertainty of responses did not deter staff from continuing to use PAMI-UK with the 

resident. !ǎ ǊŜǎƛŘŜƴǘǎΩ ŘŜƳŜƴǘƛŀ ǇǊƻƎǊŜǎǎŜŘ ǘƘŜƛǊ ƛƳǇŀƛǊƳŜƴǘǎ ŀƴŘ ŀōƛƭƛǘƛŜǎ altered, 

and some skills no longer became accessible to the resident.  

"We have one residentΧ who, at the beginning, I gave my amazing example 

of a I sang to, is now deaf and blind, and she's gone really quickly, and she 

can't bear touch we have a terrible problem" CH03 CI Interview  

The resident who had been partially blind and deaf at the start of the study was 

completely blind and deaf by the end, resulting in the previous techniques being 

ineffective. Staff found it challenging to interact with the resident; as auditory and 

visual cues were no longer suitable, and the resident disliked physical touch. 
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For one resident, PAMI-UK consistently evoked a negative response. 

άThey're very very very umm, anti-personal care and they get very verbal and 
very rude. So, I have tried PAMI with this particular person. It's gone down like 
ŀ ƭŜŀŘ ōŀƭƭƻƻƴΧ LŦ ȅƻǳ ƳŀƪŜ ŀƴȅ ƴƻƛǎŜΣ L ƳŜŀƴ ŜǾŜƴ ǎƛƭŜƴŎŜΣ ƛǘϥǎ ǎŎǊŜŀƳƛƴƎ ŀƴŘ 
ǎƘƻǳǘƛƴƎΣ ϥǿƘȅ ȅƻǳ ƴƻǘ ǘŀƭƪƛƴƎ ǘƻ ƳŜΧ LŦ ȅƻǳ ŀǊŜ ǘŀƭƪƛƴƎ ϥǿƛll you shut up, you 
know it's like you can't do anything right for doing wrong" CH03 CK Reflective 
session 5  

The resident was reported to enjoyed music at other times except for during 

personal care. CK felt the loss of independence resulted in the high agitation, which 

she could not reduce using PAMI-UK despite attempting multiple skills. However, at 

the end of the study, she aimed to continue using music with the resident to 

determine if the challenging situation could be resolved. 

 

Some PAMI-UK elements rely on the voice; when English was a second language, 

staff experienced negative responses from some residents due to preconceptions. 

"Talking to some residents is quite difficult because they tell you they don't 

understand what you're saying... they tell you they can't understand the way 

ǿŜ ǎǇŜŀƪ ōŜŎŀǳǎŜ ǿŜ ŀǊŜ ŦƻǊŜƛƎƴŜǊǎ ΧΦ ²Ŝ ŎŀƴΩǘ ǎǇŜŀƪ ƭƛƪŜ them; our 

ƛƴǘƻƴŀǘƛƻƴ ƛǎ ŘƛŦŦŜǊŜƴǘΧ ²ƛǘƘ ǘƘƛǎ ƻƴŜΧ when you say something, she's saying 

something else. We try to repeatΧ demonstrate using the body languageΧ 

but the other oneΧ I am always trying to avoid him. I'm always trying not to 

talk to himΧ he talks to me in a bad manner" CH02 CE Reflective session 3  

Interacting with residents who viewed staff as different due to nationality was an 

additional hurdle to manage. CE attempted to use skills that relied on non-verbal 

communication instead of verbal to reduce resident resistance. However, with one 

resident, she found no solution to manage the challenging situation. 

 

6.3.4.7 Theme 7 Staff's View on PAMI-UK and the Intervention Elements 

Overall, staff enjoyed the study and the intervention as they valued learning an extra 

tool that could assist with dementia care. 

"I think that it taught me another skill to use, and any skills that you, anyone 

can give you working with dementia is fantastic. "CH03 CK interview    

CK felt that all staff would benefit from the PAMI-UK training to equip them with an 

extra tool that could make caring for residents easier. She appreciated the 

researchers for allowing her care home to learn PAMI-UK.  
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6.3.4.7.1 {ǘŀŦŦΩǎ Views on the Manual  

Most staff found the manual informative; however, on its own it was insufficient; the 

reflective sessions and training were required to supplement the manual. 

ϦLǘ ǿŀǎ ƛƴŦƻǊƳŀǘƛǾŜΣ ōǳǘ ƛǘ ƴŜŜŘŜŘ ŜȄǇƭŀƴŀǘƛƻƴΧ ¢ƻ ǿƘŀǘ ǘƘŜ ŘƛŦŦŜǊŜƴǘ ǘƘƛƴƎǎ 

ǿŜǊŜΧ ƭƛƪŜ ȅƻǳ ƪƴƻǿ ǿƘŜǊŜ ǘƘŜǊŜ ǿŜǊŜ ƭƛƪŜ ŘƛŦŦŜǊŜƴǘ ǎŜŎǘƛƻƴǎ ǘƻ ƛǘ ŀƴŘ ǿƘŀǘ 

they actually meant" CH03 CK Interview  

" It was something that was very new and different phrases that we used 

ŘƛŦŦŜǊŜƴǘΦ ¢Ƙŀǘϥǎ ǿƘŜǊŜ ǿŜ ƭƻǎǘ ǘƘŜ ŎŀǘŜƎƻǊƛŜǎΧ ƛǘ ǿŀǎ umm, words and 

phrases that we weren't familiar with" CH03 CI Interview  

The unfamiliar terminology, including Framing and Balancing, made initial 

comprehension challenging for some.  However, with additional clarification and 

time to process information and become familiar with the terminology, 

comprehension and confidence improved. More information in the manual defining 

each section was suggested to improve comprehension further as it would allow staff 

to consult the manual after the training 

 

While some staff members reported the manual length and layout as sufficient, 

others felt it needed to be more user-friendly for the intended audience and setting. 

"I don't think considering the amount of information that you need I don't 

think it could have really been done any ōŜǘǘŜǊΧ because you do need a lot of 

information" CH03 CK Interview  

"It was quite big, long, we're not used to having a lot of paper to do 

somethingΧ because a lot of stuff is electronic now, it tends to be smallerΧ it 

tends to be more concise" CH03 CI Interview  

PAMI-UK was considered too long and wordy compared to electronic staff training. 

CI suggested an electronic manual that was more concise, providing only the 

essential information would be more suited to the carerΩǎ role. CA had opposite 

views, she believed that the manual was user-friendly if the staff members were 

motivated to learn. 

"It's user-friendly if they're motivated enough to want to learn and to do it" 

CH01 CA Interview 

CI wanted a portable manual to refer to during shifts, whereas CA only used it to 

learn the skills initially; the difference in learning methods could have impacted their 

views of manual suitability. 
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Separating the reflective activities from the theory was suggested to reduce the 

lengthiness, with the format making it easier to locate practical information while on 

shift. Additionally, a key point reference document in a small book was suggested as 

a potential improvement. 

Ϧ[ƛƪŜ όǎƘƻǿǎ ŀ ƴƻǘŜōƻƻƪύ L Řƻƴϥǘ ƳŜŀƴ ŀǎ ǎƳŀƭƭ ŀǎ ǘƘƛǎ ōǳǘ ŀ ǇƻŎƪŜǘΧ ŀ ƭƛǘǘƭŜ 

reference thing with key points in it" CH03 CI Interview  

Staff did receive a recap sheet before the first reflective session. However, this was a 

double-sided A4 paper which prevented staff from carrying the information with 

them during shifts. 

 

6.3.4.7.2 {ǘŀŦŦΩǎ Views on the Interactive Webinar 

Overall, staff found the training provided a good foundation for implementing PAMI-

UK. 

"We thought we were onΧ a good foot forward on that one. We sort of knew 

where we were at with that" CH03 CH Interview  

However, the flexible intervention structure, including the lack of direct instructions 

on implementing PAMI-UK, resulted in staff struggling to interpret the ǊŜǎŜŀǊŎƘŜǊǎΩ 

expectations. 

"The only thing I found hard at first was knowingΧ what was expected of of 

me" CH01 CD Interview 

"At first, I think we felt a little lost as we weren't quite sure because we wasn't 

given set instructions on what to try with residents" CH01 CA Reflective 

session 1  

Staff felt they were not provided with direct instructions on what skills to use, leaving 

staff feeling lost and unsure on expectations. Although staff initially struggled, they 

demonstrated implementing skills tailored to their ǊŜǎƛŘŜƴǘΩǎ needs. 

 

Three of the four care homes completed the webinar in one session. Staff felt that 

there was too much information to process in one session. CA felt three hours, 

whether in one session or two, was too long and could be shortened. 

"It was a bit long-winded, I did think sort of towards the end, I think you lost 

the will, and I think we got a bit sort of side-tracked, and you know three 

hours was a long time, and it could be shortened a bit... I just think it sort of 
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took a long time to get the point across of what we were expected to do. And 

then I think people lost the will to liveΧ I think it sort of put people off a bit" 

CH01 CA Interview 

Although she found the training long-winded, it was suggested that splitting the 

training would allow staff to slowly implement skills, gaining a complete 

understanding of a smaller set of skills before learning the next set.  

 

Group sessions encouraged group discussion; however, in one care home, 

discussions were dominated by one participant. 

"The other person that I did training with, I feel like she took control over it a 

ƭƛǘǘƭŜ ōƛǘ ōŜŎŀǳǎŜ ƛǘ ǿŀǎ ŀƭǿŀȅǎ ΨǿŜƭƭ RA this RA thatΧΩ and like I found it 

difficult to actually put my input into it." CH01 CC Interview 

The PAMI-UK facilitators aiming questions at specific participants rather than more 

general group discussion was suggested to ensure everyone has equal opportunities 

to discuss their resident. 

  

Staff felt the PAMI-UK training would only be successful if the staff members were 

willing to learn. 

"I think if you've got staff that are willing to learn and wanting to know 
everything and support dementia residents and improve their quality of life, I 
think yes, it's a good thing, but I think it is the person you directed to and 
involved with. They've got to be wanting to improve" CH01 SJ Interview  

Staff suggested that if PAMI-UK was a care-home-wide training, different results 

might be observed when including staff who lack the motivation to learn.  

 

CI suggested that running online webinars with staff from different care homes could 

aid staff in learning from other care home practices, as she had in other training 

courses that used this method. 

 

6.3.4.7.3 {ǘŀŦŦΩǎ Views on the Reflective Sessions  

The staff found the reflective session helpful in considering ideas with PAMI-UK 

facilitators and their colleagues.  
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"The biggest kick I got out of it was the results again, bouncing around ideas, 

and there were going back to the manual and the things that you and BS sort 

of throw at us." CH01 CD Interview  

The sessions were personalised to the staff and residents, ensuring staff received 

guidance on implementing PAMI-UK with their specific resident. The personalised 

element encouraged and reassured them they were correctly implementing the 

skills. 

"I think it's nice to be able to speak about your experience using it, umm, and 

just getting that bit of encouragement to continue with it. If you're struggling 

with something or you know, like if you had a win just to be able to celebrate 

it a little bit" CH03 CK Interview  

"I think just to know that you're going on the right track and what you're 

doing is right, actually just try this or have you tried this or what about thisΧ 

because I think once you've found a way that works, you think you're a bit low 

to try anything else because you think, oh I know this works we'll just keep 

doing that" CH01 CA Interview  

CK enjoyed sharing with the researchers when she had experienced a successful 

interaction. The sessions were an opportunity to celebrate successes while guiding 

on interactions that resulted in unexpected outcomes. Staff found that the session 

encouraged them to experiment rather than sticking with successful skills. 

 

The sessions provided time for staff to reflect; on many occasions, staff reported not 

using PAMI-UK. However, once prompted by the facilitators, they demonstrated 

multiple PAMI-UK interactions. 

"They are useful because it did make me think about what I've actually done 

differently" CH01 CC Interview  

Finding a convenient time for all staff to attend sessions together was challenging 

and many were reluctant to attend separate sessions. 

" I am a bank carerΧ I do- do two or three shifts a week, but I'm not in moreΧ 

so I've been able to- been able to attend it while I was here was easy 

enough... but yeah, because I do something else when I am not here it was a 

bit difficult for me to actually say well I can come in on my day off" CH03 CK 

interview  
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Some staff attended during their days off; however, this was unsuitable for staff with 

other responsibilities.  

 

Despite finding the reflective sessions beneficial, attendance rates were low. CH01 

attended half of the reflective sessions, which two participants felt was sufficient. 

ϦL ǘƘƛƴƪ ŦƛǾŜ ŜƴƻǳƎƘ ΨŎŀǳǎŜ LϥǾŜ ōŜŜƴ ŀōƭŜ ǘƻ ƭƛƪŜ ǊŜŦƭŜŎǘ ƻƴ ŀƭƭ ǘƘŜ ŘƛŦŦŜǊŜƴǘ 

things that helped RC and doesn't help" CH01 CC Interview  

The other CH01 participant disagreed and would have preferred to attend all eight 

sessions. 

"I think we should have attended more because I think towards the end I think 

we sort of lost our way a bitΧ I seem to lose hope a bit sort of thinking that 

I'm doing this right and why am I doing this and is it benefiting them" CH01 

CA Interview  

CA reported that the sessions motivated staff to maintain using the PAMI-UK skills. 

When her care home missed multiple consecutive sessions, she began feeling lost 

and doubting the benefits of PAMI-UK. 

 

CH03 had the lowest attendance, with most staff only attending one session. 

However, staff reported that the lack of reflective sessions was not detrimental to 

their experience due to meeting as a care home, for individuals to relay reflective 

session content. 

"We did talk about like what was spoken about during the ones that were 

missed. So, it wasn't like you felt like out of the loop or anything. " CH03 CK 

Interview 

CH03's staff would have preferred to attend more sessions but felt meeting separate 

from the PAMI-UK facilitators was a sufficient alternative. However, CK attended all 

three reflective sessions, giving her more opportunities to discuss specific scenarios 

with the facilitators. 

 

6.3.4.7.4 Learning Abilities 

Individuals' learning abilities impacted their comprehension; in particular, CC 
struggled to process the training. 
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"It gave me the knowledge. It's just like how I am. I just can't process, I have 

to read them or be told them like several times to actually take it in 

probably." CH01 CC Interview 

When asked, CC was unsure how the intervention could be changed to improve 

information processing. Some felt comprehension was not achieved until they had an 

opportunity to implement the skills.  

"I'm sort of more a doing itΧ kind of person rather than read. So, I'm having 

to put the two together, sort of the written and the the practicality of it." 

CH01 CD Interview  

Having the different types of learning styles helped individuals to understand both 

the theory and practical elements.  

 

Staff struggled with the quantity of paperwork required for the study. 
"The filling out the paperwork, I got really confused with thatΧ I am behind on 

it just because I got confused with it" CH01 CC Interview 

"I'm a bit of a stickler for paperwork I've got to sort of sit down this weekend 

and make sure I've got it all- all sort of sorted out and right for you." CH01 CA 

interview  

CA suggested that researchers observing staff interactions in person could reduce 

the quantity of paperwork, which could improve staff ability to complete the study. 

 

6.3.4.7.5 The Online Format 

The training delivery divided participants, with some staff preferring online training 

due to its convenience and ease of access. 

ϦL Řƻƴϥǘ ƳƛƴŘ ƻƴƭƛƴŜ ǘǊŀƛƴƛƴƎ ōŜŎŀǳǎŜ L ǘƘƛƴƪ ƛǘϥǎ ŜŀǎƛŜǊ ǘƻ ŀŎŎŜǎǎ ǎƻƳŜǘƛƳŜǎΧ 

it's still face-to-faceΧ just through a computer. You're not losing that. What 

you're telling me now would be no different if you were sat in a room" CH03 

CH Interview 

CH reported no differences between in-person and online training for her, as the 

same information is delivered. Others disagreed and preferred face-to-face training 

as the interpersonal connection was lost in online training. 

"Probably face-to-faceΧ because it's you lose the interpersonal thing when it's 

just a face on the screen." CH01 CD Interview      
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An in-person element where the facilitators demonstrated and observed the skill in 

practice was suggested by staff to increase confidence. 

"I think you could come in and you could see what we were doing, and then you 
could give us pointers and show us because obviously the person who invented 
it and designed it and created it has great expectations, expectations of how it 
meant to be and what we're meant to achieve" CH01 CA Interview  

Additionally, CA believed in-person training would increase attendance rates as it 

would be harder for staff to ignore the facilitator. Staff felt it was easier to be called 

away from an online training course compared to an in person one. 

 

There were no practical issues with attending the training; staff could access the 

Microsoft Teams meeting, and both cameras and microphones worked. The staff in 

the study were comfortable navigating the software. However, staff suggested that 

individuals uncomfortable with technology might be less willing or unable to 

complete the training.        

 

6.3.4.8 Theme 8 Implementation of PAMI-UK Within a Care Home Setting 

6.3.4.8.1 Facilitators to Implementation  

Completing PAMI-UK with colleagues was highlighted as a facilitator to 

implementation, as it allowed them to support each other. 

"It was just like we were always there because I I'm my shift are always with 

CD, CC more or less on the same shift that I'm onΧ if there was anything that 

we weren't sure about or you know anything we needed to ask we were just 

there for each other" CH01 CA Interview  

Completing the training together created a sense of togetherness with their 

colleagues, with many working together in particularly challenging situations.  Staff 

worked together to determine the most appropriate skills for each participating 

resident, with all the participating staff then incorporating them to increase the 

resident's PAMI-UK contact.  Management support positively influenced 

implementation. 

"Our manager was- was really sort of up for us doing this, gave us the time to 

think about it more and to maybe do a bit more planning than umm, maybe 

would have been able to if we didn't have such a supportive management 

team." CH03 CK Interview 
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The management was accommodating, providing staff with extra time to attend 

sessions and plan implementation, making using PAMI-UK easier. 

 

CD believed the PAMI-UK study provided them the time and platform to implement 

psychosocial interventions, which they may have been less willing to attempt if it was 

not a formal study. 

"It gave us the sort of an official platform if you will to sort of to actually do 

something rather than it being a suggestion that gets, you know, sort of pooh 

pooh or we haven't got the time to do it." CH01 CD Interview 

CD suggested that previously interventions had been suggested but not implemented 

but having PAMI-UK provided by an outside organisation that monitored progress 

made staff more likely to implement the intervention.   

 

Although COVID-19 made participating in the study challenging, staff felt that the 

PAMI-UK skills supported residents during the lockdowns.   

"Probably the connecting and balancing more trying to sort of just connect to 

them and keep them calm because I think we're asking them to stay in their 

rooms a bit more, and you know, or if they're coming out, people are being 

sick in front of them, and then that's sort of stressing them out" CH01 CA 

Reflective session 8 

When residents were isolating, CA increased the PAMI-UK skills Connecting and 

Balancing to attempt to regulate their arousal, reduce stressful situations and 

connect with them. 

 

6.3.4.8.2 Barriers to Implementation  

Although CC was participating with two other staff, she worked on a separate floor. 

She found that the lack of support from other staff on her floor made 

implementation harder.   

"Well, it's a lot harder on my floor to have the change because it's literally just 

me by myself that doing the PAMI... Where it is a little bit easier for CD and CA 

because they are on every shift with each other." CH01 CC Interview  
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In CH01 there was little opportunity to work with staff and residents on different 

floors. Therefore, although CC received support from her colleague in the training, 

day-to-day, she was implementing PAMI-UK solo. Similarly, CH04's staff member 

completed the study solo, which she felt impacted her experience and ability to 

implement PAMI-UK. 

 

Management could be a facilitator but also a barrier when they placed additional 

responsibilities on the staff due to their success with meaningful interactions and 

activities. 

"she's observing everybody in the home, and she saw that I and /DΧ  we are 

the best for activities for now before they could getΧ activities lady to employ, 

so it's been very hectic and busy." CH02 CE reflective session 6  

CE and CG were appointed as temporary activity coordinators owing to their PAMI-

UK work when the activity coordinator resigned. Although able to continue using 

PAMI-UK, the additional responsibilities increased workload and pressures.  

 

Time was highlighted as a primary barrier to implementation; staff schedules were 

generally full, with little time for meaningful activities or interactions. 

"I think the only trouble we would have is having the time sometimes to 

actually sit and do the engaging, and we have busier times" CH03 CH 

interview  

Although time was highlighted as a barrier, post-training staff were more conscious 

about finding time to interact meaningfully with residents. Time restraints were not 

isolated to one care home. 

"It's the care industryΧ ǿŜϥǊŜ ŀƭǿŀȅǎ ōǳǎȅΧ ǘƘŀǘϥǎ ǘƘŜ ŦǊǳǎǘǊŀǘƛƴƎ ōƛǘ 

sometimes it's finding the time to do it" CH01 CD Interview 

Busy schedules with limited available time resulted in high staff stress levels leading 

to them being less motivated to implement extra activities and interactions. 

 

COVID-19 was a significant barrier, with many care homes experiencing multiple 

lockdowns. Staff shortage due to sickness led to increased staff workload and 
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reduced available time, as the remaining staff attempted to compensate for those 

missing.  

Ϧ²Ŝ Řƻƴϥǘ ŀƭǿŀȅǎ ƘŀǾŜ ǘƘŜ ǎǘŀŦŦ ǘƘŀǘ ǿŜ ǎƘƻǳƭŘ ƘŀǾŜ ΧΦ hƴ Ƴȅ ŦƭƻƻǊΣ L ƳŜŀƴǘ 

to have 4 carers and a senior, but like I say, we're not having that, so then you 

haven't got the time" CH01 CA Interview  

 

Two CH01 staff caught COVID-19 and norovirus, leading to long periods where their 

residents did not receive PAMI-UK interactions. The extent of sickness in CH01 made 

the practicality of implementing PAMI-UK challenging. 

"That's the only thing that's sort of went against me that at one point 

then having covid twice and norovirus twice and then with RD being covid and 

ill as well, everything was sort of at one point it was stacking up against me" 

CH01 CD Interview  

 

Residents struggled to understand why they were confined to their rooms during 

COVID-19 outbreaks resulting in staff spending considerable time returning them to 

their rooms. 

"No sooner you get them settled in their rooms then something happens, and 

they come out, and you sort of so we've not had in the last 2-3 weeks we not 

had probably the time probably the motivation to get involved as much as 

we'd like to and what we need to but like I said It was just trying to keep the 

covid levels down" CH01 CA Reflective session 4  

Care home lockdowns were stressful for staff, with their primary concern being to 

reduce the spread of COVID-19, resulting in non-essential activities being put on 

hold. Additionally, during COVD-19 lockdowns staff lacked the motivation to engage 

in the intervention.  

 

Staff felt consistency across shifts was essential to PAMI-UK's success; residents 

needed to receive the same standard of interactions across staff members. Without 

consistency, progress made by one staff member was seen as futile, with staff having 

to reintroduce skills continuously. 

Ϧ¢ƘŜǊŜΩǎ ƴƻ Ǉƻƛƴǘ ƛǘ Ƨǳǎǘ ƘŀǇǇŜƴƛƴƎ ƻƴ ȅƻǳǊ Řŀȅǎ ƛǘ Ƙŀǎ ǘƻ ƘŀǇǇŜƴ ŜǾŜǊȅ Řŀȅ 

because it's just going backwards, and then you have to get back to square 

one again" CH01 CA Reflective session.  
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The staff had attempted to incorporate strategies to enable non-trained staff to 

incorporate the skills into routines; however, there had been resistance. 

 

No personal phone policies made implementing PAMI-UK challenging and stressful 

for staff as they found phones the most convenient way to provide music.  

"We have to get permission to have our phones, for example and we've got 43 

residents, so we're not all going to have like the the mechanics to have music 

in their rooƳΧ once the stress of having to ask can I take my phone in 

because I'm doing PAMI todayΧ you think are they gonna let me do it" CH03 

CK Interview  

 The managers allowed staff to use their phones for PAMI-UK; however, the initial 

asking for permission created additional stress for staff. 

 

Although phones were the most portable and convenient method to deliver music, 

this made it challenging for other staff to offer the same playlist.  

"I don't always get the chance to do the personal thing in the morning, so I 

had to sort of get your phone organised to give it to somebody else to sort of 

put it on" CH01 CA Reflective session 2  

CA lent her phone to other staff to ensure that RA's morning cueing continued even 

when not working with her; however, this required planning and was still limited to 

CA's shifts.  During the study, CH04's internet broke, impacting /bΩǎ ability to attend 

reflective sessions. Additionally, her primary music source required internet reducing 

her ability to implement PAMI-UK. 

 

Care homes being split across floors were common, with staff rotating between the 

floors, leading to periods when dyads were split. 

"We don't always work in the same section of the building. So that could be a 

barrier. And then I had to find the time to go and see my resident rather than 

being on shift in her area" CH03 CK Interview  

Working on different units led to residents having days with few PAMI-UK 

interactions. CK did attempt to schedule time to visit her resident, but this was 

challenging due to her busy schedule. PAMI-UK became an additional task when 
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working on separate units compared to working on the same floor, where PAMI-UK 

could be incorporated into daily routines.    

 

Although staff found implementing PAMI-UK with one resident manageable, there 

were concerns about the ability to scale the intervention in size to include all 

residents. 

"It's really nice. It's a shame I haven't got time to do it with all 43 of them" 

CH04 CN Reflective session 5  

CN had found time in her schedule to offer in-depth, meaningful interactions with 

one resident; however, she was concerned they would be unable to offer equal time 

to all residents. 

 

6.3.4.8.3 Implementation of PAMI-UK in Care Homes 

Initially, staff were sceptical about the intervention being beneficial without adding 

additional burden.  

Ϧ¢ƻ ǎǘŀǊǘ ǿƛǘƘ ƛǘΣ ƛǘ ǎŜŜƳǎ ƭƛƪŜ Ƨǳǎǘ ŀƴ ŜȄǘǊŀ ǘƘƛƴƎ ǘƻ ŘƻΣ ŀƴŘ ȅƻǳϥǊŜ ƭƛƪŜ ΨƻƘ 

yeah, LϥǾŜ Ǝƻǘ ǘƛƳŜ ǘƻ Ŧƛǘ ǘƘƛǎ ƛƴ ǎƻƳŜǿƘŜǊŜΩ ōǳǘ L ǘƘƛƴƪ ŀǎ ƛǘ ōŜŎŀƳŜ ŀ ƭƛǘǘƭŜ ōƛǘ 

ƳƻǊŜ ƴŀǘǳǊŀƭΧ ƛǘ Ƨǳǎǘ ōŜŎŀƳŜ ǇŀǊǘ ƻŦ ǿƘŀǘ ȅƻǳ ŘƛŘ ƛƴ ǘƘŜ ƳƻǊƴƛƴƎΦϦ /H03 CK 

Interview 

As the study progressed; the skills naturally fitted into staff's routines with little 

alterations to current practices. The two activity coordinators found it more 

challenging to implement PAMI-UK compared to carers due to their lack of 

involvement in care tasks. 

"I struggle to know when to like implement itΧ because I do activities, I don't 

really do like the care I'm not normally there first thing in the morning and 

stuff." CH02 CP Reflective session 1  

Staff could envision PAMI-UK being implemented care home-wide with the potential 

for long-term implementation. All participants reported planning to continue using 

the skills post-study. 
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6.3.4.8.4 Practical Considerations for Implementing PAMI-UK 

Knowing the resident before using the intervention was necessary so that staff could 

assess when residents behaved differently than usual. Being able to recognise cues 

and behaviours was especially important for non-verbal residents. 

"They're not very vocal in communication, but you can you- it's because we 

see them day in, day out we know that they're normal is" CH01 CD Interview  

Having a basic knowledge of the residents assisted staff in developing an initial 

tailored music plan reducing the risk of unnecessary distress. 

 

For some residents, their medication potentially influenced their engagement with 

PAMI-UK. CA noted w!Ωǎ ƳŜŘƛŎŀǘƛƻƴ influenced her reactiveness to interactions.  

"They put her on trazodone because, umm she was- she was struggling now 

they've taken her offΧ since she been off of trazodone, she has been a lot 

more receptive to anything, and she is a totally different person, very much 

like the person she was when she first came to the home" CH01 CA Reflective 

session 4  

Medication altered the resident's response and, once stopping the medication, she 

engaged more with music. Similarly, CG felt the side effects of the medication were 

causing high levels of agitation in RG, leading to futile outcomes when using PAMI-

UK. Administration of some medications are unavoidable; however, CA suggested 

that staff provide medication as a quick solution to manage challenging behaviour 

instead of using PAMI-UK. 

"The night staff are just quite happy to give her lorazepam, and I saidΧ just 

put her in the bedroom just put a music station on the telly she will sit for 

hours if she's got music on" CH01 CA Interview  

The night staff typically opted for medication to manage RAΩǎ high anxiety and 

restlessness rather than using music. 

 

Providing music devices in bedrooms relied heavily on the involvement of families. 

" If we can get the family to buy an Alexa or you know cause Alexa aren't that 

expensive now" CH01 CA Interview  
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The involvement of residents' families extended the opportunities of implementing 

PAMI-UK. Personalised plan and supporting staff in PAMI -UK interactions, providing 

staff with more opportunities to implement PAMI-UK. 

"I've got listed RA's favourite songsΧ it's all the music that they played with 

her when they take her out" CH01 CA Reflective session 1  

RA's family were equally engaged in the music intervention as staff, with them 

buying her headphones and music devices to support RA's music care and using the 

same playlist to regulate arousal to maintain consistency. Similarly, in CH02, 

involvement of ŀ ǊŜǎƛŘŜƴǘΩǎ wife positively influenced the implementation by 

providing his preferred music. Families who visited regularly were easier to engage in 

the intervention; however, when families were harder to contact, initial 

implementation was more complicated due to staff having to discover the residentΩǎ 

preferred music before being able to implement the skills. 

ϦLǘϥǎ ǘǊȅƛƴƎ ǘƻ ƎŜǘ ŎŀǘŎƘ ǘƘŜƳΧ ǿŜ ǇƘƻƴŜ ǘƘŜƳΣ ŀƴŘ ǿŜ ŀǎƪ ǘƘŜƳ Ŏŀƴ ȅƻǳ 

write a list of their favourite music is that's as far as you're aware, and then 

they have to go back and think about it. And it's like CD's it's two of her sons 

that haven't seen her for quite a while due to covid, so it's having them recap 

what she used to listen to quite a long time ago that was very difficult where 

CC you've seen RC's husband and his writing a list" CH01 CA Reflective session 

1  

CD struggled to obtain the required music information from RDΩǎ sons, making it 

harder to implement PAMI-UK initially. In contrast, CC interacted with RC's husband 

daily, enabling her to receive his constant input throughout the study.  

 

Most families' involvement was beneficial; however, for one resident, their 

involvement led to negative outcomes.   

" I think the husband is- is wearing a hearing aid, so I think he's- ƘŜΩǎ not 
ƘŜŀǊƛƴƎ ǇǊƻǇŜǊƭȅΣ ǎƻ ƘŜ ƭƛƪŜǎ ŜǾŜǊȅǘƘƛƴƎ ǘƻ ōŜ ƭƻǳŘΧ L ƴƻǘƛŎŜŘ ŀƴȅǘƛƳŜ ǘƘŜ 
husband is around, and he has music in the room, the wife is always agitated" 
CH02 CE reflective session 4  

CE observed that the resident became agitated when her husband visited because he 

increased the radio's volume. The staff attempted to make changes to improve the 

resident's agitation, but the husband argued and disagreed with the staff's 

observations. 
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Although dementia severity could influence using PAMI-UK, staff agreed that music 

remained accessible to all residents if the intervention was adapted to their needs 

and impairments. 

"I've used it with all the residents I interact with. If the opportunity is there, I 

use it because that's one thing that all the residents, whatever their level of 

dementia is they will interact to music every single one of them." CH03 CH 

Interview  

Residents could engage in some form of music regardless of dementia severity, as 

demonstrated by RH, who was in the advanced stages of dementia but interacted 

and engaged in PAMI-UK interactions on several occasions. 

 

Music preference was highlighted as an essential element of implementing PAMI-UK. 

Unfamiliar or disliked music could lead to disinterest and disengagement from 

residents. 

Ϧ{ƘŜ ǿŀǎ ǎƘƻǳǘƛƴƎ ƻǳǘ ŀƴŘ ǎŀȅƛƴƎ ǎƘŜ ǿŀƴǘŜŘ ǘƻ ŘƛŜΧΦ L ǿŀǎ ǇƭŀȅƛƴƎ ǎƻƳŜ 
ƘȅƳƴǎΧ ƛǘϥǎ Ƨǳǎǘ ƻƴŜ L ǊŜƳŜƳōŜǊŜŘ ŦǊƻƳ ǿƘŜƴ L ǿŀǎ ŀǘ ǎŎƘƻƻƭΧ ǎƻ L Ǉǳǘ ǘƘŜ 
ǘŀōƭŜǘ ƴŜŀǊŜǊ ƘŜǊΣ ŀƴŘ ǎƘŜ ǿŀǎƴϥǘ ŀ ōƛǘ ƛƴǘŜǊŜǎǘŜŘΦ .ǳǘ ǘƘŜƴΣ όŀŘƳƛƴύΧ ǎƘŜ 
ƎƻŜǎ ǘƻ ǘƘŜ ǎŀƳŜ ŎƘǳǊŎƘΧ ǎƘŜ ǘƻƭŘ Ƴe something else to put on, another 
ƘȅƳƴ ǘƻ Ǉǳǘ ƻƴΣ ŀƴŘ ǎƘŜ ǊŜǎǇƻƴŘŜŘ ǘƻ ǘƘŀǘΧ {ƻΣ ƳŜ Ƨǳǎǘ ǇǊŜǎǳƳƛƴƎ ǘƘŀǘ ŀƴȅ 
old hymn that's in my repertoire would be okay wasn't. I needed to get the 
right one." CH03 CJ Reflective session 3 

CJ initial attempts to regulate arousal was unsuccessful due to the selected music. 

The CH03 staff were very knowledgeable of their residents' history Pre-PAMI-UK. 

However, this interaction taught CJ more about the importance of meaningful music. 

CJ believed any religious music was appropriate as the resident was religious.  In 

contrast, staff reported meaningful music evoking emotions and reminiscence for 

some residents. 

"There be certain songs come on and it you can- you can see. this just having- 

having music on certain songs evoking reactions from residents that you really 

want normally get a reaction out of." CH01 CD interview 

 During the training, staff began selecting music more consciously. Selecting 

appropriate music, particularly the right music at the right time, was challenging for 

staff; however, when music evoked a positive resident reaction, staff felt rewarded 

for their efforts. 
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"Finding that specific genre of music that they like, and going with it is- it is 

really sort of been quite, It's been quite challenging, but it's been really 

rewarding as well. "CH03 CK Reflective session 5 

 

External factors, both controllable and uncontrollable, influenced Implementation. 

During the study, two national events occurred, the Queen's Jubilee and her death; 

during these periods, staff found implementation outside of personal care 

challenging due to other activities occurring.  

"It's been kind of crazy the past few weeks because that we've been doing the 

Jubilee and staff, and it's such a big home that like it's quite busy. So, I've 

struggling to have the one-to-one time with the resident" CH02 CP Reflective 

session 1  

The activity coordinators were encouraged to offer activities relating to the Jubilee, 

which they felt left  little time to incorporate 1-to-1 musical interactions into their 

schedules. Similarly, when the Queen died residents were more engaged in watching 

the news rather than engaging with music.  

 

One care home had a high staff turnover during the study, including the care home 

manager. Staff were assigned additional responsibilities to composite for staff 

shortage, impacting PAMI-UK implementation. 

"We have a new manager now, so everything is changing everybody is leaving 

we are having a new everything." CH02 CE Reflective session 6  

The multiple changes increased staff stress and reduced available time to implement 

PAMI-UK. Despite the limited time, the staff fully engaged in the training and 

intervention. 
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6.4 Discussion 

6.4.1 Key Findings  

All participating staff members demonstrated an in-depth understanding of PAMI-

UK, with them tailoring the intervention to their residents' needs, preferences, and 

abilities. Staff had begun incorporating skills with both participating and non-

participating residents. Some of the outcomes from this study were similar to those 

presented in the manual field-testing study (Chapter 5), while also presenting new 

findings.  

 

From the quantitative outcome measures only the SCIDS total score and the subscale 

ǊŜǎƛŘŜƴǘǎΩ ǘŜƴǎŜ ǊŜǎǘƭŜǎǎ ōŜƘŀǾƛƻǳǊ ƻƴ ǘƘŜ v¦![L59a ǊŜǇƻǊǘŜŘ ŀ ǎƛƎƴƛŦƛŎŀƴǘ 

difference. The increase between the pre and post SCIDS score suggests that PAMI-

UK training made staff feel more able to care for their residents with dementia. The 

difference between the pre and post tense restless behaviour subscale suggests that 

staff perceived residents as having less restless tense behaviour post-PAMI-UK 

implying a higher quality of life in this domain. As the study had a small sample size 

of six dyads the quantitative analysis must be considered with caution, and 

conclusions cannot be drawn from the data. However, the quantitative data follows 

similar trends to those presented in the qualitative data. 

 

6.4.1.1 Staff Awareness 

Staff developed a greater awareness of themselves, their residents, and the care 

home environment. Staff recognised the impact of their voice and low-fidelity noise 

environments on their interactions with residents and, where possible, were able to 

modulate them successfully. Staff also became more conscious of when and where 

interactions would take place and took more time beforehand to minimise the 

impact of themselves and the environment on these interactions. Pre-PAMI-UK staff 

interactions consisted mainly of task-orientated elements, compared to post-PAMI-

UK, where staff actively sought opportunities to interact with residents meaningfully. 
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6.4.1.2 Resident and Staff Outcomes  

Music was used during tasks to regulate, cue and frame, improving residents' moods, 

reducing agitation, and increasing resident cooperation. Music during mealtimes 

increased residents' focus resulting in increased food consumption and independent 

eating. Previous research investigating music at mealtimes also reported an increase 

in food consumption in addition to improvements in physical aggression, verbal 

agitated behaviours, irritability, fear-panic, and depression (Ragneskog et al., 1996; 

Whear et al, 2014). In Ragneskog et al (1996) residents may have had increased food 

consumption resulting from staff serving larger portions during the music condition. 

{ǘŀŦŦΩǎ ōŜƘŀǾƛƻǳǊǎ ŘǳǊƛƴƎ ƳǳǎƛŎ ŀǘ ƳŜŀƭǘƛƳŜǎ ǿŀǎ not reported in the PAMI-UK study. 

 

 The grounding skills for regulating staff's arousal reduced stress enabling them to 

offer more energy in their PAMI-UK interactions. Overall, staff experienced reduced 

stress and increased happiness, potentially due to residents' being more relaxed, 

aware, happier, and more cooperative in tasks. Lee et al. (2022) similarly reported 

ǘƘŀǘ ǎǘŀŦŦΩǎ ƳƻƻŘ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜ ǿŀǎ ƛƳǇŀŎǘŜŘ ǇƻǎƛǘƛǾŜƭȅ ōȅ ǘƘŜ ǊŜǎƛŘŜƴǘ ōŜƘŀǾƛƻǳǊ 

change.  

 

6.4.1.3 Staff-Resident Interactions 

Although many residents had limited verbal communication, they could continue 

interacting through other, more accessible communication forms such as singing, 

humming, dancing, smiling, and physical touch. PAMI-UK participants reported 

similar experiences to staff in the 'creative conversation' study, both seeing changes 

in residents' eyes during interactions and knowing the resident was present in the 

moment (Windle et al., 2020). As non-verbal communication is more subtle than 

verbal, residentsΩ attempts to initiate interactions are often missed (Ward, 2008). 

PAMI-UK facilitated the staff's ability to perceive and comprehend residents' 

nonverbal communication, enabling them to interact effectively with residents and 

sustain meaningful interactions. The staff were attuned to residents' emotional 

needs, enabling the deployment of appropriate personalised care and 

support. Similar to Söderland et al. (2011), who explored validation methods in 
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communication, this study found that attuning to the resident made managing 

challenging situations easier and softened the relationship between staff and 

residents. 

 

Initially, some staff reported being unable to complete one-to-one interactions. 

However, as the study progressed, PAMI-UK became more natural, with activities 

and interactions spontaneously incorporated when opportunities arose. Sometimes, 

staff reported interactions as unremarkable, due to minor resident responses. 

Although minor reactions these interactions were still significant to a usually isolated 

individual. Residents in the later stages of dementia can display limited reactions and 

high apathy (Humphrey et al. 2019).  However, PAMI-UK remains accessible 

compared to other interventions, with the skills evoking some reactions in late-stage 

residents, which pleasantly surprised staff.  

 

Windle et al.'s findings (2020) suggested that interactions outside planned activities 

may be the most authentic staff-resident interactions. Similar to PAMI-UK previous 

research has highlighted that meaningful interactions do not need to consist in 

lengthy pre-planned activities instead they can be weaved throughout the day 

spontaneously at times most appropriate for both the staff and resident. 

Additionally, due to these interactions generally being shorter and because of PAMI-

UKΩǎ flexibility, these types of interactions do not add additional time or burden to 

the staff routines. 

 

Pre-PAMI-UK, residents in this study who required additional support to engage in 

activities and interactions were overlooked, leading to isolation. Whilst dementia 

symptoms can result in staff needing to initiate and maintain interactions, residents' 

inactivity can deter staff and exacerbate this disconnection. The extra support post-

PAMI-UK enabled residents to engage in music activities and interactions which were 

otherwise absent, changing the staff's perception of them and creating a more 

positive, two-way interaction. The change in interactions could strengthen residents' 

personhood, with staff providing residents with recognition, respect, and trust 
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(Brooker, 2004; Kitwood, 1997). The VIPS framework (Brooker, 2004) details four 

principles of person-centred care, which PAMI-UK aims to situate interactions within, 

therefore, aiding residents' sense of personhood and overall well-being.  

 

6.4.1.4 Person-Centred Care and Personhood 

Residents can experience a loss of identity when entering long-term care (Thein et 

al., 2011), being perceived as a patient who are reduced to their symptoms, 

especially when they are inactive or unemotive resulting in further isolation 

(Heggestad et al., 2015). The dehumanisation can lead to a loss of personhood. 

PAMI-UK aided staff in acknowledging the individual behind the diagnosis who 

continues to have the needs, likes, and wishes of a 'healthy individual'. 

Acknowledging comparisons between themselves and residents resulted in staff 

acknowledging the individual as a person, leading to them providing for the needs of 

the person, not the condition. Furthermore, when staff imagined a family member in 

the resident's position, the residents were humanised, with the care of residents 

becoming an emotional response compared to a practical one. Staff in other study 

have reported that ΨǇǳǘǘƛƴƎ ǘƘŜƳǎŜƭǾŜǎ ƛƴ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ǎƘƻŜǎΩ ǊŜǎǳƭǘŜŘ ƛƴ them 

experiencing increased empathy (Rapaport et al., 2017). 

 

The relational dynamic between care staff and residents consists of a power 

imbalance. Care staff can view residents as passive objects solely dependent on 

them, developing a 'doing for' relationship (Novy et al., 2022). 'Doing for' 

relationships are not built on trust, respect, and reciprocity, potentially leading to 

staff feeling a sense of powerlessness and loneliness in interactions (Hammar et al., 

2010) and the resident's personhood being negatively impacted. Opposingly, 'Doing 

with' relationships involve staff and residents working together (Novy et al., 2022) 

ǿƘƛŎƘ ǿŜǊŜ ŘŜƳƻƴǎǘǊŀǘŜŘ ōȅ ǎǘŀŦŦ ŦƻŎǳǎƛƴƎ ƻƴ ǊŜǎƛŘŜƴǘǎΩ ŀōƛƭƛǘƛŜǎ ǊŀǘƘŜǊ ǘƘŀƴ 

impairments. PAMI-UK increased resident awareness and reduced agitation enabling 

residents to be more independent in tasks, with staff providing support rather than 

dependency. In doing this, PAMI-UK facilitated the (at least partial) transition of staff-

resident relationships ŦǊƻƳ Ψ5ƻƛƴƎ ŦƻǊΩ ǘƻ Ψ5ƻƛƴƎ ǿƛǘƘΩ dynamics.  
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The power imbalance altered on occasions when the residents taught staff new skills. 

Allowing residents to teach others gave the resident worth and purpose during the 

interaction, demonstrating ǘƘŜ ƻŎŎǳǇŀǘƛƻƴŀƭ ǇŜǘŀƭ ƻŦ YƛǘǿƻƻŘΩǎ όмффтύ ŜƳƻǘƛƻƴŀƭ 

needs flower. The other emotional needs in Kitwood's flower were also 

demonstrated during the study. Staff sharing their personal life history could also 

help develop relationships and help reduce the power imbalance, with the 

ƛƴǘŜǊŀŎǘƛƻƴǎ ōŜƛƴƎ ōŜǘǿŜŜƴ ƛƴŘƛǾƛŘǳŀƭǎ ǊŀǘƘŜǊ ǘƘŀƴ ΨŎŀǊŜǊ ŀƴŘ ǇŀǘƛŜƴǘΩΦ 

 

6.4.1.5 Staff Perception of Problematic Behaviour  

Residents' behaviours can be considered problematic and solely misconstrued as a 

dementia symptom, or staff may even consider the behaviour deliberate to gain 

attention (Cohen-Mansfield, 2000). {ǘŀŦŦΩǎ ǇŜǊŎŜǇǘƛƻƴ ƻf problematic behaviour 

influences their treatment decisions. Considering residents' behaviours in terms of 

the medical model can result in increased medication use (Innes & Manthorpe, 

2012). Non-participating staff preferred providing medication to reduce restlessness 

compared to the resident's personal playlist. The preference for medication over 

music may be due to it being perceived as being easier and quicker to administer 

(Kolanowski et al., 2010; Strøm & Engedal, 2021). Alternatively, some staff are 

sceptical of music as an effective treatment. Additionally, non-participants lacked the 

knowledge of using music to regulate arousal due to not completing the training 

(Strøm & Engedal, 2021), which could influence their decisions.   

 

Participating staff acknowledging 'problematic behaviour' as a form of 

communication when alternative communications was unavailable, is supported by 

YƛǘǿƻƻŘΩǎ ǇŜǊǎƻƴ-centred theory (1997), who suggested problematic behaviours is a 

way for individual to express their unmet needs. Staff, facilitated by PAMI-UK 

training, demonstrated using Validation Theory (Feil, 1992, 1993) to aid residents in 

working through anxiety, repressed memories, and emotions by providing them time 

and an opportunity to interact. Changing the perception of 'problematic behaviours' 

resulted in increased staff empathy and interactions providing comfort and 

understanding. 



293 
 

PAMI-UK reflects similar elements and principles to intensive interactions (Heap & 

Wolverson, 2020). Both aim to highlight two-way interactions between individuals 

with and without dementia using communication skills that match the individuals 

with dementia's abilities and needs. PAMI-UK and Heap & WolversonΩǎ (2020) study 

displayed similar results, with staff altering their perception of residents with 

dementia post-training. Behaviours such as tapping were considered forms of 

communication which staff could mirror rather than aimless tapping or problematic 

behaviour. 

 

6.4.1.6 Implementing PAMI-UK 

Staff participants were enthusiastic about PAMI-UK and highlighted the benefits. 

However, there were concerns from participants that not all staff would display the 

same enthusiasm. Staff implied the training may not be suitable for all staff and that 

they may need to possess sufficient personal qualifications. A similar consideration 

was raised in Söderlund et al (2012), who suggested that attributes such as attentive 

listener, maturity, and patience could influence staff ability to use the interventions. 

Both PAMI-UK and the Validation method (Söderlund et al, 2012) were seen as 

emotionally demanding and involved, which could require staff to be motivated to 

learn and change their current practices.  When some participating staff encouraged 

non-participating colleagues to use PAMI-UK skills to maintain consistency, they 

were met with resistance, with some suggesting that music is ineffective. Other 

research has documented resistance from other care staff as a barrier to 

implementation (Groot Kormelinck et al., 2020; Rapaport et al., 2017). 

 

Additionally, some barriers could have been preventing non-trained staff from 

implementing skills. Current care home practices, policies, and available resources 

could result in staff needing to provide additional time, effort, and motivation 

decreasing the likelihood of some staff implementing PAMI-UK (Kaasalainen et al. 

2010). Ensuring devices and music are easily accessible to all staff could increase the 

chance of other staff incorporating the skills despite not receiving training. 
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Many staff possess the characteristics and skills to provide meaningful interactions 

pre-PAMI-UK but lacked the confidence, terminology, or opportunity to explore and 

implement them as highlighted by staff in both this study and the manual field-

testing study. Previous research has highlighted that communication training can 

provide staff with the language to describe their experience in greater detail 

(Söderlund et al, 2012). Staff were enthusiastic about implementing music, but 

psychosocial interventions can easily become a low priority due to limited time and 

workload. PAMI-UK provided staff with a platform to reassess their current practices 

and explore new skills while having the comfort of gaining guidance and support. 

 

6.4.2  Recommendations for Changes to the Intervention 

Feedback on the cultural appropriateness of the intervention was collected to aid the 

revisions. Overall, staff reported the intervention as useful and informative and could 

be easily implemented in care homes. The intervention was generally considered 

suitable for its intended audience and setting; however, some suggested changes 

could improve suitability further. Compared to other staff training, PAMI-UK was 

considered too long. A shorter online manual could make the intervention more 

suited for a carer's role. Additionally, with an online manual, a function allowing staff 

to navigate from the content page could improve the effectiveness of locating 

specific information. Some staff suggested a reference sheet that define categories 

clearly. A recap sheet was provided before the first reflective session; however, it 

may be more suitable to provide it with the manual. Additionally, one staff member 

suggested providing the information in a small booklet that could be carried on 

shift.   

 

Staff who felt the webinar was too long suggested splitting the session into two. All 

care homes were offered the two-session option; however, only one chose this 

option. As staff commented on the training length, only offering the training as two 

sessions may be more suitable. In some sessions, specific individuals dominated 

discussions leaving little time for others to speak. In future sessions, training 

facilitators should be more observant and direct discussions to ensure all participants 



295 
 

contribute. The reflective sessions' lengths were too short for larger group sizes; 

offering additional individualised sessions could ensure that all staff members 

receive tailored supervision. 

 

Staff were divided on their preferences for the training format. Some preferred 

online training due to its ease of attendance, while others missed the personal 

aspect of in-person training. An in-person observation session where the facilitators 

monitor staff using the skills could make staff more confident in their 

implementation. 

 

6.4.3  Methodological Difficulties and Limitation 

6.4.3.1 Dropout Rates and Data Bias 

A high staff dropout rate due to high staff turnover and workload pressures resulted 

in a small sample size. Of the personal parameters measured, there was no 

significant difference between staff who completed all study elements and those 

who dropped out before completion, with exception for years in dementia care. 

Although the other personal parameters measure reported a non-significant 

difference in the two groups there is a potential of a type two error due to the small 

sample size. Additionally, not all dropouts returned completed documents up to the 

point of withdrawing; therefore, it is difficult to determine if there was a difference 

between these individuals that could somewhat predict dropout rates.  The staff 

suggested their workload or stress was not increased from participating. However, 

some participants dropped out due to workload pressures; therefore, available 

results from this study could be biased toward those able to facilitate a high 

workload, potentially biasing towards more prolific carers.  

 

Additionally, there were high levels of missing data and a low questionnaire return 

rate, despite the research team continuously attempting to obtain the 

questionnaires for several months post-intervention. The high levels of missing data 

and low return rates resulted in a small sample size. The small sample size means 

that no conclusion can be made from the statistical analysis of quantitative measures 
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obtained throughout the study. Instead, they were only conducted to provide insight 

into potential patterns to explore in later studies with a larger sample size.  

 

6.4.3.2 Conducting the Study Remotely 

One explanation for the missing data and low questionnaire return rate could be due 

to the study being conducted remotely; a limitation imposed by restrictions in place 

during the COVID-19 pandemic. It was difficult to contact care homes to organise 

reflective sessions and the collection of documents, particularly the collection of 

post-questionnaires. Additionally, due to using online delivery the researchers relied 

on the staff to report the use of PAMI-UK and interactions they were having. Firstly, 

remote delivery made it difficult to determine whether staff had implemented the 

PAMI-UK intervention or music in general. Secondly, when reviewing the transcripts, 

it became apparent that staff had referred to multiple residents, introducing 

uncertainty as to whether staff were reflecting on their paired resident or another, 

non-participant, resident. This may have introduced misinterpretations of some 

transcript passages. 

 

6.4.3.3 Self-Reported Questionnaires  

Data was self-reported, increasing the chance of social-desirability bias (Duffy et al, 

2009; Gerritsen, 2019). Staff may have been less likely to document when they could 

not implement PAMI-UK, or behaviours considered negative. Adding in-person 

observations where the PAMI-UK facilitators observe interactions could reduce the 

chance of social desirability bias and enable the researchers to determine that all 

interactions reported are with participating residents. However, staff could see 

observations as inspections rather than data collection, increasing anxiety and 

introducing additional behaviour bias. 

 

6.4.4  Clinical Implementation 

These results provide further support for the benefits of music in care homes in 

general, as well as the potential benefits of PAMI-UK. PAMI-UK can potentially 

impact residents, staff, and the care home environment. However, ǎǘŀŦŦΩǎ ǊŜǇƻǊǘǎ ƻŦ 

implementation barriers suggests that PAMI-UK should be implemented as a care-
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home-wide intervention with all staff trained to maintain consistency and reduce or 

eliminate barriers. The intervention can aid care homes in changing staff-resident 

interactions with staff moving from task-related relationships towards person-

centred relationships where residents are treated with respect, trust, and reciprocity, 

positively impacting their personhood and well-being. The skills are implemented 

into daily routine with little additional staff burden or work pressures, increasing the 

likelihood of staff using the intervention. However, staff potentially need to be 

motivated to change and learn for successful implementation, such as if they feel 

that they have nothing new to learn from training or consider psychosocial 

interventions a waste of time (Emilsson, 2006). 

 

6.4.5 Future Research 

This study was built upon on the foundations of the PAMI-UK manual field-testing 

study (Chapter 5) and continued to target phase 3 of the cultural adaption 

frameworks. Additionally, the study began to target phase 4 which aims to review 

and evaluate the culturally adapted intervention for its impact on the intended 

audience. Further studies are required to investigate the impact of PAMI-UK on staff 

and residents, with particular emphasis on the collection of complete quantitative 

data to assess the manualΩs effectiveness and efficacy. From this study, 

recommendations were made to continue to improve the cultural appropriateness of 

the manual, including reassessing the training length, reviewing the recap sheet, and 

introducing in-person observation sessions. The recommendations should be 

considered to produce the PAMI-UK resources version 3, which should be tested in 

future studies to complete phase 5 of the cultural adaptation frameworks: finalising 

the culturally adapted intervention. 

 

6.4.6  Conclusion 

Staff were able to tailor the PAMI-UK intervention to their resident's needs, 

preferences, and abilities, resulting in improved mood, agitation, communication, 

food consumption, and overall well-being of residents. Additionally, staff observed 

improvements in their stress levels, dementia awareness, and mood. Staff found the 
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manual culturally appropriate for UK care homes and suggested changes that could 

improve suitability further. Due to the small sample size and high degree of missing 

data, quantitative data could not be meaningfully interpreted. Therefore, further 

research is needed that continues to explore the impact of PAMI-UK using 

quantitative outcome measures, with implementation of appropriate measures to 

increase participant retention and study completion rate. 
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7.  Discussion  

7.1  Introduction 

This doctoral study aimed to develop and evaluate a UK version of PAMI, which was 

culturally appropriate for UK care homes caring for residents with dementia. The 

intervention was developed using the MRC complex intervention guidelines, 

particularly stage 1- development and stage 2- assessing feasibility and evaluating 

methods (Craig et al., 2008). Initially, the project gained expert consultations from 

care staff and the Danish PAMI team to gain a greater understanding of both the 

PAMI intervention and UK care homes' needs to ensure that the intervention was 

appropriate for its intended audience and setting while maintaining t!aLΩǎ primary 

principles, theory, and skills. A systematic review was conducted to explore current 

music interventions that facilitate social interactions to investigate the mechanisms 

that may explain the facilitation and to gain insight into the facilitators and barriers 

to implementation. The systematic review enabled the researcher to consider 

components of music interventions that facilitate resident-staff interactions, and 

which may hinder them.  Previous research on culturally adapting interventions 

guided the translation and adaptation stages (Aguirre et al., 2014; Tol et al., 2018; 

Werheid et al., 2021).  

 

Once the manual was developed, a field-testing study explored the staff's 

experiences and views on the intervention to review the suitability and cultural 

appropriateness. The final study continued to explore suitability and cultural 

appropriateness while also investigating the study design's feasibility and outcomes 

for future studies' development.  

 

Originally, the project aimed to complete both studies in-person; with the primary 

researcher conducting all study elements and facilitating the PAMI-UK sessions. The 

COVID-19 pandemic resulted in the research team redeveloping the study design in 

alignment with care home restrictions whilst aiming to keep robustness. This chapter 

considers the project's strengths, limitations, and recommendations for future 

studies. 
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7.2 The Development of PAMI-UK 

7.2.1 Cultural Appropriateness 

 The researchers included staff's ideas and feedback throughout the project to 

ensure the manual was culturally appropriate. A clear link between the initial expert 

consultations and the manual elements is apparent, which was then highlighted by 

participants in the studies. Staff in the studies reported that the PAMI-UK manual 

was easy to use and well informative.   

 

Due to the change in care homes during the COVID-19 pandemic, the main aim 

changed to not only accommodate the cultural needs of UK care homes but also to 

accommodate the continuous and uncertain changes in care homes during COVID-

19. ¢ƘŜ ǎǘŀŦŦΩǎ ƛƴǎƛƎƘǘ ǿŀǎ ƛƴǾŀƭǳŀōƭŜ ǘƻ ŜƴǎǳǊŜ ōƻǘƘ ƴŜŜŘǎ ǿŜǊŜ ŀŎŎƻƳƳƻŘŀǘŜŘΣ ŀǎ 

there was no previous research into global pandemics and lockdowns to guide the 

researchers. The staff in the studies did not feel that the required changes to 

accommodate COVID-19 hinder their experience or their ability to discover PAMI-UK. 

 

Staff demonstrated using and adapting PAMI-UK skills to align with residents' needs, 

preferences, and abilities. Staff's feedback and demonstration of using the skills 

suggests that the UK manual was adapted suitably for UK care homes. Published 

articles from the original Danish team (Krøier & Ridder, 2022; Ridder et al, 2023) 

reported similar results for PAMI-DK, suggesting that PAMI-UK maintains the original 

principles and ideologies while ensuring it is culturally appropriate for the UK.  The 

researchers aimed to make PAMI-UK culturally appropriate by reducing the training 

length, directly training staff rather than training music therapist to deliver the staff 

training and alter the PAMI element terminology. Despite a non-music therapist 

facilitating the training and altering the clinical shadowing to reflective discussion 

sessions, staff implemented the skills and demonstrated developing trusting and 

reciprocity relationships through musical interactions similar to the staff in Krøier & 

wƛŘŘŜǊΩǎ (2022) study. Both sets of staff used musical interactions with similar 

intentions, to connect, complete tasks, bring comfort, and reduce anxiety. 
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7.2.2 Intervention Elements  

Within the training, PAMI-UK elements are introduced as linking but individual 

entities (Figure 7.1).  From the results, it can be inferred that each interaction can 

consist of a combination of elements that interconnect, overlap, or become 

prominent as the interaction occurs. Initially, an individual may use music to regulate 

a resident's arousal, but as the resident's arousal levels reduce, the interaction can 

evolve to allow music to be used to connect. Figure 7.2 may present a more accurate 

representation of how the PAMI-UK elements interact with each other during 

musical interactions. Future PAMI-UK training would incorporate the adapted model 

developed during this project. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

7.2.3 PAMI-UK Key Components 

Staff demonstrated and discussed the fundamental principles of PAMI-UK as 

highlighted in the manual. PAMI-UK is adaptable and inclusive, making it accessible 

to residents regardless of dementia severity. As music processing remains intact 

through the dementia stages (Garrido et al., 2020), the PAMI-UK skills can enable 

residents with moderate to severe dementia to continue to connect with others, 

Framing Connecting Balancing 

Figure 7.1 Model outlining the connections of the PAMI-UK elements as highlighted in the 
PAMI-UK manual 

 

 

 
 

The Voice 

Framing 

Balancing 

Connecting 

Figure 7.2 A model displaying the connections of the PAMI-UK elements based on the results 
from the study 
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aiding the maintenance of their identity and personhood (McDermott et al., 2014b; 

Hsu et al., 2015).  

 

Staff can see music as solely entertainment rather than treatment owing to a lack of 

training in integrating care home music interventions, resulting in lower-quality 

music activities implemented (Garrido et al., 2020). Music in care homes generally 

consists of live or recorded music listening with no active interaction between 

residents and staff (Garrido et al., 2020, 2019). The PAMI-UK intervention provides 

staff with training not only in implementing the skills but also raises awareness about 

the therapeutic benefits of music when used as a treatment. McDermott et al. (2018) 

highlighted that music training needs to focus equally on how the facilitator (staff in 

PAMI-UK) delivers the intervention as much as the content. In PAMI-UK, staff 

discover how to be with the residents, learning skills to increase person attuned 

musical interaction rather than just how to increase music in care homes. 

 

Care homes, staff, and residents are a heterogeneous group; thus, flexibility was 

essential to accommodate differences, as suggested in previous research (Lawrence 

et al, 2012; Smith et al, 2019).  PAMI-UK needed to be adaptable both between and 

within residents to enable ǘƘŜ ǎƪƛƭƭǎ ǘƻ ƳŜŜǘ ŜŀŎƘ ƛƴŘƛǾƛŘǳŀƭΩǎ ƴŜŜŘǎΣ preferences, 

and ability, as well as be able to be altered as their dementia progresses. The training 

also required flexibility to allow the material to be altered to align with care homes 

ŀƴŘ ƛƴŘƛǾƛŘǳŀƭ ǎǘŀŦŦ ƳŜƳōŜǊΩǎ ǇŜǊǎƻƴŀƭƛǘƛŜǎΣ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎΣ experience, and current 

practices (Groot Kormelinck et al., 2020).  

 

Many staff initially struggled with the lack of direct instructions, as the manual does 

not provide step-by-step instructions on implementing PAMI-UK. They would have 

preferred being told what skills to implement and when. However, as the studies 

progressed, staff demonstrated implementing the skills in relation to their resident, 

suggesting sufficient comprehension. Frequent adapting and altering of the 

intervention may not have been viable with a more structured format. Hackett et al. 

(2021) argue that many music interventions set one goal for all residents without 
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considering individual needs and impairments, resulting in only residents whose 

needs aligned with the goal benefiting. 

 

A fixed and structured manual with step-by-step instructions can lead to the setting 

of singular goals, compared to a flexible manual that enables individualised goals and 

tailoring to the resident. At the same time, as highlighted by staff, a flexible manual 

that only provides guidelines can lead to participants feeling lost and unable to link 

the guidelines to specific practical scenarios (Hannibal et al., 2019). Although PAMI-

UK aims to be flexible, the addition of reflective sessions enabled staff to gain insight 

into the practical implementation. Using staff's experience to guide sessions ensured 

the intervention remains tailored and person-centred. Adding fortnightly goal setting 

in the second study provided more focus, enabling staff to link the skills more 

directly to current challenges, linking back to Hackett et al.'s (2021) 

recommendations. The framework used for PAMI has been described as a sequential 

procedural framework (Anderson-ingstrup, 2020). The manual highlights different 

goals but allows the user to choose between different techniques (Anderson-

ingstrup, 2020). PAMI is based on person-centred philosophy, where staff choose the 

skills based on their resident's mood, arousal, and needs during the interaction 

(Kitwood, 1997). 

 

7.2.4 Using PAMI-UK 

The results from both the field-testing study and manual evaluation study reported 

staff using the PAMI-UK skills for similar purposes, with staff reporting similar staff 

and resident outcomes.  !ƭǘƘƻǳƎƘ ǊŜǎƛŘŜƴǘǎΩ ŜƴƎŀƎŜƳŜƴǘ ƭŜǾŜƭǎ and PAMI-UKΩǎ 

purpose changes depending on dementia severity, meaningful interactions remain 

vital and accessible to all residents. In study one, it was suggested PAMI-UK during 

end-of-life care was inappropriate, due to singing and music being disrespectful. 

However, in study two, PAMI-UK was used to bring comfort to both the resident and 

staff member during end-of life-care. When residents are on end-of-life care 

interactions may be limited, however, they can continue to connect with others 

through music to bring comfort and strengthen relationships through the shared 
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experience, creating a sense of belonging for the resident (Black & Penrose-

Thompson, 2012).  

 

Lawrence et al. (2021) suggested that when short on time, managing problematic 

behaviours takes precedence over psychosocial interventions, with staff attempting 

to complete tasks as quickly as possible rather than considering the most appropriate 

delivery for the resident. However, the studies highlight that staff can incorporate 

both into care tasks, potentially resulting in better outcomes for staff and residents. 

By incorporating individualised musical interactions into tasks, staff can ensure that 

residents' psychosocial needs are met while completing the necessary tasks. The 

PAMI-UK skills can orientate the resident, reduce agitation, and improve resident 

cooperation resulting in tasks being completed quicker with less 'problematic' 

behaviours and a more pleasant experience for both parties. The MTC studies 

reported similar results when implementing singing into morning care (Hammar 

2010, 2011a, 2011b, 2011c; Götell 2009, 2010) 

 

Overall, staff reported positive resident outcomes when implementing PAMI-UK; 

however, there were some instances where residents displayed unexpected or 

negative outcomes to musical interactions. The training aimed to guide staff in 

managing negative outcomes to reduce the chances of residents experiencing 

adverse effects whilst also recognising that a negative response did not mean that 

music is ineffective (Garrido, 2020; Krøier et al., 2020); a concept other music 

interventions lack (Batt-Rawden & Srorlien, 2019).  

 

Sometimes, the negative or unexpected outcome was interaction specific, depending 

on the resident's current state. Whilst in other cases, all musical interactions resulted 

in negative outcomes. Music is multi-factored and complex; therefore, the 

intervention required substantial staff knowledge of the resident for staff to monitor 

potential harm (Silverman et al., 2020). Staff were aware when an interaction caused 

harm or distress and needed stopping immediately compared to an interaction that 

used the wrong skill at that specific time point. All the staff participants were aware 
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that music is not universally enjoyed, this awareness is not present in all staff 

implementing music interventions (Garrido et al., 2020), and this mind-set can 

increase the chance of music-induced harm (Silverman et al., 2020). Music-induced 

harm describes both physical and psychological harm resulting from music including 

music-induced hearing loss, identity harm, affective harm, spiritual distress, reduced 

attention, music-induced trauma, increased agitation and experiencing painful 

memories. Tailoring the intervention to each individual and aligning music to the 

resident's current arousal state can reduce the likelihood of residents experiencing 

adverse effects (Garrido et al., 2019). 

 

7.3 PAMI-UK in the Context of Current Research  
PAMI-UK aligns with the Integrated Model of Music Care (IMMC) developed by 

Foster (2021), which encourages music integration into care by training individuals in 

ƳǳǎƛŎ ǘŜŎƘƴƛǉǳŜǎ ǊŜƎŀǊŘƭŜǎǎ ƻŦ ǘƘŜƛǊ ǇǊƛƻǊ ƳǳǎƛŎŀƭ ƪƴƻǿƭŜŘƎŜΦ {ƛƳƛƭŀǊ ǘƻ CƻǎǘŜǊΩǎ 

study, training staff in music skills that could be incorporated into current practices 

increased staff confidence and knowledge, enabling them to develop tailored 

intervention plans targeting at specific challenges. Encouraging interventions that 

provide non-musical individuals with music skills traditionally reserved for music 

therapy increases the accessibility of music interventions, especially in care homes 

that are unable to employ a music therapist.  

 

Staff perceived PAMI-UK as requiring staff to completely change their mind-set. 

During the staff consultations, individuals were concerned that staff with a 'get the 

job done' mind-set would be reluctant to implement PAMI-UK. Wilson and Davis 

(2009) proposed three staff-resident relationships: task-, resident- and relationship-

centred. Staff who develop task-centred relationships mainly aim to provide high-

quality physical care, with individualisation developing through caring for the 

resident rather than getting to know them. They are less motivated to develop 

personal relationships resulting in residents' physical health and safety being the sole 

priority (Wilson & Davis, 2009; Garrido et al., 2020). Task-orientated relationships 
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align with the medical model, which can be encouraged by care cultures as it 

promotes routines rather than social interactions (Lawrence et al., 2016). 

 

 PAMI-UK encourages staff to have relationship-centred relationships with staff 

ŘƛǎŎƻǾŜǊƛƴƎ ǘƘŜ ǊŜǎƛŘŜƴǘΩǎ ƛƴŘƛǾƛŘǳŀƭƛǘȅ through social interactions which allows them 

to tailor the residents care to their needs and preferences. Relationship-centred 

relationships differ from resident-centred ones as they consider the individual's 

needs in the context of other residents and staff's needs (Wilson & Davis, 2009). 

Through resident and relationship-centred relationships, staff discover the person 

behind the diagnosis, allowing the implementation of meaningful details into care 

and enabling residents to maintain their identity. Relationship-centred care creates a 

sense of community within the care home, with residents and staff recognising their 

contribution, as seen when residents were teaching staff, potentially reducing the 

power dynamic. Staff and residents equally shared personal information leading to 

them connecting and developing a personal relationship compared to a care one. 

Developing a personal relationship potentially leads to residents cooperating more 

with participating staff compared to other staff (Bowers et al., 2001; Wilson & Davis, 

2009). 

 

Care homes have evolved significantly since the 19th Century when individuals were 

seen as incurable and unmanageable (Andrews, 2017). Organisations are now 

promoting person-centred care where individuals are involved in care decisions and 

recognised as a whole person rather than their condition. However, time pressures, 

high workloads, and lack of training and resources can result in person-centred care 

being easily overlooked (Kong et al., 2020). PAMI's central ethos is to promote 

person-centred care, with physical health and safety prioritised equally as 

psychological and social needs. Embedding musical interactions into current 

practices reduces and eliminates previous barriers. The musical interactions make 

residents equal partners regardless of their language abilities by encouraging staff to 

recognise subtle communication cues, which they can respond to appropriately 

(Coates & Fossey, 2019). Residents can become more independent with relationships 
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built on 'doing with' rather than 'doing for', helping individuals maintain an identity 

and be considered a person rather than a patient (Novy, 2022). Moving away from 

the medical model towards a person-centred model has the potential to reduce the 

use of medication and increase well-being among residents with dementia (Li & 

Porock, 2014; Batt-Rawden & Stedje, 2020). 

 

7.4 Implementation 

Psychosocial interventions must be considered in the context of a care home setting, 

which could influence implementation. 

 

7.4.1 Specialist Equipment Requirements 

 PAMI-UK does not specify the need for specialist equipment, care staff can use their 

voice or music devices their care home already own, making the intervention more 

accessible to a wider care home population, including those with restricted finances.  

However, previous research has suggested that the music equipment in care homes 

is inadequate, or not cared for sufficiently limiting the practical implementation of 

music interventions (Garrido et al., 2020).  

 

In general, staff found their personal phones the most convenient devices as they 

were portable, easy to use, and music-streaming apps provided an extensive music 

catalogue. Many residents have restricted access to music devices in their rooms; 

therefore, phones enabled staff to access music anywhere in the care home. Using 

personal phones reduced the barrier of care homes having minimal music devices. 

However, care homes with a no-phone policy could prevent the accessibility of 

interventions, especially if the care home has limited alternative music devices 

(Fosters, 2021). Additionally, care homes should not expect staff to use their 

personal phones for their job. Some care staff may not have a smartphone that is 

equipped with music-streaming apps or pay for the premium version. Care homes 

should ensure that staff have access to sufficient music devices to enable them to 

offer a high-quality version of PAMI-UK that do not rely on ǎǘŀŦŦΩǎ personal resources 

and finances. Although no specialist equipment is required for PAMI-UK, access to 

music devices, especially in residents' bedrooms, improved PAMI-UK 
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implementation. Therefore, residents in care homes with limited finances could still 

be disadvantaged (Lawrence, 2016). 

 

7.4.2 Management Support 

Management support is vital for successful implementation (Garrido et al., 2020; 

Lawrence et al., 2012, 2016; Surr, 2019, 2020). When managers see the results for 

residents, staff, and the care home environment, they can make changes to 

accommodate the intervention and encourage staff to use it. The managers 

encouraged staff to engage in the project by providing support, accommodations, 

and time to attend sessions. Involving management in interventions can lead to care 

home culture changes within the home (Lawrence, 2012), of which early signs were 

apparent in this project.  

 

7.4.3 Time Restraints  

Time restrictions are common barriers highlighted in psychosocial interventions 

research due to high workloads and staff shortages (Stanyon et al., 2016; Windle et 

al., 2019; Savundranayagam et al., 2014). Compared to structure time-specific 

interventions, the PAMI-UK format reduced time pressures with staff implementing 

musical interactions in short, frequent increments throughout the day while 

engaging in other tasks (Lawrence, 2012). However, during the interviews, staff still 

reported time barriers. Other factors may influence staff availability, including staff 

shortage and COVID-19. Alternatively, staff may have considered PAMI-UK a 

structured intervention requiring significant time and planning. During reflective 

sessions, staff reported not implementing the intervention due to time. However, 

they proceeded to discuss engaging in multiple musical interactions suggesting that 

the small interactions are not considered PAMI-UK by staff. Although staff found it 

challenging to find available time, they reported that the benefits outweighed any 

potential additional time and workload pressures. Although PAMI-UK can be 

implemented into current practices, the training requires staff to attend multiple 

sessions, which staff found challenging to attend regularly due to availability, 

primarily if an emergency occurred just before the training. 
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7.4.4 Staff Knowledge, Attributes, and Skills 

Staff reported experiencing anxiety when initially exploring the manual as it looked 

too technical, and they felt they were not 'clever' enough.  Staff doubting their own 

abilities have been highlighted in other research (Rapaport et al, 2017). Many staff 

demonstrated innately possessing the skills presented in the intervention but lacked 

the confidence or terminology, making the intervention appear daunting. Staff can 

find participating in intervention research daunting if they have not been involved in 

research before (Law & Ashworth 2022), this may have added to staff initial anxiety 

ŀƴŘ ŦŜŜƭƛƴƎ ƻŦ ƴƻǘ ōŜƛƴƎ ΨŎƭŜǾŜǊΩ ŜƴƻǳƎƘΦ Throughout the studies, the researchers 

aimed to reduce anxiety and promote confidence by highlighting the PAMI-UK 

principles, in particular, PAMI-UK being staff-experienced-led. Staff in care homes 

can experience a lack of recognition from society, management, and residents' 

relatives resulting in a lack of confidence in their abilities (Lawrence, 2016). 

Additionally, staff can feel that researchers will criticise their current practices, which 

explains why they are attempting to implement new interventions (Lawrence & 

Banerjee, 2010). In the PAMI-UK intervention, the researchers aimed to reduce 

anxiety and fear of criticism by recognising staff's abilities and acknowledging that 

the intervention aims to enhance their current practices and abilities, not criticise 

them. The PAMI-UK facilitators acknowledged the care staff as the experts creating a 

collaborative approach (Lawrence & Banerjee, 2010; Lawrence et al., 2012). This 

initial recognition and acknowledgement helped to develop a rapport between the 

care staff and the PAMI-UK facilitators. As the studies progressed, staff became more 

confident in the skills and terminology and felt a sense of pride in their abilities. 

 

7.4.5 Staff Engagement and Motivation 

The relationships and interactions developed during PAMI-UK require additional time 

and effort for staff to become attuned and individualise interactions to residents' 

needs. Staff with a 'get the job done' mind-set may be less willing to incorporate 

PAMI-UK into their routines (Lawrence et al., 2016). The staff participants were 

motivated to learn the PAMI-UK skills, finding benefits during implementation that 

resulted in practice changes. However, participation was voluntary; therefore, they 

already intended to change. One staff member was concerned that the intervention 
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requiring staff motivation to learn, and change could make it challenging to 

ƛƳǇƭŜƳŜƴǘ ǿƛǘƘ ǎǘŀŦŦ ǿƛǘƘ ŀ ΨƎŜǘ ǘƘŜ Ƨƻō ŘƻƴŜΩ mind-set. Early signs of staff resistance 

were displayed when participants attempted to encourage non-participating staff to 

use some of the skills, this resistance has also been observed in other research 

(Rapport et al., 2017). Previous research has suggested that if care homes have an 

insufficient learning climate, they are less likely to be open to change and therefore 

less likely to engage in the new intervention (Groot Kormelinck et al., 2020). 

 

7.4.6 PAMI-UK as a Care Home Wide Intervention 

During the studies, staff and residents participated as dyads, which staff felt they 

were able to manage. However, many participants were concerned that if PAMI-UK 

was introduced as a care home psychosocial intervention, they would not be able to 

upscale the intervention to include all residents. Staff felt that there was not enough 

time during a shift to provide the same effort, time, and attention to all residents 

that they had with their participating resident.  Although staff were concerned about 

upscaling to a care-home-wide intervention if all staff were trained in the 

intervention there is more chance of sustained practices and potentially less work for 

staff as they would not be the only ones offering the intervention (Rapport et al., 

2017) 

 

The barriers and facilitators reported in these studies have been highlighted by other 

psychosocial intervention research (Kloos et al., 2020; Garrido et al., 2019, 2017). 

Some barriers could be reduced or eliminated if PAMI-UK was implemented in care 

homes as a care-home-wide intervention where all staff are trained in the skills 

(Garrido et al., 2020). In the two studies, residents did not receive daily PAMI-UK 

interactions on multiple occasions due to unavoidable circumstances where the staff 

member could not work with their resident due to sickness, different units, or 

working with other residents. If all staff were trained in the intervention, care homes 

could maintain consistency by the resident continuing to receive PAMI-UK 

interactions regardless of the staff member working with them. If PAMI-UK became a 

care-home-wide intervention, it could potentially change care home culture, 
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although this is outside the scope of this PhD. For PAMI-UK to be upscaled, there 

may be some practical considerations to ensure successful implementation, including 

methods to ensure that all staff know each resident's tailored plan and have easy 

access to residents' personalised playlists.  

 

7.4.7 Barriers to Implementing PAMI-UK Outside of the Research Context  

While the two studies highlighted the barriers and facilitators that impacted the 

implementation of PAMI-UK during the study, it must also be noted and considered 

the potential barriers to implementing PAMI-UK outside the research context. While 

PAMI-UK aims to be a low-cost intervention, making music interventions accessible 

to a wider care home population, it could never be a no-cost intervention as there 

are costs involved with running person-led training. However, this cost would only be 

attributed to the initial staff training; once staff were trained in PAMI-UK, there 

would be no continuous costs to using the skills in the care home. If PAMI-UK was to 

be developed to run outside of the research context, a core team of PAMI-UK 

facilitators would provide the training and reflective sessions to care homes. Either 

one or two facilitators run the initial training, with at least one facilitator being a 

registered music therapist. In PAMI-UK, the music therapist is a member of the 

PAMI-UK team. Whereas for PAMI-DK, care homes would need to employ a PAMI-

DK-trained music therapist. Changing the facilitator delivery could reduce some costs 

as the care home would potentially pay a one-off payment rather than a regular 

music therapist's salary. Either way, the PAMI-UK facilitators' salaries would need to 

be paid if PAMI-UK was provided outside of a research context.  

 

When presenting PAMI-UK to the music therapy community during the PhD, 

discussions have arisen over whether PAMI-UK would be a commercial training 

package that care homes could purchase or whether it should be a mandatory 

training embedded into the care system. As mentioned earlier, there are no 

mandatory requirements for specific accredited care staff training (Smith, 2019). The 

areas of training that care homes must cover to meet CQC guidelines only focus on 

physical health and safety. Therefore, having PAMI-UK as a mandatory training would 

require substantial changes to the social care system and policies. Whether PAMI-UK 
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was commercial or mandatory, the cost of providing the training to staff would be 

the responsibility of the care home (Blane, 2023). The cost of training has been 

highlighted in several studies as a barrier. However, it has been argued that if care 

homes invested in training the staff they have, the cost of the training would 

outweigh the costs of continuing to recruit staff when staff leave due to the lack of 

staff development (Jack et al., 2019). If PAMI-UK was a training that care homes 

purchased, the training might still be limited to the same care homes currently 

prioritising funds for psychosocial interventions and, therefore, not making it more 

accessible. 

 

/ŀǊŜ ƘƻƳŜǎ Ƴǳǎǘ ƘŀǾŜ ŀ ǎǳŶŎƛŜƴǘ ƴǳƳōŜǊ ƻŦ ǎǳƛǘŀōƭȅ ǉǳŀƭƛŬŜŘΣ ŎƻƳǇŜǘŜƴǘΣ ǎƪƛƭƭŜŘΣ 

ŀƴŘ ŜȄǇŜǊƛŜƴŎŜŘ ǎǘŀũ ƳŜƳōŜǊǎ ƻƴ ŜŀŎƘ ǎƘƛƊ ǘƻ ƳŜŜǘ ǘƘŜ ƴŜŜŘǎ ŀƴŘ ŎŀǊŜ ƻŦ 

ǊŜǎƛŘŜƴǘǎΣ ǿƘƛŎƘ ƛǎ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ŎǳǊǊŜƴǘ ƭŜƎƛǎƭŀǝƻƴ ό/v/Σ нлноύΦ ¢ƘŜǊŜŦƻǊŜΣ 

ǿƘŜƴ ǎǘŀũ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ŎƻƳǇƭŜǘŜ ǘǊŀƛƴƛƴƎΣ ƳŀƴŀƎŜǊǎ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ŀ 

ǎǳŶŎƛŜƴǘ ƴǳƳōŜǊ ƻŦ ǎǘŀũ ŀǊŜ ǎǝƭƭ ŀǾŀƛƭŀōƭŜ ǘƻ ŎŀǊŜ ŦƻǊ ǘƘŜ ǊŜǎƛŘŜƴǘǎΦ ¢ƘŜǊŜ ŀǊŜ ƴƻ 

ǇƻƭƛŎƛŜǎ ƻǊ ƎǳƛŘŜƭƛƴŜǎ ƻƴ ǿƘŜƴ ŎŀǊŜ ǎǘŀũ ǎƘƻǳƭŘ ŎƻƳǇƭŜǘŜ ǘǊŀƛƴƛƴƎ ŀƴŘ ǿƘŜǘƘŜǊ ǘƘŜȅ 

ŀǊŜ ǇŀƛŘ ŦƻǊ ǘƘŜƛǊ ǝƳŜΦ LŦ ƳŀƴŀƎŜǊǎ ǎŎƘŜŘǳƭŜ ǘǊŀƛƴƛƴƎ ŘǳǊƛƴƎ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭϥǎ ǎƘƛƊΣ 

ǘƘŜǊŜ ƛǎ ŀ Ŏƻǎǘ ŀǧŀŎƘŜŘ ǘƻ ƴŜŜŘƛƴƎ ǘƻ Ǌƻǘŀ ƳƻǊŜ ǎǘŀũ ǘƻ ǿƻǊƪ ǘƘŀǘ ǎƘƛƊ ǘƻ Ƴŀƛƴǘŀƛƴ ŀ 

ǎǳŶŎƛŜƴǘ ǎǘŀũ ƭŜǾŜƭΦ ¢ƘŜ ƻǘƘŜǊ ŀƭǘŜǊƴŀǝǾŜ ƛǎ ŦƻǊ ǎǘŀũ ǘƻ ŎƻƳǇƭŜǘŜ ǘƘŜ ǘǊŀƛƴƛƴƎ ŘǳǊƛƴƎ 

Řŀȅǎ ƻũΣ ŀǎ ǎŜŜƴ ƛƴ ǘƘŜ t!aLπ¦Y ǎǘǳŘƛŜǎ ŀƴŘ aŜƭƘǳƛǎƘ Ŝǘ ŀƭΦ όнлмтύΦ Lƴ ǘƘƛǎ ŎŀǎŜΣ ǘƘŜ 

ǎǘŀũ ŀǊŜ ŎƻƳǇƭŜǝƴƎ ǿƻǊƪ ŀƴŘ ƴƻǘ ōŜƛƴƎ ǇŀƛŘ ŦƻǊ ǘƘŜƛǊ ǝƳŜΦ ¢Ƙƛǎ ǎŎŜƴŀǊƛƻ ƘƛƎƘƭƛƎƘǘǎ ŀ 

ǎƛƎƴƛŬŎŀƴǘ ƛǎǎǳŜ ƻŦ ǘƘŜ ¦Y ŎŀǊŜ ǎȅǎǘŜƳ ǘƘŀǘ Ƙŀǎ ōŜŜƴ ƘƛƎƘƭƛƎƘǘŜŘ ǎŜǾŜǊŀƭ ǝƳŜǎ 

ŀƭǊŜŀŘȅΥ ŎŀǊŜ ǎǘŀũ ŀǊŜ ǳƴǇŀƛŘ ŀƴŘ ǳƴŘŜǊŀǇǇǊŜŎƛŀǘŜŘ ό[ŀǿǊŜƴŎŜ Ŝǘ ŀƭΦΣ нлмсΤ YŀŘǊƛ Ŝǘ 

ŀƭΦΣ нлмуύΦ bƻǘ ǇŀȅƛƴƎ ǎǘŀũ ǘƻ ŎƻƳǇƭŜǘŜ ǘǊŀƛƴƛƴƎ Ŏŀƴ ƳŀƪŜ ǘƘŜƳ ƭŜǎǎ ƳƻǝǾŀǘŜŘ ŀƴŘ 

ǿƛƭƭƛƴƎ ǘƻ ŎƻƳǇƭŜǘŜ ǘǊŀƛƴƛƴƎ ŀƴŘ ǳƴƭƛƪŜƭȅ ǘƻ ŎƘŀƴƎŜ ǘƘŜƛǊ ǇǊŀŎǝŎŜǎ όIǳŘŀΣмффсΤ {ǳǊǊ Ŝǘ 

ŀƭΦΣ нлнлύΦ  

 

!ƴƻǘƘŜǊ ōŀǊǊƛŜǊ ǘƻ ƛƳǇƭŜƳŜƴǝƴƎ t!aLπ¦Y ƻǳǘǎƛŘŜ ƻŦ ǘƘŜ ǊŜǎŜŀǊŎƘ ŎƻƴǘŜȄǘ ƛǎ ǘƘŜ 

ǊŜǘŜƴǝƻƴ ǊŀǘŜǎ ƻŦ ŎŀǊŜ ǎǘŀũΦ ¢ƘŜ ƘƛƎƘ ǘǳǊƴƻǾŜǊ ǊŀǘŜǎ ŀǊŜ ǿŜƭƭπƪƴƻǿƴ όwŀƴŘŜƭƭΣ нлнмύΣ 

ǿƘƛŎƘ ǿŀǎ ŀƭǎƻ ƘƛƎƘƭƛƎƘǘŜŘ ƛƴ ǘƘŜ t!aLπ¦Y ǎǘǳŘƛŜǎ ǿƘŜƴ Ƴŀƴȅ ǎǘŀũ ǿƛǘƘŘǊŜǿ ŦǊƻƳ 

ǘƘŜ ǎǘǳŘȅ ŘǳŜ ǘƻ ƭŜŀǾƛƴƎ ǘƘŜƛǊ Ƨƻō ŀǘ ǘƘŜ ǇŀǊǝŎƛǇŀǝƴƎ ŎŀǊŜ ƘƻƳŜΦ ¢ƘŜ ƘƛƎƘ ǘǳǊƴƻǾŜǊ 
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ǊŀǘŜǎ ǊŜǎǳƭǘ ƛƴ ƘƛƎƘ ǊŀǘŜǎ ƻŦ ƴŜǿ ǎǘŀũ ōŜƛƴƎ ǊŜŎǊǳƛǘŜŘΣ ǿƘƛŎƘ Ŏŀƴ ƛƳǇŀŎǘ ǘƘŜ 

ƛƳǇƭŜƳŜƴǘŀǝƻƴ ƻŦ ƛƴǘŜǊǾŜƴǝƻƴǎ ό²ƻƭǘƳŀƴƴ Ŝǘ ŀƭΦΣ нллуΤ 5ŀƳŜǊȅ Ŝǘ ŀƭΦΣ нлнмύΦ !ǎ 

ƳŜƴǝƻƴŜŘ ǇǊŜǾƛƻǳǎƭȅ ŀƴŘ ƛƴ ƻǘƘŜǊ ǊŜǎŜŀǊŎƘΣ ǘǊŀƛƴƛƴƎ ƛǎ ōŜǎǘ ƛƳǇƭŜƳŜƴǘŜŘ ŀǎ ŀ ŎŀǊŜπ

ƘƻƳŜπǿƛŘŜ ƛƴǘŜǊǾŜƴǝƻƴΣ ǿƛǘƘ ŀƭƭ ǎǘŀũ ōŜƛƴƎ ǘǊŀƛƴŜŘ ǘƻ ǊŜŘǳŎŜ ǇƻǘŜƴǝŀƭ ōŀǊǊƛŜǊǎ ŀƴŘ 

ƛƳǇǊƻǾŜ ŎƻƴǎƛǎǘŜƴŎȅ ό/ƭŜƭƭŀƴŘ Ŝǘ ŀƭΦΣ нллрύΦ IƻǿŜǾŜǊΣ ǘƘŜ ƘƛƎƘ ǘǳǊƴƻǾŜǊ ǊŀǘŜ ƳŜŀƴǎ 

ǘƘŀǘΣ ŀǘ ǝƳŜǎΣ ƛǘ ƛǎ ƭƛƪŜƭȅ ǘƘŀǘ ǎƻƳŜ ǎǘŀũ ǿƻǳƭŘ ōŜ ǳƴǘǊŀƛƴŜŘ ƛƴ t!aLπ¦YΦ LŦ ŎŀǊŜ 

ƘƻƳŜǎ ŘŜŎƛŘŜ ǘƻ ǊŜŦǊŀƛƴ ŦǊƻƳ ǘǊŀƛƴƛƴƎ ƴŜǿ ǎǘŀũ ƛƴ ǘƘŜ ǘŜŎƘƴƛǉǳŜǎΣ ōŀǊǊƛŜǊǎ ǘƻ 

ƛƳǇƭŜƳŜƴǘŀǝƻƴ ŎƻǳƭŘ ŀǇǇŜŀǊΦ !ƭǘŜǊƴŀǝǾŜƭȅΣ ǘƘŜǊŜ ŎƻǳƭŘ ōŜ ŀ Ŏƻƴǝƴǳƻǳǎ Ŏƻǎǘ ŦƻǊ ŎŀǊŜ 

ƘƻƳŜǎ ǘƻ ǇǊƻǾƛŘŜ ǊŜƎǳƭŀǊ t!aLπ¦Y ǘǊŀƛƴƛƴƎ ǘƻ ŜƴǎǳǊŜ ŀƭƭ ǎǘŀũ ŀǊŜ ǘǊŀƛƴŜŘΦ 

 

!ǎ ƳŜƴǝƻƴŜŘ ƛƴ /ƘŀǇǘŜǊ hƴŜΣ ŎŀǊŜ ƘƻƳŜǎ Ŏŀƴ ōŜ ƻǿƴŜŘ ǇǊƛǾŀǘŜƭȅΣ ōȅ ŎƘŀǊƛǝŜǎΣ ǘƘŜ 

bI{Σ ƻǊ ǘƘŜ [ƻŎŀƭ !ǳǘƘƻǊƛǘȅΣ ǿƛǘƘ ǘƘŜ ƘƻƳŜǎ ŜƛǘƘŜǊ ǊǳƴƴƛƴƎ ŦƻǊπ ƻǊ ƴƻǘπŦƻǊπǇǊƻŬǘΦ /ŀǊŜ 

ƘƻƳŜ ǇƭŀŎŜƳŜƴǘǎ ŀǊŜ ŜƛǘƘŜǊ ǎŜƭŦπŦǳƴŘŜŘ ƻǊ ŦǳƴŘŜŘ ōȅ ƭƻŎŀƭ ŀǳǘƘƻǊƛǝŜǎΣ ǘƘŜ bI{Σ ƻǊ 

ƻǘƘŜǊ ƻǊƎŀƴƛǎŀǝƻƴǎΦ 9ŀŎƘ ŎŀǊŜ ƘƻƳŜ ŘŜŎƛŘŜǎ Ƙƻǿ Ƴŀƴȅ ŀǳǘƘƻǊƛǘȅπŦǳƴŘŜŘ ǇƭŀŎŜƳŜƴǘǎ 

ǘƘŜȅ ƻũŜǊ ŀƴŘ ǘƘŜ Ŏƻǎǘ ƻŦ ǊŜǎƛŘŜƴǘ ŦŜŜǎΦ ¢ƘŜǎŜ ŘƛũŜǊŜƴŎŜǎ ƛƴ ŎŀǊŜ ƘƻƳŜǎ ǊŜǎǳƭǘ ƛƴ 

ǎǳōǎǘŀƴǝŀƭ ǾŀǊƛŀǝƻƴǎ ƛƴ ǇǊŀŎǝŎŜǎΣ ǇǊƛƻǊƛǝŜǎΣ ŀƴŘ ǉǳŀƭƛǘȅ ƻŦ ŎŀǊŜΣ ŎǊŜŀǝƴƎ ǘƘŜ 

ŦǊŀƎƳŜƴǘŜŘ ŀƴŘ ǳƴŜǾŜƴπƴŀǘǳǊŜŘ ǎƻŎƛŀƭ ŎŀǊŜ ǎȅǎǘŜƳ ŘƛǎŎǳǎǎŜŘ ƛƴ /ƘŀǇǘŜǊ hƴŜ ό.ŀŎƘπ

aƻǊǘŜƴǎŜƴΣ нлмфΤ ²ŀƭƪŜǊ Ŝǘ ŀƭΦΣ нлннύΦ ¢ƘŜ ǾŀǊƛŀǝƻƴǎ ōŜǘǿŜŜƴ ŎŀǊŜ ƘƻƳŜǎ ŎƻǳƭŘ 

ƛƳǇŀŎǘ ƴƻǘ ƻƴƭȅ ǘƘŜ ƛƳǇƭŜƳŜƴǘŀǝƻƴ ƻŦ t!aLπ¦Y ǿƛǘƘƛƴ ǘƘŜ ŎŀǊŜ ƘƻƳŜ ōǳǘ ŀƭǎƻ ǘƘŜ 

ƭƛƪŜƭƛƘƻƻŘ ƻŦ ŎŜǊǘŀƛƴ ŎŀǊŜ ƘƻƳŜǎ ŜƴƎŀƎƛƴƎ ǿƛǘƘ t!aLπ¦YΦ CƻǊ t!aLπ¦Y ǘƻ ǿƻǊƪ ǿƛǘƘƛƴ 

ǘƘŜ ¦Y ŎŀǊŜ ǎȅǎǘŜƳΣ ǘƘŜǊŜ ƛǎ ŀ ƴŜŜŘ ŦƻǊ ŀ ŎƘŀƴƎŜ ƛƴ ǘƘŜ ŎŀǊŜ ƘƻƳŜ ŎǳƭǘǳǊŜΦ aƻǊŜ 

ŦǳƴŘƛƴƎ ǘƻ ǎǳǇǇƻǊǘ ǇǎȅŎƘƻǎƻŎƛŀƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ƛǎ ƴŜŜŘŜŘΣ ǿƘƛŎƘ ǿƻǳƭŘ ǊŜǉǳƛǊŜ ƻǿƴŜǊǎ 

ŀƴŘ ƳŀƴŀƎŜǊǎ ǘƻ ŎƘŀƴƎŜ ǘƘŜƛǊ ǇǊƛƻǊƛǝŜǎ ŀǿŀȅ ŦǊƻƳ ǇǊƻŬǘŀōƛƭƛǘȅ ŀƴŘ ǘƻǿŀǊŘǎ ǘƘŜ 

ƴŜŜŘǎ ƻŦ ǘƘŜ ǊŜǎƛŘŜƴǘǎ όYŜƭƭŜǧ Ŝǘ ŀƭΦΣ нлмсύΦ 

 

 !ŘŘƛǝƻƴŀƭƭȅΣ ǘƘŜǊŜ ǿƻǳƭŘ ƴŜŜŘ ǘƻ ōŜ ŀ ŎƘŀƴƎŜ ǘƻ ǘƘŜ ǎǘŀũϥǎ ǿƻǊƪƛƴƎ ŎƻƴŘƛǝƻƴǎΣ ǿƛǘƘ 

ŎŀǊŜ ǎǘŀũ ōŜƛƴƎ ǾŀƭǳŜŘ ŦƻǊ ǘƘŜƛǊ ǿƻǊƪ ŀƴŘ ŀǧǊƛōǳǘŜǎΦ {ǘŀũ ǿƻǳƭŘ ƴŜŜŘ ǘƻ ōŜ ƎƛǾŜƴ 

ƳƻǊŜ ŀǳǘƻƴƻƳȅ ƛƴ ŜƳōŜŘŘƛƴƎ ǘƘŜ ƭŜŀǊƴǘ ǎƪƛƭƭǎ ŀǎ ǘƘƛǎ ŎƻǳƭŘ ŦƻǎǘŜǊ ŀ ƭŜŀǊƴƛƴƎ ŎǳƭǘǳǊŜΣ 

ƛƴŎǊŜŀǎƛƴƎ ǎǘŀũ ƳƻǝǾŀǝƻƴ ŀƴŘ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘƘ ǘǊŀƛƴƛƴƎ ǎǳŎƘ ŀǎ t!aLπ¦Y όIǳŘŀΣ 

мффсΤ .ƻƻǘƘ Ŝǘ ŀƭΦΣ нллрύΦ CƛƴŀƭƭȅΣ ǘƘŜǊŜ ƛǎ ŀ ƴŜŜŘ ǘƻ ƳƻǾŜ ǘƻǿŀǊŘǎ ǇŜǊǎƻƴπŎŜƴǘǊŜŘ 

ŀƴŘ ǊŜƭŀǝƻƴǎƘƛǇπŎŜƴǘǊŜŘ ǘƘŜƻǊƛŜǎ ōŜƛƴƎ ǘǊŀƴǎƭŀǘŜŘ ƛƴǘƻ ǇǊŀŎǝŎŜǎ ǿƛǘƘ ŀǩǘǳŘŜǎ 
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ŎƘŀƴƎƛƴƎ ǘƻǿŀǊŘǎ ǊŜǎƛŘŜƴǘǎ ǘƻ ǎŜŜ ǘƘŜƳ ŀǎ Ŝǉǳŀƭ ǇŀǊǘƴŜǊǎ ƛƴ ǘƘŜ ǊŜƭŀǝƻƴǎƘƛǇǎ ŀƴŘ ǘƻ 

ǊŜŎƻƎƴƛǎŜ ǘƘŀǘ ƛǘ ƛǎ ƻƪŀȅ ŦƻǊ ŎŀǊŜ ǎǘŀũ ǘƻ ōŜŎƻƳŜ ŜƳƻǝƻƴŀƭƭȅ ƛƴǾŜǎǘŜŘ ƛƴ ǘƘŜƛǊ 

ǊŜǎƛŘŜƴǘǎΦ ²ƛǘƘ ǘƘŜ ŎǳǊǊŜƴǘ ŎŀǊŜ ƘƻƳŜ ŎǳƭǘǳǊŜ ŀƴŘ ǎȅǎǘŜƳΣ t!aLπ¦Y ǿƛƭƭ ǎǝƭƭ ƻƴƭȅ ōŜ 

ŀǾŀƛƭŀōƭŜ ǘƻ ǘƘŜ ŎŀǊŜ ƘƻƳŜǎ ǘƘŀǘ Ŏŀƴ ƻũŜǊ ǇǎȅŎƘƻǎƻŎƛŀƭ ƛƴǘŜǊǾŜƴǝƻƴǎ ŘǳŜ ǘƻ ǘƘŜƛǊ 

ŀǾŀƛƭŀōƭŜ ŦǳƴŘǎ ŀƴŘ ǇǊƛƻǊƛǝŜǎ ŀǊƻǳƴŘ ƳŜŜǝƴƎ ǊŜǎƛŘŜƴǘǎϥ ǇǎȅŎƘƻǎƻŎƛŀƭ ƴŜŜŘǎΦ !ǎ ǘƘƛǎ 

ǘƘŜǎƛǎ ŘƻŎǳƳŜƴǘǎ ǘƘŜ ŜŀǊƭȅ ǎǘŀƎŜǎ ƻŦ ǘƘŜ t!aLπ¦Y ŘŜǾŜƭƻǇƳŜƴǘ ǇǊƻŎŜǎǎΣ ƳƻǊŜ 

ŘŜǾŜƭƻǇƳŜƴǘ ƛǎ ƴŜŜŘŜŘΦ Lƴ ŦǳǘǳǊŜ ŘŜǾŜƭƻǇƳŜƴǘ ǎǘŀƎŜǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊǎ ǎƘƻǳƭŘ 

ŎƻƴǎƛŘŜǊ ƳƻǊŜ ǘƘƻǊƻǳƎƘƭȅ Ƙƻǿ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ǿƻǳƭŘ ǿƻǊƪ ƻǳǘǎƛŘŜ ƻŦ ǘƘŜ ǊŜǎŜŀǊŎƘ 

ŎƻƴǘŜȄǘ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ƛǎ Ŭǘ ŦƻǊ ǇǳǊǇƻǎŜΦ 

 

7.5 Maintaining and Evaluating the Quality and Fidelity of PAMI-UK 

7.5.1 Maintaining the quality and fidelity of implementation of PAMI-UK 

As mentioned, conducting the studies remotely made it difficult to determine 

whether staff implemented PAMI-UK skills or music more generally. Being unable to 

determine the quality and fidelity could mean that PAMI-UK was being implemented 

incorrectly or inconsistently across care homes and care staff. Several methods can 

be used to ensure that quality and fidelity are maintained. A fidelity checklist is one 

method researchers use; the checklist lists intervention components which are ticked 

off if delivered (Powers et al., 2022; Walton et al., 2020; Breitenstein et al., 2010). 

There are several reasons why a fidelity checklist may not be suitable for PAMI-UK. 

Previous research has highlighted that there can be tension when researchers attend 

care homes with new interventions, as staff view this as a criticism of their current 

work (Lawrence et al., 2016; Cooke, 2018). If a fidelity checklist was used, staff may 

feel like they are being tested, which could cause the tension highlighted in previous 

research. However, previous research has suggested that a self-review checklist, 

could help evaluate and maintain fidelity while reducing the risk of staff feeling 

tested (Sprange et al., 2021). 

 

Additionally, the core principle of PAMI-UK is person-centred. Therefore, it is key 

that the PAMI-UK skills are embedded into daily social interactions rather than being 

a structured session. As PAMI-UK is not structured, a fidelity checklist may be 

unsuitable as the same components would not be used in every interaction or with 
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every resident as the skills are tailored to each resident's needs. Additionally, it 

would be challenging to observe a sufficient number of interactions to have an in-

depth evaluation of fidelity. There has been a significant amount of discussion 

around the possibility of fidelity and adaptability. Perez et al. (2016) proposed a 

modified Carroll et al.'s (2007) framework that enables fidelity evaluation while 

allowing for adaptability within an intervention. Future research could consider using 

the modified Carroll's framework to evaluate and maintain the fidelity of PAMI-UK. 

 

Lƴ ǘƘŜ ƻǊƛƎƛƴŀƭ ǎǘǳŘȅ ŘŜǎƛƎƴΣ ǊŜƎǳƭŀǊ ƻōǎŜǊǾŀǝƻƴǎ ƻŦ ǎǘŀũ ǳǎƛƴƎ ǘƘŜ ǎƪƛƭƭǎ ƛƴ ǇǊŀŎǝŎŜ 

ǿŜǊŜ ǇƭŀƴƴŜŘΣ ǿƘƛŎƘ ǿƻǳƭŘ ƘŀǾŜ ŀƭƭƻǿŜŘ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊǎ ǘƻ ŜǾŀƭǳŀǘŜ ǘƘŜ ǉǳŀƭƛǘȅ ŀƴŘ 

ŬŘŜƭƛǘȅ ƻŦ t!aLπ¦YΦ Lƴ ŦǳǘǳǊŜ ǊŜǎŜŀǊŎƘΣ ƘŀǾƛƴƎ ǊŜƎǳƭŀǊ ƻōǎŜǊǾŀǝƻƴ ǎŜǎǎƛƻƴǎ ǿƘƛŎƘ ŀǊŜ 

ŬƭƳŜŘ ǿƻǳƭŘ ŜƴǎǳǊŜ ǘƘŀǘ ŀƭƭ ǎǘŀũ ŀǊŜ ƻũŜǊƛƴƎ ǘƘŜ ǎŀƳŜ ǉǳŀƭƛǘȅ t!aLπ¦Y ǎƪƛƭƭǎ ǘƻ 

ǊŜǎƛŘŜƴǘǎΦ IƻǿŜǾŜǊΣ ǘƘƛǎ ŎƻǳƭŘ ŎŀǳǎŜ ŀƴȄƛŜǘȅ ŀōƻǳǘ ōŜƛƴƎ ƻōǎŜǊǾŜŘΣ ǿƘƛŎƘ ŎƻǳƭŘ 

ƛƳǇŀŎǘ ǘƘŜ ŘŜƭƛǾŜǊȅ ƻŦ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ό{ǇǊŀƴƎŜ Ŝǘ ŀƭΦΣ нлнмύΦ tǊŜǾƛƻǳǎ ǊŜǎŜŀǊŎƘ Ƙŀǎ 

ǎǳƎƎŜǎǘŜŘ ǘƘŀǘ ƛŦ ŦŀŎƛƭƛǘŀǘƻǊ ǎƘŀŘƻǿƛƴƎ ƛǎ ƻũŜǊŜŘΣ ŀǎ ƛƴƛǝŀƭƭȅ ǇƭŀƴƴŜŘ ƛƴ ǘƘŜ t!aLπ¦Y 

ǎǘǳŘƛŜǎΣ ŀƴŘ ǳǎŜŘ ƛƴ t!aLπ5YΣ ǘƘƛǎ ŎƻǳƭŘ ƛƳǇǊƻǾŜ ŬŘŜƭƛǘȅ ό{ǇǊŀƴƎŜ Ŝǘ ŀƭΦΣ нлнмύΦ 

 

¢ƘŜ ǘǿƻ ǎǘǳŘƛŜǎ ƻƴƭȅ ŘƻŎǳƳŜƴǘŜŘ ǘƘŜ ƛƳǇƭŜƳŜƴǘŀǝƻƴ ƻŦ t!aLπ¦Y ǳƴǝƭ ǘƘŜ ǊŜƅŜŎǝǾŜ 

ǎŜǎǎƛƻƴǎ ŬƴƛǎƘŜŘΤ ǘƘŜǊŜŦƻǊŜΣ ǘƘŜǊŜ ƛǎ ƴƻ ǊŜǎŜŀǊŎƘ ŜȄǇƭƻǊƛƴƎ ǘƘŜ ƛƳǇƭŜƳŜƴǘŀǝƻƴ ƻŦ 

t!aLπ¦Y ŀƊŜǊ ŦƻǊƳŀƭ ǘǊŀƛƴƛƴƎ ƛǎ ǿƛǘƘŘǊŀǿƴΦ ¢ƘŜǊŜ ŀǊŜ ǎŜǾŜǊŀƭ ǿŀȅǎ ǘƘŀǘ ǘƘŜ ǉǳŀƭƛǘȅ 

ŀƴŘ ŬŘŜƭƛǘȅ ƻŦ t!aLπ¦Y ŎƻǳƭŘ ōŜ ƳŀƛƴǘŀƛƴŜŘ ŀƊŜǊ ǘǊŀƛƴƛƴƎΣ ǿƘƛŎƘ ŦǳǘǳǊŜ ǊŜǎŜŀǊŎƘ 

ǎƘƻǳƭŘ ŎƻƴǎƛŘŜǊ ŀƴŘ ŜȄǇƭƻǊŜ ƛƴ ŦǳǘǳǊŜ ǎǘǳŘƛŜǎΦ ¢ƘŜ Ƴƻǎǘ ǎǘǊǳŎǘǳǊŜŘ ŦƻǊƳ ƻŦ 

ƳŀƛƴǘŜƴŀƴŎŜ ǿƻǳƭŘ ōŜ ǘƻ ƻũŜǊ ŀ ŦƻƭƭƻǿπǳǇ ǊŜǾƛŜǿ ǎŜǎǎƛƻƴ ǎŜǾŜǊŀƭ ǿŜŜƪǎ ƻǊ ƳƻƴǘƘǎ 

ŀƊŜǊ ǘƘŜ ǘǊŀƛƴƛƴƎ ŜƴŘǎ ǘƻ ǊŜǾƛŜǿ ǘƘŜ ŎŀǊŜ ƘƻƳŜϥǎ ǇǊƻƎǊŜǎǎ ŀƴŘ ŀōƛƭƛǘȅ ǘƻ ŎƻƴǝƴǳŜ 

ƛƳǇƭŜƳŜƴǝƴƎ t!aLπ¦YΦ ¢ƘŜ ǎŜǎǎƛƻƴ ǿƻǳƭŘ ŀƭƭƻǿ ǘƘŜ t!aLπ¦Y ŦŀŎƛƭƛǘŀǘƻǊ ǘƻ ǇǊƻǾƛŘŜ 

ŦǳǊǘƘŜǊ ƎǳƛŘŀƴŎŜ ōǳǘ ǿƻǳƭŘ ǊŜǉǳƛǊŜ ŀŘŘƛǝƻƴŀƭ ǝƳŜ ŦǊƻƳ ǘƘŜ ŎŀǊŜ ƘƻƳŜ ŀƴŘ ǘƘŜ 

t!aLπ¦Y ǘŜŀƳΦ  !ƴƻǘƘŜǊ ƳŜǘƘƻŘ ƛǎ ǘƻ ƻũŜǊ ŀ ŦƻǊǳƳ ŦƻǊ ǘŜŀƳǎ ǘǊŀƛƴŜŘ ƛƴ t!aLπ¦Y ǘƻ 

ǎǳǇǇƻǊǘ ŜŀŎƘ ƻǘƘŜǊΣ ŀƭƭƻǿƛƴƎ ƛƴŘƛǾƛŘǳŀƭǎ ǘƻ ŘƛǎŎǳǎǎ ŎƘŀƭƭŜƴƎƛƴƎ ŀǊŜŀǎ ŀƴŘ Ǝŀƛƴ ƛŘŜŀǎ 

ŀƴŘ ŀŘǾƛŎŜ ŦǊƻƳ ƻǘƘŜǊ ŎŀǊŜ ƘƻƳŜǎΦ ¢ƘƛǊŘƭȅΣ ǘƘŜ t!aLπ¦Y ǘŜŀƳ ǎƘƻǳƭŘ ŜƴŎƻǳǊŀƎŜ ŎŀǊŜ 

ƘƻƳŜ ƳŀƴŀƎŜǊǎ ǘƻ ƛƴŎƭǳŘŜ t!aLπ¦Y ƛƴ ŦƻǊƳŀƭ ǎǳǇŜǊǾƛǎƛƻƴ ǘƻ ŀƭƭƻǿ ǎǘŀũ ǘƻ ǊŜƅŜŎǘ ƻƴ 

ǘƘŜƛǊ ǳǎŜ ƻŦ t!aL ǘƻ Ƴŀƛƴǘŀƛƴ ǉǳŀƭƛǘȅ ŀƴŘ ŬŘŜƭƛǘȅΦ 
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{ŜǾŜǊŀƭ ƻǳǘŎƻƳŜ ƳŜŀǎǳǊŜǎ ǎƘƻǳƭŘ ōŜ ƳŜŀǎǳǊŜŘ ǿƘŜƴ ŜǾŀƭǳŀǝƴƎ ǘƘŜ t!aLπ¦Y 

ƛƴǘŜǊǾŜƴǝƻƴΦ ¢ƘǊƻǳƎƘ ƻōǎŜǊǾŀǝƻƴǎ ŀƴŘ ŘƛŀǊȅ ŜƴǘǊƛŜǎΣ ǘƘŜ ǊŜǎŜŀǊŎƘŜǊǎ ǎƘƻǳƭŘ 

ŜǾŀƭǳŀǘŜ ǘƘŜ ƛƳǇƭŜƳŜƴǘŀǝƻƴ ƻŦ ǘƘŜ t!aLπ¦Y ŎƻƳǇƻƴŜƴǘǎΦ ¢ƘŜǎŜ ƳŜǘƘƻŘǎ ǿƻǳƭŘ 

ƘƛƎƘƭƛƎƘǘ ǘƘŜ ŎƻƴǎƛǎǘŜƴŎȅ ƻŦ ǎƪƛƭƭǎ ŘŜƭƛǾŜǊŜŘΣ ǘƘŜ ƴǳƳōŜǊ ƻŦ ǝƳŜǎ t!aLπ¦Y ƛǎ 

ƛƳǇƭŜƳŜƴǘŜŘΣ ŀƴŘ ǘƘŜ ŎŀǊŜ ǎǘŀũϥǎ ŎƻƳǇǊŜƘŜƴǎƛƻƴΦ wŜǎƛŘŜƴǘǎϥ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘƘ 

t!aLπ¦Y ǎƘƻǳƭŘ ŀƭǎƻ ōŜ ŜǾŀƭǳŀǘŜŘΣ ǿƛǘƘ ǘƘŜƛǊ ŀƴŘ ǘƘŜƛǊ ŦŀƳƛƭȅϥǎ ǾƛŜǿǎ ƻƴ ǘƘŜ 

ƛƴǘŜǊǾŜƴǝƻƴ ōŜƛƴƎ ŎƻƭƭŜŎǘŜŘΦ ¢ƘŜ ǊŜǘŜƴǝƻƴ ƻŦ ōƻǘƘ ǎǘŀũ ŀƴŘ ǊŜǎƛŘŜƴǘǎ ǎƘƻǳƭŘ ōŜ 

ŎƻƭƭŜŎǘŜŘΦ ¢ƘŜǎŜ ƻǳǘŎƻƳŜǎ ǿƻǳƭŘ ƘŜƭǇ ŜǾŀƭǳŀǘŜ ǘƘŜ ǉǳŀƭƛǘȅ ŀƴŘ ŬŘŜƭƛǘȅ ƻŦ t!aLπ¦Y 

ƛƳǇƭŜƳŜƴǘŜŘ ƛƴ ŎŀǊŜ ƘƻƳŜǎ ŀƴŘ ŜǾŀƭǳŀǘŜ ǘƘŜ ŀŎŎŜǇǘŀƴŎŜ ƻŦ ǘƘŜ ƛƴǘŜǊǾŜƴǝƻƴ ōȅ ōƻǘƘ 

ǎǘŀũ ŀƴŘ ǊŜǎƛŘŜƴǘǎΦ  

 

7.5.2 Maintaining the Quality and Fidelity of PAMI-UK Training 

CƻǊ ǘƘŜ ǘǿƻ ǎǘǳŘƛŜǎΣ ǘƘŜǊŜ ǿŜǊŜ ƻƴƭȅ ǘǿƻ t!aLπ¦Y ŦŀŎƛƭƛǘŀǘƻǊǎ ǿƘƻ ǿŜǊŜ ƛƴǾƻƭǾŜŘ ƛƴ 

ŀƭƭ ǘǊŀƛƴƛƴƎ ŜƭŜƳŜƴǘǎΣ ǘƘŜǊŜŦƻǊŜΣ ǘƘŜ ǉǳŀƭƛǘȅ ŀƴŘ ŬŘŜƭƛǘȅ ƻŦ ǘƘŜ ǘǊŀƛƴƛƴƎ ǿŀǎ 

ƳŀƛƴǘŀƛƴŜŘΦ IƻǿŜǾŜǊΣ ƛŦ t!aLπ¦Y ǿŀǎ ŘŜƭƛǾŜǊŜŘ ƻǳǘǎƛŘŜ ǘƘŜ ǊŜǎŜŀǊŎƘ ŎƻƴǘŜȄǘΣ 

ƳǳƭǝǇƭŜ t!aLπ¦Y ŦŀŎƛƭƛǘŀǘƻǊǎ ǿƻǳƭŘ ōŜ ƴŜŜŘŜŘΦ ¢ƘŜǊŜŦƻǊŜΣ ǘƘŜ ǉǳŀƭƛǘȅ ŀƴŘ ŬŘŜƭƛǘȅ ƻŦ 

ǘƘŜ ǘǊŀƛƴƛƴƎ Ƴŀȅ ƴƻǘ ōŜ ƳŀƛƴǘŀƛƴŜŘΦ ! ŦŀŎƛƭƛǘŀǘƻǊϥǎ Ƴŀƴǳŀƭ ŎƻǳƭŘ ōŜ ŘŜǾŜƭƻǇŜŘ 

ƻǳǘƭƛƴƛƴƎ ǘƘŜ ŘŜƭƛǾŜǊȅ ƻŦ ǘǊŀƛƴƛƴƎ ǘƻ ŜƴǎǳǊŜ ƘƛƎƘπǉǳŀƭƛǘȅ ŀƴŘ ŎƻƴǎƛǎǘŜƴǘ ǘǊŀƛƴƛƴƎ 

ǊŜƎŀǊŘƭŜǎǎ ƻŦ ǘƘŜ t!aLπ¦Y ŦŀŎƛƭƛǘŀǘƻǊ ό/ŀǊǊƻƭƭ Ŝǘ ŀƭΦΣ нллтΤ tŜǊŜȊ Ŝǘ ŀƭΦΣ нлмсύΦ 

!ŘŘƛǝƻƴŀƭƭȅΣ ǘǊŀƛƴƛƴƎ ǎŜǎǎƛƻƴǎ ŎƻǳƭŘ ōŜ ǊŜŎƻǊŘŜŘ ŀƴŘ ŜǾŀƭǳŀǘŜŘ ŦƻǊ ŬŘŜƭƛǘȅ ό{ǇǊŀƴƎŜ 

Ŝǘ ŀƭΦΣ нлнмύΦ 

 

7.6 COVID-19 Impact on the Project 

7.6.1 Challenges of COVID-19 

The original study design still consisted of three main elements: the development of 

a culturally appropriate UK version of PAMI, then a manual field-testing and 

evaluation study to explore the intervention in care homes. However, the design and 

aims changed due to COVID-19 (Appendix 5). At the pandemic's start, the 

researchers reassessed the study design, documenting areas unable to occur under 

the government guidelines. The primary researcher assessed alternative methods by 

reviewing their strengths and limitations. A study design was developed that could 
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continue under COVID-19 restrictions while aiming to maintain a robust study design. 

Due to the restrictions, there are methodological limitations which would have been 

absent in the original design. COVID-19 significantly impacted the care homes in the 

study which subsequently influenced the intervention and running of the study. 

During the two studies 19 different lockdowns occurred across the seven care homes 

resulting in staff being unable to attend reflective sessions due to them testing 

positive and documents could not be collected during lockdowns. During the studies 

the COVID-19 guidelines including isolation when testing positive for COVID-19 

impacted the studies, at one point there was large number of postal staff isolating 

resulting in delays in postal services, as a result it was taking longer to get the 

required documents to care homes, delaying the study start date for many care 

homes.  

 

During development, the researchers aimed to involve care homes in expert 

consultations to ensure that the manual was suitable for care staff. The consultations 

remained in the updated design; however, they occurred remotely. The researchers 

had reduced access to care homes due to organisations shutting or diverting their 

focus to COVID-мф ǊŜǎŜŀǊŎƘΤ ǘƘŜǊŜŦƻǊŜΣ ǎǘŀŦŦ ǿŜǊŜ ŦƻǳƴŘ ǘƘǊƻǳƎƘ ǘƘŜ ǊŜǎŜŀǊŎƘ ǘŜŀƳΩǎ 

contacts, particularly Facebook forums for activity coordinators. When staff 

involvement was scheduled, staff were experiencing high stress levels due to lack of 

Personal Protective Equipment (PPE), high COVID-19 rates, and uncertainty; 

therefore, questionnaires were used to reduce additional stress and burden. 

Although insightful feedback was provided, staff had less input into the PAMI-UK 

development due to the changes.  

 

The original study design aimed to have all elements in-person, with the primary 

researcher attending care homes, from recruitment through to the final interview. 

The researcher aimed to develop a relationship with the care homes, residents, and 

staff to ensure the study and intervention worked for each individual. Instead, all 

elements were completed remotely with in-person support from an In-Reach 

Practitioner. The remote study design potentially resulted in increased missed 
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reflective sessions, increased missing data, and a lower document return rate. The 

researchers had no direct contact with residents resulting in them having less active 

engagement. Initially, the researchers planned to conduct resident interviews, a 

recommendation from the systematic review (Chapter 2); however, it was felt that 

remote interviews would have been challenging for residents. Instead, a resident 

questionnaire was created to capture residents' experience; however, there was a 

misunderstanding with staff completing the questionnaire based on their experience 

rather than working with residents to complete it.  

 

All data collected was self-reported; therefore, it is difficult to determine whether 

staff implemented PAMI-UK correctly. Additionally, the researchers could only 

monitor the running of the study remotely; therefore, they relied on staff to report 

issues during the reflective sessions. The researchers planned to conduct in-person 

monitoring sessions, with the researcher observing staff interacting with residents. 

Some staff interactions would have been recorded during these sessions as a data 

collection method. When converting to remote delivery, reflective sessions were 

introduced as a substitute for the observations. However, these were not direct 

substitutions; the PAMI-UK facilitators could only provide feedback on the 

information provided by staff. As the facilitators had no direct contact with the 

residents, the ability to tailor guidance to the individual resident was limited.  

 

The quantitative outcome measures used were changed for the second study 

because the initial measures required a researcher to administer the questionnaires. 

Instead, questionnaires were used that could be sent via post to be completed in the 

participants' own time. Some replacement questionnaires may not have been the 

most suitable measure for the intended outcomes. For example, staff struggled to 

understand the M-NCAS instructions resulting in many of the staff members 

completing the measure incorrectly. Having staff complete the questionnaires 

independently without the researcher's guidance could have resulted in a low return 

rate, missing data, and incorrect completion due to staff being unable to ask for 

immediate help. Additionally, some outcome measures, such as the Verbal and non-
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verbal Interaction Scale, were removed with the researchers being unable to find a 

suitable alternative.  

 

7.6.2 Positive Outcomes of Conducting the PAMI-UK Study During the COVID-19 

Pandemic 

Although the pandemic created challenges resulting in significant changes to the 

study design, it also resulted in some changes to the project and intervention which 

would not have occurred within the original study design. As the study was 

completed remotely, the research team could create international collaborations 

with a music therapist researcher (BS) in the United States. As the PhD student was a 

non-music therapist, it was decided that although they would facilitate the webinars, 

the reflective session would be facilitated by BS, enabling staff to gain knowledge 

from a music therapist. BS's experience and knowledge as a music therapist and 

researcher contributed to developing the PAMI-UK manual and project, which was 

only possible because the project was remote. 

  

Additionally, the pandemic resulted in an In-Reach Practitioner from Lincolnshire 

NHS Trust joining the study (RF). Initially, the project planned to recruit 

Nottinghamshire care homes through care home organisations in the county. 

However, when the organisations diverted attention towards COVID-19 research, the 

researchers developed a collaboration with the Lincolnshire NHS Trust which 

consisted of research delivery support from an In-Reach Practitioner. As part of the 

In-Reach Practitioner's role, she completed recruitment, consent, capacity 

assessments, managed data collection, and liaised with care homes to support the 

research delivery. As an NHS employee, she could attend care homes throughout the 

pandemic. Additionally, the care homes belonged to the In-Reach program; 

therefore, a relationship between the care homes and RF was developed prior to the 

project. The In-Reach Practitioner could advise on suitable care homes and 

encourage them to participate. 

 

Although this project was not COVID-19 research, staff reported the intervention as 

valuable during times of uncertainty and stress. The intervention allowed staff to 
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incorporate meaningful activities and interactions when many activities had to stop 

due to being facilitated by external organisations. Many residents deteriorated due 

to limited care home access to families and visitors. Many individuals became socially 

isolated and withdrew from the care home community due to anxiety and fear about 

COVID-19 (Alzheimer's Society, 2020; Gordon et al., 2020; Velayudhan et al., 2020). 

PAMI-UK provided staff with a tool to engage with these residents 1:1 and encourage 

them slowly to integrate back into the care home community to reduce social 

isolation.  

 

7.7  Final Manual Recommendation 

7.7.1 Manual Format 

Carers require a portable manual with easy to access information. For some carers, 

the paper manual was unsuitable for their role, with the design being more suited to 

desk jobs. Additionally, many struggled to comprehend the information. As 

technology develops, manuals no longer need to use only written text. A web- or 

app-based manual would allow audio and videos to demonstrate skills (Anderson-

Ingstrup, 2020). However, only offering a web-based manual could prevent 

individuals who are technologically illiterate from engaging. Additionally, care homes 

may lack multiple devices to enable multiple staff to access the manual 

simultaneously. Therefore, the manual should be available in paper- and technology-

based formats to ensure suitability for all staff. 

 

7.7.2 Training Delivery  

While the studies highlight the plausibility of remote delivery, a complete remote 

training format may not be the most suitable. Staff were divided on in-person vs 

online training. Whilst the initial training could continue to be delivered online, 

potentially to multiple care homes together, an in-person shadowing element should 

be added, where staff can observe the PAMI-UK facilitator implementing the skills, 

and the facilitator can observe the staff's attempts. This element would allow staff to 

gain more tailored guidance on implementing the skills with their resident. 

Additionally, the PAMI-UK facilitator could determine whether staff are 

implementing specific PAMI-UK skills and the quality of implementation. The in-
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person shadowing could be in addition to or instead of the reflective sessions. 

However, the PAMI-UK facilitators must consider staff availability if the shadowing 

was in addition to the current elements. 

 

7.8  Methodological Difficulties, Limitations, and Recommendations 

7.8.1 Researching in Care Homes  

Conducting research in care homes is challenging. The researchers reviewed previous 

care home research while developing the study methodology to ensure that the 

proposed research was suitable for care home settings and limited the amount of 

additional work and time required from staff (Forggart et al., 2007; Goodman et al., 

2011; Luff et al., 2011). However, COVID-19 introduced new methodology 

challenges. Researchers' flexibility is vital in all care home research; however, it was 

essential whilst care homes experienced COVID-19 and attempted to manage the 

challenges related to the pandemic. During the research, many care homes 

experienced multiple COVID-19 cases for both staff and residents that led to either 

units or whole care homes going into lockdown until testing negative. The care home 

lockdowns and COVID-19 positive participants affected the research activities and as 

a result have potentially affected the results.  

 

During lockdowns, the In-Reach Practitioner could not attend the care home. Staff 

had increased work pressures to prevent the spread of the disease and some 

participating staff and residents were separated by different units during the 

lockdowns, preventing the staff from using PAMI-UK with the resident. If resident 

participants were COVID-19 positive, contact was reduced to essential care. All these 

challenges resulted in missed reflective sessions, reduced PAMI-UK interactions 

documented, and staff using PAMI-UK with non-participating residents to 

compensate.  

 

Involving individuals with dementia requires the researchers to have sufficient 

experience and skills to support individuals whose impairments may make 

participating challenging (Luff et al., 2011).  The researchers all have experience 
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working and communicating with individuals with dementia from previous jobs in 

care homes, ensuring they had sufficient skills to support the residents in the study.   

However, due to being unable to attend care homes the amount of support the 

researchers could provide residents was limited, the researchers relied on staff to 

report any distress or withdrawal. Additionally, it was difficult for residents to 

communicate with the researchers, especially without assistance from staff. Interest 

and consent sheets were provided to care homes to allow residents to communicate 

sensitive or confidential information without the assistance from staff. No sheets 

were returned, however due to the researchers being unable to attend the care 

homes it difficult to determine if the residents did not have any questions or 

concerns or if they were not provided the opportunity to complete the sheets.   

 

Previous research (Luff et al., 2011) suggests spending time in the care home prior to 

the study helps develop a rapport and good communication with the care home and 

staff. Visiting the care homes prior can also help the researchers understand the care 

culture, which could influence the research. Due to COVID-19, the researchers were 

unable to attend care homes. Being unable to attend the care homes could have 

influenced staff motivation, staff drop out, and their comprehension of the study and 

intervention which subsequently could influence the results.  The researchers hoped 

that having the In-Reach Practitioner complete recruitment and consent in-person 

could account for the researchers' inability to attend, however it was not an equal 

substitute with some elements of the study being influenced by the remote format. 

The researchers required the care staff or manager to introduce eligible residents to 

the study to protect residents' privacy. Therefore, in many cases, the manager and 

care staff determine who were appropriate participants, even if the researchers 

aimed for participants to be representative of the population (Luff et al. 2011).  

 

7.8.2 Retention Rate and Missing Data  

The study aimed to investigate the appropriateness of the outcome measures for 

future research. However, the two studies had a high dropout rate and a low 

questionnaire return rate. Posting documents was used to overcome the challenges 
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of care home COVID-19 restrictions; however, ensuring that staff returned the 

documents and completed them accurately was challenging, despite the research 

team continuously contacting care homes for them. For documents that were 

returned, there were high rates of missing data. Additionally, some staff returned 

documents several months post-study; therefore, it is difficult to determine whether 

the staff completed the documents at the appropriate time points, potentially 

misrepresenting the outcomes. 

 

While attending in-person to complete outcome measures with staff would be the 

ideal method, when researchers could not attend care homes, completing the 

questionnaires with staff by phone would have been a more suitable substitution. 

Completing the outcome measure with staff via phone would have also enabled 

researcher-led outcome measures, including the Professional Care Team Burden 

(PCTB) scale (Auer et al., 2015) and Verbal and Non-verbal Interaction Scale (Williams 

et al., 2017), scales the researchers originally planned to use which may have been 

more suitable than the selected outcome measure. 

 

Although promising, the small document return rate and high volumes of missing 

data limits the validity of extrapolating the outcomes of this study, i.e., whether 

similar positive outcomes of PAMI-UK intervention would occur in repeated or wider 

studies. Future research should consider the alternative formats for collecting data 

to improve return rates and missing data.  

 

7.8.3 Collecting Data as Dyads 

Some staff felt that the researchers missed recording vital opportunities by 

restricting data collection to one resident. Staff began using the skills with non-

participating residents, once observing the benefits. Although staff mentioned other 

residents in the reflective sessions, the reflective prompt sheets and diary entries 

only documented the participating resident, which staff felt led to missed 

opportunities.  
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Some staff reported documenting other non-participating residents on their forms, 

especially when their participating resident presented minimal engagement. 

Therefore, it is difficult to determine whether all results presented are from 

participating residents. Additionally, it is difficult to determine in reflective sessions 

when staff are discussing their participating resident and when they are discussing 

non-participating residents. 

 

7.8.4 wŜǎƛŘŜƴǘǎΩ Involvement  

The systematic review (Chapter 2) highlighted that in most music care home 

research, residents are passive participants with little opportunity to share their 

opinion or experience. In the PAMI-UK studies, a resident post-intervention 

questionnaire was introduced to enable residents to share their perspectives without 

requiring researchers to attend the care home. However, when the questionnaires 

were returned, they seemed to document the staff's experience rather than that of 

the residents. 

 

Interviews are suitable if adapted appropriately to accommodate the individual with 

dementia's needs, with the researchers first developing a relationship to ensure 

residents are comfortable. (Shannon et al., 2021; Cridland et al., 2016). Enabling 

residents with dementia to actively participate in research can be valuable as it 

enables them to continue contributing to society (Cridland et al., 2016), an element 

highlighted by Kitwood's emotional needs flower to enable individuals to maintain 

their personhood (Kitwood, 1997). Future research should aim to use the alternative 

ƳŜǘƘƻŘǎ ǘƻ ƻōǘŀƛƴ ǊŜǎƛŘŜƴǘǎΩ ǇŜǊǎǇŜŎǘƛǾŜǎΦ  

 

7.9 Clinical Implication  

This doctoral study reiterates the importance of staff training in care home. Although 

staff may have the skills and abilities, they may lack the confidence and terminology, 

as highlighted by staff who used PAMI-UK-like skills pre-PAMI-UK. Additionally, they 

may be discouraged from using skills focusing on residents' psychological, social, and 

emotional needs as these are seen as taking time away from caring for residents' 
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physical needs. The PAMI-UK training raises awareness for care staff and 

management, highlighting the equal importance of attending to residents' 

psychological, social, emotional, and physical needs. The PAMI-UK intervention 

provides staff with the skills and knowledge to embed musical interactions into daily 

routines that promote attunement and person-centred care, potentially improving 

reciprocal interactions enabling residents with dementia to be equally active 

partners in interactions. 

 

Currently, care homes provide limited music and art interventions, potentially due to 

limited time, knowledge, and resources. Embedded PAMI-UK into current routines 

may potentially reduce the barriers of time and workload pressures to ensure that 

staff are implementing high-quality music interventions that can benefit staff, 

residents, and the overall care home. 

 

This doctoral study is the first project to investigate the implementation of PAMI 

remotely. Although the research suggests that in-person elements are most suitable, 

the research highlighted the plausibility of running the training remotely when 

necessary. For the project, it was due to the COVID-19 pandemic; however, providing 

remote training opportunities increases the accessibility of the training for care 

homes that may be limited due to their geographic location. 

 

7.10 Future Research 

Deciding to change the intervention delivery by not having music therapist training 

care staff was made due to the limited access of music therapist in most care homes. 

Although two music therapists were on the research team, with one facilitating the 

reflective sessions, the Danish team were concerned with the change. Although 

similar results are reported from both research teams, future research may wish to 

compare the two intervention structures to determine whether they are of 

equivalent quality. For example, to determine whether having a non-music therapist 

facilitator and remote training influences the effectiveness and efficacy. However, 

this research would still need to consider cultural differences between the two 
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countries; otherwise, cultural factors may influence the results, such as care home 

ownership and heterogeneity in care home standards. 

 

The PAMI-UK intervention was developed to offer a cost-effective alternative for 

care homes unable to employ music therapists, enabling music interventions to be 

widely accessible to a broader care home population. Although there is no cost 

related to implementing PAMI-UK, there would be costs around running the training. 

i.e., paying the PAMI-UK facilitator. Therefore, future research should complete a 

cost analysis to determine whether the intervention is a cost-effective alternative.  

 

Staff received supervision throughout the study through fortnightly reflective 

sessions, which motivated staff to continue implementation to ensure they had 

sufficient material to discuss. For benefits to continue, staff are required to provide 

daily regular musical interactions as music's impact generally only persists during or 

immediately after the use of the intervention. Therefore, research is needed to 

investigate whether staff would continue incorporating PAMI-UK when the reflective 

sessions finish. Future studies could repeat the current study design but complete at 

least one more data collection time-point, several months after the reflective 

sessions end to determine whether staff have continued to use PAMI-UK and to 

determine whether behaviour and mood changes remain. Additionally, future 

research may wish to conduct follow-up interviews to gain a greater understanding 

of staff experience and views of implementing PAMI-UK once formal supervision 

ends. However due to high staff turnover rates this may not be feasible with all 

participants.  

 

Future research may wish to explore whether the PAMI-UK training could be 

provided to non-formal family caregivers to support them when caring for a relative 

with dementia. Family caregivers received even less training and support than care 

home staff and, therefore, the PAMI-UK training could give them the support, 

knowledge, and confidence to continue interacting with their relative with dementia 

with potential benefits for both the caregiver and individual with dementia. 
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Additionally, for many family caregivers, in comparison to care staff, becoming a 

carer is not a choice, it is a responsibility that is unexpectedly placed upon them 

when their family member is diagnosed, and therefore, they may not have the same 

innate skills and attributed demonstrated by the staff in the studies. It would be 

interesting for future research to explore whether PAMI-UK can be learnt and 

implemented by non-formal caregivers. 

 

7.11  Conclusion 

This doctoral study developed, piloted, and evaluated PAMI-UK to encourage care 

home staff to further develop their non-verbal communication skills when working 

with people with moderate to advanced dementia. The studies add to the growing 

evidence for the benefits of care home music to facilitate social interactions between 

residents with dementia and care staff.  Music is an accessible communication form 

for people with dementia that facilitates social interactions through reducing some 

behavioural and psychological symptoms. Music helps to orient people to the 

present and helps individuals to maintain an identity allowing them to be equal and 

active partners in interactions. Previous research has explored music to facilitate 

social interactions, however, many have low methodology quality and barriers 

including time restrictions which prevents successful implementation. PAMI is an 

evidence-based staff training intervention that aims to provide care staff with the 

skills to embed musical interactions into current routines, enabling staff-resident 

interactions that use a communication form accessible to residents without 

increasing staff stress or burden.  

 

Through a systematic review and staff expert consultations the researchers 

highlighted the significant changes required to ensure suitability, appropriateness, 

and usability, including altering the training length, delivery, and structure. At the 

beginning of the manual development stage the start of the COVID-19 pandemic 

resulted in the researcher not only adapting the intervention to be appropriate for 

UK care homes but also developing an intervention that adhered to the COVID-19 

national restrictions. PAMI-UK was converted to a complete remote training tool 
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leading to unforeseen changes and challenges. Although it was feasible to deliver 

PAMI-UK remotely the results imply that some elements are lost, and therefore, a 

hybrid of in-person and remote training may be more suitable.  Despite the need for 

significant changes, PAMI-UK has aimed to keep the core PAMI principles, including 

person-centred, experience-led, and the ethos that PAMI is a concept that cannot be 

taught, instead staff must discover it through reflection and exploratory practices.  

 

Although the PAMI-UK interventions aimed to address the barriers highlighted in 

previous music interventions the staff highlighted several barriers that influenced 

ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƛƴŎƭǳŘƛƴƎ ǘƛƳŜ ǊŜǎǘǊŀƛƴǘǎΣ ƻǘƘŜǊ ǎǘŀŦŦΩǎ attitudes, and staff sickness. 

By incorporating PAMI-UK into care homes as a care-home-wide intervention where 

all staff undertake training, barriers could be reduced or eliminated and ensure 

consistency across staff members. Introducing PAMI-UK as a care-home-wide 

intervention has the potential to change care home culture to ensure that person-

centred care is embedded into residents' daily lives rather than only being 

theoretical. Future research should consider exploring PAMI-UKΩǎ potential for 

changing care home culture. The COVID-19 pandemic resulted in several 

methodological limitations including high dropout rates and missing data, owing to 

the researchers being unable to attend care homes. Future research should address 

the methodological issues highlighted in this thesis including online delivery, dropout 

rates, and lack of persons with dementia perspectives. This doctoral study presents 

promising results for the use of PAMI-UK in care home to improve social interactions, 

therefore, future research is needed to continue to evaluate the adapted PAMI-UK 

intervention.  
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Appendix 3 Manual Content Table 
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Appendix 4 Screen Shots of the PAMI-UK Manual and Webinar 
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Appendix 5 Changes to Study Design Due to COVID-19 

Element Originally Study design Covid adapted study design Impact 

Expert 

consultation 

Regular face-to-face expert 

consultations to aid with the 

development of the manual and 

study  

Questionnaires were distributed via care 

home staff forums and research teams 

connections. Consulted with staff only 

once. 

Reduced amount of data collected. Staff 

were unable to be as involved in the 

development due to the method and staff 

being stressed due to COVID-19.  

Recruitment Nottingham ENRICH events, 

contacting local care homes. The 

primary researcher to attend care 

homes to recruit and consent 

participants. 

Care homes involved in Lincolnshire In-

Reach Program. An In-Reach Practitioner 

attended the care home to recruit and 

consent participants. 

Relied on a third party to recruit and 

consent participants meaning the 

researchers could not encourage a 

representative sample 

Sample size  Pilot study 

2 care homes  

10 staff members 

10 residents 

 

Feasibility study 

4 care homes 

Manual field-testing 

3 care homes  

9 staff members 

9 residents  

 

Manual evaluation  

5 care homes 
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24 staff members 

24 residents 

25 staff members 

25 residents 

Training In-person interactive training 

containing opportunities to 

practice the skills 

Videos presenting the skills  

Online interactive training containing 

activities that could be completed online 

Unable to attempt the practical skills. 

Harder to ensure staff attended.  

Unable to produce the videos due to the 

research team being unable to meet in 

person to film them. 

Supervision In-person supervision where staff 

had the opportunity to attempt 

the interactions with residents 

while the researchers watched to 

give feedback. 

One staff member trained to be a 

super-user to support other staff. 

Online reflective sessions where staff 

shared experience and facilitators 

provided guidance 

Unable to determine if staff were 

implementing PAMI-UK or other music 

activities. Could only provide so much 

guidance without knowing the resident. 

Interview In-person 

Staff and resident interview 

Online 

Staff interviews and resident 

questionnaires 

Less engagement from residents 
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Qualitative 

data 

collection 

Diary entries (50% of staff 

complete) 

25% of training sessions recorded 

Recordings of interactions  

Interviews  

Diary entries 

Reflective prompt sheets 

Reflective session transcripts 

Interviews 

Some data collections not completed 

correctly  

Unable to analysis specific interactions 

Quantitative 

data 

collection 

MMSE 

SCIDS 

MIDAS 

Professional Care Team Burden 

(PCTB) scale 

verbal and non-verbal interaction 

scale 

DSRS 

SCIDS 

MIDAS 

M-NCAS 

Outcome measures that did not require 

the researchers were selected. There were 

issues with returning documents and 

missing data.  
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Appendix 6 REC Letter  
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Appendix 7 HRA Approval Letter  
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Appendix 8 REC Amendment Letter for Manual Evaluation Study  
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Appendix 9 Staff Participant Information Sheets 
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