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ABSTRACT

Instrumental music is one of tlextracurricularactivities that students may join
after school hourdo acquire more music experiendéere is limited number of
studies in Hong Kong investigating the effect of grangirumentamusictraining on
primary school children. The impact of schdased music training on both academic
and psychological issue is not well understood. This research aims at revealing the
reasons that make students partitgpinthese extraurricular music acwities, the
benefits that students perceive in the music activities and hes& music activities
affect theiraspiration inlearning This researctiocusesto investigatedeeply in one
context of a primary school in Hong Kong of the real life experiefictudents aged
9-12 about the above issue.

This research indicates the factors motivating students to participate in music
activities which are mainly parewd, family and peer influence. Enjoying musical
activities, listening to music, attending concerts, playing in music groups have
demonstrated positive effects on thtedents The support oparents.family, peers
and seklbeliefs are also important in susiag students in their musical journey. In
the research, students have reported their beliefs that music participation imparts some
extra musical benefits. Interviews with parents and students indicate the benefits
student perceived in the music partigipa include gaining love and enjoyment in
music, developing social skills of teamwork, sense of belonging, communication,
cooperation, confidence and satisfaction in their music playing with friends.
Concentration, seldiscipline, selmotivation, seHaccomplishment, listeningand
memory skills are enhanced which help in other areas of learning. In addition, the
research reveals that music makes students feel relaxed andséhesispressure
from the heawjoaded school work.
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Chapter One Introduction

This study is about the role pfusic activitiesafter school hoursy one schoobf
Hong Kong. In this chapter | intend to set out why | have chosen this topic and the
background of Hong Kongchool reformto makethis an interesting and relevant
topic. | will conclude the chapter by explaining the more specific questions this study
seeks to address.

1.1 Background of the study

Extra-curricular music activities havea prominent rolen Hong Kong primary
schools. Students in Hong Kong often fill up their after school hours with many
academic courses as well as activities involving sports, music and community service.
Instrumental music playing is one of the after school activitiesstib@dents may join
to acquire morenusicexperienceMany Hong Kong rentsareeager for their young
children to learn an instrumentp join a choiror to participate in somemusic
activities In order to get more recognized awards, matydentssit for the
examinations in theAssociated Board of the Royal Schools of Music (ABRSM)
There is great increase of participants in joining the exams (cited in Ho, 2009, refer to
Hong Kong Examinations and Assessment Authority, 20d@ny schools haveut
many resourcesn organizing and monitoring instrumental ensembles like orchestra,
bands and choirs which participate actively in the competitions like Hong Kong
Music Festivals, Hong Kong Youth Music Interflows and some other competitions run
by different orgaizations. Preparing for competitions needs much pradiige
studentsteachers and instrumental tutasd takes up large amounts of rehearsal
time. Music teachers have trieddncourag students to engage in the music activities
and to provide quality msicmaking and good learning experiences. One challenge
happens when students choose not to participate in music activities when it is not
compulsory. Students easily drop out from the music activities of upper prievaiy
when they face heavily loadesthoolwork or academic pressume jarentsare
not willing to support their children in learnimgusicalinstrumentor participating in
music activities after school due tbeir concerns about heavy scheoik in the
upper primary or lower seconddewrel (Ho, 2009Cheng, 2004)

Music education should be valued as it draws on a range of learning styles,
fosters creativity, imagettion and emotional responsivess For example, according
to Davis, Gfeller &Thaut (2008) music can be used to improve life quality, foster
social interactions, and to attain educational, psychological and developmental goals.
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Music also enhancester-relationships betweepeople Gardiner, Fox, Knowles &
Jeffrey (1996) carriedud experimental studiesith children having music instruction

and those without extra music lessons. Tfaynd ou that music exposure exhibit
benefits and music learningar be transferred into other areas of development
enhancing c¢hi ledding and snatheraaticg skilg 8etter educational
outcomes as well as better behaviand a more positive attitude toward school were
shown by the experimental student#h extra music instruction comparing with
those do notSchellenberg (200Xstatel that a range of nemusical benefits has been
associated with music learning experiene@th academic, cognitive skills and
psychological skills being enhancédlany developed countries include musicheir
curriculum For example,The Music marfesto (2004) in the UK specife the
provision of music education to all children aged4s UNESCQ United Nations
Educational, Scientific and Cultural Organizatid@006) advocated thatArts
education including music education has been considered as a hasit@dl right

of every child It was stated ilRoad Map for Arts EducatiothatiiCulture and the arts

are essential components of a comprehensive education leading to the full
development of the individual. Therefore, Arts Education is a universal hrghdn

for all learneré (UNESCO 2006p.3. Thi s has been supported by
UK government initiative that includes free instrumental music class for all primary
school children for one year and funding for instruments, choir, orchestras and
ensembles(DCSF 2007) Simil arl vy, the AANn I nstrument
initiated in Germany in 2010 includes music in the first primary school year of every
child in the Ruhr region (An Instrument for Every Child Foundation 20T@g
Australian Natbnal Review of School Music Education addressed the need for better
understanding of the benefits of school music education (Pascoe et al., 2005).

Music training may have benefits for children in cognitive, psychological and
social functioning. Groupnusic and instrumental playing will be the principal focus.
In an Australian review of research on education and the Huster (2005)
suggesd that it is instinctive that music education is recognized as valuable and
should be part of the education all children. Arts participation is essential i
c hi | dr e n 6snhahce dommunidation ¢f thoughts and feelings, learning in
other subjects, creativity and seliteem. Catterall (2002) stdtthat music training
enhances imagination, fosters createxpression and communication and strengthens
other competencies such as sustained attention, concentration, motivation,
coordination, teamvork and emotional sensitivity. Caterall, Capleau and Iwanga
(1999) reviewed 25008 mercianstudents and found thactiveinvolvementin arts
has greabenefitsandposi ti ve correl ations towards stu
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Caterall et al. (1999) argued that arts training would possibly lead to academic
improvements and arts involvement would bring benefits. Aareh team led by
Rausche& Shaw(1993) identifiedthe relationshipbetween music and intelligence
and found that music training was at that point in tinetter thancomputer
instructionandenhanesc hi | dr ends ab s tessentafortheleamsng ni ng sk
of Mathematicsand SciencePersellin (2002) stated that music trainindpothformal

and informalsettingscan help to develop music skills and attitudBsit Sims (2000)
statel that it is not suitable to claim that music has meaningful, positive effect on
brain development before much more psychological, behavioral and longitudinal
research to be don@o suit for educational needsusic activitiesare usefuko meet
many objectivesn differentarea. Music is worthy, valuable and important anery
motivating and interesting to childret®o it should be taught because it is an
intrinsically valuable subject matter.

| have become convinced that music experienceshasethingto offer children
beyond measure. | will discuss this ideatl® chapter ofiteraturereview. h my
research| intend to explore the benefits my students belimusic brings, whether it
enhancespersonal developmentelps in developng intellectual skillsand social
skills as well aswhether music can have positive influence on other areas of
learning.

1.2 Education Reform in Hong Kong

In this section of the introduction | aim to explain why Hong Kong schools are a
particularly interesting site for music education. This is partly to do with recent
history. Political transition of Hong Kong
1997 has promoted its change and further development. Like other societies, Hong
Kong has to face the challenges of the twdirst century and, therefore, there is a
strongreasono facilitate Hong Kong to copwith a fast changing, knowledgmsed
society.Facing the challenges of changes and competitive environment, Hong Kong is
developing into a eraof information and globalization. Aims of education, its content,
practices, and outcomes, at student, school, and system levels have to be restructured
so & to catch up with these challenges. Advocated by the Hong Kong government,
schools areadvisedto fosterstudenté whole person developmert new curriculum
was introducedand to be tailemadeby the school. Teachingnd learningare not
confined in classrooms, but extenohto the different situations There has been
tremendous change in the direction of education for the new century. Facing up the
economic changeof globalization, advancement in information technology,
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competitionin global market ad social political demandsjuite a lot ofeducation
reforms have beemplementedn Hong Kong and other places in the ABacific
region (Cheng 2000b, Cheng and Townsend 2000)

In response to the policy address of the Hong Kong SAR Government in 1997,
The Education Commission reviewed the whole education systent lemBducation
Reform has been implemented. In January 1999, the Commission completed Stage 1
and produced a documemducation Blueprint for the 21Century: Review of
Academic Systeriims of Education Consultation DocuméBtiucation Commission,
1999a)on the aims of education for the new century for public consultation. In
September 1999, the EC published the second consultation document witihethe ti
Learning for Life (Education Commission, 1999b) with the focus on the review of the
academic structure, the curricula and the assessment mechavismsspecifically,
this was basically concerned with the framework for education reform. In the
consutation document, th&ducation Commissiostates that learning should bring
enjoyment and create opportunities to studefte Education Commissiostatel
that tremendous changleave beemindergoingn thesociety As Hong Kong is on the
track of transfoming into an information society from an industrial society, anthas
economyhas changeds emphasis that knowledggean importantaspecin our daily
lives and oursociety Knowledge is beingtransformedall the time and new
knowledge continues tappea(EC 1999b).

In September 2000, the EC published a report by outlying the reform strategies
for optimizing the existing education system (EC, 2000b). In this document, the EC
stressed that |l earning is si guoatiohistchant t o ¢
cruci al to Hong Kongbs future. Students ar
whole education reform; the EC stressed again the importance -obuad
developmentlt also stated that arts education is regarded as one of the effective
means for devel oping st ude-passnodevelopment. i vi ty
The documentLearning to Learn The Way Forward in Curriculum Development
stressed the overal/l aims of education for
attain al-round development according to his/her own attributes in the domains of
ethics, intellect, physique, social skills and aesthetics, so that he/she is capable of
life-long learning, critical and exploratory thinking, innovating and adapting to
change; filed with selfconfidence and a teaspirit; willing to put forward
continuing effort for the prosperity, progress, freedom and democracy of his/her
society, and contribute to the future and wming of the nation and the world at
| ar derdculu Develpment Council, 2001p.2). It also statedi Ou r priority
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should be to enable our students to enjoy learning, enhance their effectiveness in

communication and develop theiCuricuumeat i vi

Development Council, 200p,2). It emphasizes the importance of {lt;g learning

and wholeperson development to be the overall aims of the school curriculum and set
clear directions for curriculum development in Hong Kong. It emphasizes that
life-long learning experiences are essentwl wholeperson development, social
skills and aesthetics should be provided in the curriculum for all the students
according to individual potential. With this development all students can become
active, responsible and contributing members of the goc¢het nation and the world.

In addition, with the guidance of the curriculum, students are able to learn how to
learn by developing positive values, attitudes and a commitment4onidelearning,

and developing generic skills to acquire, construct@mdmunicate knowledge. The
documentdvocate that these qualitieme essential for wholperson development to
face the challenges of the*2Century. Clearly stated by the Education Commission,
whole-person development becomes the nfagusof the edegation reform of Hong
Kong.

Arts Education Key Learning Curriculum Guide (2002) for Primary one to

ty

Secondary three <c¢claims that ARnArts educat.

aesthetic development, which is one of the five essential learningienges for

wholeper son devel opment o (CDC, 2002 p. 3).
and advocates that music, visual arts, drama, dance, media arts and other emerging art

forms, shouldbe taught to all students as a major field of knowledge (CDQ2)2
The Music Curriculum Guide (2003) for Primary one to Secondary three prepared by
The Curriculum Development Council recommended for use in school states that

AMusi c contributes significantly t o t he
intellectualand mor al pursuits of hMusi@isinotltoely ngs o

an important and fundamental way among human beings for communication,
emotional and cultur al expression, but
and mental development. dffers unlimited space for humankind to make use of its
unique quality to exercise imagination and articulate emotions that definitely cannot
be replaced by languagédusic is regarded as an intelligence which any individual
can use to create, learn asdlve problems during the process of growth. In other
words, every student has the intelligence and potential in music, the ability to learn
music, as well as the entitlement to music educatormlvement in music activities
allows students to stimulateeativity, to develop various abilities and generic skills,
and to cultivate values and attitudes such as perseveranedissgifine, a sense of

a l

t

(!

S

responsibility and commitment. o (CDC 2003,
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to schoolbased curriculon development so as to provide students with quality music

education in facilitating theirah ound and wuni que devel opment

Theoverall Aims of the Music Curriculurarei Musi ¢ education shoul d

to develop creativity, the dlty to appreciate music and to effectively communicate

through music; to nurture aesthetic sensitivity and cultural understandings; to develop

music skills, construct knowledge in music, and cultivate positive values and attitudes;

to gain enjoyment andasisfaction through participating in music activities; and to

pursue alifd ong i nterest and value of musico (CD

1.3 Context in Hong Kong

Responding to the wholeerson development in the education reform
advocated by the Hong Kong government, many primary and secondary schools put
much emphasison promoting different cultural activities in music and arts.
Instrumental music playing has beg@nomoted inmost primary and secondary
schools. Mre schools bemp to engagestudents to learn musical instruments and
organize instrumental ensembles, bands and orchestras in the $#gbsblkchools
organised some music activities in lunch hours, até&iool or weekenddJore and
more parents wereeagerto offer financial support for their children to take part in
various music activitie@Ho, 2009).

The Music Office, which was founded by the Hokong Government in 1977,
helped in promoting musical kowledge and providing Chinese and Western
instrumental training for students of Hong Kong (Music Office, 2007). It organised
different kinds of music activitieend music programmes. It also provided some
workshops and classé&s promote musical knowledde school students. Besides, the
Music Festival organised by the Hong Kong Schools Music and Speech Association
was founded in 1949 which would offer music competitions for Hong Kong students
every year. The Association also organised different kinds dficaluevents to
promote music education in Hong Koftgo, 2009)

Using the research school as an example, we can sayatieatgare becoming
responsive to thenportance of musitrainingand encourage their children to learn
musical instrumentsn an early ageto participate indifferent music activitiesto
attend concerts, and @mter for somenusic competitiongnd examinationdParents
become involvedn music activities with the students in different ways like enjoying
music, attending ewerts,supportinginstrumental playing, and helping in different
music activities and pesfmances in schools. Parentsvéa positive influence on
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t heir ¢ hi lpatrcipatiodis theneadyistage and suppdneir children to
activelyengagéan music activities Parentsin Hong Kong nowadays are vewjlling

to provide their childrenwith some private music instrumal tuition for music
training They encourage thethildrento take instrumental examinations in the Royal
Schools of Music (ABRSM) and to have involvement in many different competitions
(Ho, 2009).Gaining achievemenin music may serve as a purpose for applying
famous schools in Hong Kong. In addition, many schpalsmany resources in the
development of music teams in order to win prizes, awards and honour for the fame of
the schools. It has become more and more competitive and music has served as a tool
for raising schoolsd reputations.

1.4 Background of the research school

The research schouwlas founded in 1957san aidedprimary schookubsidzed
by Hong Kong government. firovides primary school education frgarimary one to
six. There are 6 classes in each level with mixed ability. There are tataiyt 1100
studentsin 36 classeslt is a typical primary school in Hong Kong which receives
funding from the government to cover the scl®abutine expenses. Since it is
subsidized by the government, all students are allocated by the government through
the Primary One Central Allocation Scheme. The school has no right to choose its
studentsin this case, studer@isackground and ability are quite diverse. As a catholic
school, it has established its mission to provide humarCanidtianeducation tolte
young and paying particular attention to the needy.

Before the transformation into a whole day school in the year 2002, there were
two separate schools in morning session and afternoon session in the same school
building. By that timethere weresomeelementary instrumental classes and a choir
run by each schoobBtudentsin the school werenthusiastic in joining sportsnly
while comparatively music se@uto have less weight. To strive for a balance, music
teachers in the schotiied very hard topromotemusic educationMuch effort was
put into promoton of music education in the school and teachHease striven to
createopportunities for providing more music activitiagthin and after the school
hours. To promote wholperson development eduitat through music training, an
instrumental scheme has been set up inthewh@ey s c hool since 2002.
one i nst r uwaspromabed ip the school. Each student had to learn at least
one musical instrument since 2002. Many instrumentaselsas extracurricular
activities were provided after school hours. Different music teavase set up and
students were encouraged to join the teams and had regular practice every week.
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Instrumental music programs were fully supported by the school landshed
rapidly. Hgh quality musicactivities in different music teamwere initiated to
guarantee the enrichment efudenté aesthetic experience in music. In order to

generate and enhance s musid¢éachesh@avelsecomé usi as m

involved actively in planning, developing and supporting schmusic activities and
providing training programmes requiredThey were deeply involved in the
administration workand the training of thechool teamsIn doing this,st udent s 0
music participationwas not only confined to classroom. The studentse actively
involved in music making by taking private lessons on musical instruments and
joining schootbased music activities such sshool bands, orchestras or other music
teams currentlyevery week. Instrumental music playing has become a popular
activity in the school and the music teah®se beerwell-receivedby the students.

The music team$iaveengaged actively iperformances and entertainment in school

To strive for excellencethey areinvolvedin different festivals and competitionand

have gainedencouragingrewards and achievementsunch time concest annual
concers and Music Marathon have provided opportunities for the stadent
showcase their talents. Broadway musicals with hundreds of students participating
being staged every two years have become the highlight of the year. Music tours to
Europe and some other countriegve broadened studeritborizon and reinforced

their interest in music participatioMany gudentshaveactively engaged in all these
music activities and gained valuable musical experien&ieshese music activities
requirethe commitment of time and effort from students, teachers and parents.

There wasa concern about parentslesin educationn Hong Kong. According
to the Education Commission Report No.@Education Commission, 1992),
cooperation between schools and the parents of their students can bring benefits to the
education process and so thesea need to strengthen the cooperaftied in Ho
2009). Thus parenteacher associations (PTAs) were set up in schools to enhance
parentteacher cooperation (Pang, 1997; Pang & Watkins, 2000). The Curriculum
Development Council encouraged school beass, parents, curriculum planners and
members of the community ®et up goodines of communicatiorso as to enable
them to play assisting roles in the implenegtand develomg the schocbased
music activities Parentsshouldencourage their children tctively learnmusic and
maintain apositive manner. As mentioned in the Music Curriculum Guide (2003),
AParent sd support -widedearmpng radtivitiesi vallano idaubt i n

stimul ate studenandd dmremhamdengparmentisad i wreder

education. With such understanding, parents, will support and encourage their
children to learn music in a positive and active manner. Besides financial support,
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parents may also assist in conductingand orjarg t he s e CRCR3b)Mni t i es o0 (
this caseMusic Club was set up in the research school in the year 2002. All the

i nstrument al classes and the music teams
under parenteacher association (PTA) in a voluntary stuwe. Parents engaged

actively as parerhelpers in the music teams and instrumental classes. To facilitate

the different music teams, more than 70 different western and Chinese instrumental
classes have been set up and taught by experienced teachemligreaps after

school hours. The music teams have continued to grow maturely. Weerdifferent

music teams in the school, namely western orchestra, Chinese orchestra, Chinese
drum team, senior symphonic band, junior symphonic band and G@rmusc

teams offer opportunities for the boys to get involved in various competitions and
performances. The music tealmsveparticipated in different competitions like Hong

Kong Schools Music Festival, Hong Kong Youth Music Interflow, Winter Band
Festival andsome overseas international competitions dmave gained many

honorable awards. In additiopnhe music teams has actively engaged in school
performances like the demonstration concert for primary one students, speech day,
variety show, PTAevents,annual oncert,joint-schools concertjve accompaniment

of school grand musicals, school anniversary celebration and charity fund raising

performancesuch afOxfam Music Marathonfod ev el op studeimt sdé i nv
community services, visits and performancaeslderly homes and youth centresve
been arranged.Parentss uppor t student so musi cal act i

competitions and performance3here have beenncreases in the number of
instrumental classes and students participating in diffelassesand music team

Year 2012SEP 2013SEP 2014SEP  2015SEP 2016SEP 2017SEP

2013 2014 2015 2016 2017 2018
i Bif helusie 43 43 44 55 66 72
Classes
I
Music class

80

60

4

2
0

2012SEF2013 2013SEF2014 2014SEF2015 2015SEFR2016 2016SEF2017 2017SEFR2018

o

o

Figurel No. of music instrumental classes in the research school 2?2082




2012SEP 2013SEP 2014SEP  2015SEP 2016SEP 2017SEP

Vel 2013 2014 2015 2016 2017 2018
i, O 197 214 217 241 250 264
Students )
Music Class

No. of Students

Figure 2 No. of students in instrumental classes of the research school i2QA®RL2

2012SEP 2013SEP 2014SEP 2015SEP 2016SEP 2017SEP
2013 2014 2015 2016 2017 2018

Total Members 317 357 356 354 389 379

Team/Year
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Figure 3 No. of students in the music teams of the research school 2@082
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15 Aim of study

I, as the researcher hawerkedin the research school for over twenty years and
witnessed the tremendous change of the misi@lopmentin the schoolStudenté
interestin music increases ancbnfidenceis built up through music practices and
performances. Music learning has beenpiresi and cultivated through different
musicactivities. The setting up of music teams brings the boys together for a common
goal. Team spirit and the sense of belonging to schogdrareoted.The school has
provided opportunities for the development amdirishment of the studegisassion
and confidence in music. There have been resesiuchesin other countriesbout
the influence of music oncognitive and academic aspettst thereare not many
studies in Hong Kong investigatinghat primary school laldren believe to be the
benefits of group music activitiemd its influence owther aspects déarning. The
impact of schoebased musi@ctivitieson both social and psychologicaspects of
student experiences not well understoodThereforethereis a need for research in
this area. This researdtudyaimsto identify the reasons students participate in the
school extramusic activities,what students perceive to be the benefits of music
activitiesand how music activitieaffect theiraspirationin learning This research
aims toinvestigatein-depththe relationship betweestudentéparticipation inmusic
activities and their experiencein music educatiorin one primary school in Hong
Kong.
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Chapter Two Literature Review

The purpose of this review is to examine the existing literature abarige of
issuesconnected to how music education and participation is valdegearchers
have identified some important beliefs that music participdtsters benefitdeyond
the phere of music itself Several studies establishd correlations between the
participation in music activities of instrumental playing and better academic
achievement(Klinedinst 1991; Caterall, 1998; Survey Explores 20QIhhnson&
Memmott, 2006)In addtion, involvement inmusic instrumentalactivities has been
identified as a factor in promoting positive social and pers@hdls such as
seltesteem, selfliscipline andwell being (Kokotsaki & Hallam, 2007 Adderky,
Kennedy & Berz, 2003; Hallam &rince 2000)

This review highlightssome existing research thematically as follows: 1.
Significance of music education; Rlusic education in Hong Kong; 3he value of
participation inextra-curricular activities 4. Connections between music activégpd
learning 5. Connections between musactivity and well being6. The motivation of
students in participating imusic activities;7. St u d ebeliefsaboutthe benefits D
musicactivity.

2.1 Significance of music education

Music education andhe participation in music activity haweenfound by some
researchert fosteracademic, cognitive and psychological benefits. Theseamasic
benefits areamportantin supporing the significanceof music educationn school
curriculum.The needo investigae theimportanceof music educatioto facilitate the
development of academic and cognitive skillas addressefbr example byPrice,
2004; Schell enberg, 2001; Wi nner & Cooper,
music education for its intriis benefits such as experiencing music itself and the
nornrmusic benefits as it draws on a range of learning styles, fosters creativity,
i magination and e m& Rickaresh2012, pr5@Robimsong26)0 ( Gi | |
statal that teamwork, cooperation, &eliscipline and a sense of belonging wohtl
enhanced througmusic activities.In order to achieve these benefits in music
education, the curriculushould berelevant andelated tostudent8interess.

The Australia Counci he®ds Skbteyyi(200mimedEd uc at i ¢
that when education associatediwith the arts you not only improve the quality of
learning, but the quality of life itself in its many variatiGnsom the personal, to the
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family, community, to regional life, and to thdel of then at i(m R)0In an
Australian review of research on education and the lduster(2005) suggesd that
music education isecognizedas a valuableandimportant part of educatiofor all
children.Arts participation has bedound to bevital in childrer lives andenhances
communication of thoughts and feelings, learning in other subjects, creativity and
selfesteem. Harland et al., (2000) stktieat the engagement of arts in schioa$ the
influenceon students relatg to personal ah social developmentie believel that
theawareness afthers, social skills, well being amde all enhanced by participation
in arts including music Caterall et al. (1999) argued that arts trainiagd
involvementfoster cognitive benefitsand reinforee academic improvementBurton,
Horowitz and Abeles (199%arried out a studyvolving over 2000American public
school students from grade 48aandrevealed thahigh exposuref rich schoolarts
programsenhanceacademic improvemerats well ascreative, cognitive and personal
competencies. Howeven contrast with the above findings,similar British review
of examination data of 2000 secondary school studertiisstrong arts programmes
found no significant relationship between arts involvetnand other academic
subjectsClearlyalthough evidencéor either argumens limited, musicactivity may
have significant implications for educatiorahhancementand its effect within a
school setting neado befurtherconsideredndresearched

2.2 Music Education in Hong Kong:

2.2.1Education reform policy documentatiorconcerning Music

Hong Konghad a majoreducation reform in the year 2000. Arts education is
regarded as one of the five essential areas in the overall aim of educatidtorithe
Kong government intendetb reform basic education so as to enable every student to
become "alrounded" which wasimplementedstep by step in different stages.
"Learning to Learn- The Way Forward in Curriculum Developménthe
comprehensive repomvas issued in June 2001 by the Curriculum Development
Council of Hong Kong It ses forth the blueprint and guidelines for curriculum
development for thdorthcoming years.With the overall aims of educatiorit T 0
enable every person to attain-alunddevelopment in the domains of ethics, intellect,
physique, social skills and aesthetics according to his/her own attributes so that he/she
is capable of lifelong learning, critical and exploratory thinking, innovating and
adapting to c¢haigheamfor@blihg thedvisibn of gnabinhg
students to develop their capacity to become lifelong learners amduatded
individuals is clearly statedStrategies and actionare recommendedor the short
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term (200102 through 200®6), for the medim term (200807 through 2014.1),

and for the long term (beyond 201The government, schools, teachers, educators,
parents, and community membarg esponsite for these strategies and actidade
committed to the successtbk curriculum reform.

Future aspiration for wholperson development was advocated by the Hong
Kong Education Bureau. The Curriculum Development Council of Hong Kong
encourages teachers and school administrators to implement music education as a
mears to securewhole-person developmentAs stated in themusic syllabus of
primary school (198)t hat the third aim in the primary
personal qudies of seltdiscipline, seHexpression, concentration and coordination
through the practice f mu s i It ie wofttpexdmjning theArts Education Key
Learning Area Music Curriculum Guide (PrimaryilSecondary 3) by the Hong
Kong Curriculum Development Council in 2008depth and in this document, for
example aspires t hat arifed sas an intebigenceb whichr every
individual can use to create, learn and solve problems during the process of growth. In
other words, every student has the intelligence and potential in music, the ability to
learn music, as well as the entitlementmaisic education. Involvement in music
activities allows students to stimulate creativity, to develop various abilities and
generic skills, and to cultivate values and attitudes such as perseverance,
self-discipline, a sense of responsibility and commitra¢@DC 2003,p.4). i Whi | e
two syllabi have firmly laid the foundation for learning and teaching in Music, there
are existing strengths which are conducive to Music curriculum development; for
instance: arts education is regarded as one of the effectivesni@a developing
studentsod6 creativity -persdndevelapmentiabdudseartly t o t
studies abroad show that music education |
academi ¢ a(bhG2008pshent O

As indicated in the Music Crculum Guide by The Curriculum Development
Council in 2003, AMusic is an i mportant me
among human beings. In the process of music learning, students use creativity,
performing and listening skills to express the diedi of music and the emotions
embedded in it. Students gain rich and comprehensive music learning experiences
through integrated activiti e€®PC2003p.t2)eati ng,
AMusic | earning and the devel opment o f ge
students can progressively develop generic skills through participating in different
music activities, generic skills also facilitate music learning. Generally speaking,

stident s6 generic skills can be developed t
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communication, collaboration, probleselving and selmanagement skills through
arranging and engagi @Df 2008 p.1é)mMealeienlade ¢he act i vi
criteria for pesonal conduct and judgement while attitudes are the ways and
orientation to behave and handle evefistough learning and teaching in music,
teachers help students build proper values and attitudes in cultivating the quality of
perseverance by practicimgnsistently to enhance performing abilities; cultivating a
sense of responsibility and commitment through participating in rehearsals
whole-heartedly and punctually; nurturing cooperation and team spirit through
creating sound projects in groups and emde performance<ultivating a lifelong
interest in music through engaging in creating, performing and listening to
musi® ¢DC 2003 p.15)

2.2.2Recent research on music education of Hong Kong

As stated in the previous sectionmajor curriculum reorm was implemented
by The Hong Kong governmergnd important repos entitled Learning for Life,
Learning through Lifé Reform Proposals for the Education System in HonggKon
(2000) and Learning to learni the way forward incurriculum developmen2001)
were publishedBasic Education Curriculum GuideBuilding on StrengthéPrimary
1 - Secondary 3yvas published by the CDC in 200&th general directionbeing set
for curriculum development in Hong Kongnd to provide comprehensive and
balanceddarning experiences for studetdsievelop positive values and attitudes for
enhancingvhole-person development and lifeng learning.

After ten years of the implementation of the refoArstudy of the impact of the
first phase of the curriculum reforon student learning in Hong Kongas published
in the year 2011 The study examined the effectiveness sifortterm curriculum
developments in schools aegtaluated thg@rogress of the curriculumeform (Wong
and Cheung, 200€;heung and Wong, 2011, 201#3sed orthe data obtained from a
both qualitative (focus group interviews) and quantitative meth@psestionnaire
survey)in alargescale studyrom 250 primary and secondary schools in Hong Kong.
The study showed some positifiadings of improvementin the first phase of the
curriculumreformand stated thabhgterm effects on student achievemesti need
to beobserved. As reported in the studyeacher reflected thataat familiesin Hong
Kong have got working parents witbnly one child The report claimed that amy
parentdry toenhancé hei r ¢ hi | gfantagtherm whatitheyegiestMpany
children were also overproteatd by their parentsand sense of individual
responsibility is therefore not alwaysleveloped It was foundthat €hoolbased
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activities could enhancepositive values and attitudésit parents need to have more
communication with their childreim order tosupportimportant values and attitudes

Basic Education Curriculursuide- To Sustain, Deepen and Focuslaarning
to Learn (Primary 1- 6) was published by the Curriculum Development Council in
2014 to review the 16year curriculumreform Different types of evaluation studies
andsurveyswereconduced. It pointed out thagrimary schoolfaveresponedto the
curriculum reform positively andeveloged their schoolbased curriculunfor over a
decade.In addition, some schoolsformed crosschool communities to strengthen
their professional capacitgnd enhance their wholschool curriculum development
by making effective use of resourcasd efforts Educatordn the primary education
sector have been workiggenuinelyand demonstrated professionalism and team spirit
throughout the reform. They have successfully nurtured students with different
potential and did the foundation for wholperson developmentNevertheless,
schools are recommended baoild on existing strengthsand sustain schoebased
curriculum developmeniThe Basic Education Curriculum Guid2014)has pointed
out some features in thmplementation of the curriculum reforSchools generally
agree with the aims of the school curriculum, actively help students to develop
life-long learning ability througlproviding diverse learning experiences for them to
achievewhole-person develapentd (p.4).iPr ovi di ng space to help
potential- Participating in different courses aadtivities in spare time can develop
st udent sofp.8phdhe expdctatiansf the parentsn their children and their
parenting stylesrein contrasto pleasurable learning, there seems to be more parents
believing that it is important tgive their children a head start in bf¢p.3). fiParents
attach great importance to school educgtmonsider it the means to improve their
c hi | dcaocieetanamic statdgp.5). To facilitate studentdearning,fihomeschool
cooperation isencouragedn an interactive and developmentatocess. Through
two-way communication and cooperation, parents and the sdhmeild join and
formulate different moels of parental participatiorfp.8).

The Education Bureamims at providing recommendations on the sustainable
development of wholechool curriculum planninghe four key tasks, learning and
teaching strategies, resources and assessment. laialso & effective learning,
teaching and assessment strategied helping schools tdifocusd on learningand
teaching effectivenes3 o fideeper the positive impact of the curriculum reform as
well asfisustaind the quality of learningre important issue3.o sustain,deepen and
focus onfiLearning to Leara are the three important targets Basic Education
Curriculum Guide (2014)The Education Bureau will continue to provide schools
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with professionaldevelopment programmes, learning and teaching resources and

support services, keeping up withe latest development in the primary school

curriculum To establish whol@erson development, it is important to help students

lead a healthy lifestyle and develop an inteagst ability to appreciataesthetic and

physcal activities Physical fithessand aestheticappreciation areessentialfor the

healthygrowth of students. Therefore, starting from primary school, students need to

have space tdevelop a balanced and healthy lifestytewas found thatiParents

aways putemphasi s on studentso6 maonat @t kivecct ual d
education, but place little emphasis gports and arts, aesthetic and physical
developmert (p.15) Besidesstudents should be givem certain degree of freedom,

autonomy and independence to explore the eewironment and learn to solve

problems. This helps them build the confidence in facing eewronments and a

good foundation for future development and learrasgwell as preparg them for

life-long learningParents should have reasonable demands and realistic expectations

of their children. They should givéhem appropriate and adequate room for
development. Par ent s shoul d be awar e of and u i
developmerdl characteristics anldelp them adapt to a new learning stage gradually.

Leung &McPherson(2010)claimed that isnilar to many other countries, music
has beermmargimalized in the school curriculurand $udying music in schools has
been regardeds lessmportant for Hong Kong students and parekting the 21st
century, the Hong Kong governmeends toregard arts education to be an impatt
enhancemento studentécreativuty. Arts educatiorbecomesa key role instudend s
overall development. Artsducation hadeen recognized asore valued by the
public and schools. It iselievedt hat arts education strengthe
and selfdiscipline, cultivates their creativity and differeaspecs. However, Leung &
McPherson(2010) addressg someserious problems in thelong Kongeducation
systemfor insufficient emphasi®eing puton arts educationArts subjects areften
consideredo bea leisure activity rather thaa core subjedn the curriculum that can
contribute to cognitive growth as other acadesuiljects. Vong & A{2003 reported
that music together with visual arts and physical educatase all regarded as a
0cul t ur whilelagubgpsmatherbatics and scienaeer e gar ded as Oacac
s u b j eMinimand class timehas beerallocaed to he cultural subjects in both
primary and secondargchool curricula, while English, Chinese and mathematics
usuallydominate the school curriculurit.reflectsthat academic subjexiare useful
and important for academiachievementand future careedevelopment, while
cultural subjects arasuallyfor leisure.Ho (2009) also claimed that parents expect
their children to concentrate on those academic subjects which would be mdéué help
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for their childrer® future career. Too much emphasis has been put on the traditional
basics such as English, Chinese, mathematics, computer competency and science.

2.2.3 Music education in Hong Kong primary and secondary scisool

The Music Curriculum Guide (2003)only recommendswio weekly music
lessonsto studentsin Hong Kong primary schooland one weekly music lessao
Hong Kong secondary schostudentsup to junior secondary leveGeneral music
educationis not includedn the senior school caculum of most secondary schools
As the time allocated to music lessons in the curriculum is limitesst primary and
secondaryschools in Hong Kong organise a range of egtraicularmusicactivities
during lunch hours, after schoolsy at weekendsvithin the school.To attain good
guality, s£hools are encouraged to employ garte professional$o helpin running
instrumentalgroups and other extragurricular music activities in school (School
Activities Section, Advisorynspectorate Division, Betation Department, 1997A
guestionnaire survey of more than 3,400 Hong Kong paddntsildren in primary
and secondary schoolshowed their positive attitude towards extraurricular
activities, and they appreciatéheir educational valudhey were willing to support
thoseextracurricular activitiesthat corresponding to their family backgrour{lam
and Wong, 1997)According to Lam and Wong, Hong Kong parents generally
welcome their children's participation in extarricular activities but thei
willingness isrelated totheir home backgroundnstrumental learning may be a
financial burden t@ome lowincome familiesSomeparentamay not be able to invest
money for their childrerto participatein the activities and support the tuition for
instrumental learning.

Ho (2009)explores the musical attitudes of young Hong Kastgdentsncluding
their preferred musical activities, instrumental learrand musical influences. Imer
research shearticulaty emphasizedhe links betweens t u d @anticigation in
music, the role of music teachers and paresuglport.Questionnaire surveywere
carried out orstudents from primary three to secondéoyr (Grade three to Grade
ten) in 11 primary schools and 11 secondary schools in Hong Kong between
Novemberand Decembeiin 2006. Her findings showed h at student sé mi

involvement is closelyelatedwith s ¢ h o o | musi c teacherso, i ns
parental enthusiasmSchool music teachersould help in oceaing a musically
stimulating environment to facilitate stud

2006; Abril and Gault, 2007; Flusser, 20Q®Xied in Ho, 2009 Sherepored that
parental encouragemeist an importantfactor influencing the outcome®f musical
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participation. The musical experiences gained at hoare valuable. If parents are
music loversor instrumental players, theyould engage inmusic activities,and
attendconcertswith their children more frequently, or provide more relatgurces.

Arts education is not compulsory at the senior secondary Ievidbng Kong
Only very few schools offered music in their senior secondanmyiculum.Instead, all
secondarrs chool s are to provide fot he-yearl ear ni n
period of senior secondary educati®udents have to undertak®0 hours of artistic
experience in one of the three ye&smeschoolsarrangemusicor visual arts classes
in the school curriculum, whilssome provide extracurricular activitiesfor the
replacemenor encourage students attend concerts anmerformancesTo follow up
with this, a Centralized Schemef Music Trainingwas organsed by Education
Bureau for senior secondasghoolstudents whevould havefurther trainingin music
at agovernment school on Saturdays (Lam, 200&)\ertteless, with therovision of
Centralized Scheme, the number of candidadestill low. Hong Kong studen
learning motivatiorin musictends to decreases they are promoted to higher forms.
Leung & McPherson(2010)investigatedn a largescale surveyvith a total of 4495
primary and secondargchool students on their learning motivation using the
Expectancyalue MotivationalTheory (Eccles et al., 1983). Compared with Chinese,
mathematics, visual artand physical education, music was ranked relatively low in
terms of competendeaeliefs and values, as well as task difficulty. The findings imply
that primaryschool studentsare relatively more motivated to learn music, but that
they graduallylose theirconfidence and interest over the course of their secondary
school lives. The resultsshow that primary school studentsregardedmusic as
valuable and easier, artidey were more confident about their music learnngjle
secondaryschoolstudents regarded music as more diffi@dtthey possessdower
competence belieffor it. In addition, music was regarded to less valuable and
useful in theirlives. Compared with other academic subjects including Chinese and
mathematics, cultural bjects including visual arts and PE, music was ranked quite
low.

A new school education system was implemented in 2012 a new public
examinationnamed the Hong Kong Diploma of Secondary Education Examination
(HKDSE) being the pathway to tertiary ediion. Under the newi 3-4 0 sy st em,
primary andthree years ojunior secondary levels remainethichangedthe senior
secondarywas changed to a thregear programeading toa fouryear timefor first
degree programsThe HKDSE requires students to und&e four core subjects
including Chinese Language, English Language, Mathematics, and Liberal Studies
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andtwo to three electives from sciences, humanities and social sciamckarts, or
some practical subjectélthough music is an elective in theEKDSE examination
secondary school studentwefer performancebased activities such as learning
instrumentsor singing in choirs As a result, there arenany students learning
instruments, but only amall number of studentsish to study music at théertiary
level (Culture & Heritage Commission, 2003)eung (2017) foundaltogether
132,741 entries for 328lasses of music competitioms the 2015 statistics (Hong
Kong Schools Music & Speedkssociation, 2015)Referringto the statistics from the
Hong Kong Examination and Assessment Authority, only 200 candidatésredfor

the HKDSE music examinationn the same yeaout of a total of 74,131 students,
giving a percentage @.27 % (HKEAA, 2015citied in Leung, 201)7 Many dudents
would choosephystcs, chemistryeconomics, and business studies, because these
academic subjectare regarded asnore helpful in supporting theifuture studies in
medicine, law, andusiness management at universfg. a result music isbeing
neglectedevenwhen astudent possesseausicaltalent (Leung & McPhersof2010).
Leung concludedhat Hong Kong studentggard music as something for their own
interest, rather than as an importantl valuable subject. Only a very limited number
of studentsstudiedmusic attertiary level. It seems that only thoselividuals who
possess great interestrmusicwould study and pursue the subject.

The level of music engagement drops dramatically in the secondary school years
(Hunter, 2005; Mills, 1997; Rusinek, 2008)is revealsthe academigressure and
the inferior statusof the arts within schools artie curriculumwhich m&e music
difficult to be promota in the school contexBut Green (2002) suggested thhere
is a need to bring formal classroom music practtogether with informal musical
learning processes. Sbkaggestd that fiyoung musicians who acquire their skills and
knowledge more through informal learning practices than through formal education
may be more likely to continue playing music, alone or witers, for enjoyment in
later lifed ( p . EXt@gurricular music activities can serve to complement and
extend formal music education to enhance broader experience of music and to
facilitate and develop musical interest and talent.

2.3 Extra-curricular activities
Extracurricular activities have been defined using different temMasano (1983)

stated that student activities are an essential part of the school curriculum, which
makes them fAcocurri cul raakesd lesBoportargas the h e

terr

term -dextir@aul ar activiti sdabedfrene thanfermal o be a
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curriculum. Such activitieseemdgo have a separate status but if they are regarded as
having the same importance as thieeracademidtemsin the curiculum, it is better
referring to Buss 1998 t hat the term fAcoaflectsthe cul ar o
importance of theactivities to be includedh the curriculum and to beegarded as
equallyimportantwith otheraspectsof learning. He also suggesté#uat social and
personal development of the yayone would be developed through the activities
Gholson (1985) rsd Shi (1996) defined them as-curricular activitieswhile Biernat

and Klesse (1989) and Frederick (1959) named them the third currisigoifying

the samesignificance as the coreand electivecurricula. These activities have
important and lasting valuesupplementary tdhe formallearning experiencesn
classroom

Hong Kong Education Departmepublished Guidelines on Extr&Curricular
Activities in Schoo[1997) and defines ECAs as follow#xtra-curricular activities
are activities that take place outside regular class teaching and yedladesl to
student learningThey fall within the scope of the school curriculur(p. 11).
Extracurricular programsnay include coursesf arts, music andrama, sports, and
various types of other owf-classroom activitiesChow and Wong (2000) defined
extracurricular activities as studentfocused activities designed for voluntary
participaton. They are arranged afterschool hours but formneessentiapart of the
school curriculumand are planned according to students' ability and interest.
Fredricks & Eccles(2006 and Lau & Cheng (2016) regardedextracurricular
activities as regular &ad structured activitiesvhich are not part of the school
curriculum but help children develop particular skillExtra-curricular activities in
schoolsarenot part of the core curriculurbut consideredassupplementarprograms
of study and education (Iser et al., 2011).

2.3.1Effects ofparticipation in extracurricular activities

As stated, since 2001, the Hong Kong Education Department has implemented
the curriculum reform.The outcome of theducatioor ef or m i s to facili
all rounddevelopment through both formal curricula and other learning experiences
Therefore more extraurricular activities (ECAs) for studenis schoolshave been
encouragedy the governmetrin orderto develop their sociand moral attitudes and
help them acquire necessary life skills in times of globalizatimompetition,
collaboration and innovation (Cheng, 2009; Lo and Wang, 2014). Through
participaton in ECAs, studentsan enjoycommunicaig effectively and cooperiig
with other peopleresultingin enrichment of their life experience. It camevelop
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studentsbo p e r skiisnia B way nfdglobsliaatian €SImoncini and
Caltabiono, 2012).

A number of studies have investigdthe effects ofparticipation in ECAs. Some
studies revealepositive academic outcomes (Black, 20¢2lloway, 2000; Watkins,
2004). me studies (e.g. Fredericks and Eccles, 2006; MarshKagitiman, 2003)
explored theparticipation in ECAdeading to thancrease in positive psychological
outcomes. Students who partiatpd in ECAsshowedenhancednterest in school,
regular attendance and increased positive attitudegprovementin academic
achievement (Darling, 2005; Gerber, 1996; Kirsch, 19&8reflected In the light of
thesepositive findings, ECAs have beeegardedas anessentialpart of school
education.

Hong Kong is a competitive societwith many studentsparticipaing in
extracurricular activities (ECAs) before or after school. It is widely believed that
ECAs help in developng studenté i nt e persongligy,nsocel, behaviour and
learning capacityas well adacilitatingchildrerd s | ear ni ng experience.
studies show the positivmfluence of extracurricular participationon children's
cognitive and social development, including acaitesuccess (Blomfield & Barber,
2010; Im, Hughes, Cao, & Kwok, 2016; Shulruf, 2010) and psychologicalbeeib
(Fredricks & Eccles, 2010; Molinuevo, Bonillo, Pardo, Doval, & Torrubia, 20ih0).
explaining the benefits associated with exduaricular paticipation, Fredricks (2012)
suggested that exturricular participationtends to improve task persistence,
independence obedience and children's academic success. On the other hand,
Blomfield and Barber (2010) found that the positive associatiorxwé&-eurricular
participation and academic success was caused byingeemce The researchers
found that students who participated in ECAsengotmore friendsin reinforang
them to do their best in schdelding to betteacademic achievement. ECAs provide
connectionsand communicatiomwith supportive adults and peaesulting ina sense
of belonging and commitment to school which helps in developing interpersonal
competence (Metsapelto & Pulkkinen, 201%he longitudinal study of Mahoney,
Lord, and Carryl (2005) on Grade 1 to 3 students found that aftersabtaties
provide social contact for the studentdeading to significant increases in peer
acceptance. To conclude, the above studies highlighted the importai€@Aesfin
helping students improve social wekking and learning outcomes Ibgcilitating
social experiences anthterpersonalinteraction among the children as well as
between adults and childrebam & Wong (1997) found thgiarents of schoedged
children in Hong Kongshowa responsiveaattitude towards children's extcarricular
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participation. There has bedncreasedattentionto extracurricular participation

among young Hong Kong childrett has beerassociated witlthe Chinese cultait

perceptionsof the value of academic achievement and Chinese pdrdmngh
expectations of <c¢hil éndevell@erformaneednesanodt ac hi ev
appears tit Chinese parents in generahgerly addresgheir children's needs in

learning from early years orards (Cheung & Pomerantz, 2011; Chiu & Ho, 2006)

2.3.2Music extracurricular activitiesin Hong Kong

In Hong Kong,the music syllabugCurriculum Development CommitteeDC,
1983) is a recommended syllabus provided for music teachergeference.lt
suggests that usic teachers have the autonomy to design and implement the music
curriculum with basic activities as well as extiaricular activities at schools. The
basic activities include singing, music reading and listening, while additional
activities include classroom instruments, creative music making, and music and
movement. The basic activities and additional activities are conducted in the general
music classes, while the extarricular activities are implemented outside the
regularly schedeld classes. Thausic syllabusnentions that these activities are vital

and essenti al suppl ement to gener al musi c
rich and varied extraurricular program to provide stimulating experience through
activitiesnotnor mal |y possible to include in the

The activities listed in the syllabus include the school choir, vocal group, recorder
group, classroom instrumental group, instrumental class, instrumental ensemble,
school band/orclstra, concert/operetta, intelass/school competition, and music
club/interest groupThe Hong Kong Curriculum Development Council published the
Arts Education Key Learning Area Curriculum Guide (Primary Secondary 3)n

2008. It setsout the direction, strategies, rationale and Learning Targets for the
development of arteducation in schools, with Music being one of the important and
unique subjects in tharts Education Key Learning Area. Thdusic Curriculum
Guide (Primary 1- Secondary 3)by Hong Kong Curriculum Development
Committee (2003 provides recommendations and materials for schools to plan and
develop their schodlasedMVusic curriculum

It is also stated in the Music Curriculum Guide (2003) iivagsic is not only an
important and fundamental way among human beings for communication, emotional
and cultural expression, but also cruciabtmthc h i | dntebeatuals physical and
mental & v el o p (pd)n fiTeachers have to arrange well balancadd
progressively designed integrated activities, so thtadents can perceive and
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understand music througtiirect participation in these activities with pleasurable
learning (p.40).iLe ar ni ng mMusi c i s a process to exer .
abilities in creatingperforming and listening are showreachers have to design and
organise integrated musiactivities for students to provide them with rich and
comprehensive learningxperiences (p.43). fiThe learning of Chinese and Western
orchestal instruments requires more time argsources, and teachers may arrange
parttime tutors to teach students after school. Wgference to the human and
financial resources available in school, teachers may aarstrumental classes

and orchestra®tprovide students with systematic instrumental training and to enrich
their performing experienceés p.§7). Responding to this, many primary and
secondary schools in Hong Kong have set up some instrumental programmes and
music teams in the school suchvesstern andChineseorchestras, symphonic bands,
wind bands, percussion bands, drum teams and choigrder to enrich studerits
interest in music playing, many schools put many resources and much effort in joining
competitions especially The Hong Kong Schools Music Festival every year.

2.4Music activities and learning

2.4.1 Music and brain research

The elationship between wsic and the brain haaroused muchinterestin
researclstudies Research on intelligence and brain function padiotgards potential
new directionsvithin music education. Neurological reseaoamopen upgknowledge
about whethermusic actively contrib@s to brain developmentso potentially
perceivinginsights to the process of learningew discoveries in brain research may
therebyenlighten theamportanceof music education angvealwaysof encouraging
students towards music engageméris believed that ifmusic training starts early in
life this may enhance the general plasticity of the brain @ndd benefit other
learning domainsGopnik, Meltznoff, & Kuhl (2001) stated that during childhood, the
synaptic connections in the brain are eitbieengthened if repeated in use or deleted
due to lack of uselLee, Chen, & Schlaug2003) found thatthe brain grow and
develo continually after birth Trillions of connections between neuroa® being
usedwith those not usedeingeliminated Theyalso claimed thathis happen®nly if
musicians start music training before the age of seapd,this effect only blds
during periods of intense brain plasticifyherefore theysupport the beliethat the
earlynur t urance i n a isc¢nparthntd Brise (2@ Yy cdaimedothae n t
music study should start in the early years as the lrairid actastransformation of
stimulus from otherdiscipline from a young agét is acknowledged more generally
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that brain plasticity does not stop in early childhood and that it can continue into adult
life depending on the nature of the stimuli experienced. Nevertheless it is more
marked in childhood.

It is possiblethat musigproduces reorganization of brain functiégdtenmuller et
al. (1997) stated that when subjeats participating in musical experiences, activity
in different brain areagould beobservedThe way of thedevelopment of particular
musical skills will havempacton brain developmemesultingtransfereffectto other
areas. It was also suggested that inpglecessingf the braindisplayt he 61 ear ni ng
bi ographyd of each i ndi v Mdny atldiesdissusgde n mu | | e
specific neuroanatomicalarts of the brain in learningpnnetedto theprocessing of
music.Gaab et al. (2005) supported the studies how the boavertssound. Musical
training improves in the procesghenthe brain encodes the spoken words. Those
with musical training havepecial brainstem in the process of encoding linguistic
pitch patterns. Schlaug, Norton, Overy and Winner (20@&stigatedn a longterm
study of children aged-% aboutthe effect of musical trainingelating to brain
development and cognitionThey found the result of improved auditory
discrimination scorefor one year piano learningchellenberg2006) claimed that
active music engagement such as playing instruments activates more areas of the
brain and may alsdave impact on cognitive performancéd he effect of music
education may be specific and dramatiogeneral development and the structure and
circuitry of the brain (Flohr et al., 2000; Hodges, 2002prd&fficient connections in
the brainwould be promoted by usic experience at an earlgea(Flohr et al. 2000).
Music processing involves the auditory, visual, cognitive, affective, memory, and
motor areas of the braii¢dges, 2000Abbott, 2002). The findings are supportive to
value musieo bea vital part of the education of every child and its bendfégsome
significantwhenits connectiorwith the human brain is revealed.

Bessoretal. (2007)established the evidence about connection betieehrain
and music. Msic is often associated witrearly and intensive learningnd relaed
with neuroanatomical featurégingshownthrough modern neuroimaging techniques,
especially magnetic resonance imaging (MBpecialfeatures arshownin several
brainarea includinggestural motor skilandauditoryareasLearning music haseen
revealedas having more effects on brain plasticifBesson et al.2007Musicians'
brains show interestingfeatureson cerebral morphologyRosenkranz et al.2007)
Neuroscientis found it interesting in observingree special featurem the brainof
professional musiciangviotor mechanismsn hand or fingersof musicianshave
changedfrom ther intensivepractice of instrumest Research studies haghown
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special features the brain of musicians and namusicians for example Gaser and
Schlaug (2003) compared professional keyboard players temmsitians and
amateur musiciandncreased grey matter density someregionsrelatedto both
sensorymotor regions and to @as in the left anterior prefrontal lobe and the left
cerebellumwas foundin professional keyboard playert was believed that the
sensorymotor experienc®f intensivepracticeof professional musicianwith their
instrumensg causesfte differences olesved in brain morphologynterestingly, the
features inthe central sulcugsearthe primary motor areare predictable abouthe
kind of instrument played by a given musician (Bangert & Schlaug, 2006)
symmetrical omeglike curvature ‘omega sigis clearly shownn the middle part of
the sulcugn the brain ofkeyboard playersiesulting fromplaying with both hands
togetherFor string players, the omega sign is oshyownon right hemispheregue to
the movement of thedeft hand.It showsthat must traininghasintensiveandlasting
effects on the brairit identifiesthatintensive musigracticehas positive effects on
neuronal circuitsand neurons involvedin synaptic connections. To summarize,
corresponding cortical and subcortical structuvesuld be shaped byntensive,
repated practiceof both instrumenplaying and auditory discrimination exercises
The effect of mcreased surface representation is demonstrated by cortical structures
An interesting finding by Rosenkranz, Williamon, &Rothwell (2007) with
transcranial motor stimulation (TM$)entified thatbrain plasticity in motor areas of
musiciansvasincreasedvhencompared to nomusicians.

Levitin (2006 suggestd that there isa connectionbetween movement and
music and the ordering movemenis related tothe brain.He explaned that music
engagemenenhanceswhole brain activity. Musiciangrouset he br ai nods
across the left and right hemispheres of the bitagmitin confirmed thatlistening to
music is actually "aating" the brain. Listening igood but playing a musical
instrument involves much more. dan activate more areas of the braRauscher
(2004) statd that musical experiences play emportantrole in brain development
and the formation of cognitive delopment carbe stimulatel by active participation
with music. Fujioka et al. (2006) foundhat children with musical traininghave
gained improved digit span Enhanced preeading and writing skills, higher
mathematics scores, improved memory and differentiate brain developavenbeen
found associated wittegular music classes or instrumental training irgut®ool and
primary schoolchildren (Cheek & Smith,1999; Fujioka et al., 2006; Harris, n.d.).
Moreno et al. (2009) demonstratéht childrenwho received music training shaa
better reading abilities of complated words and increased sensitivity to pitch
changesn their speechit was found that musitraining can improve other cognitive
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abilities such as reading complex words and pitch processing in both music and
speech. Positive relationship between music education and language and reading
skills was shown.

Mithen (2006) claimed that although thesesome degree of separation between
the two domains of music and language, significant neural links may exist between
the two systems of music and langualge. et al (2003) found that musical training
affects memory processing with possible neuroanatmnmodifications in the left
lobe which enhances the verbal memory as a reRalischer and Hinton (2011)
reported results of young children provided with 48 weekly music lessons over a
period oftwo yearsshowedsignificantly higherscoresn specificvisual and auditory
subtests thamhe children in a control groupResearchers have discovered ttied
areas of the brain used for language musicwould overlap.They believe that the
two abilities have evolved together throughout the course of humeslapment.
Zatorre (2003)believed thatlanguage tends to processthe left hemisphere and
music the right hemisphere, melodies amabal sentences share many of the same
simultaneougpatterns in the braifRegiors for music processing are located elpgo
thosefor processg speech. While music and speech are processed in similar areas,
different parts of the brain activated(Brown et al. 2006; Ellis et al., 2012)he
brain development researdives new insights into the brain organization lodth
musidansand music student®esearchers suggedtthat musical trainindacilitates
the mind for learninglt is crucial to continue to apply braimesearchto music
education and to evaluate how music prepares the mind for leafimagxploration
of musical training relamng to brain research findingshelps music educators
understand@urrent researcanddevelopsuitable and relevam¢aching practices.

2.4.2 Transfer of learning

It is believed thamusic is related to other areas of learnifge benefits of
musicwith its transfer effectselatedto other cognitive domainisave aroused much
interest in the research fiel@iransfer of learning is hasiclinkage ofthe cognitive
developmentand brainsciencewhich becomesan interestingtopic in education.
Transfer of learning is relevant this study becausalthough itaimsto investigae
the perception(by children and their parents) ttie impact of music activities on
learningit is important toestablish whether research adentify if music activities

could actually affect learningpositively in some waysh Cl-aae sk i n musi céha
most certainly the effect of stimulating the mental faculties of those who take part in it,
and as aresult, of imr ovi ng the standard of wor k in
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MacPherson (1992, p.13). Bruner (1960) in discussing the nature of transfer of

|l earning from one subject to another, has
general transfer can be achievieg appropriate learning, even to the degree that

| earning properly under optimum @6é6nditions
Gagne (1977) agrdeto thiswhen he suggested thatist the actual learning process

thatis transferable from one field édarning to anotheidallam (2010)stated that

when there araimilarities between the activitipgransfer effects betweethe two

subjecs will take placeandthe taskwill share cognitive processes.

Music training has been associated with supecimgnitive performance in
experimental studies (Schellenberg 2001).The range of cognitive tests with reasonable
evidence exists includes mathematics (Cheek & Smith, X988&jiner Fox, Knowles,

& Jeffrey, 1996), literacy (Gromko, 2005; Standley & Hugheg7)9spatiatemporal
performance (Bilhartz, Bruhn, & Olson, 2000; Rauscher et al., 1997) and general
intelligence (Schellenberg 2004). Schellenbelgmedthat music trainingncludes

long periods of focused attention, reading, memorizingteamsformabn of musical
passageso that routingoractice and mastery of technical skdie also importantHe
emphasized that this combined experiences of music trainingeffaceon cognition
during young agelt is believed that aly, positive musical expience is uniquely
important for children and music has the effect of stimuladifigrent domains of
mental activity.

Posner (2008) found that the arts caenhancethe cognitive benefit of
strengthening attention networks in the braiine arts can help students flacus
better attention in school when thareactively engaged in practec When students
pick up an instrument and practisemasicalpassage, they are nohly improving
their skills, a high level of concentratidmas beemlevelopedhat will helpin solving
some otheproblens. According to Braun & Bock (2003)jmailar to the instruments
of an orchestra, different brain regions are activaigdthelin the process of learning.
Focused attention is essentighen associatd with learning and memory processes
Neurons in the prefrontal cortical regions, i.e. the brain areas that control attention and
motivation, are highly interconnected with regions of the limbic system, the system
for learning, emotion and memory formati¢Braun & Bock, 2003).Learning is
much more efficienwhen affective elements are iplace To focus attentiorand
arouse motivation to facilitate learniageimportantstrateges of teachingProcess of
learning will be enhanced and reinforced througbsitive motivationwhich will
furtheracceleratstudentéenthusiasm to lear{Braun & Bock, 2003)

28



Shafer (2000) stated thamusic skills would m&ke transfer to study skills,
communication skills and cognitive skilghich are helpfubnduseful inleaming. If
active engagement in music increases positivepsgtfeption, this may transfer to
other areas of learning andcrease motivation(Hallam, 2005).Scripp (2001)
believed that musics basically connected to othelearning in a way tdacilitate
learning processes and shdwedamental concepts acrosther subject areas. His
research suggested that muagsociates witltognitive skills and socisgmotional
development acrosgifferent aspects. He believed that strong instruction in music
would generate benefits inacademic performanceSignificant and positive
correlations between higuality musical training and achievementmathematics
andlanguage werehownin his researchlransferof learningcould bedemonstrated
as a outcomeof interactions between music learning and acadeomeains

2.4.3 Music and other learning

Gardner (1983) explored ideaf multiple intelligenceswhich helps to
understandome theorieand practicesf learning and intelligence what was at the
time an innovativeanduseful way. He stated thatig important texplorethe integral
links between music and other spheres of intell&drdner (1983) stated that
AHaving surveyed the evidence haoaurowan aut on
and other cultures, | shall in conclusion consider some of the ways in which musical
intelligence has and can interact with oth
He found thatmusical intelligence has links between other intellectual pmiences
like language and mathematiddusicis closely tied to the mathematicghere. The
study of music shasemany common features with thdearning of mathematics,
including proportions, special ratios, recurring patteats. About the relationship
wi t h | anguage, Gardner cl aimed that Amusi
considerably degree simply through exploration and exploitation of theawrall
c h annel .dealnhipg ofin2ugig and languatethhave got relationship witthe
oralauditay system. According to Gardn (1983), music educationay hold the
potential fordevelopingotherabilities. To conclude music might help children learn
more, when musical intelligence was generally put to u2ar dner 0s wor Kk
important for exploringhe relationship between music education to general education.
Music is powerfuin a way thatearning can be reinforcagdhen some important ideas,
information and ways of thinkingre implemented through musid.ooking into
Gardner's (1983) theory of ntiglle intelligencesgven if somediscrete intelligences
tends to be seen as unproveauroscience has givesomeinsightsthat connections
and associations across intelligenass created actively ithhe humarbrain
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Different domains mayshare certain cognitive elements or ways of thinking.
Catterall (1998) said thatarts learningprocessescan enhance learning in other
domains Somecognitive abilities and attitudesuch ascreativity, imagination, and
the ability to think critically hee beenappliedin arts learninghroughdifferent arts
forms includingvisual arts, music, dance, and dramnathis caseimaginative, critical,
and creative thinking have also been fountirtio up with other capacities such as the
ability to centralizeenergy, focus perception, engage in reflectiiaxibility by
changing directionsand thinking explore new possibilities, and elaborate reew
ideas (Catterall, 1998, Eisner, 1998; Getzels and Csikszentmihalyi, 1976).

There is concern on thavailabiity of the existing correlation between music
training and spatial reasonimghich should be carefullynvestigated Many effects of
music learning shovgood reasos and close connections to spatial relatiokhgs
convinced that music is closely connette the learning of mathematics with spatial
intelligence being involved in bottMany researchers and musicians like Caterall
(1998)would agree that music is a rich symbol system indicating myriad qualities of
tone, representations of distances in spaaad organization around time.
BahnaJames (1991) revealed the most obvioektionship between music and
mathematicsHe found thatn the study of music, one must develop #mlity of
sightreading musical notation, a symbol systeamolving elementsof rhythm and
pitch. It includes nathematicaperceptionto understand the timealue ofa musical
note and the ability to coubieats togethewith an understanding of the fractional or
proportional value othe note rela¢dto other notes in the music. Pitahdfrequency
representinghe tonal distances between notesscales, chords and intervadse
abstract concept and learning of instruments will make this concept concrete.
BahnaJames (1991found significart relatiorships between mathematics and music
in the way ofsightsinging, pitch and tonal relationshipsich are closely related to
arithmetic, algebra and geometry.

Spatiattemporal reasoningpas becomehte most populaissuerelated tothe
benefits of music adcation for enriching the function of the braiFhe result from
Rauscher and Shaw (1993) showed that keyboard training relates to spatial reasoning
skills and helps in developing mathematical understanéiagscher and Shaw (1998)
explained the effect dfteyboard training on the spati@mporal reasoningf young
children by usingsomeobject assembly tasks including matching, classifying, and
recognizing similarities and relationships among displayed objects. fobhed that

keyboard training hea cruciale f f e ct on c¢ hiidedify and dedize abi | i ty
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similarities and relationships between objects. This provides evidence for the
correlation between music and mathematics requiring the abiligetdify patterns

and relations. Thegstablishec casual relationship between early music training and
the spatial intelligencéeing develod in the neural circuitryof the brain.Their
studies show that music training can generate the neural conneesposisiblefor
abstract reasoning and thosecessaryfor understanding mathematical concepts.
Their study reportedhe connectiorfound between music and intelligen¢erough
music training, specificallyn piano instructionChi | dr en6s abstract r
necessary for learning mathematicsl aciencavould beenhanced. Mathematics and
music wergoundto share the same cognitive domaiheTmusical scale is similar to

a seriesof frequencies and patterns fofure that share similar connections. Music
includes ratios, regularity and pattermgjich are related tomathematical concepts.
Reading music requires an understandingatternsand proportionsMusic shares
similar conceptof mathematics which requires the ability itkentify patterns and
relations. The research focdsen participation in music activities and cognitive
development in mathematiesdrevealed the close relationship between the two.

Bahr & Christensen (2000 stated thatii Thi s symbol i c and
comprehension is central to all tasks of literate musstigp, and is a common rule
for mathematical problem solving. It would seem that the structural analysis would
confirm the likelihood that music and mathematics may overtapsymbol and
patt er n .192498)gResults(showed that the studemith formal training in
musicachievedetter resultn the numerical task8hen comparewith thosewithout
formal music instruction. Musiand mathematicdoth engagehe ability toidentify
patterns and relationdvusic researchound transfer of skills to spaial-temporal
reasoningandto otherdomairs includingmathematics or verbal understanding.

Schellenberg (2004explored the connection between music learningand
general intelligenceavith an experimentabdesigh and published the studyith a title
AMusi c Lessons En heaealedehowkeyhoard addhvaice kdsans y
affect intellectual capacitin generaland statedthat music learningaffects cognitive
developmentHe arguedthat music larningservesasa kind ofadditionalschooling
which requires focused attention, memorization, and the progressive mastery of
technical skils. Therefore this kind oschoolingwould increase 1Q Schellenberg
(2006) also established thadrticipation in groupor private musiclessonswill
erhance ongterm positiveassociations betweenusic lessons and I(He claimed
that taking music lessons in childhodd a significantpredictor of IQ in young
adulthood and of academic abilityhigh school.
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Anvari et al.(2002)found that peech and musisaveconnections irthe neural
processing domaintherefore musical experiences magnhance awarenessin
phonologicalprocessing The improvement inlanguage perception may transfer to
reading skills and reading comprehension (Anvari e802; Gardiner et al., 1996;
Magne et al., 2006). Musicas connection witlinguistic pitch processing and the
sensory encoding of sound which me&yhancdearningof language (Morenoet al.,
2009; Patel, 2009; Wongt al, 2007). Schellenberg& Moreno (2010) also fourd
positive connectiobbetween musianstructionand pitch processg. Gromko (2005)
investigatedkindergarten childrerhaving music instruction and found improved
phonemic awareness. The children received four months of music instrumtidQ f
minutesper week includng active musiemaking with kinaesthetic movemenisnd
training ofsteady beat, rhythm and pitabgether withthe association of sounds with
symbols. The children who received the music instruction showed signifideatter
achievementsn phonemic awareness compared to the control group. [Elolat.
(2000) carried outan experimental study with children agetl64 Weekly nusic
training of 25 minutes for seven weekgs providedor an experimental group and
compared measutlebrain activity with controlgroups Those children who had
received musical training produced EEG frequencies associated with increased
cognitive processingMagne et al. (2006) compared childreh aged 8 having
musical training with those who did ndthe result showethat the musicianbetter
performed on music and language teftan thenonmusicians. The study also
showed that pitch processing seemed to be earlier in music than in language; therefore
Magne et al. (2006) concluded that positive &@8ef music lessonsere indicated in
thelinguistic abilitiesof children

Beyond research studies, teacher beliefs which are commonly held in schools
such as the primary school used in this study, also comment favourably about music
and how it fits wih the wider curriculum. Language developmerdiggificantin the
early developmentof child. Singingwould seem to be aexcellentresourcein
promoting good languagenhancementMany songsinclude repeated language
patternghat really help in language learning amderstandgentence structunghen
singing theverses Musi ¢ wor ks I nacticghastradsforenmg and p | avy
reinforcing in some area of learningsuch asrepeaing patterns in musiowill
transform that patterinto language (Young, 2003folk songs and country music
help in understanding different cultures as well as expanding and extending
vocabulary. Music activitiesmay also enhancelistening skills, focus attention,
strengthencomprehension and memory, dadevelopthe use ofwords. Language
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skills are important for children in the developmentowards adulthood. Good
languageskills mayenhance goodommunicatiorand social relationshgpMusic can

help in acquiring the knowledge iother areas such asocial studies, history,
geography, civics, economics, sociology, and anthropoBgygsare better used in

the study ofgeographyand historyof differentcounties Our historicheritagecan be
passed orfrom generation to generation with music. Worldnger and poverty
entered theawarenes®f many people through songs. Celebrating popular local or
national holidays can provide an introduction to music. Visiting museums, galleries,
and private collections of articles of historic interasiusethe curosity of children,
when combined with music; these visits lead authenticity and deepen the
understanding of the concepbhaing of heritage builds pride and selesteem
Integrating social studies and mubiingsnaturalconnectiorbetween the two.

2.4.4 Music and academic performance

Earhart (192Q) the president of the Music Supervisors National Conference
(later MENC) advocated that osic studycan enhancacademic achievementhe
improvement in academic performance will be greateen he one pdicipates in
music for longer time. He claimed that strong musical educatican enhance
knowledge indifferent areas as mathematics, geography, and vocational training.
Eisner (1994)who made much contribution techool reform in North America
presentedhe evaluation of the impact of music programs and discovbegubsitive
effects on other aspects of learning. According to Eisner, thevarikl fosterthe
experiene inthe joy of creating, developirgpncentratiorand expressn ofthoughts,
knowledge, and feelingsther thanwords. He suggested that the amsuld make
remarkablecontributions to learning and malisp | ay s betiedaehevesmént
Caterall (1998) presented the benefits of music to percemvativation in learring,
increaseof student creativitylowering of dropout rates, andnhancement afocial
skills. Someresearchs alsadisplayedevidencefor the benefitperceived inearning
through the arts (Vaughn, 2000; Dewey, 1934; Gardner, 1973).

Researchers also mped that studentswho participatedn musicshowedbetter
academic achievementhen comparing with those who dibt involve in music
(Caterall, 1998; Caterall, Capleau, & lwanga, 1999). Caterall (1998) analyzed 25000
studentsf the U.S. Departmentofdeu c at i onds dat abaswithand
high level of arts participation and those with little or no arts participatieriound
that trose witharts participationperformedbetter academically and alstisplayed
higher academic performande mustc ability. As Demorest and Morrison (2000)

33

om



stated thatmusic studentsachievzed higher grades in math, English, history, and
science; higher test scoregre found irreading and citizenship; arfiktteracademic
recognition than students who did atve anyparticipaton in school music activities.

Such findings were positive to show that music might be aesulting factor in
enhancingstudensd academicachievement. Theydentified that studentswith the

better academic achieveentswere the ones whwere foundto persist as music
participants throughout their school yedtswvas also found that usic participation

would not interupt academic progress. Students in music programs and those
engagedin arts education witHonger time maintaina higherlevel of academic
achievement. Wilcox (200Gtated that music participants, on average, receive more
academic honors and higher grades than students in the general school population.
Students who studied music did better at standardized tests. Evaklaiwad that
students achieved increasing higher SAT scores as they studied music and arts over
longer periods of timeStudents who studied musachievedhigher scors on both

verbal and mathematias the SAT than nomusic students (Mickela, 1990). Bhi

may bea correlation, not necessarily a causal relationship.

In addition, Johnson and Memmott (2006) fowathtionship betweeacademic
reading achievemerdand music readingmusic sighireading and music activities.
They suggested further study in exploring tilduence of music on academic
achievement including the outside school music experiences and different musical
activities that studentparticipated Jones (2008) caed out aresearchstudy to
explorethe correlation between music program and academic performance in reading
and mathematicatawascollected fom 4500 students of gradel? from five high
schools in the U.Sand compaison was made betwedwo groups of students with
singingmusic program and thosathout music program$Result of the study showed
that those with music program scoteetterin the Learning Standard Tests than those
did not. Researches investigating music training seem to provide swvitlence of
music contributing to academiesults but many studiehiave notevaluaed the
guality of the music program which could be an importantor affecting the result
(Johnson & Memmott 2006). Schelshsed music training may generate some
acadent benefits butsuch programmehould beconsideredcarefully whether it is
suitable for the students amelevant curriculunshould be implementad the school.
CostaGiomi (1999) suggestd that temporary enhancemenin spatial cognitive
abilities might help children develop theabl i t i es but Ashoul d be

setting unrealistic expectations regarding

(p.198).

34



2.5 Music and Well-being

2.5.1 Good music development

Stammer (1999) found that nurturing environmentvas a crucial factorof
motivationtowardsmusic engagemeniusical activities can provide opportunity to
shape rich l earning environment whi ch
development inunexpected waysA school environment with successful music
programmes wouldrousechildren® motivation to music participatioBayless &
Ramsey (1991) stated that music rsessentialpart in our daily liveslit provides
experiences in singing, playimgstruments and quiet listeninghey also stated that
rich musical environment provides \ariety of musical activities and experiences
suitable for to meet the needs and interests of children. Music helps children
understand other people and theirtardsas well asextending social and emotional
development. Music also provides space for aesthetic enrichment and growth of every
child. A variety of musical experiences will bring pleasure and enjoyment to children
throughout their lives. A balandeprogram of musical activities carreinforce
c hi |sdndieidud@ patterns of growth and developmeKbkotsaki and Hallam
(2007) claimed that it is important to insist on the benefits of musical education
especially playing music in groups. Nagel (1987)estahat music itself can generate
positive emotions, pleasure and joy. It can also provide satisfaction through
performance and positive feedback. Hodges (2002) statedittihetcertain that early
musical experiences involving active participation alléar enhanced musical
experiences later in lifg(p.1).Hallam (2011) claimed that enjoying musical activities,
listening to music, going to concerts, playing in music groups and active social life in
music are important.

Some sudies(Brand, 1985; Jenkind 976; Lind and Hardgrove, 1978; Reynolds,
1960; Shelton, 1965hdicatal the relationship of the home musical environment and
its influence on the musicality of young children. Those children who come from
homes and communities where music is fostered wadued will tend to reflect
similar kinds of musical interestWhen musicenjoymentis encouraged at home,
musical instruments are played, recordings are listenethterest in music will be
integrated into childre® lives. As children continue to gmw and become more
interested in their world, music can offer new opportunities for listening, creating,
singing, and playing instruments. Besides engaging children in the enjoyment and
pleasure of music activities, parents or adults nm@yp children choos the

appropriate musical activitiehatbetter suitheir growth and interest.
35
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Persellin (2002) a professor of music education at Trinity University dealing with
early childhood music educatiatlaimedthat childrei® music skills and attitudes
may be developedhrough formal and informal music experiences during the
elementary schoolLearning of music @y have a broad effectpther thanthe
aesthetiavorth of music. Music instruction couldrovideintellectual, emotional, and
physicalelementsrelatedt o chi | drends devel opment . Lamo
addressed the effects of participating in musical activitiesbservinginfluences of
children® musicengagemerdind their school in general. She found that children who
engagedn musicalactivitiespossessetigher levels of identy towards their school
than children who do not. She believed tpatticipationin musical activities seems
to encourag children to feel positively abowtchooland to value their school music
experiencesMusic participation will foster ¢ h i | dpos#ive @titudes towards
schoolaswellaxc hi | dr ends musical development. Jor
participationin extracurricular activities helpetbwer the riskof school dropouts.
Sims (2000) o statedthat many objectives and educational needs of chihaharid
be met bymusic activitiesvhich weremotivating and interesting to the childrérhe
use of musi@activitieswould becomeworthy andvaluable

Janatg1997)at the Centre for Mind &rain at UC Davis in Californiaxplored
the body's movement response to music. Janatagpaot thatwhenpeoplerespond
to a piece of music by moving tq the pleasure circuits of the braame activated
which resultsin the releaseof dopamine, the soalled "feel good" hormonelanata
claimed that our brain is always seeking pleasure and it is the same whether this
pleasure comes from chocolate, sex or drigen children involve in music
activities it may be a healthy alternatived tother pleasure seeking activities
Salimpoor et. al. (2011) found that release of dopamine was associated with
pleasurable music experiencegevitin (2006) claimed that music through
neurechemical processs associated with emotional memory of someapleable
experiences.Music familiar from previous experience may recall the same
pleasurable experiences had before witigh serve as kind of musical fountain of
youth to generatepleasurable experienceble also stated thathé social bonds
through mgic are a chemical process where endorphins are released causing pleasure.
The release of endorphins believed to be generatetliring exertive rhythmic
activities including musical interactioBndorphins are involved in socialationship
and arerelated toa number of human social behavionscluding laughter,
synchronized sportgndmusical activitiesike singing and dancing.
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2.5.2 Music and sense of belonging

Music programmes foster social experience of stu@ediscation (Addedy et
al. 2003; Yahl 2009)Music can helgnhancesocial relationshipgnc hi | dives n 0 s
foster appreciation and enjoyment, deepen understanding and encourage
communication. Osterman (2000) stated thastrese obelongngis abasicneed for
studentsand it is important to meet the neetl belongng. Baumeister and Leary
(1995) stated that the need for belongmitj extend social attachmentf people.
They further stated that positive interactirll be enhancedvhen studentget the
opportunityto develop a relationshipA good quality instrumental programs an
example of a process thaill address this needRehearsals for performanceiliw
allow instrumental groupnembersto develop relationships witbne armtherin the
process of preparing muasiA sense of belonging and interpersonal relationshigls
be fosteed andstrengthead throughdeliberate training in musid@sterman (2000)
stated that instrumental music participation recqug®up effortwhich brings about
positive relationship While playing together in a musical group, individual playing
and cooperabn with the other members who performed togetrerexpected When
participating in an instrumental groupith the task of learning a musical piece
participants need each otherdanooperative learning will take placA. sense of
belongingwill be developed in @operative learningf the groupBroh (2002) found
in her research that participation in music activijiesd benefits irdevelopng social
networks. Music activities ale enhancereinforcement of cooperative learning
towards shared goals. Thenembersinvolved in music activitieswill generate
seltdiscipline skill andwork harmoniasly with others. They develagreativity, not
only in performing music, but also teambuilding, interacting and working together,
as well adearning tocooperate irthe performance. In this way students could work
together with cooperative behavior

2.5.3 Music and selfesteem, seléxpression and seliscipline

Kokotsaki and Hallan§2007)claimedthatplaying music in groupselfesteem,
sense of identity, creativity, social abilities and -skdcipline would be enhanced.
They found that achievements in small and large ensembles by undergraduate and
postgraduate students enhanced -ssiéem and se#fficacy. Active music
engagementhelps to increase selfesteem in children of low economic status
(CostaGiomi, 1999) and iorease social inclusion (Ings et al., 20Q8arland et al.

(2000) found thaUK secondary schools pupilsd engag
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shown to enhance awareness of others, social skills,-etlg, confidence in

performance, group work and self exmies. Some students who played instruments

mentioned an increase in seteem and sense of identity referring to the sheer fun

and therapeutic nature of musiddderley, Kennedy & Berz (2003) reported an

increase of seléesteem or selivorth of high schol students while participating in

music performance group&upporting this, instrumental teachers believe that the

benefits of learning to play an instrument would enhance development of social skills;

gaining a love and enjoyment of music; developiragrtevork; developing a sense of

achievement, confidence and sei$cipline; and developing physical -codination

(Hallam & Prince, 2000)n t he Commi ssi on @parehtstatedatge | es f
AMusic and the ot her ar tfidencethraugh their abilty st ude
to develop creativity and IncChicago Rodumat hei r f r

parent c¢l aimed that AWhen my children were
learn other things; to sit #tito listen, to pay attentiqrto concentrate. With music
you donodot just | ear n Ghisenparticipgteminithelmuscr n many

program would learn sekldiscipline in order to work harmoniously with others.
Moreover when a child has learnt to discipline himself in gteere of activity could
apply this seHmanagement technique in other spheBertolome (2013) explored

the benefits of participation in an dfmale community choral program. The
participants described the musical benefits as important component of the
participation. Other themes emerged from the study as-exisical benefits as
development of sel€onfidence, commitment, leadership and discipline.

There may be orrelations between successful performanice music
participation and seHesteem, seléxpression ad selfdiscipline. When a chil
succeeds in the musical performance of instrument playing or clsingsg,
seltesteenwill be enhancedAs a child begins tbe aware othe connection between
intensivepractice and the quality of a performance,-getiplinewill be reinforced
The child comes to the realization of connecting -de€ipline and quality of
performance.

2.6 Motivation of students of participating in musical activities

Hallam (1997, 2002) discoveredthe motivation to participate in a musical
activity and found theinteraction between personal characteristics, goals and the
characteristics of the environment, including the farsilpportand peelinfluence.

The way howchildren learn ad value music haarousedncreaseof interestin the
researcltfield. Music educators havdentified the importance of motivating students
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to gain musicalachievenent Creech and Hallam (2003) also found that interactions
betweenparent teacherand stuéntwould reinforce childre@® instrumental learning

and musical developmenAccording toTemmerman (1997), primary school music
experiencesvould generaténterest and participation in musctivities andalsohave
influence on future adult attitudes. hE primary school years arenportant in
developng interest and futurattitudes to music lesson. Contentnofisic activities
teacher attitudes to students and teasHerowledgein the subject areara crucial
factorsin the establishingfuture interest andctive participation in music. In the
participation of music activities the strengths and interests of students will be
displayed. Students will benefit greatly by participating in some aspect of music
making such as band, orchestrhpms, music theater productions, jazz ensemble,
marching band and so on. Those experiences provide students with important
opportunities for sociahteractionas well as musical growth. The learning that takes
place outside thelassroomsupplements andtrengthensomehing normal music
lessoncard provide DeNardo (2001) found that students participated in music
activities like orchestra could build up intrinsic feeling of success whia lrelp
students reach their full potential. In the assessmenMibwaukee Symphony

Or chest r aodastiRlant l¢amiag, e founa that through participation in the
partnership, students enhanced ability to contribute to group projects and increased
coll aborative l earni ng e x p edrvalees anetiseir Stude
performances witlkomplete expressions of musical thoughtlcommitmentowards
learning were confidently displayedrmstrong (1999) stated that effective use of
communication skills and the ability to collaborate with otleesesserial attributes

of successful learners. Thp®sitive attitudeof teamwork and cooperatiamould be
develogd in the band, orchestra andochSuch nusic activitieswould nurturean
acceptance of individual differences among students and expression ahidesth

the music performances.

2.6.1 Peer influence

Creech (2008) identified that scial interactions ardound to have positive
influence on studentsodé mot i Alant(i98infeundt o enga
that the role of peers in peer influengaineda crucial effect on participating in
musical activities while young people involved in the arssmoreinfluencedby the
support they receive from their peefganting to be with friendseems to be a strong
reason to be engaged in music activitielsirly (1995) interviewed fourtigrade
students in their first year instrumental instruction. He found out that nearly all the
students mentioned peer influence as a motivating factor. Anaibiat season is the
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intention to be with friends. He also interviewed sigthde instrumentalists and
found out their motivation to play includes personal satisfaction, positive@atept

and accomplishments. Shaw (1998) tried to understand the ntivat his group
musicians to commit to extra rehearsal and their participation in the youth orchestra.
He found out that they play for several reasons but mainly is the love of playing music.
The quality of the ensemble was also important as well adyfamd peer influence.
Several students were interviewed from a high school music program (&glderl
Kennedy, & Bertz, 2003) . Student sd motiva
several reasons including the liking of music, the sound of the instruneamkier
exposure to music and various social benefits. They gatugsic and haveained
benefitsin responsibility, commitment, setfiscipline and seltonfidence. They also
found value in being part of a groupzikszentmihalyi et al. (2005) found thidie
support that peers and siblings offer would provide a sense of relatedness which plays
an important role in musical development. A sense of relatedness with others in music
may reinforce persistence of engagement in music activities. In group miisgitesc
students are more likely to seek help from their peers which enhances learning
opportunities among them. Moore et al. (2003) found that relationships are critical for
success. The relationship between siblings and their shared experiencesi@cargig

in learning.

2.6.2 Parental & family support

Moore, Burland & Davidson (2003) stdtéhat familieswho havemusical skills
and interest in musiwould possiblyconvey the values and interest to their children.
Parents or siblings who plamstruments (Abeles, 2004) and those from families
attendng concerts (Moore et al., 2003; Zdzinski, 1992) are likelyeimforce the
c hi | do sto plap aneimsieusént. Parent support is necessary for students to
succeed. Parentould do more othethan providing the instrument. They may be
involved in supporting their children in musical activities including practice and
concert attendancén Adderky Kennedy, and Ber pé@ents( 200 3)

and siblings were identifed asv er y i mportant influence on ¢
in music. This influence was reflected by
mostly to do it because when they were you
just learn more how to play an inst ment oey ( AKeemledy, and Ber z
p.195). In addition, many participants reported siblings as an influence to their

participation in a school e nteeéamilylmesic C| e me n

background as a significant predictor infeli€ntiating between music participants
and nonparticipantsl n Si ebenal er s study (2006) of a
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studentswere more likely toretain participaton in a choral program if their parents
were active in music or tirfamily valued nusic. These studies provide evidence that
family influences, either parents or siblings would be an important catalyst for
studentsd6 music participation.

Campbell (2010) alssaidthat the formal music education activities organiaed
school provide important opportunitiger studentsto learn music,there is an
informal way of learning, becausindividuals achieve culturatompetence by way
of osmosis, absorbing the many facets of their home environment, lebgningue
of living within a family, community, or cultudsg(2010, p. 66)In addition,Koops
(2014) statd that the camay represent gining space for children betwedrome
and community and she also expkdnthat fithe divide between front seat and
backseat in the canay have helped children feel a greater sense of independence and
freedom intheir music making (p. 61). Wu (2018) revealedthat there is6t h e
microsystem representie musical activities in the family home and in the car. In
addition, thefamily car asa transportction is regarded as an extension of the home
on wheelsd (p. 59).

According to Ho (2009), pareritgalues are important to chd& development in
music educationParent® beliefs in music education wilbring the children to
life-long, joy, satisfaction and accomplishment in music. In her survey investigating
19 families about parent involvement in their childsemusic learning and activities,
she found that if parents have positive musical impact with their childoem éarly
childhood, music canbe implemented into their childrén lives easily. Pareak
influence isone of the important factors on their child&®mstrumental learnindder
study concludes that paredtgalues are important for the development of their
childrers valuesin music education and paredtsvolvement could have positive
effect on studenattitudes toward music learning. By engagement of music activities
of parents and children at home like music listening and music playing would
integrate values of musi@decation. Ho (2009) also suggested thetter cooperation
between parent and school would provide a solid foundation of 4schuml
cooperation which hefpparents and the community understand how music education
leads to broad educational goals of incseay people enjoying music. Pareigspport
and participation in music activities will stimulate studémesrning initiative and
enhance parerdsnderstandin@f music education. With such understanding, parents
will support and encourage their childre learn music in a positive way. McPherson
(2009) stated that parebtseliefs and aspirations affect their ways to interact with
their children and create an atmosphere at home to convey values to them.
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2.6.3 The Confucian view of learning

In order to understand howhinesestudents learn, one musbnsiderthe
Chinese cultural heritagéhe principal and most influential Chinese educational
philosopher, Confucius, regarded learning as the cultivaton of virtue and
seltperfection and as a rsgce to humanityAccording © Confucius, learnings a
moral effort to develop virtuous qualities towards perfection andihghbdf character
(Li, 2005). To attain self perfection, makingenuineeffort toward perfections a
necessaryctivity in which diligence in learning isegaretd & avirtue (Li, 2003)
Effort is highly valued in the Confucian view of learningnd diligence ibelieved to
be importantfor achievement (Ho, 1994Achievement igegarded as a reflection of

oneods diakconglsmngseltperfaction through learningch i | d leaenmg@ s

is influencedby their development imorality of Chinese cultureChinese parents

believethat they havea significantr ol e i n ¢ hi |develgpmentChaa c ad e mi c
(1994) proposed that Giese parentingg regardeda s 600t o govern, 66 66t o
to | ove, 00 ta mathecespansibilitheof maekntsn Chinese culture.

Learningbeingemphaied as main virtuan China, such training ofteancourages

childrentry ther besteffort to do well in school and Chinese parents offer continual

moni t or i n gfforttd ensuck rthathildren are trying their best taneetthe
expectedstandardsof the society Parentsregardc h i | dsuceesstukearning as

reflecting personala good level ofmorality andthatp ar ent s6 support of
learning asshowng their parentalove and dutyln Chinese culturgpar ent s suppor
of chil dr e bebesedtobanonhi mgt ed by par e&€haosodé | ove
(1994, p. 1116) eported that Chinese mothease more likely toconfirm that

66mot hers primarily express | ove by helpin
Parentgegardtheir worth on thegenuine suppod n chi | drends perf or ma
In such a competitiveociety as in Hong Kong, parents tendozomeinvolved in

different ways to help their child to get achievement and success in academic area and

in other perspectivesThis is a relevant consideration for the study as we are
addressing parental views of music participation by their young children and the next

section develops this as a context for the study.

2.6.4 Chinese parenting

Chi |l dr en6 s clesdlyrebted iother moradevelopment in Chinese
culture Chineseparents believahat they should play arucialr ol e i n chi |l dr e
academicaccomplishment Chineseparents thereforalisplay high involvement in
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chil drendés | earning ( Chge& Ponserarzi 20¢1e Ngs o n , 19
Pomerantz& Lam, 2007).Thus, it isreflectedi n Chi nese cul ture that

and supportwill better motivatec hi | dr e n @it is eanred that Ghinese

parents are psychologically controlling at t empt i ng t o regul at e
psychological lives(Ng et al.2008)because they believe stron
l earning refl ectsupmoaratl idfy amidl dragretds sléear r
duty. Asthepar ent s bel i ev e ingréflacts mordlity,lthky maydés | e a

believethatc hi | dr en 6 s sckool fwidl shovathatcparentsaise up their

children as good moral members of the soci@ynilarly, if parents believe the

supportt hey provide for c hi | ahd cduty,tbhey maydar ni ng r
convinced thatheir love for children as well atheir fulfillment of their parental

dutiesis shownbyc h i | @erfermahee in school

In ancient Chinajn spite oflearningbeing accomplisheds self-perfection, it
was alsoregarded asa major path to upwardobility (Tweed & Lehman, 2002).
Many Chinese childrenpoth in the mainland, Taiwan, or Hong Kongncounter
much pressureon academicachievenentin school, which isriewed as aignificant
pathwayto their future successarly childhood isa very importantstage when
children develop basic skills, aptto their new school environment andderstand
their role as learnerso prental involvement during this critical periosl very
important (Pelleter & Brent, 2002).Nowadaysparentshave fewer children, which
allow them to contributenore time and resourcée educatetheir children.Parents
are generallywell-educatedandmor e concer ned alammdemic t hei r
competenceThey aremuchaware ofthe academic competitiobetween childremand
they try their bestto involve themselvestensivelyi n 't heir chil drenods
enhancéetter outcomem school (Lau 2016).

A studywasconductedy Phillipson (2006, 2009 andPhillipson and Phillipson
(2007)in Hong Kong.Data from 780 students from one primaghool in Hong Kong
and their parents were usedhboild up structuralanalysisto test parental affective
factors, as indicated by parental hoared school involvemenparental beliefs of
t heir cahbiilldrtegndasnd parent al expeeccorast i ons of
These factors wereelated to school achievement in English, Chinese and
Mathematics. The resultshowed that parentshelp their children to amtate their
cognitive abilityby directly conveyingtheir academic expectations tteeir children.
The result showed that parental expectationisave a majoreffect on the childrerts
academic achievement in Hong KoKighillipson 2009; Phillipson and Philspn
2007) and(Jeynes 2007)The most importanparental affective factors are parental
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home involvement, parental beliefs and parental expectations, with parental
expectations being the mosignificant one. Home involvementrefers to parents

involving themselvedn the education of their childreparental belief reflects their
perceptionsassociatedvitht hei r chi |l drenb6s acaPdrenmi ¢ succ
expectationshowtheir expectationsfaheirc hi | dr endés acadmemic ach
researchdisplays the parents role in enhancing student achievemenhe study

confirmed that parents play an important role idevel opi ng their c I
achievementvithin the Chinese culture.

Jeynes (2007) showed that, a particular parenting style suchngssiosiportive,
helpful, loving, disciplined, trusting and approachable always influences their
chil drends ac a tazemalexpecatidns teevnmostceuadl factor. In
the Chinese culture, p ar e ability &nd pesomalitye pt i ons
relate to parengattribuiont o t heir chi |l dr ends2085dnd evement
the opportunities thefacilitate for their childrento succeed (Hung 2007; Hung and
Marjoribanks 2005)There is greafocuson the traditional basics such Baglish,
Chinese, Mathematics, Science and Compui#rinese parents in Hong Kong
particularly place high value in academic subjects that are important for their
chil drenbés future mobility (Kennedy et al
expectationdor their children to achieve in those subjects (Phillipson 2086hg
Kong parents believed that their children should concentrate on those academic
subjects which could be helpful for their future career (Ho, 2009).

The value of parental invol vement and pe
recognisedy some researche€hen 2005; Chiu 2006, Pang & Watkins 2000). The
Hong Kong Curriculum development Council encouraged school teachers, parents
and curriculum plamers to work together and develop good networks in the
implementation and development of the scHmeded curriculum(Curriculum
Development Council, 2003; Curriculum Development Council & Hong Kong
Examinations and Assessment Authority, 2007). The p#&eacher associations
(PTAs) were set up to enhance paitewicher cooperation and to generate good
networks between parents and teachers (Pang 1997; Pang & Watkins 2000).

In September 2000, when the Education Commission of Hong Kdwgcated
the educatin reformwith its key messagef wholeperson developmenit sought to
describe the means for fulfilling the vision of enabling students to develop their
capacity to become lifelong learners andraiinded individualsAs stated inBasic
Education Currculum Guidg2014) thatfiThe direction of the curriculum reform is to
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provide comprehensive atdlanced learning experiences for students. In addition to
acquiring knowledge in class, students asgpected to develop learning to learn
capabilities as weks positive values and attitudes &mhieving the educational aims

of wholeperson development and Hfeng learning(p.1). Wholeperson
development appears to be the trend of the education reform in freeiry. To
catch up with thdearningapproaches, parents have to cope with the changes and
facilitate their children in different aspects. Parents try to involve their children in
many different activities of sports and music in order to have better content in their
childrerts portfolios forentering into prestigious schools or universities.

Learning musical instrumentsmhye | p t o devel op a chil dos
and most significantly, helparents to establish a good relationship with their children
through theirinvolvement withmusic at homéDavidson, Sloboda and Howe, 1996;
Zdzinski, 1996)Music participation is linked up with pareaenthusiasm especially
atanearly stage (Conway 2000). From early childhood, parents with positive musical
interaction withtheir children mayeasily introduce music into childréndaily lives.
Creech and Hallam (2003) also found that interactlmtsveenparentteachempupil
can facilitate a betterenvironmentto enrich instrumental learning and musical
development for their childrenHong Korg parents are eager to facilitate their
children to learn musical instruments and send them to take public examinations of
ABRSM (Associated Board of Royal School of Music) in order to get more
achievement and recognition in music. Nevertheless, parentsd wvspmetimes
discourage their children in music learning when their children are totliacaore
challenging academic workload of senior forms in school (Ho 2009). It seems
difficult for the children to perceive a long temommitmentto music participaon.
Sometimeghe participation in these activitiesas partly a choice made by the parent,
but related lesdo the childs own motivation In her study Ho(2009) found that
parents are very strong motivator in affecting their children in music participation to
get more rewards and achievemearents play arucial role in affecting their
chil dr ends ioachievydighsdcial status deyy., Schlee@0®). Hong
Kong parents and children aeagerto seek opportunities for instrumental learning
and choral trainingTo the @rent®beliefs,a musical achievement such as a Grade 8
gualification of the Associated Board of Royal Schools of Music Examinétiam
0 a d d e dforuvheit childrén in entering into famowecondary schools. Studying
in these secondary schools is guarathteé getting into universities leading to
promising future.lt agrees withTweed & Lehman(2002) mentioned above that
learningis not only seen as a processseff-perfection,it is alsoregarded aa major
path to upwardanobility.
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265Teachersdé encouragement

Creech & Hallam (20113takd that teacher@re cruciain motivating students to
enjoy learning instrumeisa playing. Mills and Smith (2003) have done a teacher
survey in England. The outcomes of effective teachiage enthusiasm,
accomplishment and knowledge, effective communication with students and students
having fun. The most common strengths found in teadre providing performance
opportunities, enthusiasm, accomplishment and positive attitude. The ideal isacher
expeceéd to be accomplished, enthusiastic, positive, having good communicating
skills, making fun an@ncouragingtudents playing instrumenall the timeStudents
learn and work togetheiby enjoying the company of others. They leannthe
engagenent ofdiscussions with their teachers and peers. Tdaeylearn well when
they maintain a close relationship with their teach&fective teacing may retain
students and a good music program will keep students actively involved. Ormod
(2000) found thaa goodschool climate is established when students feel comfortable,
wanted, valued, accepted and secur¢ha schoolenvironment. He stated thdte
teachemmay help indeveloping a sense of community withoperativeatmosphere
among the participant&hich will enhance effort and contribution from everybody
towards a shared goal. Instrumental music participation has provemforcethis
collaborative atmosphere and sense of commuitgore, Burland and Davidson
(20) suggested that the environment including parental support, teacher
personalities and peer interaction will influence aiildevelopmentWithin which
teache® influence on thehild development is extremely importaAigreement and
cooperation among parents, teachers and students will foster successful and effective
learning (Creech & Hallam, 2003011)

I n Confucian Concepts of ik shapedbymeg, t he
t e a csiolemodel. T h e t satituteketpHinthe makingof a good studerdnd
positive learning behaviouis defined by the teacher (Tao/Jiar2D15).Effective
roleemodeling by the teacheesuls in commitmenbecausef diligence, endurance
of hardship, steadfastness, concentratiime integration of these factotends to
produce higkachieving Chinese learners. Confucian traditioids great expectation
for overall high achievemenin a Confuciancurriculum,leamerfocused educatiors
supported The teachesshould attendo the individual needs of studentsth i a n
enl i ghteni n(Ttan 20p6h RGBgcamd students beingecommended
throughteachedé &ncouragmentand guiénceusing the questioning technique and
peer learningTan,2016a,2016H.
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27St ud e nt sndhe bemdfits @ pasticipating in music activities

Ch i | gbeliefs @out school learnireye develogd from a young age, their
cognition, emotion, social processes, and attitudes teweasidning were reflecied
(Kanyal & Cooper, 2010; Li, 2004a, 2004b; 2012; Wing, 2002). Some
learningrelated beliefs @& related to academic performance, badic establishment
of chil drenos academic s tearning are buit fLi, and att
Yamamoto, Luo, Batcheld& Bresnahan, 2010; Li, Yamamoto, Kinnane, Shugarts, &
Ho, 2018).i The s oci et yléwill aso affecubeliefs relaten do learning,
peopl ebs respective understandings of how
institution wor kisiikely that thildren candt@ct beliefs about )
learning guided by their culturanodels. Li (2012) and Tweed & Lehman (2002)
indicatedthatcultureis a source odlifferentlearning traditionsn differentsocieties.
Thereis quite a lot ofresearch on beliefs about learnidoyt most of themwere
carried outwith high school and college students invastern contextResearch on
beliefs about learning for younger children in a different cultural context will
contribute to our understanding of learning amg@ngngerschoolaged childrerin
Chinese cultural context.

In East Asia, learning is a processenicouragingpersonal effortatainmentfor
knowledge, and contributing to others and society. These tradiifogsod virtues
shape young c h-baked beatgisbaboutdearhingu Stuaiesl cpnducted
with Chinese children have presentdeir learning beliefs relatetb these cultural
models (Kanyal & Cooper, 2010; Li, 20042Q04b; Li et al., 2010, 2018; Ng et al.,
2007). Chinese childrebelievethe value of school learning and perceive learning as
a meanf contributingpersonal efforto economic prosperityrhis cultural concept
is reflected in the overall aims of education of Hong Kong for 21st ceatutgfiTo
enable every person to attain-alund development according to his/her own
attributes in the domains of ethics, intellect, physicaejalskills and aesthetics, so
that he/she is capable of lifleng learning, critical and exploratory thinking,
innovating and adaptingto change; filled with sel€onfidence and a teaspirit;
willing to put forward continuing effort for the prosperity, progress, freedom and
democracy of his/her society, and contribute to the future anebely of the nation
and theworld at large (CDC, 2001,p.2).

Wigfield et al. (1997 stated that mst beliefs and values about music are
engagedat a very young age. Beliefs are formed as a resulimpiortant life
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experiences and act as a motigtfactorwhich will influence béaviour and attitude

towards musigoarticipation Beliefs play a significant r
behaviors. Research in music educasbiouldinclude afocus on childre® beliefs

and how they view music as useful and important in their livesvillthelp in

exploring influences that shape individual
which relate to music engagementhevaden i ndi v
of music are crucial in participation choicedligfield et al. (2006) statk that

selfconcept ofonegs abi | ity i s chil drends bel i ef ak

expectation for successterest is aignificantindicator of value showing tiveliking

of the activity. Most of the activities areon voluntarybasis How the children make
the choices is the key issué¢.id importantto make knowntheir motivations to the
engagement of music activitied/igfield statel that the motivational beliefs atbe
strongest predictors of choiced activiies The motivational beliefs and activity
choices are shaped lspme broadsettings.Persson et al. (2007) identifigd/o of
those main settingare @mrents and peersccording to Wigfieldet al. (2006), spa

and music participatiomre likely to havebeen generated arrdoted in childhood.
Patterns of participation and motivational beliafe consistentand generateffom
childhood into adolescenck.is important and challenging for educators and teachers
to find the wayhow t o maintain childrends consi st
communityand parental suppofor the benefits for childrenLarson et al. (2004)
suggested that high quality extcurricular activities may help in optimizing the
development of childrém motivational beliefs and consistent participation of
childrerts motivation anéctive engagemeint the activities.

Adderley, Kennedy, & Berz (2003) reported their studiesxplering motivation
of must participationas well asthe value of musideing demonstraté by the
participants and the influence generated by genuine intandst high value in music
in their lives. They interviewed 60 high school music students witta2@ from the
band, orchestra and choir with balanceliffierent gender andge. These participants
reported their enjoyment of music as motivator of ensemble participation. They
reported the beliefs that music participation fosters some-exisical beefits and
academic benefits i-noundedg &an seheier oéc ddve
Psychological benefits including selbnfidence and sedsteem, as well as discipline,
perseverance, commitment and responsilfilitlyealsobeenenhanced.

Swee (2010) interviewed five boys about their participation of a middle school
choral program and tried to investigate their motivations for joining the group. He
reported the participation was highly motivated by the enjoyment of singing and
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music. Abril (2A.3) reported the participation of band students as highly motivated by
the enjoyment of music especially the performing opportunities. Interest and value of
music have been reported as motivation to participate in the enserhieleband
members noted thesdelopment of leadership skills and cooperative goal setiibg

the extramusical benefitswhich were believed to be the outcome of the music
participation.Sichivitsa (2003) reportethat value of musias the highest predictive
factor for continued participation in choral singing in collegee \alue of music is
found to generate from family support, music -selhcept and past music experiences.
Sichivitsa (2007) again reported value of music as a dmectictor of motivation to

enr ol | in a chor al ensemble. The studies p
in music or value in music is an importangnificantfactor incontinualparticipation

in music activities.As music participation demandarge amounts of energy and
commitmentwhich is believed to be s@ted byan ndi vi dual 6s i nterest

Motivation is an importantelement thati nf | uences a personos

achievinghigh proficiency at any skill or activity,na it directly influenceghe effort

in pursuing and mastering thskill (Weinberg and Gould 1995)otivation in music
education hagainedgreaterinterestin the 2F' century €.g.Escano & Gil, 2001)In

the caseof learning a musical instrument, research has showrsthdérts who are
selfmotivated are more likelyo actively engage with the music itselgustain
personalpleasure, and continue playing over the long term (Eeamss. 2013; King
2016; Pitts et al. 2000Dn the contrarylack of motivation mayresult indropgping out
leading tofrustraton andregret in thestudend s | a(Kimgr2016; Pittsest al. 2000).
Holloway (2000) investigated the motivation of students participating in
extracurricular activities and found six reasons for the student motivatiode &t
interest turned out to be the first motivating factor. The other reasons were peer
interaction, cooperation, cooperative environment, studéult relationships and
challenge providedAll of these apply to participation in musical ensembles.

Zimmerman (2002) attributedself-regulation to motivation. Zimmerman
suggestd that it is interestthat one wouldspend a substantial amouat time
practicing activities in which theyim to excel Zimmerman (2000) defirk
selfregulation agi s @dndated thoughts, feelings and actions that are planned and
cyclically adapted t o t h €p.14d Adcading noe n t of
Zimmermarg 2002),self-regulation is noa skill or an ability; ratherit is a processr
anactivity in which studentactively engageandmanageo n e 6 s  bledndaria o r
reach theigoals onewould incorporate a number of skills, includisgtting specific
goals, using specific strategies to attédiem, monitoring progress toward them,
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Ar est r uc tphysicahandsozial eamtext to make it compatible withn e 6 s

goal s, 0 using ti me meftfhiodise nutsleyd,, efivaaltua tbiung
resul iadapnidng futur e 20020p.1668).8snestudied haveme r ma n
provedthat the use o$elf-regulatedlearningstrategies isassociated witls t ude nt s 6
learning outcomes (Graham &Harris, 2000; Pintrich & Zusho, 20®&fregulation

referstoist udent sé6 attempts to att generatier sonal
thoughts, actions, and feelings at thénpof use (Boekaerts, 2002,.595) Starting

to learn an instrument, a child has to focus and concentrate and to eliminate all the
distractions and obstacles which need-s®itivation. SeHregulaton strategies will

be enhanced in the instrumental phaywhen routine and deliberated practices are
initiated. As a child begins tbe aware othe connection betweeantensivepractice

and the performance quality,comes to the realization of connecting s#cipline

and quality of performancén thiscase selfregulaton strateges become reinfored

When musicians set short or long term goals for them to accomplish during routine
practice leading to professional performance, this should be identified as
selfregulated attitude. Ais selfregulated ditude would be applied to other domains

of learning (Zimmerman 1998a).

Motivation in music has been mostly centred on the motivation to learn and
persistin playing an instrument, However, Hallam (1997, 2002) revealed that
motivation to perform a musicaktivity depends on the interaction between personal
characteristics, goals and the environment as well as the support from family and
peers. Green (2003) found that studéatitudes towards music do not only depend
on innate musical ability, but alselate to listening habits, values and culturehaf
groupsstudents belong td herefore it is acrucial issue fomusic educators tbnd
out why and howstudents perceivéhemselves as being genuinely motivafed
musiclearning This is also the fags which this study seeks to address.

Summary

Baseal on the esearcHindingsreviewed above, believethat music is important
in the livesof all children. Music trainingnelpsin developing motivation in learning
and on developing musical intelligence as wellitasvalue in personal and social
contexts Rich experiences in music involve both the mind and the feelings; they may
become a special means of learning. Studies shatvearly andcontinuous musical
training enhances therganiationand develomentofc hi | dr endés br ai ns. S
suggest connections between musitaining and otherdomainsof knowledge.
Researchs cited in this chapteroffer theoretical basievidence ér the significant
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effects of learning shared between music and albenains Participation in music
activities brings opportunities to develop a style for mastering learning and this style
is transferable and useful to the child throughout lifee@rning all other skills which

may link to academic success. In additigrarticipation in music activities can
enhance selésteem, seléxpression selfdiscipline and thedevelopment of social

skills. Taking part in music activitiefstersa strong sense dfelongingto school.

The positive attitude towards schoaind learning would lead to studensd better
achievement and succassunexpected ways

The findings of above researstudiesprovide positive insights and reveal the
benefitsof musicengagement relevant to my stu@yt the studies mentioned above
have largely been done in other countries. Similar research is seldom found in the
Hong Kongprimary schoolcontext.This study aims to investigateithin the Hong
Kong context the relationship betweerdong Kong primary school st udent s 0
participation inextracurricular music activitieand theaspirationtowards learnin@s
well as the benefits students have perceived in the music activities. The research will
build on the follaving research questions set out &nydo answer them.

1, What do students agedl2 who engage in extra music activity in a HK primary
school believe are the benefits of this activity?

2. How dothe studentselateparticipationin music activitiego other aspects of their
academic experience or aspirations?
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Chapter Three Method and methodology

This chapter aimto investigatethe following research questionsing a case
study of the views about music of one school population,c | udi ngpinsnisudent s o
as wel | as parentsodé6 observations. To under
sent to all the students in one year group and five group intertayesherwith
parents and students were conducted. The study aims toeefpdobenefits primary
school students aged-12 perceived to result from their participation in music
activities and how music helps in otlampects of learning. The research questions are
outlinedas follows:

1. What do students aged1? who engage iaxtra music activity in a HK
primary school believe are the benefits of this activity?

2. How dostudentgelateparticipationin music activitiedo other aspects of their
academic experience or aspirations?

This chaptedisplaysan overview of the resedraesign, the methodology, the
nature design and use of instruments, target populations, ameguees in collecting
and analging data.

3.1 Research design

To begin withmy epistemological standpoint is that knowledge is not fixed or
constant andhat we construct understanding about perceptions and attitudes from
testimony which is then analysed as objectively as possible but with
acknowledgement of the role of researcher positioniimg study isnot measuring
either attainment or the perceptioosa large and generalised population so more
positivist approaches usirdgtailedstatistical analysis or establishing hard and fast
cause/effect chains are not appropriate for this stlinig. studyis limited to a single
setting and therefore does rsmek to generalise but to capture awnlépth picture of
that settingand aims at greaterunderstanding of a bounded contdxdr all of these
reasonsas part ofa personal research philosophy aduke tothe demands othis
particular studythe reseatterhas chosen the interpretive paradigm.

Theresearcldisplays in a form otase studyMerriam (1998) focused on the end
product of case study as fAda qualitative c:
and analysis of a single instance, phenomgnoror s o c i aSturmam(1999% ( p. 21
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stated that case studiE®k into the complicated dynamic and open interactions of
events, human relationships and other factors in a distinctive illustration. Robson
(2002) claimed that case studychoosesto be analytic rather than statistical
presentation, so that similar cases, phenomena or situations could be understood
According to Burton et al. (2014) case studies focus on the specific need to
concentrate on generatingdepth and detailed knowledge of alladefined context.

The researcher will aim at some deep and valuable insights to be revealed through a
small number of focused interviews as the nragthodologyapproachAs stated by
Cohen, Manion and Morrison (200#)at acase study presents an exampla ez

people in real situationso that readers can understand ideas more clearly comparing
with presenting them with abstract theories or princip¥és.(2009) outlined three

forms of case study: exploratory, descriptiaemd explanatory.This study is
exploratory for the following reasons. Exploratory case studies involve the collection
of data and observation of patterns in those data, with clear explanatibesafure

of the initial issue including the situation, pen or group being studied. It should
also clarify theproceses adoptednd the constraints on any interpretations that are
made. Often an exploratory case study will generate a basis for furtbaraesny

case study will address a real context, amtabnse this study is a tentative
interpretation of the perceptions of a tightly defined population it is therefore
exploratory in natureThis is a casestudywhich aims to explorén a single school
setting therelationship between participation in music teams stndentéperception

of benefits as well aattitude to learningThis studywas designed, carried out and
analysed usinglescriptive statistics anithe exploratoryapproachas defined above.

The studyaims to reflect a real contextinform practice and lead to deeper
understanding and recognition of the benefits students may gain from their music
participation in a research school . Thr ou
parent so f e ddhdatioek responges dive asights into the research
guestions named above.

3.2 Methodology

This researchaimsto explorein-depthperspectives and bels of a sample of the
studentsengagedn extracurricular musigparticipation A mixed methods approach
involving botha surveyand interviewsvas adoptedto explore and investigatinese
beliefs. Creswell (2003) emphasized some benefits of using a mixed methods
approach involving both qualitative and quantitative data to enlargawbstigation
Thomas(2003) distinguish@ébetween qualitative dafad e s cr i bi ngé char act
peopl e and eventso and guant i toé thev e A me e
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characteri st i clhnsdnetsapRPOOF staded thqtfimixed nethods

research is the type of research in which a researcheamrof researchers combines

elements of qualitative and quantitative reseagproachege. g., use of qualitative

and guantitative viewpoints, data collecti@malysis, inference technique®y the

broad purposes of breadth and depthunflerstanding and corroborat@(p.123).

According to Mills & Gay( 2016) , Ami xed methods researdc
collection, analysis, and mixing of quantitative and qualitative research designs in

order tounderstand a research problem. Data collection through the advantages of

both quantitative and qualitative research designs helps to understand the
phenomenon more fully t ha(p44d)Mixedgetloidst her on
researclprovidestheoretical perspectives by combining the strengths of quantitative

and qualitative methodslt generatesrich insights by overcoming limitations

restricted in gher method aloneAn integrative view of findingsan be obtained

from mixedmethods researcbf qualitative and quantitativapproachegCreswell,

2009; Tashakko&Teddlie, 2003; Venkatesh, Brown, & Bala, 2013).

According to Lodico et al, (2010), a survey or questionnaithe main tool or
instrument used toollectdata in a descriptive segy research study. Munn & Drever
(1996) describ& a questionnaireas a written form of questioning. A questionnaire
survey can be used for generally large target populatioq@anttitativedata will lend
itself to analysis using descriptive statisticdthAugh questionnairesnay yield data
which lack depth, some op@&mded questions within the questionnaire may elicit
more detailed responses. Kvale (2007) suggested that interviews are helpful since
knowledge and insights are often generated through cssti@ns. By using
interviews the researcher can easily collect samerestingand relevant material
related to the area of interest. Burton et al. (2008) stated that questionnaires are more
suitable for larger populations asking for response in shatt simplified ways
whereas interviews are only appropriate for smaller populations asking richer and
more probing questions in interactive nature.

Taking the above into account, a broadly quantitativethod using simple
descriptive statistics allowed a complete and fairly sizeable cohort (of around 200) to
be included, while a qualitativenethod using a semstructured interviewmade
increased depth with a smaller sample of both students and parents pdisgibke
hoped that combining informatioresultingfrom these two methods would lead to
deeper understanding of the research problem.

The questionnaire this studywas designed to produce descriptive statistics on
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issues which emerged from a larger plagion, while in qualitative interviews these

findings were further exploreddne of he purposes of interviews was to check the
differentaspects of some of the views expressed through the questionnaire and make

the findings more trustworthyn the quantative survey, studentisere encouragetb

express their general ideas about their perception of music and the researcher tried to
identify some key findings through numerical analysis and to identify any areas which

might be worthy of more investigatiomto significance with a brief view using

percentage scores. Therefore the purpose of the interwview to try to get some

more indepth information from 20 students from different music teams about their

views on the participation in music activitiesiuding their beliefs of benefits they

perceived and the relationship to other learning. 20 parents of the above students
participatel in the interviewsurvey The participation of parents would help in

revealing something they observed from their childeend what benefits their

chil dren have perceived in the engagement
their childrends music engagement would be
to explore more deeply abonmnttparsnhtudénasdi
participation.

3.3 The nature, design and use of the instruments

3.3.1 The quantitative aspect of the research: Questionnaire

In order togain a general picture of thetudenté opinions on perspectives
concerningmusic participation and learning, a sé#fsigned structured questionnaire
was adopted as the research tool, the contents of which included personal details of
the respondents, their participation in music teams in school, and selected questions
on aspectselating to their attitudes to learninghere were altogether 12 questions
and attitude statements in the questionnaires which tal@ed madeby the
researcher related to the research questioms.questionnaire survey was placed up
on a website fomall the P.6 students to complete. Students simply logged on to a
computer, completed the simple straightforward questionnaper(dix 1) and sent
back to the researcher through the weking the Internet tawonduct wekbased
surveyshas become common in Social Science asaitreach greater numbers of
participants (Cohen et al., 2007).

The first three questions established some personal background. Some of the
guestions and statements asKkedeamibgandt st ude
how they | iked music | essons (concerning s
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other learning in school) required circling a given point in a Likert scale. A Likert

scale (designed blikert 1932 provided alist of responses to a givequestion or

statement. The questionnaire was straightforward andfuesedly for the students to

express their attitude in a convenient way. To elicit some free responses, some

opene nded guestions wer e asked t o show st
partiapation and how music helps in other learning. As the English standard of the

boys in the research school was quite goodh&o dquestionnaire was designed in

English and was given to 191 studentabf.6 classeaged 1112. P.6 classes were

the oldest bys in the school who had more experience in joining school music
activities. In order to get gener al i nfor:
both students participated in music teams and those who did not join were also invited

to participatein the questionnaire survey.

The questions and attitude statements are as follows:
| enjoy school.
| work hard in all my subjects.
| often give up easily when | face difficulties in learning.
What would help you to manage difficulties in learning?
The most important lessons are language (Chinese and Englida)hematics.
What are the other important subjects?
| really like music lessons.
Music helps me with other school work.
In what ways does music help in other learning?

An expert review of a astionnaire was carried out which intended to give
feedback to the researcher so that any necessary changes would be made to the
instrument based on that feedback. The questionnaire was given to a small group of
individuals to be completed and evaluatedomder to eliminate any ambiguous,
confusing or insensitive questions. The researcher invited some music teachers in the
research school to give comments before sending out the questionnaire to the
participants. There were ten teachers involved in therexge@ew and looked at the
guestionnaire thoroughly and assured the clarity of items. The first version of the
guestionnaire was created from the research questions to ensure that necessary
adaptations were made to questionnaire and to check that interidgatetations
were correct. The music teachers wendted to check the readability levels for the
students; this was designed to make sure the process wadriersdly and
appropriate for the students; to identifigclearor ambiguous items; to gafeedback
on the design and format of questions and to checketigth and suitability of the
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guestionnairePilot test was notarried outwith students to make sure that the
students would not know the questions in advance and hence would give
straightforward and first response when they approached to the questionnaires online.
From the review by the music teachdrsvas concluded that the questionnaire was
clear and no adaptation was needed.

3.3.2. The qualitative aspect of the research: Interviews

Burton et al (2014) stated that interviews are really worthwhile when they are
interactive. It was suggested that questionnaires are more suitable for larger
populations to be responded in short and simple ways while interviews are only
appropriate for snker population being given the interactive nature to allow for a
richer and more exploratory approach. Cohen et al. (2000) suggested that
semistructured interview may be carried out with the researcher working out the
main issues to be explored in thdenview. Together with observation and allow
notetaking rather than highly structured responses. Burton et al. (2014) defined the
semistructured interview as a kind of interview where the interviewer has a series of
predefined questions under the maiadiags but allows some degree of flexibility in
the discussionA group interview with semstructured questionsvould arouse
interest thinking and interaction. It would alsgorovide opportunities to expand
participantsd responses and Giolpeterviems | i ty t o
allowed for greater depth in terms of how individualght feeland t wasa more
interactive way of data collection as it invollveonwersations angharingof the real
experience in their process of learning. Group size was an issue; too few would put
pressure on individuals, too large would lose focus. Lewis (1992) sedgésit
around six or seveim a group is an optimum sizkn this study each group interview
consisted of eight participants including four students and four pardmse were
altogether five groups of music teams participated in the interview survey.

After gaining an initial picture from the questionnaire of a large sample of
studentsd6 perceptions about nrounvastgatepaar t i ci p
sample from the students who participated in the music teams and their parents. The
role of the parents in this process was to reflect how their children as students
engaged in the music activities and how they perceived that this contributed to
learning in more general terms. Group interviews were used to ask parents and
students about these igs. These aimed to reveal the reasons for joining the music
teams and what students perceived about their involvement 8tered e nt s 6 per sor
beliefs of benefits generating from music participation were not revealed by the
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survey. Interviews with chilén participating in music activities would reveal
information about what the music activities meant for them and how they viewed the
activities as important and useful. At the time the focus was very much on those
children who were participating and it wadscided not to include those who had no
involvement. Future research could usefully include both cohdtis research
focused on aspects of the studentso I
participation. The interviews provided opportunities ifatividuals to reflect on past
experiences, reconstruct events and situations, and draw conclusions about their
perceptions. In the group discussion, interaction was facilitated so that best
information could be obtained. In the process, the participaats encouraged to

take their opportunities to express their ideas about the same questions. The process
would allow the students to reveal their world and culture and to see the life situation
and experiences through their eyes.

The interviewees were organized so that the groups all came from same music
team and so that some mutual experiences among themselves would be revealed. It
was felt that the familiaritywould encourage students é&xpress their own ideas,
feelings, insighd, or attitudes more fully. Parents were also encouragetkegparin
the interview to express their viewsnterviews with the parents would give

ear

information about t h e -cyrigulae provisidn, own itheiw s on

potential influence on h st udents and would reveal
benefits students perceive in the music participation. In the qualitative survey
semistructuredinterviews were arranget allow flexibility for the participantgo
express freelyhrough interactie conversation. The interviews were autdiped. The
researcher captured full transcripfghe interviewsvhich wereused for analysis.

Interviews were conducted with 20 students and 20 parents from five music
teams in Jamary2017. Interviews were caed out faceto face in a familiar venue in
the research school with friendly atmosphéneerview questiongAppendix I1l) were
built on observation from the feedback of the questionnaires and the issues emerged
from the outcomes of the questionnaireveyr The first question was simply context
setting with theothersbeing those that generateddagh data.
Interview QuestionsStudenty
1. For how long have you participated in the team(s)?
2. Why did you join the team(s)?
What do you enjoy the most in team(s)?
What have you learned there?
Does music help you to learn generally? If yes, how and why?

o s w
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Interview Questions (Parents)

1. Do you have time to enjoy music with your child? How?

2. Do you encourage and support your child to join the school music téaHgg)?
3. What gains do you think your child has made from being in the team(s)?

4. Do you think music helps your child to learn generally? How?

The firsttwo questiors wereagain seen as providing some context as to family
involvementand influencen musicmore generally while the othewd questions
were asked texpressomeparental observatioon the studest

Students of different age (9 tolRarticipatedas a means to obtaiheir opinion
from different perspectivesin order to understand fully eacht udent 6s | earn
attitude, it was important to understand their process of learning and perceptions on
music more generally. Therefore, each student began with a brief background about
their past experience of participation in music activities. Theareker aimed at
exploring studentsdé intention and motivat.i
benefits studentbelieved they havperceived in the team as well as the relationship
between music anearning.

Participants wereencouragedto share some personal details of their own
experiences and express their opinions freely. The resedraterto monitor the
interview in a comfortable anffiendly atmosphere. To start with, some personal
information was elicited. The researchaitiated inteaction between participants
then arousedresponses ofome semstructured questionsvith the intention of
seeking more wuepth informationEach participant had a chance to express their
ideas one after anothdro encourage free flow of ideasterviews were conducted in
Cantonesgetheir mother languagend translated into English as full transcripts. The
students were encouraged to freely explore their feelings and concerns around the
guidedtopics. The participants were informed about the authoording being made
during theinterviews andhe researchers todkief notes in the intervieswvith both
helped in transcribing the conversation ahe& analysis procesdhe interviews
provided data which wasufficient to this thesis but the depth aimed for in the
intention was not always delivered by the conversations that arose during the focus
group sessions. Future research could explore whether individual interviews would
allow greater time and motivatida discuss the issues at greater depth.
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3.4 Target population

The questionnaire was sentdlh P.6 students fronthe researclschoo] because
they were the ldest classs in schooland had more experience in playing music
They were a coherent population betweghto 12 years oldvith the same school
environment and facilities, the same musigsons similar classroom activities, and
the same assessment method.yTlere in six mixed ability classesvith about 200
students 70 responses were received. Som@rently participagd in schoolmusic
teamsrun by music clubsvhereassomehad nevebeeninvolved in any musideams
in school.

Interviews were conducted with 20 students andoR€heir parents from five
music teams. The sample was of students with several years of music experience in
the music team namely western orchestra, Chinese orchestra, Chinese Team,
symphonic band and choir. Fateface interviews in five groupsere arrangecd-our
studentsfrom primary three to siband their parents in each grouplunteered to
participate in the interview surveVhe groupinterview involved parents and students
togetherbecausehe children mightfeel more secure if their parents were therbe
researchewasaware of the role as an experienced teacher migtkie the children
feel scaredor influence the children who were all under eleven years of lage.
addition, it provided opportunities for the parents to listen to their chislrewn
voice about their real experience pdrceivingbenefits from music activities which
would reinforce parenésupport on the ongoing mustngagemenof their children.
A future research programme might legitimately look at the potential of individual
interviews with pupils and /or parents in order to gain deeper and more personalized
reflections on the issues contained in the study.

3.5 Ethical considerations

The researchefirstly obtained outline approval from theprincipal of the
research schodb conduct the survey in the school. An ethics submission was made
to the University of Nottingham Ethics Committe&fter gaining approvafrom
university (Appendix ), a cover letter with information about the research and a
consent formwere sent to te students and parents stating that their information
would be keptanonymousand confidential. fiey might withdraw from the survey at
any time. Parents signed and returned the consent form before the questionnaire
survey.They agred to participaten the survey ando be acknowledgd that their
rights would beproteced Both parents and students may withdraw at any sksftgr
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gainingp a r econset@uestionnaires were distributed to students online and the
data was stored seclyeand being kept cdidential in the computer program which
was accessed with password by the researcher only.

Students in the researcher's school were used to checking school notices and
their daily assignments in the computer. So it was intended to be a quick and easy
way for them to complete the online questionnaires. In the approach, the participants
just loggel on to a computer, completed the questionnaire online and sent them back.
The advantage was that the respondents could complete the questionnaire in private,
hawe flexible time to complete the questionnaire, in their comfortable venue, and free
from any pessure which encouraged more honesty in answering the questions and
revealing sensitive mattertn the questionnaireyhat thestudentsperceivel their
learning attitudevould beinvestigated. The finding® the questionnairservel as a
useful instrument for obtainingsome baselinenformation aboutst udent sd® musi
learning.

An invitation to volunteer for the interview was made and consent was also
being obtained from the parents before intervietdusonymity was maintained and
protected by using codes with parents la to 20a and students 1b to 20b. The
researcher was aware of her positioning as an insider in the case school. Thvasssue
to make the interview as informal as possible and to ensure the interview being
constructive and inspiring. To get honest responses from the students, the researcher
tried to make the conversation comfortable as a free flow of id&asinterview was
caried out in Cantonese, studednsother tongue which helped students express their
ideas in a comfortable way. To elicit more respongesyésearcher intended to enter
studentsodé6 world and | isten to theirrm voices
up, some initial questions were asked and followed up flexibly, depending on
responses.

The length of each interview was about 45 minutes with the interviewees being
informed in advance. A briefingboutthe interview was given, such as its purpose,
the arrangement of time and process hbes data generates would aealysed and
used. The participants were informed about the aretiordingat the start of the
interview which was used foorgansing and analysingnformation reported by the
participans. Brief notes were takehy the researcher whichcluded record of
conversation and discussion.
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Background of interviewees (students)

Code | Gender| Class | Age | Music Team | years | Instruments

1b M P.5 10 | Band 4 yrs | Tuba & Euphonium
2b M P.6 11 | Band 5yrs | Trombone, piano

3b M P.6 12 | Band 4 yrs | Percussion

4b M P.6 11 | Band 2.5yrs | Percussion, piano
5b M P.5 10 | Orchestra 2.5yrs | Violin

6b M P.5 11 | Orchestra 2.5yrs | Double Bass

7b M P.6 11 | Orchestra 3.5yrs | Cello

8b M P.6 11 | Orchestra 3.5yrs | Violin, piano

9b M P.6 11 | Chi Drum 6yrs | Chi Drum, percussion
10b M P.6 11 | Chi Drum 3yrs | Chi Drum percussion
11b M P.5 10 | Chi Drum 5yrs | Chi Drum, percussion
12b M P.3 9 Chi Drum 2yrs | Chi Drum, piano

13b M P.6 11 | Chi Orchestrg 3.5yrs | Erhu

14b M P.6 11 | Chi Orchestrg 5yrs | Yangqin

15b M P.6 11 | Chi Orchestrg 5yrs | Yangqin

16b M P.5 10 | Chi Orchestrg 5yrs | Erhu, cello

17b M P.6 11 | Choir 4yrs | Cello

18b M P.5 11 | Choir 3.5yrs | Percussion, piano
19b M P.5 10 | Choir 2.5yrs | Cello

20b M P.6 11 | Choir 5yrs | Percussion

Table 1:Background of interviewees (students)

Being the insider in the case school, the researcherawassic teacher being
respected by the students, the researcher awesre of her positioning The
guestionnairavas done by all senior P.6 boys at &m&l of the school semester when
they had finished all the examinations in the sclasa were going to graduate and
leave the school in the coming month, it was believed that they would respond to the
guestionnaire freely and reflect their past experievid®out any bias or pressure.

It was important that the researcher realized and acted on any issues connected to her
positionality and status in the school. The BERA Ethical Guidelines (2018) mention
that in some cases patrticipants are not socially insgtipn to give full consent and

that insder-researcher should emplmesthe right to withdraw at each stage of the
process. This was adhered to. The BERA Guidelines (2018 para 57) also state:
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fiResearchers are encouraged to think carefully about howpthgtjon themselves

and their research design, analysis and interpretation in relation to the interests of their
sponsors and stakeholders. Any conflicts of interest or compromises to the integrity of
the research must be made clear and open to scautiny.

On this basis,tiwas considered whethgroup interviewsshould becarried out
by someoneinknown to the families in order to make the process less influential and
potentially more objectiveBut the researcher and her colleagues reflected on the fact
that both parents and pupils might respond more honestly if they felt secure knowing
their interviewer. The researcher felt it to be beneficial that she was seen to have a
keen interest in finding out their views so future practice could be adjusted and
genuinely wanted honest firsiand information from the parents and students. To
show her passion and motivation to carry out the resetirehstudents and parents
wereinformedat the beginning of each interviabouttherole as a researchetich
is different from the role as a teaclsrd intended to receive honest responses from
them In addition as shown belovihe researcheried to analyse theodes in a more
objective wayby usinga second codeduring the analgis process who was a
non-musicspecialistand not working in the same school.

3.6 Analysis Approach

As BarnettPage and Thoma&009 suggested thateviews had to rely on
evidence from a wider range ofsearch method§&indingsfrom qualitative studies
could beseen as providing useful supplement to quantitative findings including
about howpeopleper cei ved and r es p oDatd gathsfodnation t he r e
would beachieved through analytic stefmssearch focommonpatterns in datand
integraé thedata to answer the rewviequestion (Thomas et al. 2012)he results
from different research methodsuld betranslatecand supplementary teach other,
exploringareas of commonality and refutation. They include reading aneackng,
descriptive and analytical coding, the detepment of themesand constant
comparison (Thomas et al. 20178ometimes, qualitative data may be coded and
displayed using quantitative presentation techniquéBhomas 2003)This study
adopted a mixed modes approach of quantitative and qualitativeodsetusing
guestionnaire and interview respectively. Results of both methods were carefully
analysed and supplementary to each othbkis $tudywas designed, carried out and
analysed usingescriptive statistics and explorat@gproach.
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3.6.1Analysisof questionnaire

The questionnaire received from the P.6 studaotsd ashe primary source of
datawhich reflected a general picture of their opinions about music participation and
learning. The results were stored and analyzed using Microsoft ERDelscriptive
statistics can be used to summarize data using either graphical or mathematical
proceduresfiAlmost every study using a quantitative measure will descripive
statistics to depict the patterns in the ddtadico et al., 2010 p. 48). Descliye
statistics wereemployedin this study. Numerical data can be summarized and
presented in tabulated or graphical presentation (Burton et al., 2Ddd)parison
between music team members and -narsic membersvas made by statistics
analysisand shown in charts Some opemnded questions werdesignedin the
guestionnaires to elicgtudenté free responsesKeywords written down by them in
the operended questions were analysed, counted @nedentedin the bar chart
diagrams.

3.62 Analysis ofinterviews

Lodico et al. (2010) also claimed that in qualitative research, data would be
collected and summarized using narrative or verbal methods: observation, interviews,
and document analysi¥hroughout the study, the researchbserved the interwes
carefully and used memo writing to reflect on the data and began to make
interpretations and connections. These mem
thoughts of process, issues, ethics, personal reactions and possible connections
between dataAfter the interviews theesearcher listened to thecordingsrepeatedly
and the conversationgere transcribed from Chinese to Englis@oding is the main
analytic processThis means asking analytic questions of the data, categorizing
segments of dataith a short name (a code), and using these codes to sort and
develop an understanding of what is happening in the social situation being Gtudied
(Charmaz, 2006, p. 443). Analyses are typically based on codegdcounting
(Vogel & Weinberger2018).

Cading was defined by Kerlinger (1970) as iherprettion of responses and
information from respondesin questions used for grouping in categories convenient
for the analtic purpose. Codes could be regarded as an index or abbreviation used for
categorizing in grouping similarCodingf or mat i
is generally used ashorthand to label the data aoyanizethem into a system of

categories and uf-categorieé (Burton et al., 2014 p.199)n this approach, a
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researcher develops a coding scheme to idemtifyortant ideas or wordshat
occurred and applies that coding scheme to the dataen typically counts the
frequencies by whiclthe ideas or wrdsengagedn the transcript Frequencybased
methods of thisvould provide a means fanalytic process. The frequency of words,
codes and categories providedragicationof their significance (Cohen et al., 2007).

A self-designed codingystem(Appendix IV) wasderived from the data collected
from the responses of the interview questions andused to enable the researcher to
identify similar information from both parents and studefitise researcheread
throughthe transcript and designed some codes to identify some meaningful words
from the responses which were related to the researching area. The codes with similar
words, similar concepts or similar meanings were then grouped into categories. The
researcher wdd go through the text and break down the responses of each question
from both parents and students into smaller segments and then examining, comparing
and categorizing them based on different criteria and give explanatory and analytic
meaning to the codesee examples in table below). In the analysis process, the
researcher used the sdisigned codes to summarize the date coding process
involved careful investigation of data and to give names and categories to the
emerged phenomena in the daféde concepts of similar meaning were grouped
together under the same heading. itiermation would be categorized and different
themes would emerg®/hile thiswas not done statistically the frequency of the codes
was importantin showing how commotheviews were heldThe frequency of words
and codeswill be couned which provided an indication of their significanc&he
researcherdentified the main features ddignificance. Te result would reflect key
areas for investigatioand discussianThis processed to the emergence of different
categories of themdsee table belowd (Appendix IV) as follows:

1. Motivation of music participation
2. Studentsod beliefs about the benefits |
3. The ways music helps in learning

To ensure validityand objectivity a second coder was to check this process of
coding. There was discussion between the researcher and the second coder to check
the codes were correctly used to diagnose the meaning of the responses in the
interviews. There as 90% agreemeriietween the coderdhe result was being
negotiated and reached to an agreem&hé numbemext to the codes shows the
frequency each code has appeared in the respective categories of themes. A sample of
the analysis with codes was attadiappendix V).
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Codes and examples are shown as follows:

Code Category Example
P Parentdos suppo|Parent 17a nl ol
time to join the
F Enjoy music with family Parent 13a: AiWe al
togetherand i st en t o mu
Pe Peer influence Student 14 bnese@dhestra
because of my fri
E Enjoyment of musid | St udent 1b: Al i
satisfaction/happine&an/love in the band. | enjoy so much when
combinealt he parts in
Com | Communicatiofcooperating/ Student 4b: Al en
sense of belonging/ helpfu cooperating with other members in t
socialmaking frienddeam spirit |[band . o
Con | Confidencéconcentration Parentlla: i H econcentrates in hi
playing and ha confidence in hig
performance. 0
D Self-disciplindself-motivated/ Student 3 b : il have
Taking initiative/responsibility | self-disciplineand selt ont r o |
R Reinforcemeritarget/goal/ Parent 11a: nMy s
selfaccomplishment deal with losing in competitions. He w
set targets for himself and strive
achieve it.o
Re | Relaxindrefreshed/ Parent 19a: iHe th
release pressure and refreshed and
L Learning Student 1b. A We i

Music helps me in listening of othe
subjects. o

Table 2: Selidesigned coding system and examples
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Categories of themes

learning

1. Motivation of music P(25) Parentds support
participation,
F(38) Enjoy music with family
Pe(14) | Peer influence
2. Student gE(39) Enjoyment of music/ satisfaction/
benefits perceived in happiness/interesting/fun/love
music activities Com(42) | CommunicatiorZooperating/
social/sensef belonging/helpful/
making friends/team spirit
Con(15) | Confidence/concentration/
attention
D(27) Self-discipline/selimotivated/
self-control/taking initiative/
responsibility/patience/
perseverance/
spirit of never giveup
R(7) Reinforcement/target/goal/
selfaccomplishment
Re(13) | Relaxing/refreshed/ release pressu
3. The ways music helps in L(43) Learning/playingnstruments/

sightreading/
listening/revision/memory/
Dictation/Language/
Chinese/English/Mathematics/
GeneralStudiegReader/
exams/projects/

attitudein study/ aurally sensitive

Table 3:Cateqories of themes
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Chapter Four Findings from Quantitative survey: Questionnaire

The purposes of the survey afrtemusio i nvest
participation in Hong Kong and whethiéve students perceieenefitsfrom themusic
participationin and the influence ontheir academic attitude and aspiratiorhe
survey ams to answer the following research questions:

1. What do students agedl2 who engage in extra music activity in a HK primary
school believe are the benefits of this activity?

2. How do the studentselate participationin music activitiesto other aspectsf
their academic experience or aspirations?

4.1 Findings of the questionnaire survey

192 students of P.6 classes from the research school were invited to participate in
an online questionnaire survey in July 2016 and 70(36.45%) responses were received
in which 28(40%) students were music team members and the teams they patticipate
were shown in the pie @ts while 42(60%) respondentgre non music members.
Therewere altogether 12 questions in the survey. The first three questions established
somepe sonal background. Some of the question
school and learning and how they liked music lessons by circling a given point in a
Likert Scale while some were opennded questions to show st
about music pdicipation and the relationship with other learning.
The responses are as follows:
2. 1 am a member of the school music team.
Yes 28 40.00%
No 42 60.00%

M Yes

H No

There were 28(40%espondergtfrom different music teams in the school namely the
school band, Chinese orchestra, choir, drum teaohttee orchestra while 42(60%)
were non music team members.
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3. My school music team(s) is/are

Band 11 15.71%

Chinese Orchestra 3 4.29%

Choir 5 7.14%

Drum Team 1 1.43%

Orchestra 8 11.43%

None of above 42 60.00%
= Band

B Choir
Drum Team
M Orchestra

m None of above

M Chinese Orchestra

4.1 enjoyschool.

) Agree 28(100.0%)
Music team members )
Disagree 0(0.0%)
) Agree 37 (88.1%)
Non Music team members ]
Disagree 5 (11.9%)
120.0%
100.0%
80.0%
60.0%
40.0%
20.0%
0.0% .
Agree Disagree Agree Disagree
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5.1 workhard in all my subjects.
Agree 26(92.9%)
Disagree 2(7.1%)
Agree 38(90.5%)
Disagree 4(9.5%)

Music team members

Non Music team members

100.0%
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%

0.0% I

Agree Disagree Agree Disagree

6. | often give up easily when | face difficulties in learning.
Agree 7(25.0%)
Disagree 21(75.0%)
Agree 7(16.7%)
Disagree 35(83.3%)

Music team members

Non Music team members

90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%

0.0%

Agree Disagree Agree Disagree
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7. What would help you to manage difficulties in learning?

Music team Non Music team
members members
Get help from parents or teachers 17(60.70%) 18(43.20%)
Self-solving 5(17.90%) 14(32.40%)
Play or listen to music 4(14.30%) 2(5.40%)
Other ways:
Get help from friends or classmates 2(7.10%) 2(9.50%)
Do sports & other activities 2(9.50%)
® Music team members m Non Music team members
70.00%
60.00%
50.00%
40.00%
30.00%
20.00% d
10.00% ' lzm M
0.00% L
Get help from Selfsolving Play or listen to Other way
parents or teachers music

8. The most important lessons are language (Chinese and English) and Mathematics.

Agree 24(85.7%)
Disagree  4(14.3%)
Agree 35(83.3%)
Disagree  7(16.7%)

Music team members

Non Music team members

90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0% - .
0.0%

Agree Disagree Agree Disagree
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9. What are the other important subjects?

Music team Non Music team
members members
Sci 17(27.87%) 29(34.94%)
GS 16( 26.23%) 23(27.71%)
Music 10(16.39%) 8(9.64%)
PE 8(13.11%) 8(9.64%)
VA 6(9.84%) 6(7.23%)
IT 3(4.92%) 8(9.64%)
All 1(1.64%) 0(0%)
PTH 0 (0%) 0(1.2%)
40.00%
34.94%
35.00%
m Music team membersm Non Music team members
30.00% 27.8 26 2591%
25.00%
20.00% 16.39%
15.00% 13.11%
.64% 164% 9.84% 9.64%
10.00% .23%
4.9
5.00%
0.00% - -
SCI GS Mu PE VA IT All PTH

10. | really like music lessons.
Agree 27(96.4%)
Disagree 1(3.6%)
Agree 25(59.5%)
Disagree 17(40.5%)

Music team members

Non Music team members

120.0%
100.0%
80.0%
60.0%
40.0%

20.0%

Agree Disagree Agree Disagree
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11. Music helps me witbther school work.
Music team members Agree 20(71.4%)
Disagree  8(28.6%)
Non Music team members Agree 22(52.4%)
Disagree 20(47.6%)

80.0%
70.0%
60.0%
50.0%

40.0%
30.0%
20.0%
10.0%

0.0%

Agree Disagree Agree Disagree

12. In what ways does music help in other learning?

Music team members Non Music team members

Music makes us relax 14(50.00%) 17(40.40%)
Music doesn't help 5(17.90%) 18(42.90%)
Music helps in other ways: 9(32.10%) 7(16.70%)

Maths(1), language(1), writing(1), patience(2), attention(1), satisfaction(1),

concentration(3),cooperation(1),teamwork(2) observation(1), listening.(1) &memory(1)

m Music team members m Non Music team members

60%

50%

40%

30%

20%

10%

0%
Music makes us rela: Music doesn't help  Music helps in other way:
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4.2 Discussion

70 students (36.45% of the total 192 P. 6 students) participated in the survey and
the response rate is acceptable accordingUaigersity of Nottingham summary on
the subject Hitps://www.nottingham.ac.uk/surveyunit/surveyFAQs.htm#fagl 28(40%) are
members of music teams and 42(60%) are Abbtthe music team members agreed
that they enjoyed school compared with 37(88.1%) of those immaic teams. For
the question regarding t he boteperpentagdsearet s 0
high with 100% of the music team members showingoaitive attitude to school
while 88% of non noparticipants do sd.amont (2001) addressed tkeuation of
motivating young people tparticipatein musical activities antb encourag them to
retain intheir academic study of music. Skmund that music participationwould
arouse positive feeling towards school and enable chitdrealue their school music
experiencesln her researckhe alscaddressed the effects of participating in musical
activities. She found that children wieagagedn musicalactivitiesenhancedigher
levels of identification towards their schammparing with thoseo not. Her studies
investigatedhe extensivenfluences of musi@articipationon theself-perception of
the children themselves, their lessons, and their daimogeneral. Evidence from her
studies revealed that <childrends sense
to heighten theiacademic success.

27(96.4%) of music team members enjoyed music lessons while only 25(59.5%)
of nonrmusic team members did sthis constitutes a clear contrast between the band
members andhe nonband membegroup While it might be an expected response
that music team nmebers would be more likely to enjoy music lessons, the fact that
more than half of the pupils who do not participate do actually like music
demonstrates a nuanced rather than binary picture and warrants the further exploration
with the participant group a® why they do soAccording to Temmerman (1997),
primary school musi c experi enioterest ahda v e
participation in musi@as well agheir future attitudes. The primary school years are
crucial in developng lifelong attitudesto music There are some other factors
affecting future interest and participation in mus@ontent of music activities
teacher attitudes to students, and teacher knowledge of the subject asea all
importantfactors.

The great majority of thetudents stated that they worked hard in all subjects
with 26(92.9%) of members in music teams compared with 38(90.5%) of members in
norrmusic teams. Since the research school is a well known school in Hong Kong
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https://www.nottingham.ac.uk/survey-unit/surveyFAQs.htm#faq1

which has an ethos of high competition ira@emic performance it is understandable

that this question did not discriminate between the grdapthe study of Addeey,

Kennedy, & Berz (2003), music students claimed the academic benefits perceived in

music participation including a sense of highstd ar ds-r obnded bl i n acad:ée
achievement. The researchers recognized these benefits aordiglénce and

selfesteem which foster discipline, perseverance, commitment and responsibility

which become a drive in working hard towards targets alieaseomplishment. The

responses would suggest that not only Music has that capability.

21(75%) of members in music teams compare with 35(83.3%) of those in
non-music teams would not give up easily when facing difficultre&earning. This
was a simpleibary statement and does not allow for reasons or a middle position, but
indicates slightly more persistence on the part of thepaoticipants. Interestingly
more of this groupmembersstate they would try to seHolve any issues they
encountered. Howe&v, more music team members maintain they will get help from
parents or teachers. 17(60.7%) compared to 18(43.2%) aeihnsit membersSo the
former show slightly lower persistence. The music team children have more contact
with teachers because of thasetivities and could therefore be more likely to seek
help from themThis might show good relationships between music team members
and their parents and teachbrg might also indicate less independerideere are a
higher number of selielpers in the on-music team groupvhile a fifth of those
pupils (more than amongst music team participantdl) look for another source of
help from friends and classmates or do sports and other activities.

24(85.7%) of music team members and 40(83.3%) ofmosicteam members
agree that English and Chinese Language and Mathematics are the most important
subjects. English Language, Chinese Language and Mathematics have long been
regarded of great significance and take high proportion of examination marks in the
resarch school. Regarding other important subjects, the preferences from music team
members and nemusic members are quite similar as follov&cience, General
Studies, Music, Physical Education, Visual Arts and Information Technology. The
nornrmusic team mebers have the same preference for PE, IT and Music with the
same rating of 8(9.64%) while music team members rate 10(16.39%) of music,
8(13.11%) of PE, 6(9.84%) of VA ar&{4.92%) of IT There was a slight difference in
how music was regarded in terms bé torder of the subjects though the percentages
of each group shaowg thedifference.The rating of their priority of subjects from the
music team members indicatdeir preference in ranking a high level for music and
howthey valued musimorethan othe cultural subjects.
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In question 11 asking about hawnwusic helps with other school work, a majority
20(71.4%) of music team participants agree that music will help them while only just
over half 22(52.4%) of the nemembers of music teams do so. While this again
might be an expected outcome the following question begins to unpick this response
and the cmbination of Q11/Q12 supports the further investigationaw this might
be so in the subsequent music team focus groups. In question 12, an open ended
guestion asking aboutow music helps in other learnin@§4(50%) of music team
members comparing with7{40.4%) of noamusic team members think that music
makes them relax and 9(32.1%) of music team members comparing with 7(16.7%) of
nornrmusic members think that music can helgifierent areas of learninguch as
mathematics, language and writing. It igerresting to see how varied this response
was and demonstrates the rather personal relationship children might have with Music.
This found agreement witGatterall(2002 that music traininggnhances imagination
fosters creative expression and commuiocaand strengthens other competencies
which enhance learning in other domains such asmgaldinguage and writing skills
Schellenberg (2004) noted that music training involves long periods of focused
attention, reading, memorizing and wedlordinatedexecution of musical passages.

He claims that active engagement such as playing instruments activates more areas of

the brain and gains impact on cognitive performance. He also believedathat e

positive musical experience is uniquely important for children and music has the

effect of stimulatingdifferentdomains of mental activityfscandura (1984) proposes

that both mathematics and musicianship require the abstraction of patterned
relatiorships over time. Music notation was similar to the use of graphs in
mathematics. In this case, music lsdtpthe learning of mathematids.l t woul d seen
that the structural analysis would confirm the likelihood that music and mathematics

may overlapfore mbol and pattern us@a@pel®3).( Bahr & Ch

In the questionnairesome students said that playing music or listening to music
make them happy arféel relaxed that they can do their school work in good mood
and have good concentration. In the questionnaire, some students said that learning
musical instruments enhances patience and attention. Some said that playing music
gives them feelings of satisfaction thaspires them to work hard in other school
work. 42(60%) of total students think that music will help in other school work.
47(67%) of the total students think that music will make them relax and help in other
ways such as concentration, observation, thmpklearning language, persistency,
enhancing improvement and teamworleTresult showed that music has positive
impact on both groups and enlightened their learafrgher aream different ways.
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4.3 Limitation of the method

There were some limitmns about the questionnaire survey. Since students
completed the questionnaire independently, without help or support and some may not
have felt confident in expressing their views, thoughts or feelings for some
openended questions.hEre are limithons with attitude scales Likerts. Anyway
some students have answered the apwted questions and expressed their own
opinions.

The questionnaire was the first step to
ideas about music. These results from the questionnaire only give a general and
perhaps superficial picture of the research issue but they indicate that there may be a
very positive view of the benefits of music gained by the students pelntid pate.

More intrinsic benefits and impact of music on students have still to be explored
through irdepth research of interview in qualitative survey in the next chapter. An
interviewsurvey was conducted to gain more detailed information from a small scope
of students involving in different music activities. The interview aimed to verify the
findings in the questionnaires and to investigate in detail the real life experiences and
the perception of the students involving in music activities.
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Chapter Five Findings from Qualitative survey: Interviews

As shown in Chapter Four, the questionnaire given to the full cohort revealed a
general picture of how studenperceive their engagement in music. The interviews
were implemented to explore -depth what the students who engage in music
activities think about the benefits they perceive in the music participation and its
relationship with other learning. Student® déine best sources of information about
themselves. It is important to be able to enter their world and to see the situation
through their points of view. The interviews gave respondents the chance to express
their own opinions, experiences, perceptionsatitudes towards music and the
parentsd observation about their children
potential issue of parental influence on student opinion which will be discussed in the
analysis.

The analysis process discussed in Chaptewas used to identifysimilar
expression and concepts leading to different categories as follows: 1. The motivation
of music participation 2. Studentsod belie
activities 3. The ways music helps in learning.

5.1Reasons for participating in music activities

5.1.1 Peer influencen participation of music activities

Students expressed a range of reasons for jothegusic team. These included
learning more about music, enjoying music and enjoyinegcompany ofthe other
membersin the interviews, 14(70%) of the students mentioned the influence of peers
of which 6(30%) of the students (2b, 6b, 7b, 8b, 11b, 16b) have siblings playing
instruments together and 8(40%) of the students (1b, 3b, 4b, 6b, 9b, 12h6G3Bb,
enjoyed playing together in the team. Students (9b, 13b, 14b) said that they enjoyed
making friends in the team.

Students (10b, 11b, 14b, 16b) and parents (8a, 9a, and 11a) mentioned the influence of
friends or siblings in the music team.
Student 10b: il 6ve joined the team for tl
and my friend plays in the drum t e
Student 11b: AMy el der brother plays in
Student 14mes@r cheshed GkRrause of my frie
Studentl6bfi | | o ines@rthesirh ogether with my elder brother.

78



=)}

Parent 8 a:

Hi s younger brother plays

1

Parent 9a: AHe has got help from his p

Parentla: "My son is influenced by his Dbrothe
Students (4b, 10b) enjoyed communication with members in the team:

Studentdb: i | enjoy communicating and cooper:

band. 0o

Student 10b: AWe enjoy communication with

Students (9b, 13b, 14b) enjoyed makingnds:
Student 9b: il enjoy playing together
there. o
Student 13b: Al
Student 14b: Al enjoy making friends in

Students (1b, 3b, 4b, 6b, 9b, 12b, 13b, 16b) enjoyed playyegher in the team.

i n

make many friends of othe

t

Student 1b: Al | i1 ke to play music togeth
Student3bfil enj oy playing music together. o

Student 4b: Al | earn some musi cal knowl e
Student 6b: Al enjoy playing music toget
StudenénO9by opllaying together in the team

Studentl12b: Al enjoy playing drums togeth
Student 13b: Al enjoy playing music toget
Student 16b: Al enjoy playing music toget

14(70%) of the students mentioned about the influerigeeers. 1 showsthat
peer support (e.g., friends, siblingbps a stong effect Most of the students
mentioned peer influence which encourages music participation. Another social
reason was to lreg with friends. 8(40%) of students enjoyed playing rausgether
with the peers and making friendsllen (1981) found that the role of peers in peer
influence had a significant positive effect on participating in music activitdady
(1995) mentioned peer influence as a motivating faettis (2007)staed thatmusic
engagementoud also increasesocial networks and sense of belonging. Students
value the experience of playing music together with their friends. They consider it as
a good opportunity to have communication and interaction between thenc Mus
activities bond students together which may enhance social experience of the students
and facilitate the development of friendships.
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5.1.2 Parenal influence on participation of music activities

16(80%) of the parents expressed their supporthigr children in participating
in school music teams. They actively support their children to join the music teams
and try to arrange time for their children to participate in the practices. Some of them
are parenhelpers assisting the music teams inubeal practice and competitions or
performances. Some of them accompanied their sons in the practices and even learn
the instruments together with their sons. Children would draw upon experiences and
observations from parents in helping with rehearsalgamsporting equipment for
performancesReflections from parentsere as follows;

Parent la: A 1611 try my best to support
Parent 2a: nAWe always attend concerts
participate in performances. 0
Parent 3a: Al support him joining the
Parent 4a: Al support him playing in ban
Parent 5a : Al always accompany my son
P ar e nltsuppod my siin by helpingi m carry the heavy i
Paremt [FFa&atl iback up my son to involve in

Par enlt &8rmcouirage them to join the orches

Parent 9a: Al try my best to arrange
team practice. 0

Parent dA2weiWwmeé ned the school 6s demo
learn one more instrument. | act as parent helper in school and

bought a real drum at home for hi
Parent13afil 6 m a housewi f ehelperidthdoCGhicpeseme a par en

orchestra and help in reminding my
Parent 14a: i | earn the same instrument

him and help him to practise well the song before the rehearsal of
the Chinese orchestra. o

Parent1l5aiil 6 m a parent helper in the orchest

involvement in the Clmieseorchestra by contributing my time and
effort. o

Parentl6aiil try my best to arrange their ti
practc es i n the orchestrao

Parentl7an | 61 I try to arrange my sonds ti me

Parent 20a: Al encourage my son to joi
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I n the interviews, parentsdO responses we
show that there is a good relationship between the parents and the children. The

parents showed a positive attitude in supp
musicadt vi ti es. The researcher di dnoét noti ce
students.

The parents support their sons in different ways. They provide different kinds of
support including financial support, letting their children choose their instruments,
giving guidance and encouragement, allocating time for their sons to join music teams
and companionship for practice. Some of them even offer practical support as
parenthelpers in the music activities. During the early stage of music participation,
parens can nurture their children with love, care, support and encouragement.
Parental support and family backgrouaik crucial in the early stage ahildrens
learningin life (Austin & Vispoel, 1998; Creech & Hallam, 2011egette, 2003).
Par ent so positive support and encour ageme
enhancing studentso engagement i n musi c
aspirations may create an atmosphere in the familypasd theiinterest and values
to their childrenPitts et al.(2000)found that the ideas of thgarents and friendsf
the participants in the band have influence on their approach towards music.

5.1.3 Family influence on participation of music activities

In addition, parents enjoy music togethéth their sons by attending concerts,
listening to music and even play music together at home. The interviews show that,
10(50%) of the parents (1a, 2a, 4a, 5a, 6a, 7a, 11a, 12a, 13a&17a) attended concerts
with their children. 10(50%) of the parents (2a, 3a, 7a, 8a, 13a, 14a, 16a, 17a, 19a)
listened to music with their children at home. Some parents shared a range of music
with their children. They think that listening to music may let them experience music
and help their children play the instrumewtsl. Examples are as follows:
Parentlail go to concert with my child. o
Parent 2d¢i We al ways attend concerts wespeci al
participate in performances. Listening to music can experience
music well and help my childrentopldye i nstr uments wel
Parenda nWe usually enjoy music together by
My son can differentiate different instruments in the orchestra. We
have music atmosphere at home. 0
Parent7a 1 We 61 | listen to music and attend
Parent 13a: iWe al ways attend concerts to
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The above findings show that the parents have good musical interactions with the
children and build up good habits of music listening together at home and attending
concert so aso implement music into their daily lives. Bayless & Ram§E§91)
stated that we may experience music in singing, playing instruments and quiet
listening and music becomes an important part in our lives. riEh musical
environment provides for a good expwe of musical activities and opportunities
suitable for to meet the needs and interests of children. Moore, Burland & Davidson
(2003) stated that families with musical skills and interest in musiald deliver
thar values and interest to their childredhildren with parents or siblings who play
instruments (Abeles, 2004) and those from families who attend concerts (Moore et al.,
2003; Zdzinski, 1992woul d encour age the childbés inte
(cited in Ho 2009) Parentsare so importanin influencing their childre music
involvement. Theywoul d extend chil drends musi cal I n
by providing supportive musical atmosphere at hoams financial support in
encouraging their childrém engagement in musfelo, 2009)

10(50%) of the students have got family members who play music at home.
4(20%) of the parents (4a, 9a, 10a, & 14a) play musical instruments while 6 (30%) of
the studentsd siblings (2b, 6 b, 7b, 8b 110D
reseach has got findings as follows:

4 parents play musical instruments:

Parent 4a: il myself play the piano and
first then changed to the percussion.
Parent 9a: nAHis dad plays drum with hin

Parent fladtaneirHipl ays guitar and piano at
Parent 14a: iMy son al ways qlectanggs musi c w
home.

6 studentsd siblings (2b, 6b, 7b, 8b, 11b «
Parent 2a: A My da ukods tofenmusicp Myasgnsplays ithe f er en't
piano first and then plays trombone.
Parent 6a: iMy daughter plays the violi:
They enjoy playing music together
Parent 7a: AMy son plays theoterano t hen
plays the violin. They enjoy playing music at home.
Parent 8a: AMy son plays the piano firs
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brother plays the cello in the orchestra too. They always listen to

music Iin the Internet and play mus|
Parent 1a: AMy son is influenced by his bro
Parentl 6 a : 1 My <hinesegrcheastra éodether with his elder

brother. o

The above findings show that, in some families, some family members enjoy
playing music togetheilhere are some studies which indicate the relationship of the
musical environment at home and its influence on the musicality of young children
(Brand, 1985; Jenkins, 1976; Lind and Hardgrove, 1978; Reynolds, 1960; Shelton,
1965) . I n Si e b6gaf ahighschaol chlotalypgram( stufents would
retain in a choral program if their parents enthusiastic in music or they valued music.
These studies provide evidence that family influences, either parents or siblings would
affect significantly o,stue nt s6 musi c participation. (Hal
the interaction between personal characteristics, goals and the characteristics of the
environment including the support received from family and peers would have
influence on the motivation to garpate in a musical activity

In summary, the interviews revealed that parents and children express different
reasons for the children undertaking music activities. Most of the students want to be
with friends or enjoy playing music together with frilsn Peer influence is the main
motivator of music engagement of the students. Parents have different expectations
and aspirations. They were very positive a
activities and they tried to enhance their childrenatgne exposure to music by
attending concerts with them, encourage music listening and music playing at home.
They think that i n doing so their childrer
their standard of music would be heightened. Other reasoesmaaiuraging their
children to join music activities include achieving better music knowledge and music
development, building up confidence and better communication and social skills.

5.2 Studentsod6 beliefs about the benefits of

Beliefs may influece behavior and attitude which play a significant part in
motivating music engagement. Wigfield et(@006) stated that setioncept of ability
i S i mportant whi ch refl ects childrenos b
expectation for successnteres indicates their value and likeness of the activity.
Wigfield also stated that the motivational beliefs can stromglyencetheir choices
of participation of activitiesWigfield et al. (1997 stated that most beliefs and values
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about music are formeth a young age. These beliefs and value would influence
studentsod6 approaches to music participatio
(2006), sport and music participatioare likely to be generatediuring childhood.

Patterns of participation and motivational beliefs were germinating from childhood

into later years of life. It is important and challenging for educators and teachers to
consider how to retain children consistently in the music communitylaodax their

benefits.As the review of literature established, behavior and attitude may play a

large part in motivation. This section of the findings presents the results of questions

abouts t u d e nt g dnuskc edrticipatos.

5.2.1 Enjoyment of msic

Enjoyment of music is one of the benefits students perceived. Besides, the
satisfaction of playg music with friends, commugation with each other and
enjoyment in performance were also reflected from the students. 2(10%) of the
students (1b, 2b)agd that they enjoy music. 2(10%) of the students (2b, 5b,) said that
they enjoy listening to different instruments sounding together. 12(60%) of the
students (1b,2b,3b,4b,5b,6b,9b,10b,11b,12b,13b,16b) said that they enjoy playing
together in the team. 2A{%) of the students (4b, 10b) said that they enjoy
performance and communicate with athemembers. 3(15%) of the students
(9b,13b,14b) said that they enjoy making friends in the team.

Abril (2013) reported the participation of band students as highlwatet by
the enjoyment of music especially the performing opportunities. Interest and value of
music have been reported as motivation to participate in the ensemble. Sichivitsa
(2003) reported that value of music was the highest predictive factor fanweht
participation and value of music is found to generate from family support, music
selfconcept and past music experiences. He again reported value of music as a direct
predictor of motivation to enroll in a choral ensemble. The studies provide ewidenc
t hat an individual 6s interest i n music or
sustaining participation in music activities.

Students (1b, 2b, 5b, 11b) enjoyed music:

Student 1b: Al I ike to play music togeth
combine all the parts in full .o
Student 2b: Al't sounds better playing t

We enjoy it in the process which b
Student 5b: Al enjoy I|istening to differ
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Studentl b : A | l i ke it and find it i nterestin

Students (1b, 3b, 4b, 6b, 9b, 12b, 13b, 16b) enjoyed playing music together:

Student 1b: Al | i ke to play music togeth
Student 3b:Al enjoy playing music togeth
Student 4b: Alkhewredge mandusmnjcay pl ayin
Student 6b: Al enjoy playing music toget
Student 9b: 06 | enjoy playing together in
Student12b: Al enjoy playing dodums togeth
Student 13b:Al enjoy playing music toget

Student 16b:fAil enjoy playing music toget

Findings revealed that studentsd motiva
includes liking music, liking the sound of the instruments and enjoyment of playing
music together in a group. Interest in musiars indicator of the value of music
participation. Il ndi vidual 6s interest and
choices. Interviews with children participating in music activities would reveal
information about what the music activities meant feent and how they view the
activities as important and useful. Adderley, Kennedy, & Berz (2003) reported their
studies in exploring motivation of music participation alenonstrate the value of
music of the participants and the influenwere generated bygenuine interest in
music and a high value of music in their lives.

Students also foun@njoyment andvalue of being with friends. The above
findings provide evidence that student ds i
friends are benefits gaining from music engagentétudents value the experience of
playing music together with their friends. Theyneider it as a good opportunity to
have communication and interaction between thBeing together in rehearsals and
performance will promote friendships with friends and bring benefits to social life
(Pitts, 2007). Positive emotions, pleasure and joygarerated through music. It can
also foster satisfaction and positive feedback through performance. Students in the
interviews expressed their enjoyment in playing music and their satisfaction gained in
the companion of friends playing music togetiwhich foster social benefits and good
communicationThe responses from the above students in the interviews eelflbet
agreementvith Hallam & Prince (2000) that music playing would enhance social
development, perceive a love and enjoyment of massieell adacilitate teamwork
between participants.
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5.2.2Building up confidence and enhancing concentration

Most of the parents expressed what they perceived as benefits for their children
from joining the music teams. The findings revealed that stsdenhaced
confidence through differ¢ aspects such as practice, performance, and competitions.
Though t heonfilemc® was nat éxpréssed by masgudents parents did
make some&ommens. In this case, it shovescrepancy in viewsT here isagreement
bet ween students and par eontestratiadob otuli r otuhgeh e n
music activities. Playing instruments together needs good concentration and
coordination.

4(20%) of the parents (8a, 11a, 12a, 17a) said that playing music in Fasis t
can help their children build up confidence with oth&tsident & has @t confidence
through practice.Student 1b has got confidence in his performance through
concentration in laying. Student 12 has got confidence through competition.
Student 1B has got confidence in communicating with oth&aking music in the
music team helps children to interact with other members. Active music activities will
build up selidentity and make children socially confiderferformance and
competitions will foser communication with audience and confidence would be
enhanced Both performance and competition could reinforce the building up of
self-confidence and make effort to the group work.

Parent 8a: AfHe | earns to copmvorkvi t h ot h
He always prepares himself well before the rehearsal so he has
got much confidence in the orchest.|

Parent l1l1la: A He concentrates i n his pl e
performance. 0

Parent 12a: AThrough C 0 r;ghieved tpatienoe, my f
self-confidence, perseverance and the spirit of rguexu p . 0

P ar e n tAfter pining ithe choir, he is not shy and has confidence in
communicating with others. o

Student 10b & 17b were shy before and havecgofidence after joininghe music
teams Parents were happy to see their children who were shy before and learnt to
communicate with audience and got improvement in the relationship with others.

Student 120b: il enjoy performance and | ear
lwas©y before and seldom faced the
made some i mprovement. o
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P ar e n tAfter pining ithe choir, he is not shy and has confidence in
communicating with others. o

Parents 8a & 10a reflected their childsemimprovement in teamwork awdping with
othersenhancing their social lives.
Parent 10a: AMy son | earnt to cope with
Parent 8a: AHe | earns to cope with ot h

Students (15b, 17b &9b) and parents (2a, 4a, 15a, and 19a) said that their children
have good concentration in learning after joining the music teams.
Student 15b: Al enjoy in helping each ot/
be attentive and responsible. o

Student 1B : fi | | e a rdisciplined inbpkying eellofand concentrate in
|l earningo

Student 19b: Al sing second part i n the
concentrate.

Parent 2a: i | notice that he finishes his home

concentrdt on . 0
Parent4a: A My son becomes mo rreotivatednnpracticé r at ed a
and doing homewor k. o

Parentl5a:iMy son has got i mprovement in conc
learning music.
Parent19a:iHe i s more compscemtimat ed padmadgiing ke

Playing instruments together needs good concentration and coordifTdtene.
i's agreement between students and parents
through music activities. Some students reflected their concentiatio attention in
the practice of the instruments or music ensembles. Parents reflected that they
observed their children petigéng concentratiorand selmotivation inboth learning
music and doing homeworK.he findingsreflected agreement with what Baall
(2002) statd that music trainingcan strengthen sustained attention, concentration,
motivationandcoordination.

5.2.3 Enhancing seldiscipline and seHmotivation

When asking students about what they have learnt and value in the music teams,
theyreflectedthat they have gained responsibility, s#icipline and selmotivation.
9(45%) of the parents (2a, 3a, 4a, 5a, 8a, 9a, 14a) and students (13b, 17b) said that
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they or their children showethproved s#-discipline and selmotivaton.

Students (13b, 17b) said that they learn to bedistfiplined.
Student 13b: Al -deepineandselt®ne roil s® sel f
Student 17b: il-dstipined in playirng cdlae andscericdntrate in
| earningo

Parents (5a, 8a,) said that their children have improved Haliseipline.
Parent5di My son has got-dimgrin@yementdo in self
ParentB8afi My s o n anted seHlisciplime in practice He always prepares
himself well before the rehearsal so he has got much confidence in
the orchestra practice. 0

Parents (2a, 3a, 5a, & 9a) said that their sons always take the initiative to practice.
Par ent 2 an:c efisP ecrufl ot ri nvg@onsibilitymoyprastiserwéllsy r e s
doing sqthe standard of music has been heightened.
Parent 3a: fAHe has got responsibility in
Parent 5a: fAMy son hdsepling.de learnmto goantoe me nt i
detalsomMew songs. 0
Parent 9a: fnHe takes initiative to pract

Parents (4a, 5a, 14a) said that their children becomensélfated and more initiative
in learning.
Parent 4a: iMy son bec o mestivatedbin practteoncent r
and doincth o mewor k. 0

Parent 5 amoitHev atsed eilnif | earning. 0
Parentl4ai My son has | mieadny. él@readsinstructionsin g h t
exam paper carefully. He i s more in

From the findings, @5%) of the students (2b, 3b, 4b, @, 9b, 13b, 14b, 17b)
have achieved setfisciplinad attitude. Most observationsme from the parents.
Some parents said that their sons have improved wtliselpline and selmotivation.
Some always take the initiative to practice. It shows that involvement in music will
encourage selfiscipline. Ericsson, Krampe, and Tedgtbmer (993) proposed that
the amount of time a studeinvestedin routinepractice closely related to the quality
of performancewhereasmotivation necessaryn the practice is themain factorto
achiewe further improvement. When a student starts to understamdconnection
between quality of performance and hours of practice,-disstipline will be
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reinforced. Performances will enable students to become motivated to put more effort
into the group to raise the standard and work togetheeaocha sharedgoal. The
development of sellisciplined practice is the key to success in music. When the
seltdiscipline attitude is enhanced it may transfer to other lear(ieglam, 2005)
states thatfiactive engagement in music increases positivepsaifeption, thisnay
transfer to other areas of learning and increase motiva@arents (4a, 5a & 14a)
agreed to this and reflected the outcome.

5.2.4 Reinforcing better achievement
Students (2b, 6b &7b) set goals and put effort for better achievements in learning

and competitions. Parents (11la & 12a) recognized competition as a motivator to
reinforce better achievement.

Student 2b: fil h a v %trorabonistoaad sectioh ledder.[Sel t o b e
wor Kk hard for t his. I 61 1 set targ
aggresi ve to achieve good results. o

Student 6 b: AWe shoul d pl ay musi c seri
Mathematis 0

Student 7b: Al 6ve got satisfaction when
process. 0

Parent 11la: #AMy son has | pdtomtHewilbw t o de

set targets for himself and strive
Parent6a: i He has | earned some musi cal knowl

goals for himself and strive to

Students (14b, 16b) said that they learn to be patient aredpesseverance.

Student 14b:Al | earn to have team sp
to be patient in parts training.
Student 16b:Al | earn to be patient i

Parentl2a:i Thr ough compet it i aclmeved pgfiences on
self-confidence, perseverance and the spirit of rguexu p . 0

The findings showed that some students have personal goal and strived to
achieve it. Some had common goal and reinforced to work together to reachrfor it.
doing so,perseverance and patience were enhanke#lotsaki & Hallam (207)
stated that @articipating in music activities shared a common goal. Setting of goal will
motivate students to excel. Learning to cooperate and work together for the
achievement of a commaygoal could motivate a student to worker harder and put
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more effort to enhance group standards and keep up with their Beeins(2002)

found in her research that participation in music activities yielded benefits in
development in social networks. Musictigities also provided reinforcement of
learning how to work cooperatively toward shared gdalsdents may work hard to

do well in a concert, performance or competition. Preparations for the above events
are great motivators since they demand serioastipe. In the findings, grents
identified competition as a positive aspect of joining a music teath helping
students to exceStudents consider competition as a positive and valuable experience
from which they are motivated to practice more and camevith their best work.
Competition may serve as a motivation factor for practice and performance. A sense
of satisfaction and accomplishmentwould be developed after a goaglality
performanceThe interview displayed agreement between parents and ttuadsout

the reinforcement students gained in music activities.

Adderley, Kennedy, & Berz (2003) reported their studiegterviewing 60 high
school music students from the band, orchestra and choir. These participants reported
the beliefs that music participation fosters some exiuagical benefits and academic
benefits i ncludi-ngunadesdénsien otfhefiandlalc ademi
psychological benefits including setbnfidence and selsteem, as well as discipline,
perseverance, commitment and responsibilitye findings show the agreement.

5.2.5 Fostering social skills and sense of belonging

Most students mentioned peer ughce as a motivating factor, suggesting a
social influence with strong intention to be communicating with friends. Here are
some reflections from students and parents. 9(45%) of the studentd (3b, 7b, 9b,
10b, 11b, 13b, 15b) and 11(55%) of the p#s€la, 2a, 7a, 8a, 9a, 10a, 13a, 14a, 15a,
16a, 17a) admit the social benefits perceived in music participation.

Students (4b, 5b, 9b, 10b, 11b) said that they have improvement in communication
and cooperation with members in the team.
St ud e nt enjdybcommunifiating and cooperating with other members in
the band. 0

Student 5b: A enjoy I|listening to dif"
|l earn to be cooperative in the orc
Student 9b: A | enjoy playingdriendsoget her

there. | have learnt cooperation, sharing with others and
|l i stening to others. o
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StudentlOb: i We enj oy communication with other
Cooperation can | ead to good fri e
Student 11b: dl lesmnpontantintte pperforreaac®. s pi r i t i
Di fferent parts should work toget |

Students (1b, 3b, 7b, 15b) said that they learnt to be helpful in the team and parents
(7a, 8a, 13a, 15a, 16a) suggest that their sons learnt helbkil, considerate and
cope with others.
Student 1b: AWe are helpful in the band.
old members helped me when | first
Student 3b: AWe | earn to be helpful. We
Stuent 15b: Al enjoy in helping each ot her
Student7bfil 6ve got satisfaction when | work
| learn to be in harmony of music and the relationship with
ot hers. o

Parent 7a: AMy son has got I mprovement
to consider others. o

Parent 8a: AfHe | earns to cope with ot h:
teamwor k. 0

Parent 13a: fAHe tries to healapktdtcheerds i n

Parent 15a: fAHe is helpful both in orche

Parent 16a: fAMy son has | earnt how to ge

Students (9b, 13b) and parents (9a, 10a, 13a, 14a, 16a, and 17&gdHtbmibenefits
of making friends and improvementsigcial lives.

Student 9b: A enj oy pllmakeisomg friendsg et her
there. o

Student 13b: Al't helps my soci al i fe at
of other classes. 0

Parent9a: "He makes | ots of friends. 0

Parent 10a: i Mgon learnt to cope withotheldu s i ¢ hel ps hi s soci

Parent 13a:il f ound that my son has got i mpr
social life after he has joined the GaseOrchestra

Parent 14a: AMusic makes them happy and
friends and soci al | ife too. o

Parent 16a:A My son has | earnt how to get al c
i mprovement in his social l i fe. o

Parent 17a: i Af t dngthg chdir,imyson is not shy and has got confidence
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i n communicating with others. o

Parents (1a, 2a) said that their sons have gained sense of belonging.
ParentlafiJoi ni ng the band helps my child to
bel onging. o
Parent 2a: dJlJainousngsthendbanof Dbel onging.

The findings in this study revealed that most parents and students believe that
students have developed social skills in the music participation, including cooperation
and communication with other members of the group. Stsddiscussed this issue a
good deal. There is agreement between students and parents. Studethizst Sgey
learnt to be helpful, considerate and getting aleed with others. Addesdy et al.

(2003) stated that music activities would provide social experience to students and

bond the members together to help create a sense of family. Baumeister and Leary

(1995) emphasized that the need for belonging is important for people to develop

social athchments. A quality instrumental program will address this need. The process

of preparing music for performance with an instrumental group needs rehearsals

which allow opportunities to develop relationships with others in the group.

Deliberate trainingiMmu si ¢ can strengthen studentsod se
interpersonal relationships.

Cooperative learning is significant for the development of a sense of belonging.
Music making is a social act which promotes cooperation in a cooperative
environmemn Osterman (2000) stated that instrumental music participation requires
and rewards a group effort, which brings about positive relationship. While playing
together in a musical group, the quality depends on the individual playing his part and
co-operatewith the other members who performed together. In this case, cooperative
learning and team work will take placBroh (2002) found in her research that
participation in music activities yielded benefits in development in social networks.
Music activities &0 provided reinforcement of cooperative learning towatthred
goals.Cooperative learning situations will provide opportunities for students working
together and enhance interaction between individuals which help in developing a
sense of belonging. Whestudents contribute actively to a group and make
interpersonal interaction, their social skills might be developed. In getting along with
other members, they may learn to be helpful, considerate and cope with one another,
which will enrich their socialives. When music skills are developed, benefits of
personal and social competence would be generalized at the same time.
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5.2.6 Reducing pressure

9(45%) of the students (6b, 13b, 17b) and parents (2a, 9a, 14a, 17a, 18a, 19a)
agree that music releases pressure and makes one feel relaxed.

Student 6b: Al think music can make me r
Student 13bAFurthermore music makes me r
Student In@kbsiinM uedak especially in doing Matimatics and in
examnation 0
Parent 2a: il think music can release p
enhances satisfaction and happiness
Parent 9a: ARnSometi mes he has to face wi
makes him relax and happy. 0
Parent 14a: AMusic makes them happy and
Parent 17a: AHe thinks that music can he
relaxed. 0o
Parent 18a: ASinging makes him relax.o
Parent 19a: nHeaxihngnkandnursdfcr dsshedkc and r

9(45%) of the parents and students think that music makes one feel relaxed and
reduce pressur®arents and students identified relaxation and pleasuratesme
and benefié of music. Students in the interew said that singing makes them feel
relaxed. Some said that music makes them feel happy and brings satisfaction and
happiness.

Kokotsaki & Hallam (2007) had a research on students in a study who had
previously participated in musical groups repotteat actively involved in music will
provide a relaxation outlet during demanding study periods. Music serves an outlet for
students to release pressure and provided relaxation during demanding and
heavyloaded studiesJanata(1997) poinéd out thatwhen responding to musithe
pleasure circuits of the braimould release dopamin® enhancepositive emotiors.

Levitin (2006) found that some pleasurable experiences would be generated through
music and lie social bonds through music are a chemical processevdandorphins

are released causing pleasurbe release of endorphiis believed to be generated
during exertive rhythmic activities including musical interacti@ndorphins are
involved in sociakelationshipand arerelated toa number of human sotibehaviors
including laughter, synchronized sportand musical activitieslike singing and
dancing.
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5.3 Music supportslearning

11(55%) of students (1b, 2b, 3b, 4b, 9b, 13b, 14b, 15b, 17b, 19b, 20b) show their
beliefs in the benefits of music in learning other subjects. 6 (30%) of the parents (3a,
4a, 5a, 6a, 14a, 20a) agree that music participation will enhance some ways in
learnng. The findings suggest that some parents believe that music participation will
foster some kinds of change of attitude in learning.

Students (2b, 13b, 17b) admit their change which helps in learning.

Student 17b: fil-distipined in playig celt end €andeffitrate in
|l earningo
Student 2b: Al o6ll set targets in my study
results. o
Student 13b: Alt helps my social | ife an
Somestudentsdentified musical knowledge as one of the benefitstedying music.
Students (3b, 4b, 13b, 14b, 15b) and parent 6a expressed that the gain of more
musical knowledge.
Student 3b: A Know mor e musi cal knowl
together. o
Student 4b: Al 6ve joined the band for tw
knowl edge and enjoy playing toget h
Student 13b: Al hope to | earn some musi ca
more marks in music. o
Student 14b: Al wawrctlt &nloevhremdgmomne mu
Student 15b: Al dm interested in Chinese
knowl edge and make more friends. o
Parent 6a: AfHe has | earned some musi ca
goals for himself and strive to ac|
Students (1b, 2b, 3b, 4b, 9b, 17b, 19b, 20b) perceived the benefits of music in
learning of some other ways:
Student1lhi We ar e aurally sensitive. It helps
Student2bii | 61 1 set targets inrmpudttesdy and w
Student 3b: AMy | istening part i n music

Chinese Listening and English List

Student 4b:fi | |l earn to be cooperative and
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which helps me a lot in doing projects in Gen&dl udi es . 0

Student 9b:fi | have | earnt cooperation, Ssharin
ot her s. It helps in doing my proje

St u d e nitmaKed nbe:refax in doing Matatics and in exaimationo.

Student19b:i | Si ng s etbeochar |phave to be attentive and

concentrate. It helps me in other learning and | will listen
carefully and be sensitive aurafly

Student 20b: Al have to memorize songs i
wordsi n Chinese and English. o

Some other feedback from parents (3a, 14a, 20a):

Parent 3a: AMy son has got i mprovement
he has joined the band. | notice that his reading skill in
comprehension and Mamatics has improved He has got
responsibility in practice. His attitude in study especially in his

revision and Dictation has got I mpr
Parent l4a: AMy s on h areadirg.oHe readsipe nousice me nt i

score and instructions in examation paper carefully He takes

more initiative in |earning. o
Parent 20a: fAMy son has got i mprovement

Parents recognised some changes of their s
14a) said that their children become srlftivated and me initiative in learning.
Parent 4a: iMy son bec o mestivatedbin practteoncent r
and doing homewor k. o
Parentba:i He i-nso tsievlaft ed i n | earning. o
Parentl4@ He i s more initiative in |l earning.c

Most students perceived benefitsmore general learning from participation in
music activities beyond the acquisition of musical knowledge, including in their
attitudes to learning such as séi$cipline, seHmotivation, and concentration. Some
parentsdentifiedthe gaining oimusicalknowledge as one of the benefits of studying
music. Some parents found that the learning of music such as singingyesgling
and aural training help in other learning which needs concentration like listening tests,
comprehension skills, memory skillsng Dictation. Some parents relate music
participation to other learning areas like Mathematics and Language which share
some cognitive skills. Some regard the benefits of music participation as social skills
like cooperation and communication skills whioglp in doing projects.

95



Summary

Students expressed several reasons for participating in music activities including
liking of musicandwanting to be with friendsParental support and peer influence
are crucial factors in music participatiohe parentsin the interviewsshowed
positive attitude i n supporting their chil
findings showed that there is good musical experience in the f@wilThe parents
tried to enhance their children greater expesor music by attending concerts with
them, encourage music listening and music playing at home. Both parents and
students expressed their beliefs of perceiving benefits in learning from music
activities including gaining of musical knowledge, attitude l@arning such as
self-discipline, seHmotivation, and concentration. Music experience can help
students build up confidence and develop social relationship. Some meaningful music
experience castimulate and inspirstudents how to learn, build dipeir confidence,
enhancesome generic skills anstrengthernsocial relationshipMusic can facilitate
learning in different ways and help in learning mathematics, language and doing
projects. Furthermore both parents and students agree that music thekedeel
relaxed and reduce pressuidusic activities can also generate satisfaction and
happiness.
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Chapter Six Discussion& Implication

Discussion

As we have seen questionnaiegsl interviews werased to explore the views of
the students and parents of one scht@ interviewsfocused in more detail on the
experiences of a smaller number of participantslifferent schoolextracurricular
musicteams and as well as their parémysrspectivesWith the research questions,
the study aims to explore the benefits primary school students abepé&ceived in
their participationin music activities and how music helps in other aspects of learning.
The research questions will descused underthe themes which have emerged from
the data andhe findings inboth questionnaires and intervievesid would be
combined to gain an overall picture of the perceptions of students in the case school.

Result fromthe questionnaires only gives a general pictof¢he research issue
but it reflects a very positive outcome of the benefits of music gained by the students.
More intrinsic benefits and impact of music on students have still to be explored
through indepth research of interview in qualitative surv&g.interview survey was
conducted to gain more detailed information from a snaatigeof students involed
in different music activities. The interview aimed to verify the findings in the
guestionnaires and to investigate in detail the real life expeseand the perception
of the students invokd in music activities.The first part of the interview aimed to
contribute to understandings of motivation to engage in music activities. The second
part highlighted student sdvalees fhat miluencec es i n
participation in music activitiedn the interviews the benefits of participation were
evidentinbot h the student sd aheehjoymentoémusicadd poi nt s
the effects onpeergroups and the challenges to partifs’ own musical, personal
and social developmemtere exploredResults showel he st udent sd awar en
benefits they perceive in the music participatibat contribug¢ to other areas of
learning.

6.1 Motivation of music participation

Students expressed a range of reasons for jothegusic team. These included
learning more about music, enjoying music and enjoying company of the other
membersWigfield et al. (2006) statethat the motivational beliefsof young people

are strongegpredictors of activity choices and are shaped by broader settings. Person
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etal. (2007) stat that parents and peers are two of the ikdlyencers This study
contributed t o an understanding of stud
extracurricular musc activitiesand explored thenfluence of the parents and the

peers apotentialsignificant factors.

6.1.1 Parental influence

6.1.1.1Parents and attitudes to music

This study concurs witihdderley |, Kennedy(2003intervieB study, 0 s
where parents and siblings were found to
participation in music activitiedMore recentlyCreech(2008) and Creech & Hallam
(2011) also established this correlatiofhey found that parental supp@nd family
background have been found to be particularly important especially in the early stages
of learning.In the interview,parents expressed their positive attitude in supporting
their children in joining sdth@rsdpgogformusi ¢ a
their children in participating in school music teams including guidance, financial
support, encouragement and supervision for practice or even practical help in the
music activities. All of the parenisterviewedexpressed that theyneourage their
children to join the music teams and try to arrange time for their children to
participate in the practices. Some of them are pdrelpers assisting the music teams
in the usual practice and competitions or performances. Some of them would
accompany their sons in the practices. Children would draw upon experiences and
observations from parents in helping with rehearsals or transporting equipment for
performances. Parental support may involve shared musical experiences, support for
c h i | sdconeents) offering home supervision and support of material (Davidson et
al., 1996a, 1996b, Zdzinski, 1996). Parents are able to provide reinforcement supports
in terms of motivation and encouragement to their children (McPherson & Davidson,

2002).

In Chinese culturepar ent s support o belieweth tolbel r e n 6 s |
moti vated by par ehinesefarentsdisplyhighanvolvententind r e n .

childrenbés | earning (Chen & Stevenson, 19
Pomerantz,& Lam, 2007). Par ent all per cept i oabity aod their

personalityrelate to parenéattribuiont o t heir chil drends achi ev
2005) and the opportunities théacilitate for their childrento succeed (Hung 2007,

Hung and Marjoribanks 2@&). Parentssee supportf o r chil drenbés perfo
school as an indicator of their worthheyregardc h i | duceessfulsarning and
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attainment as reflecting positive levelomor al i ty and that their s
learning shows the extentof their parentallove and dutyIn such a competitive

society as in Hong Kong, parents tend to invahemselvesn different ways to help

their child to get achievement and success in academigardan other perspectives.

It reflected whatLau (2056) said that parents nowadays aneich aware ofthe

academic competitiobetween childremndtheytry their besto involve themselves

intensivelyi n t hei r c¢ hi |edharedeiter oucamemss schiool,.on t o

Sichivitsa(2003) reported that perception of the value of music was found to
be generated from family support, music selhcept and past music experiences.
Parentsod beliefs and aspirations may <creat
values to their children in the engagementhwmusic. In the study by Evans &
McPherson (2015), they found that children dree interested in music before
starting their musical learning when their parents listika music in the home or car
or parents plagd musical instruments for relaxation witthe children. Such
experiences have great I mpact on the <chil«
results. In the interviewsome parents mentioned that they attend concerts with their
children together while some parents listemosic with their chilren at home on
the Internet, CD or DV[and even in the caKoops (2014) statkthat the camay
represent goining space for children betwedmome and communityThe car may
provide a greater sense of independence and freedothein music makingWu
(2018)revealedhatthere isd t h e mi éwhiohsrgprederdtdne musical activities
in the family home and in the carhis becomes a part of family time and almost a
habit,thereforesolidifies childrerds attribute to musicl he parentghink thatlistening
to music can let them experience music and help their children play the instruments
well. The listening habit and sharing of musical interest would closely relate to
studentsod6 instrument al | earni ng umentdl r ei nf o
playing. Half of the students in the interview have family members playing music at
home. Having siblings learning and playing instruments together at home would be a
positive influence and reinforcement to theftcording to Abeles et al, childréns
parents or siblings playing instruments and the families attending concerts would
|l i kely encourage chil dr enAbelesji2004eMo@eset i n pl
al., 2003; Zdzinski, 1992)amilies who have musical skills and are interested in
music are found to have influence to their children (Moore, Burland, & Davidson,
2003).In a Chinese contexaccording to Ho (2009), pareidiglues are important for
the development of their childrén values in music education and parénts
involvement could have positive effect on studéatstudes toward music learning.
By engagement of music activities of parents and children at home like music
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listening and music playing would integrate values of music educaione ment 6 s
study (2002) reported family music background as a significant predictor in
differentiating between music participants and non participanS.ilre benal er 6s st
(2006) of a high school choral program, students are more likely to continue to
participate in a choralrpgram if their parents were active in music or they valued

music. These studies provide evidence that family influences, either parents or
siblings would be an i mportant catalyst fo
music education showed somecsl influences from the family and their peers in
affecting student sTherecate same studiesfwhighandidate the pat i o
relationship of the home musical environment and its influence on the musicality of

young children (Brand, 1985; Jenk, 1976; Lind and Hardgrove, 1978; Reynolds,

1960; Shelton, 1965). Thégundthat children who come from homes where music is

valued will tend tchavesimilar kinds of musical interest. When music is encouraged

at home, musical instruments are playedcror di ngs are | i stened t
responses to musinay bebetter and of a higher quality as they grow oldérough

parentd involvement with musian home environment, good relationship between

parents and childrén will be enhance@avidson, Sloboda and Howe, 1996; Elardo

and Bradley, 1981; Howe and Sloboda, 1991; Macmillan, 2004; Suzuki, 1986;
Zdzinski, 1996)It implies that parents enjoying music together with the children will

enhance the love and interest in mu$tarents shoul take moreopportunitiesto

create such environmemilaking music together can foster a love of music and create

good communication between family members and provide a nurturing context for

chil dren and t he family. Parcead sdsic bel i ef
atmosphere in the family and convey values and to their children. The above findings

show that there is good musical experience in some families. A positive musical
interaction could i1integrate musiccalinto <ch
environment with parentsd or siblingsd musi
engagement in music activities. Those children who come from homes and
communities where music is fostered and valued will tend to reflect similar kinds of

musical iterest. As Campbell (2010)eflected formal music education activities

organizedat school provide important opportunities studentgo learn music, and

therecan arise an informal way of learning, beca@iselividuals achieve cultural

competence by waof osmosis, absorbing the many facets of their home environment,
learningby virtue of living within a family, community, or cultuv€p. 66).

6.1.1.2 Parents and the development of independence

In the findings of questionnairesitérestingly more ohon-music team students
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state they would try to seHfolve any issues they encountergden they faced any

difficulties in learning However, more music team members maintaay will get

help from parents or teacherShe music teancthildren have more contact with

teachers because of those activities and could therefore be more likely to seek help

from them. This might show good relationships between music team members and

their parents and teachepsit might also indicate less indepukence.Broh (2002)

stated that students who participated in music activities talked more with parents and
teachersChao (1994) proposed th@hinese parentings regardeca s 66t o govern
660taad ec for, 66 aconkidetedo bk thevrespobsilityaai darentdn

Chinese cultureLearningis emphaied as a majorvirtue in China, such training
oftenencourageshildrentry thar besteffort to do well in school and Chinese parents

of fer conti nual efforotmansuhaticmidrenardirying theirdastd s

to meet standardsof the society Parentsregardc hi | dr ends | earning a
personamor al ity and parent s o6 shovyngtberrpareotdl chi | dr
love and dutyPar ent s 6 s up p o ming ishélievedha berbtivaaen 6ys | e a
parentsdo | ove for c Chad (11994, p. 1116) re@dntedntrats e c u |
Chinese mothers were more likelydonfirm their love by helping children succeed,

especially inacademic performanc&he reportof the impact of the firgpbhase of the

curriculum reform(2017) reflected that mny parentsn Hong Kong try toenhance

t heir chil dgrangingthesn what theyrequest lany childrenwere also

overproteatd by their parentsand sense oindividual responsibilityis therefore not
alwaysdeveloped

Parent al support and encouragement would
success. Neverthel ess too mu c h support n
independencelt was reflected from the questicaires that most of music team
members would seek help from parents when they face difficulties in learning whilst
less than halfof nonrmusic members will do soThere are higher numbers of
selthelpers in the nomusic team groupvhile a fifth of those pupils will look for
another source of help from friends and classmates or do sports and other activities.
Children should be allowed a degree of autonomy, as these in turn will foster
confidence and freedom in their learning, threeing them from parent dependence
(McPherson, 2009 considerable influence in facilitating a sense of autonouitty
selfregulated learning attitudes important. Supportive parents should encourage
their children to take responsibility for their lesnmg and to make decisions.

Pomerantz et a2006) have observed the autonomy support linked up with better
homework outcomegPomerantz, Ng, & Wang, 2006)his has been also made in
music in the review of research of parehtld interaction in musical el’elopment
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(McPherson 2009)Autonomy is important in learning situation and affects the

feeling of satisfactionderiving from competence and relatednegsccording to
SeltDetermination Theory, when children experience autonomy, competence and
relatednessmotivation in learning would be optimized (Ryan & Deci, 2008).
Selfregulationis closely linked up with autonomy. The individual would intrinsically
motivated and exercise internal regul ati on
more autonmous seHlregulation, they evidence greater conceptual understanding as

well as better adjustment and coping, and they are more likely to internalize the

values that arendosedwi t hi n t he | ear ryan& {Villiams a6 xt . 0 ( D
p.171).Soit depends onhow parents become involved matte@rolnick, Deci, and

Ryan (1997) suggesed that parents' general involvement in children's school lives

provides children with a sense of relatedness. When parents attend school events,
demonstrate interest in children's school lives, and give emotional support, they

provide children with a sensaf relatedness with positive perceptiowkich may

benefitin their music learning.

6.1.2 Peer influence

Students expressed a range of reasons for jothi@music team. These included
learning more about music, enjoying music and enjoying company of the other
members.n the interviews, most of the students mentioned about the influence of
peers. Some students said that they enjoyed playing together in attne ated
communicating with other members. Some students said that they enjoyed making
friends in the team. Some students joined the team because of the influence of friends
or siblings.Wanting to be with friends seems to be a strong reason to be engaged in
music activities.It showedthat peer support (e.g., friends, siblingsuid exert a
strong effect In the interview most students mentioned peer influence as a motivating
factor, suggesting a social influence. It shows positive agreement with Burland &
Davi dson (2004) t hat peer i nfl uence will
motivation injoining music activities. tlis possible that peer support can exert a
strong effect The reason of being with friends was indicated. As children enter into
adolescerte peer relationshgbecome increasingly importarf@zikszentmihalyi et al.
(2005) found that the support that peers and siblings offer pwdsense of
relatedness which plays an important role in musical development. A sense of
relatedness witlothers in music may reinforce persistence of engagement in music
activities. Peers of similar age can be role models and can have great influence and
more readily to relate to them. Such relationshigcritical for success (Moore et al.,
2003). The psyghological need of relatedness is to connect closely with others
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which would help to build up a sense of identity and relationship with otMersic

has special influence on the way children integrate into social networks in music
activities. In the findings, nearly all students mentioned the influence of their peers
which reflected the most obvious relatedness factor is the connection with the peers.
Allen (1981) found that the role of peers in peer influence had a significant positive
effect on participating in musical activities while young people involved in the arts
more generally are appreciative of the support they receive from their peers. Hurly
(1995) interviewed fourtgrade students in their first year instrumental instruction.
He found out that nearly all the students mentioned peer influence as a motivating
factor. Another social reason is the intention to be with friends. This study showed the
same positive agreemereech(2008)identified that scial interactions areound to

have positivei nf | uence on studentsdé motivations

6.2 Studentsodéd beliefs about the benefits
6.2.1Enjoyment of music

In the questionnaire, both members of music team members anduson team
members agree that English and Chinese Language and Mathematics are the most
important subjects in school. In addition music team members rate music higher in
preference than theon music members who think that music, physical education and
visual arts are simultaneously important. This is hardly surprising, as the music team
members have chosen to value music more than ctlteral subjects.

This study exposed arange®ft udent sé bel i ef s, about
potentially gained through music activities. In the questionn2ifg6.4%) of music
team members enjoyed music lessons while 25(59.5%) ofmusic team members
show their liking for music lesson$his constitutes a very high level and contsast
with the non-participantgroup Still it is very positive that more than half of non
music members enjoyed music lessolisimplies that more students might be
attracted into the music teams if they were enggeatato do soTeachers may do
something more to recruit these students to the music engagdmeaddition, 1
shows an expected response that all the music team members agreed that they enjoyed
school and nearly all the students from music team membémwed that they
enjoyed music lessons.

In the interviews, students showed their enthusiasm and their increased interest
in participating in the music teams. Asking about what the students enjoyed so much

103

of

t

t

(0]



in the music teams, some students said that theyed playing music together in the

team. Some students said that they enjoyed listening to different instruments sounding
together in the performance. It aligns with Adegr| Kennedy (2008)nd Ber z
research whicliound that student motivation to participate includes liking of music,

the sound of the instrument, earlier exposure to music and various social benefits.
Sichivitsa (2007) reported valuing music as a direct predictor of motivation to enroll

in a choraleme mb |l e. The studies provide evidence
music and perceptions of value in musiare important factos in generating the

motivation for continbus participation in music activities whickdemand large

amounts of energy and contment

The study has made me questibre status of music education in primary
schoos. It needs to do more than the transmission and development of music skills
and knowledge. Music activities should beallenging as well apleasurable and
interestng to students. To enhance active engagement and further consistent
involvement, it should brindpoth enjoyment anda strong sense dfatisfaction to
students through some good musical experienggobinson (2004) statdhat n
order to achieve the benefits in music education, it is important that the curriculum is
relevant andf interest to the student8.balance of musical activities can contribute
to the whole-persondevelopment oftudents. kyh-quality music experiencewill
foster musical value and beliefs leading to further music participation

6.2.2Psychological &Social benefits

Nearly all students in the interview mentioned peer influence as a motivating
factor, suggesting a social influence with strong intentdbobe communicating with
friends. Soci al i nteractions are an ackno
motivations to engage in active music making (Creech, 2008; Creech & Hallman,
2003: Davidson et al., 1996). Most of the students in the interviavtisat they
enjoyed playing music together and communicating with other members and also
making friends in the team. Some students mentioned that they joined the music
teams because of the influence of their friends while some students reported making
friends in the group, learning to cooperate and work effectively as a part of the group.
Being part of the team made them feel good and they enjoyed playing together as a
whole.Ostermar(2000)stated thathe sense of belonging & basic need for students.

It is important that the need to belong is niBgumeister and Leary (1995) stated that
the need for belonging is so critical and social attachments will be developed very
easily to maintain these relationships. A quality instrumental music program address

104



this need.An instrumental music group requires frequent practice to prepare for
performance, which allows opportunities to develop relationships with others within
the group. Deli berate training in musi
belonging and help to build interpersonal relationships and the students feel a sense of
attachment to the schoolExtracurricular activities provide connections and
communicatiorwith supportive adults and peegesulting ina sense of belonging and
commitmeat to school which helps in developing interpersonal competence
(Metsapelto & Pulkkinen, 2014).amont (2001) also addressed the problem of
motivating young people to take part in musical activities and in encouraging them to
continue with their academstudy of music. She believed that taking part in musical
activities seemto be a key element in encouraging children to feel positively and to
value their school music experiencesn UK secondary school s
with music has been shown tohamce awareness of others, social skills, Aveihg,
confidence in performance, group work and-safbression. Kokotsakia and Hallam
(2007) statd that music making is an act, which helps participants to deepen their
knowledge and understanding. Musicking is also a social act, where students were
active contributors to a group outcome, developed a strong sense of belonging, gained

pu

popul arity and mmdedéddepesplwe t hemharkei ng

and building up a strong sense offssdteem and satisfaction; and music making

influencing the self in terms of personal

personal identity and encouraging the development of -asbievement,
self-confidence and intrinsic motivatio®ome studestreferred to the fun and nature

of music, and some students mentioned an increase westefm and sense of
identity (Harland et al., 2000). They stated that the most frequent influences on
students in the engagement of arts in school relate to peessahabcial development.
Students perceived the awareness of others, social skills, well being and transfer
effects. Supporting this, it is believed that the benefits of learning to play an
instrument include the development of social skills; gaining e bvd enjoyment of
music; developing teaiwork; attaining a sense of achievement, confidenge
seltdiscipline andstrengtheninghysical ceordination (Hallam & Prince, 2000).

Most of the parents in the interview observed and expressed that theirrchildre
perceived some benefits in developing social skents said that playing music in
music teams can help their children build up confidence in their performance and
communication with others. Their children have good concentration in learning after
joining the music teams. Catterall et al.(2002) ctdthat music training engages the
imagination, stimulates creative expression and communication and develops other
skills and competencies such as sustained attention, concentration, motivation,
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coordindion, teamwork and emotional sensitivit)/When askd about the benefits
students perceive in music participation, stud@ntbe interviewscited their growth

in responsibility, commitment, building up selfscipline and selmotivated attitude.
Parentssaid that their children became selbtivated and more initiative in learning.
Students also gained satisfaction, shared positivecgatfepts and accomplishments.

It shows agreement witHurly (1995) who interviewed sixthgrade instrumentalists
and faind out their motivation to play includes personal satisfaction, positive
self-concept and accomplishments.

DeNardo (2001) found that students participated in music activities like
orchestra could build up intrinsic feeling of success which might $telents reach
their full potential. In the assessment of student learning in the Milwaukee Symphony

Orchestrads Partnership, he found that th
students enhanced ability to contribute to group projects and increasedsbig of
coll aborative l earning experiences. Stude

shown as they confidently expressed understandings and values in their compositions
that conveyed complete expressions of musical thought. Armsti@9§) stated that
effective use of communication skills and the ability to collaborate with others were
essential attributes of successful learners. Students recognized that more was
accomplished when they worked together instead of aldsgerman (2000) stated

that instumental music participation requirend reward a group effort, which
brings about positiverelationship While playing together in a musical group,
individual playing and coopetiah with the other members who performed together
are importantWhen partipating in an instrumental growpth the task of learning a
musical piecgparticipants need each other and cooperative learning will take place.
Broh (2002) found in her research that participation in music activities yielded
benefits in development isocial networksMusic activities provided reinforcement

of learning how to work cooperatively toward shared goals. The children involved in
music activities learned the seliscipline necessary to work harmoniously with
others. They developed creativibgt only in writing or performing music, but also in
building team spirit, interacting and working togetheven learning ta@ooperate in

the performance. In this way students could work together with cooperative behavior
Fung and Wong (1991) pointedtdbat students involved in extcarricular activities

were found to have positive correlation with personality, and acceptance among peers.
This might be the result of the learning environments in the music activities that
nurtured an acceptance of indival differences among students and expression of
ideas through the music performances. The concepts of teamwork and cooperation
were exploited in the band, orchestra and chorus settirelpows agreement with
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Adderley, Kennedy, & Berz (2003in their studiesof interviewing 60 high school
music students from the band, orchestra and choir. These participants reported the
beliefs that music participation fosters some ertsical benefits and academic
benefitsand gychological benefits includingelf-confidence and selsteem, as well

as discipline, perseverance, commitment and responsitifldkotsaki & Hallam

(2007 and Hallam & Prince (2000) stated thavolvement inmusic instrumental
activities has been identified as a factor in promotpuasitive social and personal
skills such as selésteem, selfliscipline and well being Zimmermarj2002)
suggesd that it is interestthat one wouldspend a substantial amouat time
practicing activities in which theyim to excel Zimmerman (2000) defed
selfregulation agi s @dndrated thoughts, feelings and actions that are planned and
cyclically adapted to t held4)aHetckimedniean t of
selfregulation is noa skill or an ability; ratherit is a processr an activity in which
studentsactively engage andmanageo n e 6 s  ble drdewnvto each thegoals

one would incorporate a number of skills, includirgetting specific goals, using
specific strategies to attathem, monitoring progress toward theirearning to play

a musical instrument consists of regular lessons and hours of lonely and focusing
practice. The amount of practice undertaken reflects the amount of motivation for
music that children demonstrate and their perseverance in learning to play th
instruments and their determination to make music. It also enhances our
understanding of t he r Aslaehildbeginsgta sndecstandn ¢ hi |
the connection between hours of practice and the quality of a performance,
selt-discipline isenhanced. Seffiiscipline leads to greater sal€complishment. In
order to achieve certain goals, students work hard towards their goals in which
self-satisfaction will be attained. Osterman (2000) stated that instrumentt mu
participation require group effort which brings about positiveelationship While
playing together in a musical group, individual playing and coojperaith the other
members who perform togethare expectedWhen participating in an instrumental
group with the task of learning a musical piegarticipants need each other and
cooperative learning will take placé& sense of belongingvill be developed in
cooperative learningf the group.Instrumental music participation requires a group
effort, which bring about cooperative learning and positive interdependence. The
reward given by task completiam turn enhances the quality of interaction, individual
learning and cooperative learnin§tudents develop cooperation in playing music
togethey learn to offermutual support and encouragememtd work effectively
together as a teams such good social qualities were found to be perceived by the
students in thenusic activities, parents and schools should work hand in hand to
create opportunities that encourafedentdactive music participation.
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6.2.3Reducing pressure

In the questionnaire, half of music team members agreed that music makes them
feel relaxed. In the intervievgbouthalf of the parents and students think that music
makes one feel relaxed and reduce pres®arents and students identified relaxation
and pleasure asutcome and benefit of music. Music serves an outlet for students to
release pressure under the heladed studies. According to Kokotsaki & Hallam
(2007), students in a study who had previously participated in musical groups
reported that actively involved in music will provide a relaxation outlet during
demanding study periods. [Eevitin (2006) said tht listening to music is good, but
playing a musical instrument is much moredBrphirs causing pleasure are released
through the social bonds in muslt.was created by joy and emotional richness in
music that can lessen paamd enhance the immune ftioo. It was also suggested
that Endorphins are involved in social bonding across primate species, and are
associated with a number of human social behaviors (e.g. laughter, synchronized
sports), as well as musical activities (e.g. singing and danda@ta(1997) poined
out that the more we respond to music by moving to it, the more we activate the
pleasure circuits of the brain which releases dopamine, the feel good hoMusine.
is widely used to enhance emotional and other aspects of well being. Emotional
well-being is often defined as an increase in positive affect or reduction in negative
effect. Music has been recognized as one of the most likely ways of achieving the
peak experiences described by humanist psychologist, Magl@&6)xperimental
studies have shown that music will induce positive emotions more often than negative
emotions. Kreutz et al. (2008) found that music induced positive emotions (happiness
and peacemore consistently and more strongly than negative emot\uasic itself
will generate positive emotions, pleasure and joy in playing. It can provide
satisfaction through performance in terms of positive feedback and the way it
provides opportunities foexhibiting skills (Nagel, 1987)Good music programmes
would help students feel relaxed and released froawvyHeaded academic pressure.
Music CD library may be established in school to widen studentsrest and
perspective in differerkinds of music Events leading to appreciation of music could
be implementedin school during lunch hours or extarricular activities which
provide opportunitiesfor students to exhibit their music talents and share with other
students in school. It also helps in mating student&involvement in music playing.
Background music in school would create a warm and pleasant environment for
students to learn and facilitate a positive attitude to school.
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6.3Music helps in learning

Phillipson (2006, 2009 andPhillipson and Phillipsorf2007)reflected parental
affective factorsof e x pect ati ons of t Bceresrwereetatedtod r en 6 s
school achievement in English, Chinese Mathematicsanddirectly conveyedheir
academic expectations toeir children.There is greatocuson the traditional basics
such as English, Chinese, Mathematics, Science and Com@hteese parents in
Hong Kong patrticularly place high value in academic subjects that are important for
t heir chil dr e naensedyfetat 2006% resulanig in thent having gher
expectations for their children to achieve in those subjects (Phillipson 20089.
Kong parents believed that their children should concentrate on those academic
subjects which could be helpful for théuture career (Ho, 2009).

In the questionnairesiuglents inboth music teams and non music teasmow
positive response®bout 42 (60%) of total students think that music will help in
other school work. 47 (67%) of the total students think thasic will make them
relax and help in other way20 (71.4%) of those students participating in music
teams agree that music will helpth otherlearninglike mathematics, language and
writing. They think that music makes them relax and can help in ilegrisome
students said that playing music or listening to music makes them happy and relax
that they can do their school work in good mood and have good concentration. In the
responses, some students said that learning musical instruments enhances patienc
and attention. Some said that playing music gives them feelings of satisfaction that
inspires them to work hard in other school workey think that music will make
them relax and help in concentration, observation, thinking, learning language,
persistacy, enhancing improvement and teamwdrke resultof the questionnaires
showed that music has positive impact on both groups and enlightened their learning
in different waysStudents and parents reflected these outcomes in the interviews too.
Future research could usefully explore whether there are similar feelings amongst
non-participants and whether it is a lack of such beliefs or other factors that inhibit
participation.

In the interviewparentresponses are positive and encouragingyTéxpressed
that their children tend to be more positive and confident after music engagement.
Some parents agree that music participation will enhance some ways in learning and
some students show their beliefs in the benefits of mugithier areas diearning. In
the interview, some parents believe that music participation will foster some kinds of
change of attitude in learning. Through observation, pareféstiiedst udent s 6
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gaining of musical knowledge as one of the benefits of studying mégiein a
folow-up study could explore parentsd perspec
non-participants.

Concentration is enhanced through the learning of music such as singing,
sightreading and aural training which help in other learning like listenasgs,
comprehension skills, memory skills and Dictation. Research by Ca{etpR)
showed that the arts have the effect on basic reading skills, language and writing skills
resulted from theenhancement ofocus and concentration, skills in expression,
imagination, creativity and the problesolving skills. Schellenberg (2004) noted that
long periods of focused attention, reading, memorizing and-aeelidinated
execution of musical passagase engaged imusic training. He claims that active
engagemenin playing instrumentsvill activate more areas of the braumich gains
impact on cognitive performancBocused attention is a significant factor associated
with learning and memoryAs mentioned in the brain research that the brain areas
controlling the attention are interconnected with the system for leagnmogion and
memory formation(Braun & Bock, 2003)Learning is much more efficient if it is
linked to emotionsTo focus attenbn, to arouse motivation and elicit enthusiasm in
order to facilitate learning and memogye theimportant strateges of teaching.
Positive motivation and reinforcement wil/
further activate their enthusiasmléarn.

Some parents in the study related music participation to other learning areas like
Mathematics and Language which share some cognitive sEillsfer (2000) stated
that music skills m&e transfer to study skills, communication skills and cognitive
skills which are helpfulseful inotherpart of the curriculumGardiner, Fox, Knowles
& Jeffrey (1996) found out that music exposure exhibénefits and music learning
could be transferred into other areas of ¢
reading and mathematics skillohnson and Memmott (2006) found that academic
reading achievemeris closely related to music reading, music sigiading and
music activitiesKlinedinst (199) found out that reading performance, mathematics
performanceand scholastic ability have relations to performance achievement among
instrumentalists. Jones (2008) carried out a quantitative study to reveal the correlation
between music program and academic performance in reading and mathematics.
Result of his studghowed that those with music program scored significantly higher
in the Learning Standard Tests than those did not. However, the causal effects of arts
education on outcomes such as language, reading, and mathematics skill are
ambiguous. Southgate and Rigmo (2009) found that music lessons in schara
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predictive of mathematics achievement for children, but not for adolescents. Music
can improve linguistic pitch processing which can affect the learning of language
(Moreno et al, 2009) but it can improwbe early reading skills and reading
comprehension only (Anvari et al., 2002).

Some parents regard the benefits of music participation as social skills like
cooperation and communication skills which help in developing social relationship
and doing practsin groups Parents observed their childrexhibiting confidence
and a seldisciplinedattitude Students being nourished in the love of learning and
gaining the attitude of some good qualities of concentration;ceafidence and
selfmotivation may help a lot iall learning areasSome causal evidence may exist
for the influence of arts on soneognitive tasks, but there is no reliable causal
support (Hetland & Winner, 2001Hallam (2010) stated thatvhen there are
similarities between the activitiegansfer effects betweehe twosubjecs will take
place and the taskswill share cognitive mcessesMore research in this araa
needed to explore the causal relationship between music and other areas of learning.

6.4 Conclusion

In both quantitative and qualitative studies, students and parents display their
beliefs and attitude towards masThis study exposed how children shaping beliefs
and values that influence participation in music activities and how they valued music
as important, useful, interesting, and enjoyable, and held greater beliefs in the
psychological and sociabenefits of musicactivities and as aspirationto other
learningarea

The research indicates the factors motivating students to participate in music
activities are mainly parent, family and peer influence. Enjoying musical activities,
listening to musigc attending concerts, playing in music groups have demonstrated
positive effects on the music participation. The support of family, peers and
seltbeliefs are also important in sustaining students in their musical journey.
Parents are particularly impontaandinfluential in encouraging music participation.

Starting early in the childrends | ife for
terms of time and resources as well as musically supportive family atmosphere may
l ead to chil drteinobns. n8utsuidce nptasrdt iecnijpoay ment |, th

satisfaction they gain in music will in turn lead the family to offer their support.
Parental support is recognisédl foster music participationbut excessive parental
assistance wo u hdépemdendetandeabilisytolhahelendifficuitiesi
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It takes great amount of perseverance to learn to play music wekigrgcant
investments made by learnereluding time, effort, and costs often depend on the
individual's motivational supports, such as interestpiaying music together
generally positive attitudes, a desire to learn, #rel beliefs and value of music
students perceived. In both qualitative and mijgative studies, students who
participate in music teams share their beliefs and attitudes concerning music. They
have reported their beliefs that music participation imparts some extra musical
benefits.Interviews with parents and students indicateltéeefits student perceived
in the music participation include gaining love and enjoyment in music, developing
social skills of teamwork, sense of belonging, communication, cooperation,
confidence and satisfaction in their music playing with friends. Cdratem,
self-discipline, sekmotivation, reinforcementf selfaccomplishment, listeningnd
memory skills are enhanced which help in other areas of learning. In addition music
makes students feel relaxed and release their pressure.

6.5Implications

Most beliefs and values about music are formed in a youngvdigéeld et al.
(1997). These beliefs and value would i nf
participation in their later lives. As Hodgé&002)statel thati i t i s certai n th
musical experiences involving active participation allow for enhanced musical
experiences | at ©&modi(2000) fouhdehat pgsiive ScRopl climatel ) .
is established when students feel comfortable, wanted, valoeepted and secure in
an environmentGood music programsiay help to make the social climate of the
school betterAccording to Temmerman (1997), primary school music experiences
had shown impact not only on future adult attitudes, but also interepiaaindpation
in music.According to Wigfield (2006), sport and music participation is likely to have
rooted in childhood. Patterns of participation and motivational bediefsonsistent
from childhood into adolescend@eNardo (2001) found that studepigrticipated in
music activities like orchestria likely to build up intrinsic feeling of success which
may help students reach their full potentidimstrong (1999) stated that effective use
of communication skills and the ability to collaborate witthers are essential
attributes of successful learnerBrom the responses in the questionnaire, many
students enjoyed school and music lessdimés study indicates the importance of
students enjoying in the music activities and socializing with theispeeateveloping
a sustaining engagement in mus$ocial «kills among participantas well as musical
growthwill be developedThis study identified studer@personal beliefs about their
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interest and value of music as well as their beliefs of some batrefits that they
perceivedfrom the participation of music activitiehe primary school years are
significant in the development of lifelong attitudes to music ledsamimportant and
chall enging for educators and teachers tc
consistent participation for the music community and also for the benefits for children.
Students will benefit greatly by participating in somesic activitessuch as band,
orchestra, cho, and so onEnjoyable musiactivitiesin the school will attract other
students to get participated in them. A school environment with successful music
programmes will affect childré motivation to music participatioischool should
considerstrengtheimg the provision of the above music activities with continued
support and schedule some instrumental program within school for students who have
interest in music. Extraurricular activities with instrumental program shtol be
encouraged and support&thootbased music training may generate some academic
benefits but music administrators need to determine the most effective approach to
schootbased music training suitable for the students and be critical about theteleva
curriculum suitable for the school.

Moore, Burland andavidson(2003) suggested that the cl@development is
affected by his environmerRarental support, teacher attitude and peer interaction are
crucial in which teach& influence is of greadignificant Creech & Hallam (2011)
claimed thatteachers play a major role in motivating students and a good music
program will keep students actively involvetiontent of activities as well as teacher
attitudes to studen@nd teacher knowledge of tlsebject area all play an important
role in the formation of future adult interest and participation in muBicnary
school music teachers should provide good music instruction andjbadity music
experiences which foster musical value and beliefs ingado further music
participation. Enthusiastic and passionate teach#lr lnave influence on their students.

A good music teacher should help students find value and meaning in music, embrace
their passion for music and link music into their livas.stated in The Music syllabus
(CDC, 1983), extraurricular activities form a vital and essential supplement to

gener al musi c cl asses. AfTeachers ar e enc
extracurricular programme to provide a stimulation experience throutyites not
normally possible to include | Qeedhl&e gener

Hallam (2011) claimed that teachers play a major role in motivating students to enjoy
learning to play an instrumenftieachershould encourage students to engagausic
activities at an early age and provide opportunities for them to enjoy making music
together listening to music and sharing with othefeachers may motivate students

to music enjoyment by inspiring them with musical events and conEerthiemore
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teachersnay consider recruiting them to get involved actively in the music program
and create a friendly atmosphere for them to interact and share a common goal
together in order to develop the love of music and a sense of belofigachers
should try to help their students attain satisfaction and enjoyment in music and show
encouragement ancecogntion of studentSeffort in music accomplishment. They
should also identify factorand strategiedeading to successful retention and
recruitment.They need to provide good music instruction and experiences to enhance
studentéattitudes and beliefs leading to continued music engageiteathers are to
convey good values and beliefs to students. To establish -borige attitude of
enjoyment in music is more important than to win prizes.

Creech(2008) and Creech & Hallam(2011) found that parental support and
family background have been found to be particularly important especially in the
early stages of learning?arental influence andncouragement have been found
significant in childre® music engagement. Their consistency of support is important
for childrerd music development and enthusia@bavidson et al., 1996a, 1996b,
Freeman, 1976; Pitt et al., 200B¢zinski, 1992, 1996) According to Ho (2009),
parentd values are significant to their child@ndevelopment in music education.
Parentébeliefs in music education will lead the child to {iéeg, joy, satisfaction and
accomplishment in music. The findings of trstudy refled remarkable parental
influence towards their children in the music participation. As statedasic
Education CurriculumGuide (2014) that in order to facilitate studedtgearning,
fihomeschool cooperation isncouragedh an interactive andevelopmentaprocess.
Through tweway communication and cooperation, parents and the sshoald join
andformulate different modes of parental participafigp.8). School administrators
should seek the way to increase the involvement of parentstimbcimg more effort
and resources to school music development and establish a good foundation of
cooperation between home and school in promoting the genuine value and love of
music in childre® lives. The goal of music education should be accomplighed
joint effort of school administrators, music teachers and parents leading students to
theenjoyment of successfphrticipation in music.

It is important to insist on the benefits wiusic educationespecially playing
music in groups, the increase s#lf-esteem, the sense of identity, creativity, social
abilities and seltliscipline, among others (Kokotsaki and Hallam 20@ampbell
(1998) discovered that children used music in many ways. Music assists children in
forming an identity and maintainingmotional stability and is seiffitiated (Young,
2003). Whitwell (1997) daimed that creative participation in music improves
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selfimage and selhwareness and creates positive attitudeselFimage Osterman
(2000) stated that cooperative learning is particularly significant for the development
of a sense of belonging within a school. Deliberate training in music in school can
strengthen studentsd sense of lt®idsipgcgi ng an
and the students feel a sense of attachment to the sdiwebn et al. (2004)
suggested that high quality exrarricular activities may help optimize the
development of childrel beliefs in the motivation of joining the activitidsamont
(2001) also addressed the problem of motivating young people to take part in musical
activities and in encouraging them to continue with their academic study of music.
She believed that taking part in musical activities key element in encouraging
children to feel positively and to value their school music experiences.

The more we k n obeliefadndattitudesswandsineusic learding,
the better we anfacilitate the curriculum to address their neddisng Kong is a very
pressurized acadeenenvironmentwith too much demand being put on studénts
academic achievementiusic serves an outlet for students to release pressure and
provides relaxation during demanding and hedogded studiesThe traditional basic
subjects in school are EnglisBhinese and Mathematics which take too much weight
in the school curriculum. Thacademiqressurewill lead to the dropouts of students
from the music activities. In additionhé inferior statusof the arts within school
curriculumwill make music difficult tobe promotel in the school contexPrincipals
should acknowledge the importance and benefits of instrumental playing in music
education and sve for a balance within the school curriculum. All teachers and
parents should help studsrib enjoy and appreciate music in their early years and
have it blossom in their later lives.

Educators and school administrators should consider putting more emphasis on
music education to expand studénparticipation in music which brings forth
psyclological and social benefits facilitating whegberson development.
Psychological benefits includinggense of belonging, confidencesatisfaction
concentration, selfliscipline, seimotivation, seHaccomplishmenand social skills
such asteamwork, coopation and communication skills are enhancad. these
good qualities are the necessary strategies for facing the challenges of the rapidly
changing world of tomorrow. Personal integrities as patience, perseverance,
confidence, good communication with ethpeople, working cooperatively towards
shared goals are significant to success in modern workpldge. study provide
insights to school administrators on the possible benefits for students participating in
music activitiesvhich should begenuinéy encouraged and supported
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6.6 Limitation of study

My motivation to carry out the study was causedny belief that children
would benefit from musigarticipationin many waysIn order to gather first hand
information from both my students and thearents, | itendel to be the researchier
spite of being an insider of the case schéasl | wasa teacheresearchewho had
some Opower 6 dndbeinghrespedted bytniy studénts amd parewess
aware of my positioning. fried my best ¢ arrange the interview in @omfortable
environment ando make the conversatias friendly as possibl® elicit honest and
free flow of ideasl explained clearly to the parents and students about my role as
researcher and my passion in this stwiiere | expected to get some frank and honest
responses. As the researcher and the interview participants were both insiders in the
same school, the possibility of bias might exist leading to the limitation of the study.

In the group interviews witparents and studentslongsidewith the advantage
that responses were elicited from both sets of participdmse were alsosome
limitations. It might happen that the students would have the desipgetse their
parent parentamight havepressure owrhildrenor parental peer pressungight exist.
Furthermore, the situation might happen theth sides waset to please the school.
The way to avoid these would have been individual interviews or smaller groups of
children without parent®8esides, alllie students in the interviewgere participants
from music teams who were waliotivated and had family suppoithere was no
interview accesgor those students who did not participate in the music teams to
provide greater wiepth understanding of thaeason of not participatindpifferent
options of sample being chosen for the interview could have explored some more
in-depth insights. A equal sample from participants and +pamticipants of the same
age group with their parents also in small grocqgd have led to a more global view
of the benefits of music and the reasuaig/ not participatingBy choosing the older
age group only, a more sumtiva overviewof the primary stage could have been
achieved and perhaps some recommendations for hoectoit more studentsnot
being able to participate. In addition a focused sample from the 8 giehmight
have been interesting texplore their potential interest and tHerbidden factors.
Again their parents might have revealed their priorities leirtchildren over the
forthcoming three yeardMoreover, some students learned to play an instrument but
did not sustain their commitment through to higher grade levels. Interviews with these
students would reveal some reasons for not sustaamdgvhy hat was not seen as
positive, because someone preferred sport or did not have time for family or
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schoolworkor some othereasonsSo theresearchhas highlighted areas for future
exploration.Both of these options could have generated more recommendrons
thefuture policy.

The questionnaire was intended to be a more general survey of opinion about
music as a subject and extrarricular pursuit seen against opinions of other subjects
too. It was given to a whole year group and the return rate wad gocthis
constituted valid data about the opinions of the cohort. But it was deliberately general
and not too detaileth order to geta good return. On reflectiothe questionnaires
should have beealittle longerto elicit more reasons for the views they expressed. As
the participantsfrom different music teams would involve the interview, some
openended questionwereconstructed which allowed them to answausrein depth
and to get the views of both parents and chiidin the endt seemedhat there was
lessin-depth thanexpectedfor as both parents and children were fairly reticent in
their responses in generdlie to the interview grouping with parents and children
together. Separate interviews with parents aodents might have received more
in-depth and free responsddis alsocountsas a limitation in terms of the interview
groupings

6.7 Further research

There is scope for a follown studyto gather views of noparticipantsto make
a parallel study which could envisalgenging a more indepth analysisind explore
in greater depth the motivations for mainstream and-extnacular music study, both
theoretical aesthetic and practical. Different childrenay derive very diffeent
benefits A deeper conversation with them would reveal much more about the role of
musicin creating experience, knowledge, skills, wating and further motivation for
learning in generaPerceptions of crossubjectenrichmeninvolving musicmayaso
emerge.Motivation is closely related to sgtlerception ability, seléfficacy and
aspirations (Hallam, 2005). If active engagement in music increases positive
selfperception, this may transfer to other areas of learning and increase motivation.
From the responses of the questionnaires and the interview, students expressed how
music relates to other areas of learning. | made no attempt to measure the effects of
music on outcomes of language, reading and mathematics in this study. Some findings
in acaeémic domains of mathematics & science related to music have been done. Yet
there is still need to test the validity and association with mubie.tfansfer of skills
needs to be carefully examinétfhether the relationship is causal and whether music
actually improves learning and brain development is still something to be explored.
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In addition this study was done in a single school context, the picture is rather
fragmentedMore extensive research is needed to frame a broader and more complete
picture of the music participatiorDue to the small sample siand the research
approach takenit would be inappropriate to make generalizations to a larger
population, but the conclusions made by this study contribute to an understanding of
St u d e nfsaboutmusclparteipationn one school in Hong Kongnd highlight
some insights for future exploration. This research was largely based aapsetf
from students in questionnaires as well as students and parents in interviews, there
was no observain of their music activities and sustaining commitment to higher
grade levels to reveal greaterdapth understandingruture research inclutly other
indicators ofparticipationand a variety obenefits and aspiratioof musicactivities
wouldlead to @ expanded understandingtbé issue.

As has been discussed in this last chapter, and as a final conclusion, the study has
given some useful insights into the actual and potential role of the music curriculum
and especially of the ext@urricular music team activity. As such it has made & bas
level contribution to the understanding of primary music in the Hong Kong context.
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Appendix I Sample ofQuestionnaire

A Survey - School Music and Attitudes to Learning
*Required

Part One - Introductory Information

1. Please type in your class and your class no *
e.g. 6A (1)

2. 1 am a member of the school music team. *
Mark only one oval.

Yes

No

3. My school music team(s) is/are *

(you can tick more than one)
Mark only one oval.

Orchestra

Band

Chinese Orchestra
Drum Team

Choir

None of above

Part Two - In each of the followings please choose the option
for each statement and answer the extra questions.

4. | enjoyed school. *
Mark only one oval.

Strongly disagree Strongly agree

5. 1 worked hard in all my subjects. *
Mark only one oval.

Strongly disagree Strongly agree
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10.

11.

12.

. | often give up easily when | face difficulties in learning. *

Mark only one oval.

1 2 3 4

Strongly disagree Q Q Q Q Strongly agree

. What would help you to manage difficulties in learning? *

. The most important lessons are language(Chinese and English) and Mathematics. *

Mark only one oval.

1 2 3 4

Strongly disagree D Q O @ Strongly agree

. What are the other important subjects? *

| really like music lessons. *
Mark only one oval.

1 2 3 4

Strongly disagree D O @ D Strongly agree

Music helps me with other school work. *
Mark only one oval.

1 2 3 4

Strongly disagree Q Q Q O Strongly agree

Give reasons for your opinion in Question 11. *
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Appendix Il | Interview questions

Interview Questions (Students)

1.

For how long have you participated in the team(s)?

2. Why did you join the team(s)?

a bk w

What do you enjoy the most in the team(s)?
What have you learned there?
Does music help you to learn generally? If yesy lamd why?

Interview QuestionsRarent¥

1.
2. Do you encourage and support your child to join the school music tearois)?
3.

4. Do youthink music helps your child to learn generally? How?

Do you have time to enjoy music with your child? How?

What gains do you think your child has made from being in the team(s)?
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Appendix IV Coding System

Code Category Example
P Parent ds suppParent 17a Al 61 |
time to join the c
F Enjoy music with family Parent 13a: iWe al
together and I iste
Pe Peer influence Student 1 4 b :nese®ichegtra
because of my frie
E Enjoyment of musicl St udent 1b: Al I i K
satisfaction/happiness in the band. | enjoy so much when
combine all the pa
Com | Communicatiofcooperating/ | St ud e n't 4 b : Al en|j
sense of belonging/ cooperating with other members in t
helpful/social/ band. o
making friend&eam spirit
Con | Confiden@/concentration Parentllai He concentr at
and has confidence
D Self-disciplindselfmotivated/| St uden't 13b: Al h
taking initiative/ self-disciplineandselt ont r ol 0
patience/perseverance/
spirit of never giveup
R Reinforcemerittarget/goal/ |Par ent 11 a: AMy so
seltfaccomplishment with losing in competitions. He will se
targets for himsel
Re Relaxing refreshed/ Parent 19a: AHe thi
releasepressure and refreshed and
L Learning Student 1b. i We a

Music helps me in listening of othg
subjects. o
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Categories of themes

1. The motivation of P(25) Parentdos support
music participation,
F(38) Enjoy music with family
Pe(14) Peer influence
2 . St udent|EQ9) Enjoyment of music/ satisfaction/
the benefits perceiveq happiness/interesting/fun/love
in music activities
Com(42) | Communication/Cooperating/
social/sense of belonging/helpful/
making friends/team spirit
Con(15) | Confidence/concentration/attention
D(27) Selt-discipline/selfmotivated/
self-control/taking initiative/
responsibility/patience/perseverance/
spirit of never giveup
R(7) Reinforcement/target/goal/
selfaccomplishment
Re(13) Relaxing/refreshed/ release pressure
3. The ways music helps| L(43) Learning/playing

in learning

instruments/sighteading/
listening/revision/memory/Dictation/
Language/
Chinese/English/Mathematics
Generabtudies/ Reader/
exams/projects/

attitude in study/ aurally sensitive
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Appendix V Sample of analysis with codes
Part |

Interview Questions (Students)

For how long have you patrticipated in the team(s)?

Why did you join the team(s)?

Student 1bfildve joined the band for four years. (E) I like to play music together in
the band

Student 2bfil joined the band and the orchestra for five years. (E) It sounds better
playingtogethetin the team than playing alone.

Student 3bfildve joined the band for four years. | can know more musical knowledge
and(E) enjoy playing music together.

Student 4b:ilove joined the band for two and a half years. | learn some musical
knowledge andE) enjoy playing together.

Intervi ew Questions Parents)

Do you have time to enjoy music with your child? How?

Do you encourage and support your child to join the school music team($j8w?

Parentla:(F)  golto concert with my child and we listen to sorggether in
YouTube Joining theband helps my child to (Coruild confidence and
sense of belongingP) 1dl try my best tosupport thébando

Parent 2afil go to church and like listening to hymr{Re) | think music can release
pressure(Pe) My daughter plays different kinds of nwsit makes me
aware that music enhances (E) satisfaction and happiMgsson plays
the piano first and then plays trombog®) | let him choose his favourite
instrument. He has chosen the trombone as time is so limited. Joining the
band arouse§Com) ®nse of belonging. Performances cultiv4i2)
responsibility topractse well and in doing sdR) the standard of music
has been heightene(P?) We always attend concerts especially in tstor
concert andP) also participate in performanc€B) Listeningto music
can experience music well and (R) help my children to play the
instruments weld

Parent 3a:(F) fil like listening to popular hits in the radio. My son likes listening in
YouTube to the pieces he plays in the band. He likes watching and
listeningto percussion part¢P) | support him joining the band and hope
he is actively engaged in it. Mson alwayqD) takesinitiative to practise.
(P) I always accompany him and seek advice from the &utor.
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Parent 4afl myself play the piano and sing in ¢hdMly son played the piano first
then changed to the percussigR) | support him playing in band and
individually with tutor.Learning outsideisuallyhas got limited repertoire
usually for exam only, but playing in band is more interesting and
inspiring which can helgCon) building confidence(F) We usually enjoy
music together by downloading music, attending concerts and musicals.
My son can differentiate different instruments in the orchestra. We have
music atmosphere at horae.

Part Il

Interview Questions (Students)

What do you enjoy the most in the team(s)?

Student 2bfiWhen | first receive the music score of a new song, | know notBung.
afterwards | learn the new song from unknown to known @@&)dwe
enjoy it in the process which brings fogétisfactioro

Student 3biil play percussion and | can try different instruments.

Student 41 lenjoy (Com) communicating and cooperating with members in the
bando

Studentlbfil (E) enjoy so much when we combine all the parts indull.

What have youlearned there?

Student 3lfWe learn to béCom)helpful. We would help each other in the band

Student 2kl have (R) a goal. | hope to be®trombonist and section leader. So |
work hard for thisd

Student 1iWe are(Com) helpful in the band. I help ghnew comers just like how
the old members helped me when | first joined the lgand.

Does music help you to learn generally? If yes, how and why?

Student 1l5We are aurally sensitive. It helps me(i) listening of other subjects.

Student 2131 1l @R) set targets in my study and will be aggressive to achieve good
resultso

Student 36iMy (L) listening part in music exam is good and it also helps in Chinese
Listening and English Listening exams.

Student 4k llearn to be(Com) cooperative and have goambmmunicationskill
which helpsme a lot in doing projects if.) General Studies.
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Interview Questions Parents)
What gains do you think your child has made from being in the team(s)?
Do you think music helps your child to learn generally? How?

Parentlafil observe that my son is not keen in studying other subjects but obviously
he (E) enjoys learning music gradually aftee hagoined the bana.

Parent 4diMy son becomes moréCon) concentrated angdD) selfmotivated in
practice and doing homewodk.

Parent 2a:fiMy son has joined both the band and the orchestra and he has to join
many intensive practices. So he hagRpwork efficiently and must have
good time management. | notice that(Rg finishes his homework more
efficiently with good(Con) concentratiorn

Parent 3ariMy son has got improvement (k) sight reading of music score after he
has joined the band. | notice that i reading skill in comprehension
and (L) Mathematics has improved. He has g(D) responsibility in
practice (L) His attitude in study especially in higvision and (L)
Dictation has got improvemeant.
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