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Honeyford, Dewsbury and Cleveland.




The Honevford Affair

In Bradford, the Honeyford Affair of 1984 gave
expression to, and was the inevitable result of, these

debates. During its course this affair raised the
issues of racism, free speech, teacher accountability
and multiculturalism which ensured that these issues
could not be avoided. The repercussions of the affair
continued to affect Bradford’s political and
educational life for many years afterwards and ensured
that the central question of how to deal with minority
groups who assert that their educational needs cannot
be met in a multicultural situation was well and truly
exposed.®* Both educationalists and the media responded
with a plethora of texts which addressed a further
fundamental question viz:- ‘are Muslims entitled to
state support for separate schools that can meet their
needs, or are they compelled to endure these needs not
being catered for because they are judged as being
contrary to the principles of the larger society or
contend with individual freedom?’ (Durham, 1989;
Fletcher, 1989; Judd, 1989; Troyna and Carrington, 1987;

Walkling and Brannigan, 1986).

It was at this time that the Bradford Muslim Girls’

Community school was established (September 1984)

'For a full discussion of the Honeyford Affair see Halstead,
(1988), Education, Justice and Cultural Diversity, an
examination of the Honeyford Affair, 1984-1985.



adding to the eight Muslim private schools that the DFE
knew of in 1983 (Taylor and Hegarty, 1985). Their
existence reflected the fact that events like those in
Bradford had ensured that Muslim pressure groups were
fully aware of all the provisions of existing

legislation and it was in Bradford that Muslims tested

the extent and limits of their powers.

The Dewsbury and Cleveland_ _Cases.

Two major incidents 1llustrate some

of the difficulties and complexities which unfold
when the educational system impinges on questions of
parental rights, ’‘race’, culture and religion. To date
parental choice based on the desire to maintain a
religious or cultural tradition is not illegal but
opinions are sharply divided as to its acceptability.
The Dewsbury and Cleveland cases are noteworthy for in
both these instances anti-racists refused to concede
that ‘culture’could mean anything other than colour and

are therefore strongly opposed to parental choice on

this basis.

The first incident was in Dewsbury in 1987, when 22
parents refused to send their children to the school
selected by Kirklees LEA. They wanted their children to
attend a school with predominantly white children in

preference to Headfield School with 80 per cent Asian



children on roll. They claimed that their objection was
a matter of culture and was not based on racist
grounds. They were supported both by Ray Honeyford and
the Bradford Muslim Parents Association (MPA) who felt
that the Dewsbury parents were asking for the same
consideration for their culture as Muslim parents had

long been seeking for theirs.

Ironically opponents of the Dewsbury parents used the
support of the MPA as a pivotal reason both for
resisting the Dewsbury parents, and parental choice more
generally. The refusal of these parents to send their
children to a school where the great majority were of a
different faith and ethnic origin would, they believed,
stimulate counter demands from Muslim organisations to
establish their own voluntary aided or grant maintained
schools (Midgeley, 1988; Naylor, 1988 and Tomlinson,
1989). After a year of legal action Kirklees LEA
concluded that it had not correctly followed certain
statutory requirements and the children were admitted to

their preferred school.

The defeat of Kirklees council was regarded as a
vindication of those white and Muslim parents who make

’legitimate demands for separate schools and

distinctive education’ (Naylor, 1988). Writing in his

capacity of Secretary of the Parental Alljance for
Choice_in Education (PACE) Naylor asserted that the

S S R




white parents were only objecting to a ’particular brand
of multiculturalism and the nature of Headfield’s

curriculum’.

e Cleveland Case

The second relevant incident has become known as the
Cleveland case and arose at the same time in
November 1987. A mother requested that her daughter be
transferred to a different primary school stating as

her reason:-

’T think it is a very good school but I don’t
think that it’s right that she comes home
singing in Pakistani’

(Manuel, 1991)

It appeared to Cleveland LEA that the basis for this
request was racist, contravening sections 1(1)(a) and
1(2) of the Race Relations Act but that the Education
Acts of 1980 and 1981 made it clear that they should
comply with the parental request. Also in evidence was
the fact that section 6 of the 1980 Education Act did
not permit them to take the parental reason for the
transfer into consideration. They acted on the advice of
their own legal department to approve the change of
school but asked the Commission for Racial Equality to

investigate the other relevant legal issues.

The legal wranglings which ensued were long and

complex. The Secretary of State’s view was that the

relevant sections of the Education Act over-rode



Section 18 of the 1976 Race Relations Act, giving a
clear indication of an order of priority emerging
between the conflicting principles in this complex
area. In November 1991 the High Court ruled that a
parent’s right to choice of schools takes precedence
over race relations legislation. The Commission for

Racial Equality launched an appeal (Pyke, 1991).
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There are currently 21 full-utme Muslim schools or pre-schools in
M I - S h I England, the details of which are as follows (details supplied by the school
US I m C 00 S and not independently venfied; schools marked with an * after their name
have failed to supply updated information after repeated requests, and the

information given was collected as much as three years ago):

BATLEY, Zakariva Muslim Girls High School,111 Warwick Road, Batley, West Yorkshire WF176AJ, Tel: 0924444
217, secondary girls’ school, opened in 1982, 131 pupils, S full-time teachers, 4 part-time teachers, school fees 7,00 per
week, final remstration in 1985

BIRMINGHAM, Darul Uloom Islamic High School, 521 Coventry Road, Small Heath, Birmingham B10 0LL, Tel:
021-772 6408, 021-773 7706, Fax: 021-773 4340, secondary, voys ichool, opened in 1985, 72 pupils, 17 teachers, school
fees £250,00 per annum (boarding £780,00 per annum)

BIRMINGHAM, Al-Hijra School, Midland House, Hob Moor Road, Small Heath, Birmingham B10 9AZ, Tel:

021-766 5454, Fax: 021-766 8556, primary and secondary school for boys and girls, opened 1988, 55 pupils, 10 teachers,
school fees £1200,00 per annum

BIRMINGHAM, Muslim Study Group, 26 Wilton Road, Spark Hill, Birmingham B11 4PX, Tel: 021-773 2383,

primary school for girls, opened 1989, 20 pupils, 2 full-time and 3 part-time teachers, school fees £1050,00 per annum.
BLACKBURN, Tauheedul Islam Girls’ High School *, 31 Bicknell Street, Blackburn BB1 7EY, Tel: 0254-54021 or

677654, secondary girls’ school, opened 1984, 150 pupils, 13 teachers, school fees £35,00 per week, final registration in
1088 |

BOLTON, Muslim Girls School, High Street (off Derby Street), Bolton BL3 6TA, Tel: 0204-361103, secondary giris’
school, opened 1987, 131 pupils, 12 teachers, school fees £425,00 per annum, final registration in 1991

BRADFORD, Muslim Girls’ Community School, Ryan Street, Bradford BDS 7DQ, Tel: 0274-734 693, secondary
- girls’ school, opened 1984, 45 pupils, 8 teachers, school fees £700,00 per annum, final registration in 1990

DEWSBURY, Institute of Islamic Education *, South Street, Savile Row, Dewsbury, West Yorkshire WF12 ONG,
Tel: 0924-455762, secondary boarding school for. hov? .eading to further education in Islamic studies, opened 1982, 130
pupils of obligatory school age, 10 teachers, school fees (incl. boarding) £15,00 per week, final registration 1 1985

DEWSBURY, Madni Muslim Girls’ High School *, 1-3 Thornie Bank, off Scarborough Street, Savile Town,
Dewsbury, West Yorkshire WF12 9AX, Tel: 1924-468516, secondary girls’ school, opened 1987, 84 pupils, 6 teacters,
school fees £5,00 per week,

HOLCOMBE, Darul Uloom Al Arabiva Al I<lamiva *, Holcombe Hall, Holcombe nr. Bury, GMC, BL8 4NG. Tek:
070-6382 6106, secondary boarding school for 2ovs eading to further education in Islamic studies, opened 1979, 510
pupiis, 41 teachers, school fces (incl. boarding) £1200,00 per annum, final registration in 1987

HUDDERSFIELD, Islamia Girls Secondary School *, 43 Banks Road, Golcar, Huddersfield HD7 4RE, Tck

* 0484-038887, sccondary girls’ school, opened 1983, 50 pupils, 7 teachers, school fees £5,00 per week, final regrstrauon
in 1987.
- LEICESTER, Muslim Girls’ High School. ¢/o 112 Green Lane Road, Leicester LES3TJ, Tel: 0533-532737 or 736376,
secondary girls’ school, opened 1981, 117 pupils, 7 teachers, school fees £678,00 per annum, final registration 1n 1986.

LONDON, Islamia Primary School *, 8 Brondesbury Park, London NW6 7BT, Tel: 081-451 4547, co-educational
primary school, opened 1983, 92 pupils, 11 teachers, school fees £880,00 per year, final registration m 1985

LONDON, Islamic College, 16 Settles Street, London E1 1JP, Tek: 071-377 1595, secondary way* school, opened
1985, 56 pupils, 6 full-time and 1 part-time teacher, school fees £500,00 per annum (overseas students £750,00)

LONDON, Al-Muntada al-Islami School, 7 Bridges Place, off Parsons Green Lane, London SW6 4HR, Tek: 071-736
9060, Fax: 071-7364255, co-educational primary school, opened 1989, 47 pupils, 7 teachers, school fees £950,00 per
annum ”

., LONDON,Islamia Girls’ School *, 184 Walm Lane, London NW2, Tel: 081-208 3531, sccondary girls’ school, opened
1989, 16 pupils, 7 teachers, school fees £1000.00 per annum

LONDON, Park Road Playgroup, 146 Park Road, London NW8 7RG, Tel: 071-724 3363, ext. 222, co-educational
pre-school nursery, opened 1990, 25 pupils, 2 teachers, schools fees are £200,00 per term of 3 months (mornings),
£160,00 per term (afternoons), Licensed by City of Westminster

MALVERN, Al-Isra Islamic College *, Heathland, Upper Welland Road, Malvern, Worcestershire WR14 4HN,
Tel: 0684-892 300, Fax: 0684-892 757, primary and secondary boarding school for boys and girls, opened 1990, school
fees £7500,00 per annum

NUNEATON, Mushm Girls’ School, ¢/o 101, Norman Avenue, Nuneaton CV11 SNY, Tel: 0203-350 153, girls’
middle school (8-14), opened 1989, 7 pupils, 5 teachers, school fees £301,00 per annum

PRESTON, Mushm Girls’ Secondary School, Unit 1,36 Deepdale Mill Street, Preston PR1 6QL, Tel: 0772- 651 906,
sccondary girls’ school, opeaed 1989, 67 pupils, 8 teachers, school fees £7,25 per week,

SUMMERFIELD near Kidderminster, Madinatul "Uloom al-Islamiya, secondary boarding school for girls leading
to further education in Islamic studies, opened 1989, 100 pupils, 10 teachers, school fees £1500,00 per annum.

Muslim schools have continuously been denied government support. Tliey need b&iitiml and financial
. strength to accomplish their task. Join the Islamic Party of Britain to help the education of Muslim
| children

Send your donation today!

Common Sense Islamic Partv of Britain $
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1. INTRODUCTION

1.1 The Institute of Islamic Education was set up in 1982 by the Muslim
Reformation Society of the United Kingdom (Anjuman-E-Islahul-Muslimeen) to
provide education both pre- and post-=16 in accord with orthodox Islamic
principles and beliefs. 1t is a charitable foundation governed by a
committee. Communal prayer five times a day is an essential part of the
life of the Institute. The aim of that part of the Institute which caters
for boys aged 12-16 18 to educate Muslims in their religion in a boarding
environment and to provide a general education which will enable them to
enter employment or further or higher education. The staff of the Institute
hope that a good number of their pupils will continuve their Islamic studies
in the Institute, usually for a period of six or seven years post-16
(depending on the level reached before 16), and become scholars or Imams
capable of teaching and leading prayers not only in Britain but wherever in
the world there are Muslim communities. So far no students have completed
the post-16 course but there were 58 on the course in May 1985; 17 of the 22
fifth formers on roll in July 1984 stayed on in September 1984 and almost
all of the 29 fifth formers in May 1985 intended to stay on. Nonetheless, a
significant number of pupils had left before the fifth year for a variety of
reasons and to varied destinations including maintained schools; this
reinforces the need, recognised by the Institute, to maintain a broad
general education. o

1.2 Only the 12-16 part of the school was inspected, dltﬂéﬁéh for several
purposes such as prayers, meals and pastoral organisation the schoolboys and

post-16 students fora one community.

2. THE PUPILS

2.1 There were 171 pupils on roll at the time of the inspection, of whom .
140 were boarders. Most of the 31 day boys come from Dewsbury itself. S
About one-third of the pupils are from West Yorkshire; most of the remaining
two-thirds come from the rest of Britain; there are 13 foreign nationals, of
wvhom four are from North America and nine from Morocco.- Some of the latter
vere non-English speakers on arrival but otherwise pupils speak English as
well as a mother tongue such as Urdu, Punjabi, Gujurati, Bengall, ‘Arabic or
Pushto. Many are flueat in two languages and some in three or four.

2.2 All pupils are interviewed before enrolment in order to assess their
suitability for the Institute. Admission procedures have been refined over
the three years since the school opened and fewer pupils have left this
academic year because they found Islamic studies difficult than in the
previous two years (three in 1984-5, 20 from 1982-4). Nonetheless, transfer
to other educational institutions remains a feature albeit to a diminishing
degree: of the 268 boys recorded in the adaissions register since opening,
63 had left before reaching the age of 16, though only 14 of these had left
in the academic year 1984~5. The majority had moved to maintained schools.
2.3 The Institute admitted 11 year olds in 1982 and 1983 but not in 1984:
there will be no entry of 11 year olds in 1985 or from henceforward. A few
older boys were admitted in 1984 and 1985. The intention is to recommence
normal enrolment in 1986 but of 13 year olds, so that the school will cater
for the 13-16 age range. Difficulty with the pastoral care and supervision

of younger boarders is said to be the reason for this change. Most boys
have previously attended maintained schools.



2.4 Difficulties have been experienced by the Institute in acquiring the
records of entrants from maintained schools in some Local Education
Authorities (LEAs). Efficient diagnostic assessment after entry is
therefore important, especially for those with learning problems and for
non-English speakers. Standardised tests of attainment in English are
administered, but the tests used to assess mathematical ability and
attainment are not standardised and are unsuitable for the purpose. The use
of standardised tests in mathematics would allow the nathematics curriculunm
to be matched more closely to the boys’ needs. 3

3. PREMISES - v me

3.1 The Institute is housed in two large modern buildings: the mosque where
boys join the post-16 students and the local community for prayers twice a
day; and the school which incorporates boarding accommodation, ;social-and.-
dining rooms as well as classrooms and a large prayer room where ther#. st
remaining three dally prayers are said. : TR YIS L, ermvaky el

3.2 There are.17 rooms on-the aecond floor of. the school building,ulﬁ'dsed
as boys' dormitories, one as -dormitory for the supervisors, one as: sidkbay
and one as storeroom. The boys' dormitories contain between nine and%;'
thirteen divan beds, except for one much larger room with 27 beds." The ~:
sickbay contains.11 beds.. All beds have storage drawers-in the base” for:fs
boys' clothes and other possessions. - All dormitories are carpeted:and*uell
1it; there is adequate free space between the beds. Boys provide their” ownm
bed linen and as a result the beds present an attractively'variedaw_*f X5
appearance. ;.. Hovever, . there are no individual lockers: ‘beside .the:beds andix=

the plain breeze block walls are unadorned by posters or decoraflon_ofnany%
sort. The windows on the west:side of the second floor of the buildiﬁfuare
of frosted glass to protect the privacy of neighbouring residents." The -
overall effect 1s rather spartan and it 1s suggested that more could be done
to enable boys to give dormitories some individual character.’”*Thé washing

and sanitary facilities on this floor are satisfactory, but more.towel rails

or hooks could be provided to facilitate the drying of damp tawe _

3.3 On the first floor is a large hall used for prayers, 1ndoo_,‘ de
activities and some teaching: 12 general classrooms; one laborato
staffroom/office; a library; a storeroom; and two toilet blocks.imxygtground
floor consists of a very large hall used for meals and indoor gamesy a*large
kitchen and storerooms. The amenities block provides washing and toilet
facilities for visitors to the mosque. A recently completed firstpfloor
extension has substantially increased the -sanitary facilities of;t
school. z

-;;J.'.‘ ,

s r ‘lf

3.4 The classrooms are large enough for the classes using them. All have
fitted blackboards, display boards and low benches beside which the boys '
kneel to work in accordance with Islamic educational practice. All floors
are carpeted. Most rooms are used for teaching only one subject, and there
18 some grouping of rooms used for the same subject, for examplettn ' im
mathematics. Attempts have been made in all classrooms to help the boys
learn by displaying materials such as posters, maps, mathematical models and
pupils' own written work including their poems. Some rooms are still rather
stark in appearance, an impression reinforced.by the breeze block walls;
nevertheless, the quality of display is encouraging and has inprovedkvery
strikingly over the last three years. . R T
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3.5 A large room has been converted into a laboratory, providing suitable
accommodation for the teaching of science. There are eight working stations
around the walls of the laboratory, with adequate gas and electricity
services. The accommodation could be improved by the introduction of more
adaptable furnishing and additional moveable benches of the same height as,
but at right angles to, the side benches. There is a store/preparation
room, which provides enough storage space for chemicals, consumables and
apparatus. A fume cupboard is being built by staff of the Institute; it
will be essential to have it checked and approved by safety experts before
it 18 brought into use. There 1s scope for more display but there is a good
working atmosphere in the laboratory.

3.6 At the time of the inspection there was no specialist room for ai't'or
craft. However, it was understood that-a room would shortly be set aside
for this purpose and fitted out to enable ‘art to be taught after.the- émf-,of
the Ramadan break 1985. When this area 1is complete the accomodation will:
be adequate for a sufficiently broad curriculun to be offered. ‘:: *‘*fﬁs.ir’-af‘r-
; ) 'P,{;:#!J--.,‘;
3.7 The Institute has the use of two municipal sports fields, one- beside
the Institute buildings, the other‘a_short.distance away.: The nearer.. f}el_@
18 used a great deal for extra-curricular football and cricket. as well’: as
for the timetabled games lessons. This fleld- provides an adequate surfegg

although it needs reseeding. There ‘{8 a useful tarmac-playing:area adjacent-
to one end of the school building which :ls well used by the younger Dboys s

'l.-r‘- N
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3.8  There were still building works in progress during .the inspectionr,.the
external appearance of the area between the mosque and :.the school build
was untidy. Despite this, the areas in which:the boys “study, ‘eat and pray

are suitable for their purposes; the mosque in particular is a 'fine building
wvhich gives a distinctive character to the site.

e

4. EQUIPMERT AND RESOURCES g

) il "h"'
L]

4.1 1In most subject areas book provision is adequate; where textbooks are
used there are generally enough for issue to pupils for homework purposes,
and in English the class readers are almost alvays so issued for an extended
period. An exception to the adequate resourcing is geography, which 1!%.
seriously under-resourced. The range of .textbooks is fairly narrow-in most™
subjects but this is understandable in a new school. The quality of the
books 1is adequate and sometimes excellent; many of the sets are in very good
condition, having been bought recently. Most of the textbooks bought so far
are in full class sets. The staff should consider the advantages of buying
smaller sets of a greater range of texts so as to encourage boys to read
critically and compare sources.

4.2 There are some shortages of equipment for practical work in mathematics
and scilence; these are detailed in the accounts of the work in paragraphs -
9.4/5. There is a significant practical dimension to both subjects as:
taught, particularly in the chemistry topics covered in the science course.
Nonetheless, more equipment and apparatus is necessary to permit individual.
investigations in both areas. At the time of the inspection no art or craft’
was taught; thus, although some materials for art had been bought in 1984
when art was timetabled, they were not currently in use. The head

anticipated that there would be sufficient materials for art to de available
for all after Ramadan 1985 when a teacher would be employed to teach it.

B
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There are adequate resources for cricket and football but no other resources
or equipment for physical education.

4.3 Little use is made of printed materials other than books, but the few
worksheets observed during the inspection were of good quality. At the time
of the inspection there was no audlio-visual equipment in the school which

placed unnecessary restrictions on staff and pupils. While it is
appreciated that there may be religious objections to using television, it
is suggested that the staff should consider the contribution to the boys'

learning which could be made by judicious use of radio, records, fill.stripa
and slides. -

4.4 The newly designated library is a large carpeted room on the same
corridor as the classrooms. The walls are completely shelved though much of
the shelving is empty at the moment.. This room houses an.excelleant <£.¢
collection of language course books, readers, literature and reference-:.;
material for Urdu, Arabic and Persian studies. 1It'is particularly*wellﬂi
supplied with books for Arabic studies including fiction, 'grammars, . -~ 3
dictionaries and reference books; these were donated -by:a benefactor fron
India. Together these books provide excellent reference ‘material for ;ce%i:
students following the seven year "Alim" (Scholar) course. The subject
matter of all the fictional and non-fictional books has a strong religioul
bias and none is in English. Borrowing by boys {8 .at 'a fairly low levely™
but this seems likely to improve as procedures for.using the library are
more securely established. e L Lt F1.

: e o Aas, : e 16
4.5 There are other sources -of .reading material of za more general'naturt
around the school. For example, the English department has about 300
volumes of fiction, some from the Kirklees Schools Library Service, vhich
boys may borrow in English lessons or informally at other times by applying
to an English teacher. These books are mainly of:.good quality, although the
condition of some 1s shabby, and it 18 commendable that during the
inspection the great majority of boys had a private fiction reader.

4.6 The staff room contains a small collection of good quality reference
and resource books mainly for social studies and science which are +*%%
occasionally borrowed by boys on application to the head. A good range of
periodicals is also available for borrowing from the staffroom. One national

‘and one local newspaper are also taken. L T
4.7 There are plans to gather these various dispersed reading materials
into the library, and to designate a member of the staff as librarian.
Opening times, cataloguing and borrowing procedures need to be established
and there is.likely to be considerable benefit if priorities for future
buying are decided jointly by the staff. Thereiis a further need for
supplies of fictiom to be increased and for subject sections to be developed
to support the classroom work, particularly in science, history and
geography. Nonetheless, a promising start has been made, and it is - ...
understood that further funds will be allocated in the year 1985-86 to allow
a substantial expansion of the book stock. i -

5. STAFYING

NS | - .
5.1 Morning lessons are taken by teachers whose qualifications are in
Islamic studies. Afternoon lessons are organised by the head who is a.
graduate vith a teaching certificate from Leeds University. He manages a



team of 11 male teachers, of whom 8ix are graduates in subjects relevant to
their teaching commitments. One of these graduates has a teaching
certificate and one of the non—-graduates also holds teaching qualifications.
Games lessons are taken by a trained and experienced footballer with a
qualification in physical education from the University of Tripoli. This
leaves three teachers, two of whom have General Certificate of Education
(GCE) Advanced level qualifications in subjects they teach while one has GCE
Ordinary levels. It is sensible that these teachers have been paired with
more highly qualified and experienced staff whose role is to give guidance
and support. In English this systea works well, but it is recommended that
it should be extended by designating one teacher as co-ordinator or ‘head of
each subject. Their responsibilities could usefully include liaison with

teachers of the special classes. .

Poe 4 e ?-31' & * V... _;:"1.
5.2 The teachers show a keen awareness-of the -value of teaching i
qualifications. As a short ternpmeasurefthtee gstaff were completingia
course for the part-time FE teacher's certificate -at.the local college of
further education. One of these has been accepted for a Post Graduatey:
Certificate in Education (PGCE) course in:September 1985, and another: h_

b dpge -

applying for a Bachelor of Education (BEd)pcouree'locally. . ﬂ.ﬁt?
- ?y}- .u.j'x-ﬁfc o ' .

5.3 1In some subject areas the teachers meet frequently, and there are-
monthly meetings of all staff concerned with afternoon lessons. These Ay
meetings provide one means of defining and developing the curriculum within
the Institute. Further means which might be explored are the visiting of
other schools and participating in courses run.hy the Departnent of S
Education and Science or by othet agenciee euch1ae%£EAs. PR

™ -n-! o .
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6. ORGANISATION AND CURRICULUM ST L S

.f‘-

6.1 There 18 one class in Year 2, two classes of parallel ability inﬁ!eare&r
3 and 4, and one in Year 5. 1In addition,.there are two 'special classes -

vhich are both mixed age claeséffﬁatering chiefly-for those learningi!nglieh
as a second language. Special 2 is for the least .proficient in English

vhile Special 1 is planned as a transition class for those who will soon
Join their year group classes. See Appendix:B for numbers and ages of.: _
pupils. . Tt ma. .:'-' FO .’,.: o A0

T, “"'%"54 LY ' :
6.2 The school presents the same basic curriculum to all pupils in the
ordinary classes (see Appendix A), but there are inconsistencies and .
omissions which should be addressed. The variation in time allocated: o the

humanities subjects (social studies and geography) is a result of 'sta fing
and timetabling constraints and should be rationalised. The total absence
of geography in 3B and 4A needs rectifying. There was at the time of the
inspection no teaching of art or craft, although.it was understood that
plans were already made to begin teaching art from the end of June 1985.
The curriculum experienced by boys in the special classes is restricteds -
boys study no science and do less social studies than the other classes.
Records kept by the teachers show that there is indeed frequent transfer , .
from Special 2 to Special 1 and from Special 1 to ordinary classes." Thef/
are commendable attempts to phase the transition: for example, Special 1
pupils have some English lessons with the head of English instead of ;7’
class teacher. However, there are unresolved difficulties. There ar
inadequate procedures for separating those whose chief need is learn

English from slow learners and those with specific learning problenm
work in mathematics 1is not sufficiently differentiated to match th




differing levels of attainment of boys in the mixed age special classes and
1inks are tenuous between the special class mathematics and that taught in
ordinary classes. The lack of science in speclal classes is particularly
regrettable. It 1s suggested that all pupils could be introduced to
science, perhaps using a bilingual approach to help the transition. One
strength of the school is that most teachers including all the science
teachers are at least bilingual and this resource should be fully used.

6.3 The timetabling of non-religious lessons only in the afternoons did not
appear to affect the quality of work within lessons. However, this factor
combined with the length of afternoon lessons undoubtedly limits flexibility
in timetabling; this is said to be one reason for the uneven deployment of
time for humanities subjects. The Institute could counsider the possibility
of other arrangements such as timetabling some non-religious lessons in the
morning or dividing the afternoon into.four rather than three periods. : -

. Sngdgg o - ciron |
6.4 The Arabic/Qur'anic studies have a strongly religious and moral . .. .

- v o

emphasis. For the 40 boys taking the Alim course there 1s.a significant .

-

component of language study.  The Urdu/Islamic studies lessons taken by all

Ny sem .t
boys also have an important -language dimension..  -c.in4--: . e & o
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6.5 While there are curriculum documents for most subjects there is no
overall statement of the curricular aims and objectives of the school. It
{s suggested that such a statement could be produced by the teaching staff
jointly, including if possible the teachers of Urdu and Arabic. The.....

formulation of aims might focus discussion on general issues such as the

place of practical work, the value of allowing boys more independence, the

place of talking as an aid to learning and the desirability of a wide range
of writing activities. .- . il R ATY »

iy

7. THE LIFE OF TEE SCHOOL .. .- _ oo

Tre & ' y N -y '_‘ 1
7.1 The school and mosque together form a cohesive and supportive community
vhere corporate worship, study and meals provide a fira framework for the

boys' development. Relationships at every level are characterised by
consideration and respect. Teachers and other members of the community are

in close touch with pupils and are readily available in case of"ﬁ'n.e_ed. More

formally, there are three day-time, supervisors and tvo evening.gnd.. . ..
night-time supervisors whose chief duty is the pastoral care of the pupils.

7.2 PEach boy has a degree of personal responsibility for the smooth running
of the institutiom. All play a“part under adult supervision by doing their
owvn laundry, cleaming dormitories and washing-up after meals. The tuck shop
is run by pupils. Senior boys are given the responsibility for receiving

guests and visitors. Boys carry out their duties conscientiously and with a

high degree of co—wperation.

7.3 At least once & month all go out into the local Muslim communities for
a day to mix with their peers. Boys in Years 4 and 5 are expected to lead
Friday prayers and teach in mosques in the region, wvith adults from the

Institute present to guide and assist 1if necessary.

7.4 Organised exttra-curricular activities mainly take. the form of indoor
and outdoor gamess. A recent innovation {s a karate class which provides a
model for progresmive physical development as well as a useful group
activity. A grestt desl of football is played, with adults and students



joining in quite naturally. Many puplils read quietly in the free times
before and after supper. It is suggested that a greater variety of
activities might be provided, especially to cater for quieter, more

reflective tastes.

7.5 The pastoral system is informal; it works effectively because of the
general commitment to the community. The staff might consider clarifying

responsibilities, perhaps by putting each supervisor in charge of a
particular group of boys. The informality extends to the academic fleld

also: it is a paradox that some classes have a named form master while
others do not. The possibility should be seriously considered of
designating one teacher to sustain an overall view of the scademic progress

. -

of each boy. C

7.6 Pupils' work 1s marked regularly but there 1s no agreed policy on the
nature and purpose of this kind of assessment. Some of the best marking is

directed towards identification of difficulties and assisting improvement
but some marking is little more than correcting spelling and punctuation.

' - wr A

More purposeful marking should be the aim, particularly with the advent of

LLT -,

the General Certificate of Secondary Education -(GCSE) and its ‘emphasis on °

course assessment Iin most subjects. The English department provides s

examples of good practice in course assessment which could be shared. &% r
TR

7.7 Examinations in the non-religious subjects are set and marked ifimv

internally in the summer term while Arabic and Islamic studies are tested
orally by visiting scholars. The results of the examinations form a major
part of the annual reports provided for parents. These reports vary im -
quality: some are too general and convey little information. Report books,

vhen they have been seen by the parents, are kept centrally but separate
from the personal information and medical records. The accessibility of

records to those needing to refer to them should be ensured. Bringing 'f
together of the various rscords could be useful. 5

L]
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7.8 Some boys choose to leave at the end of the fifth year. There 1is no
system of counselling or careers advice for these boys although between them
the staff have considerable experience of the educational system post-16 and
of the world of work. It could be useful to make this experience avallable
formally to boys who might need it. Boys could also be made aware of means
of access to officers of the Careers Service.

8. STANDARDS OF WORK -

8.1 The standards of work inevitably vary from subject to subject and
sometimes from year to year. Generally standards are adequate within the

fairly narrow framework of demands made, although English is an exception
wvith good standards in a wide variety of activities in Years 4 and $
particularly.

8.2 Many lessons take the form of exposition by the teacher of subject
matter from a textbook. Pupils are encouraged to understand but not usually
to question or discuss critically. When they have such opportunity, as in
some English classes, many pupils respond enthusiastically and with
Impressive seriousness and competence. Many retain and recall information
very accurately. Pupils in most subjects present their written work well.



8.3 All pupils in ordinary classes (ie not the special classes) have
regular practical work in science and there 1s occasional use of practical
methods in mathematics. Often in practical work pupils are following
{instructions from the teacher or textbook. This is valuable and helps

reinforce pupils' learning, but it is rare for boys to be encouraged to
exercise initiative in designing their own experiments or in solving
problems: more opportunities could be created for pupils to develop their

learning in these ways.

8.4 Apart from the special classes, most lessons are taught to groups with
a wide range of ability. Demands made of pupils are often insufficiently
differentiated, as most lessons are pitched around the average level of
ability. Pupils of average ability are usually well provided for and
perform satisfactorily, but greater demands should be made of the more able

and more support given to the less able pupils.

e

8.5 Most boys in Special class 2 make satisfactory progress in learning
English. However, the curriculum offered to them is unnecessarily
restricted and provides a narrow.range of learning activities. A slightly
broader curriculum is provided for Special class 1 and the boys respond well
in English and mathematics classes. However, the work in mathematics is not
always sufficiently demanding with the result that some boys do not achieve

as highly as they could.

8.6 This is the first year that pupils have been entered for external
examinations, in English, mathematics and science. With some modificatiouns
of syllabuses and relatively little expenditure on resources, examination

entry would also be possible in Urdu, Arabic and modern history. However,
if pupils are to achieve their best, more active encouragement of individual

work outside lessons may be necessary for fourth and fifth year boys,
particularly in subjects being studied for public examinations. The one

homework per week set in each subject may not’ be sufficient, although the
boys conscientiously complete the homework which 1s set.

9. SUBJECTS OF THE CURRICULUM

9.1 Arabic, Urdu and Islamic Studies

These subjects are taught in the mornings and all rooms except the science
laboratory are used, including the large prayer room. The pupils sit on the
floor whilst resting their books on pews. The teacher occupies a central
raised position. Arabic/Qur'anic studies are organised by the chairman of
the mosque committee. Urdu lessons are organised by the head of the school.
The morning lessons are taught by a team of 14 teachers, most of whom have
no recognised teaching qualification but are suitably qualified in Urdu or

Arabic.

The school has an excellent collection of readers, books, literature and .
reference material for Urdu, Arabic and Persian, with a strongly religious
‘bilas in keeping with the overall philosophy of the Institute.

All teaching groups are small, thus -allowing individual help for all pupils.
They are of mixed ages, each pupil having to reach a defined standard before
progressing to the following stage. The time allocation for these subjects

1s particularly generous.



No written schemes of work are available but the work is well structured.
The courses offered in these subjects could with some modifications form a
good basis for public examinations. The courses followed by intending
"Alims™ (Islamic scholars) are very intensive and include studies of the
Qur'an and Hadith (sayings of the prophets), logic and Fiqah (Islamic law);
these involve rigorous study of both religion and language.

In the classes observed boys showed a high degree of motivation and
interest. From the second year to the fifth year most pupils in both Urdu
and Arabic lessons respond well both to formal grammatical work and to
practice in the two languages. In Urdu, some competent oral work takes
place. Many boys have good accents and their ability to understand the
written and spoken word is sound. In Arabic most pupils tackle the work
with lively interest, their pronunciation.is'good and their responses,
although modest in extent, are comprehensible.  Written work is appropriate
in most classes and 1s conscientiously marked; work seen in some Alim
classes included some simple compositions, letters and comprehension -~
exercises, using a wide range of vocabulary. Some abler fourth year pupils
have attempted self-portraits in Arabic and ‘one had attempted ‘to write -+ -
poetry with creditable results. It wouldibe valuadble to extend such a range
of activities to other classes. The boys are given internal examinations;
oral assessment 18 carried out by external examiners, who include Islamic

scholars. The standards attained are good. - ;o : : . '

9.2 English PR R ='%'—-i=- - SRR
,About half the English lesaons taught to-ordinary classes arewtaken by an
'‘English graduate with Teacher's Certificate and many years experience as -
head of English in maintained schools. Non-specialist graduates or staff- - -
with A level qualifications take the other lessons. There is much
discussion and sharing of teaching ideas between staff; nevertheless, the
lack of specialist qualifications leads to weaknesses: some of the work is
narrow and there 1s too great a variation in:what~boys ‘experience in English
lessons. This could be rectified by employing another specialist or by
enabling the non-specialists to gain further qualifications in English.

Most lessons are taught in the two rooﬁs}allooaﬁeﬂ'for English. These are
of good size and adequately furnished although shelf space is limited. The .
few display boards are well used for exhibition of posters and boys' work

including their original poems. Some of the work is attractively mounted by
the boys themselves. S

There are enough class sets of novels and plays of high quality and at an
appropriate level for each class to study one each term. In addition, for
all years there are adequate numbers of course books. There are no
anthologies of poetry but pupils read poems duplicated or written on
blackboards by teachers. For each class there are boxes of novels for
individual reading. Overall, resources are just adequate, although the
acquisition of some anthologies of poetry should be given high priority.
e
The time apportioned to English is satisfactory but it 18 a disadvantage

that several classes are taught by more than one English teacher, which

sometimes leads to fragmentation of the work. This should be avoided where
possible. - e T
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The curriculum document for English Incorporates a sound statement of aims
but only an outline scheme of work which is deficient in several respects,
including guidance on the teaching of literature and of imaginative and
personal writing. However, the accumulated lists of assignments for the 16+
joint examination provide a useful source of teaching ideas.

In some classes boys have opportunity to express themselves at length in
speech, for example when recapitulating a chapter read recently or
recounting anecdotes about beach cricket prior to writing an essay on
favourite summer activities. They speak confidently and to the point.
However, in other classes the boys' oral contribution is limited to reading
aloud or making short answers to questions from the teacher. More
consistency should be sought so that all boys have scope to develop their
ideas orally in a variety of contexts, which could include occasional work
in small groups of three or four pupils. Boys in the speclal classes
particularly need a greater range of oral activities: they have too little
opportunity for extended purposeful speech. Many lessons are based on class
novels. Even some younger boys show a mature understanding, particularly of
the emotional situations of characters, and most are interested in the books
read in class. It is rare, howvever, for attention to be focused for long on
features apart from plot and character such as thematic development or
{magery. Occasionally this would be appropriate for all pupils, especially
those in Years 4 and S. In all classes there is great encouragement of
individual reading of novels provided by the department which can be
borrowed for reading in boys' own time. Boys responded well to this
opportunity and almost all had books on loan. More structured follow-up to
some of this reading might be considered by the staff. Standards of writing
in Years 4 and 5 are generally sound in a reasonably wide variety of tasks.
Several boys find summarising events or describing character mucﬁféaélbr
than commenting on the significance of episodes; this points to the need for
more experience of the kind of writing that weighs evidence, argues a case
or presents a considered opinion. .

Exercise books and files in Years 4 and 5 are meticulously presented and
thoroughly marked; the abler boys are expected to achieve at least a grade C
in the GCE O level. In the earlier years some of the written work 1s less
satisfactory: boys experience a narrow range of tasks, course books are
followed too closely and language exercises are often set to a whole class
regardless of need. Boys in S2, many with little experience of English, use
appropriate modern course books designed for pupils learning English as a
second language. Some make rapid progress. It would be useful for them to
have more opportunity for extended writing of their own to complement the
basic language work. In S1, opportunities for sustained writing are _

provided: the boys write at length and their work, while not free from °
language errors, communicates effectively. |

The work in English has several strong features which should be shared among
the teachers. The organisation for sharing exists in the frequent meetings
which are held. Observation of one another's lessons, visits to other
schools and attending in-service courses should all assist the process of

developing a consistent English curriculum for all pupils.

9.3 Humanities: Social Studies and Geograghz

Social studies is taught by three members of staff, one of whom is a history
graduate and takes l1 of the 14 lessons taught each week. During the

11



inspection, geography was taught by a temporary replacement covering the
absence of the regular teacher. There is no head of humanities; it is

suggested that one member of staff could act as co-~ordinator of social
studies and geography so that he could offer support for less experienced

colleagues and so that members of staff teaching humanities subjects could
meet to discuss curriculum matters, resources and teaching styles.

All social studies is taught in one general classroom, geography in another.
Each room is large and has a blackboard, storage cupboards and electric

points. Some display, mainly maps and posters, has been put up, relieving
the otherwige bare walls.

--- r % L Py -
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The proviaion of classroom texts for aocial studles is adequate for the
syllabus taught. BHowever, one of the texts in regular*use 18 inappropriate
for Year 2 since the language and. the ideas presented.are beyond the ..
capabilities of second year boys. In the staffroom there is a small number
of books on history and politics which can be borrowed by boys.: The school
would benefit from subscribing to a history magazine, such as Teaching
History, which could be used to stimulate discussion of teaching techniques .
and the design of schemes of. work,.'There are two sets of good qualit,_;,ﬁlz“
textbooks for class use in geography, a auall geographical library in the
staffroom and copies of the journal 'Geography'. These do not constitute a
satisfactory level of resourcing for teaching geography and more are.needed.
Worksheets of good quality are frequently used in lessons in social studies
and geography, but no audio-visual equipment i{s used. The staff could -

congsider the introduction of such aids to learning as filnatrips, alides,
tapes and radio programmes.. ﬂ

The allocation of time to the hunanities.is incongsistent, as described in
section 6.3 and Appendix A. The amount of time for social studies 1is

sufficient, but geography is clearly under-represented, especially for.

classes 4A anng- i St ® T T TR
*\:.,' — H%ﬂ%?

The scheme of work for social studies begins'with a brief statement of ains
and a 1list of resources. The content, which is not differentiated into
years, comprises Islamic Bellef and Teaching, Our World This Century and
British Constitution and Government. 1985 will be the last.year.in vhich
the Institute will have a Year 2. This, and the possible changes in the
timetable suggested in 6.4, could enable Year 3 to have at least two periods
of history and Years § and 5 at least three and perhaps four. The scheme of
work could be reconstructed to enable pupils in Years 4 and.S to study the
Modern World syllabus for GCSE and those.in Year 3 a. course of selected
topics leading up to this. There is. a syllabus for geography introduced by
a statement of aims and objectives but otherwise entirely consisting of a
list of contents differentiated by years. Staffing and timetable
constraints would make it difficult at present for geography to be taught to
GCSE level. However, the syllabus ought to be rewritten to provide pupils
with the basic principles of the subject, including investigatory
techniques, perhaps best achieved through environmental studies, including

some studies of the local region. The revised syllabuses in both subjects
should clearly set out identifiable targets for each year.

-
-.ui

Teaching and learning styles in social studies are narrow. The usual

pattern is for a pupil to read aloud a paragraph or two from the textbook
and for the teacher to comment on it, asking the class questions and

offering further explanations. Pupils usually demonstrated a good grasp of

12



factual detail, though frequently lacking a framework im which to organise
information. However, the practice of summing up at the ends of lessons was
useful and effective in reinforcing learning. Pupils write essays
conscientiously and, from time to time, are tested to see how much of the
work they can recall. Their books are marked regularly but comment 1is
sparse. They also sit a written examination during the year. Reliable

comment is not possible on the work in geography because of the absence of
the regular teacher.

91& Mathematics

Mathematics is taught by five members of staff. Three carry most of the
responsibility but only one of them studied mathematics as a main subject in.
his initial training. The main teachers of mathematics have their own
classrooms. There are some displays of posters and pupils’-work but this is
an aspect that needs to be developed further. Collections of textbooks are
being built up: the quality and range of the books could be improved. There
is no practical equipment in the department and, although some pupils have-.
their personal calculators, they are not encouraged to use them in the.:::>
lessons. The staffroom library contains only a small collection of books

related to mathematics but some teachers have their owm individual suppliee
of reference books which can be borrowed by pupils.

The scheme of work which has been recently written offers some guidance on
broad aims and objectives and lists topics for each year group. This should
be amplified to indicate the relative importance of different mathematical

topics, links between them and their significance for*pupils of different
abilities.

The teaching groups are enali. The allocation of four periods of ‘50
minutes' duration per week for each group is accepable as is, in general,
the distribution of lessons both across the day and throughout the week.

In lessons the usual practice is for teachers to explain a particular topic
before setting the pupils relevant written work. Pupils work hard and
comply with what is expected of them.: There is a great deal of written
work, although not all is corrected. The marking of work needs to be more
consistent and constructivé so. that pupils are made aware of their ‘%~
achievements and are helped to make progress. Pupils are taught in classes
with a wide ability range and this has implications for teaching methods ‘and
the materials used. In most lessons there is a need for the teachers to. -
discriminate more between the needs of pupils of different abilities. The
pupils of average ability are satisfactorily provided for and achieve a
creditable standard as measured, for example, by their performance in
practice examinations. There should, however, be greater emphasis on their
understanding of mathematical ideas rather than the simple learning of
mathematical skills. In general, the work of the pupils is of an acceptable
standard though they have insufficient opportunity to contribute to ~..
discussion; little attempt. ig‘made to relate topics to everyday situations
or to use a practical approach where it would be beneficial to do so. Links
between the mathematics and special class teachers need to be developed so
that each can seek advice from the other with regard to work with the less
able or lower achieving pupils. Some boys in the special classes are as
competent mathematically as many boys in the ordinary classes, for example
being able to handle sophisticated concepts such as mean, mode and median.

However, -the work they do 1s'seldom accurately matched to their abilities.
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More valid and reliable diagnostic tests are needed to assess pupils’
attalinment and potential before remedial support 1s provided. There is a
need for greater awareness of current developments in mathematical education

especially those arising from the Cockcroft Report 'Mathematics Counts'.

9-5 Sclence

Science is taught by three teachers; two of these are science graduates and
the third has qualifications in science subjects up to A level only. They
have relatively little experience of teaching, which points to the need to
take every opportunity for in-service training and sharing of classroom

experiences amongst thenselves...fj.t ST g e RmEL LT
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The laboratory provides adequate acconmodetion for science lessons, although
some science teaching takes place in“general-classrooms. -A_rota for the use -
of rooms could help to ensure that the laboratory is used most- efficiently.
Commercial posters and some pupils'® work are displayed but consideration - .

i? -

might be given to extending the quantity and quality of materials on R
display- ) ‘ N 2 e S - - "“iﬁ . e A .:- )
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The equipment available for ‘science is adequate for carrying out class ies ”
demonstratfons and some group experiments but there is not enough for .
individual investigational work. More microscopea and electrical equipment

should be acquired. . T B R AT SRS N Y
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A scheme of work exists for sclence and-owes much.touthe'Certificate of
Secondary Education (CSE) science syllabus of ‘the-Yorkshire and?Humbersidegd
Regional Examining Board. The science staff need to review the \in:u'k"‘iﬁI %
science; to plan an appropriate and structured science programme and to 'm;;£
agree on common approaches and teaching styles with particular regard to "™
experimentation, the purposes of written'work and assessment.

At preaent "the time allocati?giﬂfor science is adeqmt‘e- ‘All pupils have: ;*-d' T
four 50 minute lessons of sclence each week in nixed ability ‘tlasses. I~ pzf;-f"‘-

it

Relationships in the classrooms are relaxed and friendly. The teachigp is
expository in style...:Boys_are .involved with practical wvork as far asi;:
possible with the limited:¥esources available. However, practical work is
too often concerned with confirming laws and properties rather than with "™+
investigating problems or ideas. Even when resources would permit it,
pupils are rarely encouraged to respond individually or creatively to a
variety of tasks. Teaching strategies are not always adapted to the ..
different demands of mixed ability classes and, in consequence, the
expectations for some of the pupils in the class are inappropriate...Most of
the written work is copied from the blackboard or dicated with little or no
opportunity for personal initiative. Marking i1s mainly concerned with modes
of presentation and rarely provides any comment related to the

understanding of concepts or ideas. Classes could be organised in such a
way that pupils have opportunity to observe, discuss, solve problems and be
responsible for their own written work. Teaching strategles could be
developed and resources made available to support such activities.

10. CONCLUSION

10.1 The school has made great strides since its eetabiishment. It has a
record of rapidly putting into practice recommendations from the Department
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and the Inspectorate. A major factor in its development has been the
informed leadership of the head.

10.2 At the time of the inspection art and craft subjects were not
represented in the curriculum, but art was to be introduced for all pupils
from June 1985. Apart from the lack of art, the curriculum offered to
ordinary classes is sufficiently broad and balanced, although anomalies in
the deployment of time for the humanities subjects need to be resolved. 1t
could be valuable for boys in the two special classes to study sclence and
for their needs to be diagnosed more precisely.

10.3 Commendable efforts have been made to stimulate thinking about the
curriculum by setting up regular meetings of the whole staff and of groups
of subject teachers. This could be developed further and teachers
responsible for co-ordinating work in each subject should be clearly
identified.: As well as helping to achieve consistency of practice, this
could also provide support for some of the less qualified and inexperienced

teachers.-

10.4 Good work is produced by boys -of average ability in several subjects.
Greater demands could be made of the more able pupils by greater
differentiation of the work. The standards being achieved are such that
examination entry in more subjects could now be considered. Lessons provide
a rather narrow range of learning opportunities; more scope could be
provided for practical, investigatory and oral work.

10.5 The pastoral support provided by the school and community is of high
quality. Valuable extra-curricular activities have been introduced and more
are planned. The boys are absorbed in their studies and behave respounsibly
around the school.

10.6 The Institute aspires to provide an education with both general and
specialised characteristics: this aim is broadly achieved.
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CLASS SUBJECTS OF THE CURRICULUM AND PERIODS
EN MA CS GG SC GA
4 3 2 2 4 | 3 16

3A EN MA CS5 GG SC
4 3 3 2 3
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3 & 2 4
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4 4 3 4
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4 4 2 1 &
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EN MA -CS
8 4 2
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EN English
MA Mathematics

CS Social Studies N
GG Geography = b
SC General Science
GA Games
LX Urdu/Islamic Studies _
:3p 43RE ‘Z’Arabic/Qur'anic Studies S o e s
: SRS -Y rﬂ;:#_ ST e SR

Notes

1. Most lessons are 50 minutes long.

2. Games lessons last 30 minutes except for the special classes (S1 and
S2) whose games lessons are 50 minutes long.

3. Urdu lessons are one hour long.
4. All pupils spend two and three quarter hours each day including

Saturdays on Arabic/Qur'anic studies, equivalent to 16% one hour
lessons each week.

16



APPENDIX B

Numbers and Ages of Pupils (As at 1 September 1984)

13.1 15.1
Form to to
14.0 16.0

—t
O

48 (in
2 classes)

52 (in

2 classes)

-
N

-
On

*
-

Totals 171

1
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APPENDIX C

The school day 1s organised as follows¥*:

Get up 4.50 am
Prayer 5.00 am

Back to Bed 5.30 anm
Breakfast 7.30 am
Arabic/Qur'anic studies 8.00 am

Break 10.45-11.00 am
Urdu Classes 11.05-12.00 am
Dinner | 12.00-1.00 pm
Secular Lessons 1.00-3.30 pm
Prayer _ 3.45 pm
Playtime, Tea & G;mes (Timetabled) 4.00-5.30 pm
Study under supervision 5.30-7,00 pm
Prayer : g 7'30=?P,
Supper - —° 7.45 pm
Prayer 8.50 pm

Last Prayer 10.00 pm

Bed 10.30 pm

Day boys attend from 8.00 am. They go home for meals and attend all prayers

except the early morning prayer.

* Times of prayers vary through the year.
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l. THE SCEHOOL

l.1 The Muslim Girls' Secondary School was opened in September 1984 by
the Muslim Association of Bradford to provide a Muslim education for girls
between the ages of 11 and 16. The school is administered by a committee, the
zembership of which is changed every two years. At the time of the iaspection
there were 65 girls on the roll btetween the ages of 10.1 and 18.6 years.

1.2 The majority of pupils come from homes in the vicinity of the school, but a
significant percentage travel some distance. The girls are accompanied to
school; many are brought by car. They speak Punjabi, Pushto, Hinko, Bengalil or
Urdu in their homes and often among themselves in school. Almost all are able
to make themselves well understood in English; 757 have transferred from local
middle and upper schools. However, the school identified five girls who had
little or no English, some of them also having difficulty in understanding Urdu,
the other language of tuition.

1.3 The proprietors of the school have set down the principles and aims of the
school. These may be summed up as being "to produce women who have 'faith' and
who are imbued with Islamic learniag and character and are capable of meeting
all the economic, social, poliricazi, technological, physical, intellectual and
aesthetic needs of society”. The principles of the school also allew for pupills
to take up professional training or an academic career.

2. THE PREMISES

The accommodation
occupies two floors, is clean, light and warm and of a sufficient size for the

number cf pupils on roll. On the grcund £loor there is a spacious entrance
hall, off which are two small ha.ls used for dining and assemzlv/phvsical
educaticn (PE), a large staif roo=, :wo smaller rooms used for storage, and one
classroonm. Bevond the halls there are three further rooms -~ one used for prayer,
anotter as the library and a third, a kitchen, which is unusec.

A rart of the first floor, once the ga.lery of the chapel, has been blocked
off. The school has the use ¢f :he roozms surrounding the cen:ral well of the
staircase leading up from the entrance haii. Two larger classrooms have been
made vy combining smaller rooms. 4 smaller roox serves as 3 :=elevision room.
ihere azre adequate toilet Zfacilizies, both Asian and European. available in the
casezent and on the ground ané firsz floor.

2. “he three classrooms ia use =2

re well trovided with blackboards, suitable
tables and brightly coloured chairs. 7Two of the three are ratter cramped for
the nuzber of girls in them. Their long narrow shape and their proximity to the
road z=akes it difficult sometizes Ior pupils sitting near the “ack to hear what
is bteing said. At present cthere !s liccle displav of pupils' written work in
the classrooms. The provision ¢ tcards and shelving might help to encourage
this aspect. The school has atteczzted to create a welcoming azzosphere by
displaying pupils’ art and craf:t work in the entrance and asse=bly halls. An
extension of this to other parts ¢f che school, for example =s the library,
cizh: te considerec.



2.4 The school has no accommodation for specialist practical work. Physical
education is undertaken in the assembly hall which is small for the number of
pupils in each class and is cade less suitable by free-standing iron supports
for the gallery above; it does not contain any apparatus. Science, art and
craft and home economics lessons take place in general classrooms.

2.5 Behind the school is a szall enclosed yard which might provide an outdoor

play area. At present it is not in use. At lunch and break times pupils have
access to the building but do not leave the premises.

3. RESOURCES AND EQUIPMENT

3.1 Supplies of text books and other resources and equipment are low. The
proprietors have recently invested a considerable sum of money in buying basic
text books to support most subjects of the school's curriculum. However, in
some cases, these have been purchased in insufficient numbers and without
sufficient consideration of the needs of the pupils and of their levels of
attainment. Many of the books are already out of date and some are unsuitable,
placing emphasis on revision for the ordinary level (OL) of the General
Certificate of Education (GCE) examination now being replaced by the General
Certificate of Secondary Education (GCSE). In many subjects the school has not
been able to afford a sufficiently wide range of books. In English, for
example, resources are restricted to a four-year course and to a number of
grammar and spelling books. There are no sets of class readers, poetry
anthologies or plays, nor materials to support poor readers or those having
problems with English as a3 second language. Supplies of books to support the
humanities are also very restricted. Science and mathematics text books are
better represented though again they do not fully cater for the wide range of
ability in the school. The TUrdu course is supplemented by books produced by the
comnunity language teaching unit in Bradford. There are no books for home
economics. Two basic text books have been supplied for Islamic studies.

3.2 The restrictions placeé on practical work by the school's accommodation are
also reflected in the lack of practical equipment for PE, art and craft, home
economics, science and mathezatics. Wwhere equipment is available {t is
extremely limited. For exaxmcie, PE has oniv a few bean bags, hoops and skipping
ropes; the science equipment is contained iz a box about the size of a shoe box
and there is no practical mathematics apparatus beyond a number of sets of
geometry instruments. Some staff show much ingenuity in making use of the

equipment available, but in general the pupils are able to undertake very liztile
practical work.

3.3 The school has a television set and viZeo cassette recorder which are saié
to be used sometimes in science lessons. There are also tape recorders. None

of these was seen in use duriag the inspection. A table-tennis table has
recently been purchased.

J.4 A room has been set asice for use as a iibrarv. 1t contains chairs and a
small glass-fronted bookcase. The stock consists of approximatelv 200 titles

borrowed from the local autherity library service. The majority are
non-fiction; they appear to have been seleczed at random and cover principally

reiigion, home economics, h.story and other Lands/wavs of life. The swall
amount of fiction available Is aimed largely at infant and junior level. Pupils
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observed in library lessons were seen to have found it difficult to find a
suitable and interesting book to read. Despite the intention to provide a
reference library and the opportunity on the timetable for related work to be
undertaken the provision falls short of what is necessary at secondary level.

4. STAFFIRG

4.1 At the time of the inspection there were five members of staff. One was
full-time and the remaining four taught for between two and three and a half
days each per week, giving a pupil to teacher ratio of approximately 21:1. The
national average for small state maintained schools is 15:1. None of the
teachers has trained to teach. All are female and four are Urdu speakers. Only
one, appointed on the first day of the inspection, has a graduate qualification
and previous experience of teaching puplils at secondary level.

4.2 Although three of the staff have taught in the school since it opened in
September 1984, thereby providing a measure of stability, the school has
difficulty in attracting and retaining suitably experienced teachers. 1In the
four weeks between the beginning of the school year and the inspection the staff
was without one of {ts complement for four weeks, without another for three and
without a third for one week. This resulted in classes undertaking almost no
work in English, zathematics, humanities, physical sciences and PE during this
period. The majority of the staff are teaching a range of subjects for which
they have no recognised qualifications. There is no one qualified by initial
training or experience to teach English, English as 3 second language,
humanities or PE. The school has had no headnistress since before the end of
the summer term. The lack of the oversight which an experienced member of staff
could exercise over the curriculum and the organisation of the school is
particularly apparent.

4.3 The school is zble to call upon the services of two male members of the
community who ac: as general acdministrators and have responsibility for the
finances and for the building. There is also a secretary who helps the
administrators to carry out general secretarial duties. On one occasion during
the inspection she zook a class for an absent =ember of staff.

S ORGANRISATION AND CURRICULUM

3.1 The school is Zivided intc three classes. The largest class, Avsha, has
24 pupils whose zzes range froz= 2.5 to 18, zhough the majority are 14 ané .S
years olc. Marvaz has 22 pupils whose ages range from 10.10 to 18.6, though the
ma jority are :3 ané 14 vears ciéd. The third zlass, Asia, has 19 pupils whose
ages are spread ewvenly between :0.1 ané 15.10 (see Appendix I for details of
age). The girls are allocated to classes on the basis of age and the stafi's
informal assessmen: of their ability so thaz zhe wore able girls are likelv to
be found in Aysnhz and the leas: able and those experiencing difficulties wich
English and/or Uriu in Asia. The veryv wide age range - which implies that
pupils will stav iIn the same class for a nuzter of years - and the relatively
wide ability range ia these classes - which izplies the need for differentiated
work = present the staff with pedagogic difficulties with which thev are
ill-equipred to Zdesa..

5.2 The school dces not offer the same currizulum to all its pupils despize the
overlap ol sge in all three classes. (Appendix II gives details.) For example,



Maryam class has no English and no humanities; Asia class has no science or
humanities. Where subjects are offered there are often wide variations in the
time allocated to them which are difficult to justify. For example, whereas
Maryam has no English lessons, Aysha has two but Asia eight; where Maryam has
six periods of Islamic studies, Aysha has one and Asia four; where Aysha has
only two periods of home economics Maryam has four and Asia has eight which are
taught by three members of staff. This lack of consistency, breadth and balance
reflects staffing constraints rather than any overall plan for the curriculum.

5.3 Owing to problems of staffing the school did not have a regular timetable
until the day of the inspection. Drawn up in outline by a member of the
committee it was adapted by the staff. However, discrepancies remain which need
reconciliation. For example, one member of staff is timetabled on several
occasions to teach different subjects to different classes in the same period.
Several classes are shared between two, and in the case of Asia’'s eight periods
of home economics, between three teachers. The school needs to rectify these
discrepancies as a matter of urgency.

5.4 Although pupils with learning and/or language difficulties are grouped
together in one class, they share their lessons with others who are experiencing
fewer difficulties. There are inadequate procedures for recognising and dealing
with the individual needs of pupils in general and for those with special needs

in particular. Except in Urdu and mathematics the work is undifferentiated
within or, in many cases, between classes.

5.5 Over the time the school has been open, individual members of staff have
sometimes produced schemes of work to guide their own teaching. These have been
personal statements and have not reflected a school policy, although the school
has a model curriculum set down in the document stating its aims and principles.
The limited number of pupils' exercise books which the school was able to
assemble for HMI to read show that the pupils find themselves repeating work
that they have already done, and their progress is made all the harder to cnart.
This situation has been exacerbated by the organisation of classes which are of
mixed ages and to some extent of mixed-abilities.

5.6 The school needs to look again at its stated aims and at the curriculum it

proposed originally to see whether these can be translated into & well-balanced

timetable supported bv schemes of work which pay attention to aizs, objectives,

content of the subjects to be learned and the methods by which the work 1is to bde
taught and assessed. The invoivement ¢f experienced teachers is crucial.

6. THE SCHOOL AS A COMMURITY

6.1 All purils wear a marcon uniforz of shalwar and kameez ancé 3 white scarf.
Standards of dress are high and careful attention is paid during the daily
assembly to tidiness and appropriate dress. The assewmbly provides an occasion
for the school to come together in praver, sometimes led by the pupils. The
praver roor is also open at all*times of the dav for those who wish to use it
and the presence of Islamic¢c and Quoranic studies on the timetable ensures that

pupils have an opportunity in school o learn about and to practise thelr
faith.



6.2 Responsibility for the pastoral care of the pupils is not delegated to
named members of staff. There is no system of form teachers. The staff deal
with problems and matters of discipline as they arise and the school
administrators make contact with parents when it is considered necessary.

6.3 In class the girls are quiet and in the main well behaved. Some minor
indiscipline was noted where pupils were under-employed or where the work was
Insufficiently challenging, making few demands upon their intellect or
application. Generally speaking the atmosphere in school was subdued except at

lunch and break times when pupils were livelier and engaged in some vigorous
informal games.

6.4 Regrettably the school has no clubs to engage the pupils' interest during
their free time; thus opportunities for them, under supervision, to take some
responsibility for organising activities and to extend their own interests and
hobbies are lost.

6.5 Links between the school and parents exist only by way of the proprietors.
Parents visit the school on parents' evenings. Last year two are said to have
been held which were attended by the mothers only. The school has no formal
methods of assessing and recording the pupils' progress. There are no officfal
mark books and reports are not issued regularly. Although some records have
been acquired of pupils' progress in their former schools, these have not been
kept up to date and not all pupils have a record folder. It could be very

helpful to give an urgent priority to the development of a system of monitoring
and recording the girls’' progress.

7. THE WORK OF THE SCHOOL

7.1 During the three days of inspection 857 of the lessons were seen either in
whole or in part. Owing to the need for the timetable to respond to the
availability of staff it was possible in that time to see only one double lesson
of Zaglish and no humanities.

7.2 Although the school was into its fifth week of term when the iaspection
took place, regular patterns of work had not been established. This was due to
the ditficulties, alreadv referred to in paragraph 4.2, encountered by the
school in emploving staff and the effect of this on the timetable. Pupils’
exercise books, manv of which had been issued new at the beginning of the tera,
showed that the work undertaken had reflected the numbers of teachers availabdle
anc their particular interests rather than any formally planned teaching
programme. With the exception of Urdu, some science and ar: and crait, teachers
were, of necessity, -szill engaged in assessing their pupils’' levels of

ctancent.

7.2 Standards of work in all subjects seen were low. The wice age range in
each class make it essential that the work should take into account the
diZferent levels of naturiztv and understanding of the pupils. Equallyv, since
the three classes were of similar ages but not, according to the staff, of
sizilar ability, soce differentiation of the work undertaken in each class z=ight
have been expected. 7Too ofren this was not the case. The teachers have low
expeClalions OI theirl pupilis. LessONs pruceea at a leisure.v pace ana have
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little variety, and teaching frequently ceases some considerable time before the
bell announces the end of the lesson.

7.4 Of particular concern is the lack of provision for pupils in Asia who speak
very little English and two of whom understand little or no Urdu. They will
need the help of specially trained teachers if they are to make any progress.
The practice of giving these pupils the English or Urdu alphabet to copy out and

of leaving them for long periods under-employed is unlikely to encourage
progress.

7.5 Except in science and some mathematics lessons where English was the
exclusive language of instruction, pupils were taught 1n a mixture of English
and Urdu which did not necessarily reflect their ability to understand either.
Since lessons consisted largely of exposition by the teacher followed by the
copying down of notes, drawings or texts by the pupils, few opportunities
occurred where they could be encouraged to develop their oral skills in English,
or indeed in Urdu. Where questions were directed to classes as a whole they
required very short, predetermined factual answers and the opportunity for
extended speech - for instance, to defend a view or to express an opinion or a
preference - was overlooked. On one occasion pupils in an Urdu class were asked
to question one another, for example, about their families and their likes and
dislikes. They seized the opportunity eagerly and for all too short a time
there was an animated exchange of information. Ia home economics lessons
attempts were made to interest the girls in the use of herbs and spices, in good
eating habits and in projects involving the planning but not the execution of
social occasions in the home. The girls responded well to work which was wvell
prepared and presented and which encouraged some opportunities for dialogue and
exchange of views. Opportunities of this kind which are structured but which
have no predetermined outcome need to be developec in all subjects. The low
allocation of time afforded to the humanities anéd o English in all bur one
class further restriccs the opportunities available. The development of the

English skills of all oupils but in particular of those in Asia should be given
a higher prioritv.

/.6 It was possible 2c see only a limited samplie ¢f the girls' written work.
This was due partly tc the fact that little had teex undertaken this term and
partly to the practice of giving out new books a:z the beginning of the school
year. Tew girls were able to produce any of their written work from the last
academic vear. However, enough work was seen tc Indicate that the majority of
writing tasks required the cooving down of notes 5T Inforzation irom the board.
Written work reacd iz exercise booxs and seern in c.zs n Urdu, mathematics and
science consisted zainly of stereotvped exercises. n class the girls copiled
out questions and then, if time perdmitted, answerec thewm as brieflyv as possibdble.
Almost no extended writing in exercise books was seen. The low priority given
to English and the huzanities may iniluence this.

1

7.7 1In science the girls present their work neaz.v and take a pride in their

drawings of apparatus. Some Urdu exercise books showed that care is taken with
calligraphy. Genersilv speaxing, however, the guzli:iv of presentation is poor.
Careless spelling, cccr sentence construction ang inmattention to detail abound.

itials, the

Although written wors Is acknowledgec by a tick, a date or staff inic
2 be desired. Constructive

standard of marking in most subjects leaves ozuch




criticism aimed at helping pupils to improve their performance was conspicuously
absent from the exercise books made available.

7.8 Reading and access to books is very restricted despite the fact that all
pupils have a double period timetabled in the library. The stock available does
not match the maturity and interest of the girls and opportunities are missed
here, and in class, to encourage pupils to read independently for pleasure or
for information. Most pupils do not have occasion to visit the public
libraries. The custom of the community which discourages girls from being seen
in public places makes them dependent for reading matter on what they can
acquire at home or on what the school can provide. It is, therefore, most
important that their access to books should not be restricted. In class, too,
pupils were seen to read very little. This was no doubt due to the lack of text
books, but even those available were not seen in use in English. Pupils relied
on their teachers for information even to the extent of expecting them in some

cases to supply translations for unknown words in Urdu, despite the availability
of dictionaries.

7.9 The lack of a coherent course in mathematics and science owing to staff
changes has resulted in very little progress being made at any level. Puplls’
responses in class and their written work reveal that their understanding of
mathematical ideas is very limited indeed although some, if offered an
appropriate course, would be capable of much zore demanding work. Work in
mathematics has been concentrated on practice of basic techniques in arithmetic,
while their applicability to problems and situaticns in real life has been
largely ignored as have other important aspects cf the subject. Some pupils in
Aysha and Marvam found the simple computational tasks asked of them well within
their capability. However, others - especially those in Maryam and Asia - had
difficulty, for example, with subtraction when three digits were involved and
multiplication of the simplest kind also presented problems. The majority of
girls in Aysha found it difficult to estimate the length of objects on their
desks. The work has been undifferentiated despize the wide age range in each of
the three classes. The use of mathematical :zechnicues in other areas of the
curriculum, for example, in science or in ar: andé craft, was not in evidence.

No examples of pupils using mathematical technicues to solve problems, or to
represent information graphically, were seen in anv subject. Work in science
has concencrated on factual recall of basic iznferzzzion, such as the names o=
parts of plants in biologv, and on descripticn rather than on speculation ancd
problem soliving. ©Pupils have not been encouragec to develop a feel Ior number
nor have thev been challenged to think in their science and mathematics lessons.
The appointment of 3 teacher with experience angd gualifications in toth these
subjects is an encouraging development.

7.10 The lack of specialist accommodation f:r science, art and cratt, hoce
economics and PZ severely restricted the range o zesthetic opportunitles which
these subjects could provide. Nevertheless, desyite restrictions of
accommodation ané resources, lessons of art and c¢rait gave puplls opportunities
to design, to plan and to carry out sicple tasks. Tor example Aysha class was
set the task of designing oriental jewellery which could be made out of shinv

-l ¥
-

foil in five colours. 1Individuals had brought scze of their own jewellerv as a
stimulus but appropriately were discouraged Irox= zereiv copying. Their
attention was drawn o the practicalities ¢ thelr Izaginative and intricate
designs and much ingenuity was shown in their execution. Asia class was
encouraged to design individual greeting caris Zor a varietvy of occasions.
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However, they were restricted by lack of materials. Their work was less
confident and lacked skills which a speciallist might have been able to promote.
Nevertheless, the response to this task was whole-hearted. Exaomples of
practical work undertaken by the pupils in other subjects were limited.
Occasions were observed in mathematics when more practical approaches would have
helped learning. In science the lack of equipment resulted in the teacher
demonstrating with very little involvement of the pupils. However, on one
occasion the pupils were able to carry out a very simple experiment with magnets
which the teacher provided from her own resources, and responded with interest.
The absence of a member of staff with expertise or facility in PE was obvious in
the two PE lessons seen which coantributed nothing to the girls' physical
development. They were not encouraged to change into appropriate footwear.

Many did not take part in the few activities of skipping and catching offered.

8. CORCLUSIOR

8.1 The school has been open for two years. The education at present offered
makes few if any demands on the girls to be active in their learning. Except in
some science and art and craft lessons they are not being encouraged to think
about the work which is, in the main, limized, unexciting and unchallenging.

The lack of a balanced curriculum supported by schemes of work, which would
provide a framework for learning, is apparent in the low expectations of the
staff and the equally low response of the pupils. Few of the girls, if any, can
be said to be perforzing to the extent of their ability. 1Indeed, the school has
no discernible methods of assessing these abilities. 1I1f the school 1s to
achieve the laudable ziz=s quoted at the beginning of this report it will need to
provide a better balanced curriculuz, a suitably qualified staff led if possible
by an experienced head, and adequate accommodation and resources to support the
work which should be set out in detailed schemes of work. Despite the loyalty
of some long-serving =zembers of stzfi ané the goodwill of the proprietors, these
alms are far from beinz achieved.
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BRITISH EDUCATIONAL RESEARCH ASSOCIATION

ETHICAL GUIDELINES FOR
EDUCATIONAL RESEARCH

These Guidelines were adopted at the Annual General Meeting of
the British Educational Research Association on 28 August 1992



Ethical Guidelines
for Educational Research

INTRODUCTION ’

The Briush Educational Research Association has been aware for some time of a concern amongst the
educational research community about increasing restrictons being imposed by government agencies
on the conduct and dissemination of the educauonal research and evaluation which they sponsor. This
concern embraces research and evaluation funded not only by the DFE but also by other government
departments and agencies which have become involved in education and training.

Such a concern must be seen in a context where involvement in funded research is now viewed as a
major indicator of the quality of schools and departments of education in higher education, and where
central government now controls access to large amounts of funding for research in a field which it
increasingly views as its policy domain. In this context there is a great temptation for educational
researchers and their institutions to accept sub-optimal contractual conditions which compromise the
canons of intellecmal inquiry in a free society. These conditions tend to impose restrictions on the
freedom of researchers to publish and disseminate their findings. But there is also increasing evidence
of a tendency to impose restrictions on the conduct of the inquiry itself, e.g. on the questions to be
addressed, and on methods of data collection and analysis.

In the light of these developments the British Educational Research Association adopted the following
set of ethical guidelines at its Annual General Meeting on 28 August 1992. These are based on
guidelines developed at a BERA seminar in March 1988 (published in Research Intelligence, February
1989) and the proposed ethical standards of the American Educational Research Association as

published in Educadonal Researcher, December 1991. (We are grateful to the AERA Commitee on
Standards for permission to adapt their guidelines.)

THE GUIDELINES

1. The British Educatdonal Research Association believes that all educational

research should be conducted within an ethic of respect for persons, respect
for knowledge, respect for democratic values, and respect for the quality of

educational research.

Responsibility to the research profession

2. Educational researchers should aim to avoid fabrication, falsification, or
misrepresentation of evidence, data, findings, or conclusions.

3. Educational researchers should aim to report their findings to all relevant
stakeholders and so refrain from keeping secret or selectively communicating

their findings.

4. Educational researchers should aim to report research conceptions,
procedures, results, and analyses accurately and in sufficient detail to allow

other researchers to understand and interpret them.

J. Educational researchers should aim to decline requests to review the work of
others when strong conflicts of interest are involved or when such requests
cannot be conscientiously fulfilled on dme. Materials sent for review should

be read in their entirety and considered carefully, with evaluative comments
justafied with explicit reasons. -

»
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6. Educational researchers should aim to conduct their professional lives in such
a way that they do not jeopardize future research, the public standing of the

field, or the publication of results.

Responsibility to the participants

7. Participants in a research study have the right to be informed about the aims,
purposes and likely publication of findings involved in the research and of
potential consequences for participants, and to give their informed consent

before participating in research.

8. Care should be taken when interviewing children and students up to school
leaving age; permission should be obtained from the school, and if they so
suggest, the parents.

9. Honesty and openness should characterize the relationship between

researchers, participants and institutional representatives.
10.  Participants have the right to withdraw from a study at any time.

11.  Resecarchers have a responsibility to be mindful of cultural, religious,
gendered, and other significant differences within the research population in
the planning, conducting, and reporting of their research.

Responsibility to the public

12. Educational researchers should communicate their findings and the practical
significance of their research in clear, straightforward, and appropriate
language to relevant research populations, institutional representatives, and

other stakeholders.

13. Informants and participants have a right to remain anonymous. This right

should be respected when no clear understanding to the contrary has been
reached. Researchers are responsible for taking appropriate precautions to

protect the confidentiality of both parucipants and data. However, participants
should also be made aware that in certain situations anonymity cannot be

achieved.

Relationship with funding égencies

14.  The data and results of a research study belong to the researchers who
designed and conducted the study unless alternatuve contractual arrangements

have been made with respect to either the data or the results or both.

15.  Educational researchers should remain free to interpret and publish their
findings without censorship or approval from individuals or organizations,
including sponsors, funding agencies, participants, colleagues, supervisors, or
admunistrators. This understanding should be conveyed to participants as part
of the responsibility to secure informed consent. This does not mean however
that researchers should not take every care to ensure that agreements on

publication are reached.
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16.  Educational researchers should not agree to conduct research that conflicts
with academic freedom, nor should they agree to undue or questionable
influence by government or other funding agencies. Examples of such
improper influence include endeavours to interfere with the conduct of
research, the analysis of findings, or the reporting of interpretations.
Researchers should report to BERA attempts by sponsors or funding agencies
to use any questionable influence, so that BERA may respond publicly as an
association on behalf of its members thereby protecting any individual or

contract.

17. The aims and sponsorship of research should be made explicit by the
researcher. Sponsors or funders have the right to have disclaimers included in

research reports to differentiate their sponsorship from the conclusions of the
research.

18.  Educational researchers should fulfil their responsibilitics to agencies funding
research, which are entitled to an account of the use of their funds, and to a

report of the procedures, findings, and implications of the funded research.

19 The host institution should appoint staff in the light of its routine pracuces and
according to its normal criteria. The funding agency may have an advisory
role in this respect, but should not have control over appointments.

20.  Sponsored research projects should have an advisory group consisting of
representatives from those groups and agencies which have a legitimate

interest in the area of inquiry. This advisory group should facilitate access of
the researcher(s) to sources of data, other specialists in the field and the wider

educational community.

21.  The funding agency should respect the right of the researcher(s) to keep his or
her sources of data confidential.

22. In the event of a dispute between the funding agency and researcher(s) over
the conduct of the research, or threatened termination of contract, the terms of
the dispute and/or grounds for termination should be made explicit by the
funding agency or researcher and be open to scrutiny by the advisory group. If
either party feels that grounds for termination are unreasonable then there
should be recourse to arbitration by a body or individual acceptable to both

parues.
Publication

23.  Researcher(s) have a duty to report both to the funding agency and to the
wider public, including educational practitioners and other interested parties.
The right to publish is therefore entailed by this duty to report. Researchers
conducting sponsored research should retain the right to publish the findings
under their own names. The right to publish is essential to the long-term
viability of any research activity, to the credibility of the researcher (and of the
funding agency in seeking to use research findings) and in the interests of an
open society. The methodological principle of maximising the dissemination
of information to all interested parties is an integral part of research strategy
aimed at testing on a continuous basis the relevance, accuracy and
comprehensiveness of findings as they emerge within the process of inquiry.
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24. The conditions under which the right to publish might be legitimately
restricted are:

- general legislation (e.g. in the area of libel or race relations);

- undertakings given to participants concerning confidentiality and generally
not to cause unnecessary harm to those affected by the research findings;

and

- failure to report findings in a manner consistent with the values of inquiry
i.c. to report findings honestly, accurately, comprehensively, in context,
and without undue sensationalisation.

25.  Publications should indicate whether or not they are subject to reporting
restrictons.

26.  The researcher(s) should have the right, as a last resort and following
discussions with the funding agency and advisory group, to publicly dissociate
themselves from misleadingly selective accounts of the research.

27.  Funding bodies should not be allowed to exercise restrictions on publication
by default, e.g. by failing to answer requests for permission to publish, or by

undue delay.

28.  Resources need to be made available for dissemination and publication and
should be built in to funding.

29. Inthe event of a dispute over publication, the researcher should seek recourse
first to the advisory group and secondly to an independent arbitration body or

individual.
Intellectual ownership

30.  Authorship should be determined on the basis that all those. regardless of
status, who have made a substantive and/or creative contribution to the
generation of an intellectual product are entitled to be listed as authors of that

product. (Examples of creative contributions are: writing first drafts or
substantial portions; significant rewriting or substantive editing; contributing
generative ideas or basic conceptual schema or analytic categones; collecting
data which requires significant interpretation or judgement; and interpreting

data.)

31.  First authorship and order of authorship should be the consequence of relative
leadership and creative contribution.

Relationship with host institution

32. Institutions should both develop their own codes of practice which govern
ethical principles and establish appropriate standards of academic freedom,
including the freedom to disseminate research findings. While such codes
should be observed within all research, including non-contract research, they
are particularly important in respect of contract research. Such codes should
be honoured by institutions and researchers in the negotiation of contractual
arrangements put forward by funding agencies, and in the carrying out of
these obligatons once they have been agreed. ‘



33.

34,

While academic staff should not engage in contract research without
agreement by the institution, the latter should not be allowed to compel

academic staff to engage in partucular contract research.

It is assumed that contracts will in all cases be interpreted reasonably and with
regard to due process. However, should a legitimate disagreement arise
between the funding agency and the researchers engaged on it, then the
researchers’ institutions should give the researchers full and loyal support in

resolving this disagreement.



APPENDIX W.I

Selection criteria.




Selection Criteria for the Case Study Schools
The Non-Muslim School

1) A high number of Asian girls on roll.
2) Secondary school.

3) Some proportion of Muslim students - over thirty per cent
adequate.

4) Head teacher open and co-operative.

5) Previous evidence of good practice and well thought out
policies and knowledge of dealing with Muslim students.

The Muslim School

1) Not transitory - must be established for at least five
years.

2) Must be easily contactable.

3) Have at least seventy five students on roll.
4) Secondary.

5) Head teacher open and co-operative.

6) Previous evidence of good practice with established and
well planned curriculum.



i Sk AY4

Postal survey.




factual detail, though frequently lacking a framework {n which to organise
information. However, the practice of summing up at the ends of lessons was
useful and effective in reinforcing learning. Pupils write essays
conscientiously and, from time to time, are tested to see how much of the
work they can recall. Their books are marked regularly but comment is
sparse. They also sit a written examination during the year. Reliable
comment is not possible on the work in geography because of the absence of
the regular teacher.

9.4 Mathematics

Mathematics 1s taught by five members of staff. Three carry most of the
responsibility but only one of them studied mathematics as a main subject in
his initial training. The main teachers of mathematics have their own
clagsrooms. There are some displays of posters and pupils'-work but this is
an aspect that needs to be developed further. Collections of textbooks are
being built up: the quality and range of the books could be improved. There
18 no practical equipment in the department and, although some pupils have:.
their personal calculators, they are not encouraged to use them in the.x::>
lessons. The staffroom library contains only a small collection of books
related to mathematics but some teachers have their own individual supplies

of reference books which can be borroved by pupils.

The scheme of work which has been recently written offers some guidance on
broad aims and objectives and lists topics for each year group. This should
be amplified to indicate the relative importance of different mathematical
topics, links between them and their significance for pupilc of different

abilities.

The teaching groups are small. The allocation of four periods of -50
minutes' duration per week for each group is accepable as is, in general,
the distribution of lessons both across the day and throughout the week.

In lessons the usual practice is for teachers to explain a particular topic
before setting the pupils relevant written work. Pupils work hard and
comply with what is expected of them.. There is a great deal of written
work, although not all is corrected. The marking of work needs to be more
consistent and constructive so.that pupils are made awvare of their e TR
achievements and are helped to make progress. Pupils are taught in classes
with a wide ability range and this has implications for teaching methods and
the materials used. In most lessons there is a need for the teachers to. -
discriminate more between the needs of pupils of different abilitles. The
pupils of average ability are satisfactorily provided for and achieve a
creditable standard as measured, for example, by their performance in
practice examinations. There should, howvever, be greater eaphasis on their
understanding of mathematical ideas rather than the simple learning of
mathematical skills. In general, the work of the pupils is of an acceptabdle
standard though they have insufficient opportunity to contribute to “. .
discussion; little attempt. {s"made to relate topics to everyday situations
or to use a practical approach where it would be beneficial to do so. Links
between the mathematics and special class teachers need to be developed so
that each can seek advice from the other with regard to work with the less
able or lowver achieving pupils. Some boys in the special classes are as
competent mathematically as many boys in the ordinary classes, for example
being able to handle sophisticated concepts such as mean, mode and median.
However, -the work they do is:seldom accurately matched to their abilities.

13
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W oa -l-fj

K.F.Haw.

School of Education,
University of Nottingham,
University Park,
Nottingham,

NG7 2RD.

Could you please answer each question as fully as possible. This is
important because we are trying to build up an in-depth knowledge of
schools such as yours which are often poorly represented because of
lack of correct information. The research project is concerned with
the educational needs of the Muslim child within both the maintained
and the private sectors. My particular interest is in the views of
different cultures on single-sex schooling and the events in
particular areas that prompted the establishment of schools such as
yours and which possibly affect the school now.

Please use the blank pages at the end of this booklet for those
questions that require more detailed answers indicating the number of
the question. Your completed questionnaire should be returned to the
above address in the stamped and addressed envelope provided. Thank ycnfjﬂ
for your valuable contribution.

Name Of school....ciceceeeececccccccnces cescscsccscsesssccscsscecscssce e

Name Of Head TeaCher ---------- ® & &6 o6 09 0 0000 * O O O O O O O GO O OO SO0 OO O GO S e e e e g

Type of school,All Age/Primary/Secondary/Boarding/Other (Please

SpECifY)I.II-‘III‘-Ill.--.--.I.-Irl'-ll.l.ll‘l.‘--l.'..l.llll...l-.--..-..‘
AddreSSIl-'-l---..IIIl..-I'..l"'llll."‘-lil‘l..'...llllllll.l-..I.--.-‘



SECTION ONE.ORGANISATION.The questions in this section are all
concerned with the practical organisation of your school.

Local Education Authority

a: ® ® ® & & ®» ® & & & » P P S ¢ & PG " OO E D PSP\ ST PSP PR ®

l) When was your school opened?

2) Have you got DFE (was DES) recognition? If so when was this

granted? Yes l:' No D Month ':' Year l::l

3) What are the times of the school day?

start end

Morning registration
Morning break

Midday break

Afternoon registration

Afternoon break

If possible could you please include a current timetable with your

return.

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAILED ANSWERS



4) Number of students on roll? Total
lst.Year(7)
2nd.Year(8)

3d3rd.Year(9)

4th.Year(10)
Sth.Year(1ll)

6th.Year(1l2)

SRERERERERERERN:
ARERERNRERERARE:

7th.Year(13)

5) What is the maximum number of students that you can accept? E

6) What are your fees per annum?

7) In what other ways do you manage to fund your school?

% Charities D £ Fund raising [:I

% Trust

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAILED ANSWERS




8) Number of full time and part time staff?

Full time l:' Part time ':I

9) How many of your staff are of the Islamic faith?

Pull time || part time |__|

10) How are the teaching groups organised in your school,All

Age/Mixed Ability/Setted/Banded/Other(Please specify).cceecec..

® ® & ® & ¢ 5 O O OO 8 S GO NN EEEEEE T EEE > O & & ® © ©® & & G O O O O O O O OO O O 6 O OO OO 6 OS
----------------- " E EEEEEE EEE E N E T E N Y T i BN B R NN R N NN N NN BN N N N
¢ & & & & & O ¢ " OO OO O O O OGS * & o % o 0O N EEEEEEEEENENENE NN N W I T EEERE) 'Y EBEEREREXK.

11l) How is your school governed?....ccececccceccsccccscsscsssssccns

IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII ®» & & & & ® » & ® & % & & &0 s O"E SO S DS
* & ¢ * & & & o & ¢ 8 "8 9 B e ® & & o & & ® & & S 4 © OO OO O H OO S OO O OSSP SO OES PO
* ® & ¢ & & & & 0 & S e O e & ®» ® & & & ® & & T F S O DO OGS DO SO OO ®"TES TSSO T

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAILED ANSWERS



LSLECTION IWO . ADMISSIONS.The purpose. of the questions in this section 1s
to provide an idea of the catchment area that you draw your pupils

from and information concerning the reasons why any pupils that are

not local to you have chosen your school.

12) Do all your students live in your local area? If not where do they

come from?(This question may or may not apply to boarding schools)

--------------------- N N N EE N EEEE I E I E N T E N E N N E EFE EE E N E T s
-------- A I N N EEEEEEENEEE EE N E N = N I I I ura-uyra S Sy -y B N N R Y NN R W A R N B 3 B B B R W
------------ ® ® ¢ O 5 & P O ¢ O 0 O O D O W OB G GO GO OO O OO O ¢ S O G S S S SO P S PSS S SO S S " g
--------- N N EEEEEEEEEE Y E N N NN EEEEE iy B B BN BN R R I N B R R R R I IR I R R RN
& & & & ® ¢ O O O " " 0 e B e O 8B e ® ® © 2 00 & 0 09 ® ® o 0 e % O 0 @ s o0 ® ® & 0 0 ® & 0 o0 00 . 9 9 & O 0" O "B e g

13) What reasons are given for sending students to you that are not

from y0ur chal area?- ----------- & © © 0 0 © 0 O 5 O O P G OO O O GO OB O SO OO SO S e g

lllllllllllllllllllllllllllllllll & & & & & & & & ¢ & & & & O O " SO O OSSO " " O 0
IIIIIIIIIIIIIIIIIIIIIIIIIIIIII ® ® & & & & ® & ¢ & &% » % & & & " S " 0" OGS E OSSOSO S
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII e & & & & & & & & & & & & & & & > & SO DS S S S S S S S SBS
IIIIIIIII ® & ® & & o & © 0 © & ® & & 5 6 9 O S 0 OO0 O OO PG OO PO S S S OSSOSO S S OSSOSO S O
llllll ® ® ® & ® ® 9 ® © ¢ S 9 O 6 v B OGS S O H O S S S e S S O S H S S OO " D e SO CE SO S E PSS 0 e S e

14) Do you have an admissions policy? If so can you please give

detaiISIl... IIIIIIII * @ ® & & & & » & & P " O e e D™ OGS OS> EeSSS * ® & » & & 0 & 9 & & """ O

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAILED ANSWERS



SECTION THREE.GEITING STARTED.The aim of this section is to provide

information about any problems or difficulties that you may have

encountered in establishing your school.

15) Have there been any groups or individuals who have supported the
initial establishment of your school? If so can you give a general

indication of who they are and in what capacity they have

Supported your SChOOIli.I--...I..II-I.-I.'II-l--.'ll lllllllllllll

16) Are there any groups or individuals in addition to those you may
have mentioned in your answer to the last gquestion who support

your school now? If so can you give a general indication of who

they are and what form this support takes?..... cecscecccscccsos

17) Did any particular event or events in your local area cause the

establishment of your school?...ccccec- casscesssacsscscssncecanss

llllllllllllllllllllllllllllllll . & & & & & & ® & 9 0 & " O O O OS-G9 SO S O O OB e

18) Were there any particular problems in establishing your school?

If SO what were theY?'II‘.lI-.I-.-l.'-I.IIIII.IIIII".I'I'I.I.

* @ & & & & & & S S > O S S OO " " OB S S ® & & ® & & S & & ¢ ® " O OO SO OO OO S OGP O e O E DSOS O P e TS e

19) Have any particular events in your local area affected your

SChOOI since its eStabliShment?I---I-I-l-II-IIII..I-I.IIII‘G.-III

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAILED ANSWERS



r ' Y,

’:iy o  § 'l...i 1; v w ;"4 v

L

ON.The aim of the questions 1in
this section is to provide information on the distinctive aspects and

'objectives of an Islamic education.

20) How does the education that you offer your students differ from

that offered by maintained schoOls?..ccccceccccecccccccccscccccans

e & & & & & & & & & & » - & & & 6" " G " S 0 OGS S S > e O eSS SO S S eSS SO ST RN

®* ® & & & & & & & » ¢ ¢ & % & & & & & "8 PSS OSSO S S S S S S e s P B S DS PR B e ST S S ST S PSS G S

21) 1In what ways do you adapt your curriculum in order to achieve

your particular aims and objectlives?..cccccccccecccccccccccccnn

22) If you follow National Curriculum guidelines does it present you
with any difficulties as far as your particular aims and

objectives are concerned?..... cecceescesesecssssssesesasssssen e e

& & & ® & & ® » & & & & & & & 5 & & ¢ & 9 & 0 P T ™ ™G o & & ® & & & 9 @& ® & & & & & % & & & & & & % % 2 & "™ S »

® ® & ® & & ® & & & 4 & © & & ® & S " G " " S S D" ™S SO O O O e & & & & & & & & & & D O & 0 " " " ¢ " " 9

23) Do you have any links with any other educational establishments

or organisations or individuals? If so could you please give

detaiIS-IllII-l-I-.lIIll.liIIIIlII.IillII‘I-.ll......ll.ll.ll‘ll

® ® & & & ® & & & & & & & & & @ S & O ¢ v & S 00 ® & & 9 @ © 9 9 & & & 0 ¢ 9 0 O S S OO O S OO SO S O " OO0 O

24) 1Is there anything which you feel you would like to add in this..

seCtion? IIIIIIIIII I.III‘Il.l.lll.l..l.-"Il.l.l‘.l'llli...l.‘-..

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAILED ANSWERS



QECTION FIVE.VOLUNTARY AIDED STATUS.The information provided in this
section will enable a national picture of the number of Muslim schools
which have applied or are currently applying for voluntary aided

status to emerge.It will also show why such status has been sought and
give an overall picture of the experience of this proceedure.

25) Have you applied for voluntary aided status?Why?.....cccceecececceen

* & & & % * & & o S S O S o ® ¢ & & & & » & 9O * & ® ¢ & & ¢ ¢+ 89 S S $ & & & » @ ® ® & & » o & 9 @ ® & & & » & & & » »
................ ® & & & & 9 % & & 9 " " O BV S O PSS S O PO S DO B S PSS e ST O S S e " S B S
* & & & & & & & > O >0 > " e P O S e & & & & & & ® » » & » & & O e & ® & » & & » & * & & S S0 e & & & » & & & & O & »
® & @ & & » & & 5 > & @ e & & & & @& % ¢ ¢ 4 & & & ¢ 9 * @ & & » & & & & & 5% O " H O eSS 9D * & ¢ ¢ & & & 5 & & & s @
------- . & & & & & & & & 8 9 " & 9O SO " ™S OO DSOS S PSS PSSO SO SEOS e PP ST P TP Y Ve

llllll * & & & & & o & ® ® ® & & & 0 S S S PSS O " S DO OSSO S OSSOSO E® T OO O O
& * & & @ 9 & & & " O P " SO O S SSS B ® BSOS e & & & & & & ¢ & & & & & 0 " ® & & & & & &% & & & 9 & & D 0 2w ® & @
IIIIIIIIIIIIIIIIIIIIIIIIII ®* & & » & & & & & & & & © > & "0 O " E G D T O OO O OGO e
lllllllllllllllllllllllllllllllllllllllllllll ® & & & ¢ & & ¢ ® ¢ & & D S 0 % 9 O w
* & & & & & & & 9 P T 4SS O ST S SS P ST R ® ® & & & & ® & & & & & % O 9 S * & & & & & & & & & & 9 > " S OB O™
llllllllllllllllllllllllllllllllll & & & % & & & & ®» & © & & 5 & " " DS PSS TS O PP

27) What initiatives could your LEA undertake to make the state system
more sensitive to the educational needs of Muslim children? Could
you please indicate the priority that you would assign to such

initiatives IIIII & & & & & & » % ¢ & & > P & O W e & & & & § & & & & & & " " e & & & & & & & & & & @

® ® 5 ® & ® O o0 0 O O ® ® ® ® © © 6 * & & © & O © & 0 O O O OO N E EEEEEEEE ® ¢ 9 000 S OB S OO0 OB e e g
BN B B A A A I I N E EEEEREENENENENE N N B BB B BN I EEEEEEENEENENEEEEFNFENEEN " = v x i I B B B BN
® & & & S * & 6 & O O 0 © O O O & S ® G O OO & D G S 6 G 8O ® % & & & ® & & & O ® 8 o o o' o0 0 v e e e " 6 OO e D O e

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAILED ANSWERS



L LLION olA .GCenerc NG DI ding sectlior
28) What do you believe to be the five major strengths of your school?
1)lIII-I.II--IGIII-I--I.I'l-.I.-.III-I'II'-..I..‘IIl.III‘IIIl.II'IIll-

2)."...‘. ------------- ¢ ® ® ¢ & & & & & o > o ® ® & & & & & & & & ® O 0" SO O " ¢ PO " OO 8 e e g

) cesvscessssresasecsasncsessaa

29) Is there anything that you would like to comment upon regarding
your school and its establishment which you feel is of importance

but which is not covered by the questions in this questionnaire?.

® & & & 8 & & & OO O S OO B e S O P D OO e PeO SO PSS O E eSS eSS eSS OO OO e o & &« & & & & & @ & @

30) Any details which promote your school such as a handbook,

prospectus,curriculum details or reports would be of interest.

e Jnl bl ada e i ln EdaiiT s el maid e e & e

Please indicate if you are willing to pass such things on and if Ij

need to make alternative arrangements,or return them in the

stamped and addressed envelope provided for your completed

questionnaire...... coesecscsscssscssscsses ...............;..........
Thank you again for taking the time to answer this questionnaire.Your
assistance in this matter is of great value to the emergence of an
accurate national picture on these issues.

- DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAILED ANSWERS
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AP DIX

Parent questionnaire.




QUESTIONS FOR_PARENTS.

10)

11)

12)

13)

14)

Why did you chose this school for your daughter?

Have any of your other children attended this school? If
they have attended different schools would you nind
telling me why?

Since the age of eleven has your daughter always attended
the school that she attends now?

If she has changed schools since the age of eleven can you
please tell me the reasons for this?

What were your original expectations of this school?
In what ways has this school met your expectations?

In what ways, if any, has this school failed to meet your
expectations?

What would you like your daughter to do when she leaves
school?

If you have a son/s which school have you chosen for themn
and why?

If there was a Muslim boys’ school in the area would you
chose it and can you tell me the reasons for your
decision?

If there were a Muslim girls’ school in the area would you
chose it and can you tell me the reasons for your
decision?

What do you think are the advantages/disadvantages of
single sex schooling?

Please may I ask you both what you do?

Is there anything that you would like to add to or change
about your answers to these questions or anything else
that you wish to add concerning your child’s education
which you think is of importance?

Thank you for your valuable contribution.



AP PP E

Ex-student questionnaire.



INTERVIEW SCHEDULE FOR EX-PUPILS.

1)

10)

11)

12)

13)

14)

Why do you think that your parents chose to send you to
the school that you attended?

Did you have any expectations of the school before you
went there and if so can you tell me about them?

Did the school live up to your expectations?
What did you like about the school?

What did you dislike about the school?

Overall do you look back on your school life with
fondness - why/why not?

What are the things,if any, that you would have liked to
have changed about the school?

How did this school compare with any other school you went
to?

Did you always attend a single-sex secondary school and if
not how did your experiences in a single-sex school
compare to your experiences in your other school/s?

Do you think that the educational needs of girls are in
any way different or additional to those of boys?

What do you think are the advantages and disadvantages of
single sex-schooling?

When you left school was it with any general
qualifications, 1f so what were they?

What do you think that the school gave you socially,For
example in terms of things like self-confidence,
assertiveness, pride in your own identity?

Was there any time when you felt the school created a gap
between yourself and your home?



15) What are you doing now?

16) Is it what you would like to be doing, if it isn’t can you
please tell me what you prefer to be doing?

17) If it isn’t what you would like to be doing do you think
that there are any reasons for this?

18) Is there anything else that you can remember about your
school which you would like to add and/or anything that
you would like to add to or change about the answers that

you have given to these questions?

Thank you for your valuable contribution.



APPEND

Head teacher interviews.




HEAD TEACHER INTERVIE

SCHOOL,

Introduction.

This piece of research aims to provide new and timely
information on the secondary schooling of Muslim girls
by:-

1) Providing an understanding of the experiences of
Muslim girls and secondary schooling thus contributing
to knowledge and understanding of the educational
needs of Muslim children generally and girls in

particular.

2) Exploring the approaches to policy and practice in
both a maintained single-sex girls’ school and a
private Muslim girls’ school for the purpose of

comparison.

With these aims in mind the questions on the interview
schedule are broken down into different sections. The
title of each section indicates the purpose of each
question in that particular section.

This research follows work that was undertaken for my MA
dissertation and continues in the spirit of that work in that
confidential information concerning individual schools will not
be disclosed and will be used only to inform the writing up of

my thesis.

With respect to this a confidentiality agreement is enclosed.

It is hoped that participants will not object to the interview
being taped for reasons of accuracy and to allow the interviewer
to give full attention during the interview procedure.

Thank you for your valuable contribution.

INTERVIEW OF THE HEAL LACHER OF ‘'HE NON-MUSLIM HCHOOIL



Establishment.

1) When and why was your school established?

2) Could you please describe the locality of your
school?

3) What are the times of the school day?

Management /Governance.

4) How is the school governed? Could you please break
this down into ethnic background and gender?

5) Could you briefly describe your management structure?

Composition of school personnel.

6) What are the present numbers of pupils on roll? Could
you please break this down into numbers in each year
group, humber of forms and number in each form?

7) What is the number of full-time staff? Could you
please break this down into gender and subject
responsibilities?

8) What is the number of part-time staff? Could you
please break this down into gender and subject

responsibilities?

9) What is the number of full and part-time support
staff? Could you please break this down into gender
and responsibilities?

acC ou O erso .

10) What is the ethnic background of the pupils in the
school?

11) What is the religious background of the pupils in the
school?

12) How would you describe the socio-economic background
of the pupils in your schooldin general terms?

13) What proportion of both your full time and part time
academic and support staff are known to be of the
Islamic faith?



Acadenmic Aspects.

14)

15)

16)

17)

18)

Can you tell me the range of subjects available for
year 7 to 97

What are the option choices for years 10 and 12?

Can you give me a breakdown of your exam results for
the past five years?

Can you give me a general indication of the
intentions of your Muslim students on leaving school?

What careers advice is made available to the pupils?

19) Does your school operate a homework policy, if so can
you please give me the details
Aims of education for girls.
20) How would you describe the ethos and philosophy of

21)

22)

23)

24)

25)

26)

your school?

What do you believe the educational needs of your
students to be?

Do you feel that the aims of education for girls are
in any way different or additional to those of boys?

Does this differ in any way for your Muslim students
and if so why?

What would you say are the most important issues in
education today as far as girls are concerned?

Do you think that girls benefit from being educated
in a single-sex setting if so why and how?

Was your decision to apply for and work in this
school in any way influenced by the type of school it
is?

27) What do you think that the girls gain from their

school experience here?



- firstly, educationally?
- secondly, socially/morally?

28) What do you think are the main advantages and
drawbacks for the girls in the school?

29) What opportunities do you feel are open for the girls
at the end of their time at the school?

Extra-Curricular Aspects.

30) What extra-curricular activities are available to the
students and when and where do they take place?

31) What role do the parents play in the life of the
school?

32) Is the role that the mothers play in school life in
any way different or additional?

33) Does the school have a pastoral system and how does
this function?

General and Concluding Section.

34) How do you see your role in this educational setting?

35) What are the aspirations of the school for its
students?

36) What are your aims for the school in the future?

37) What is your understanding of ‘equal opportunities’
and how does this apply to your work in this school?

38) Is there anything you would like to add to or change
about your answers to these questions and /or is
there anything else that you would like to comment

upon regarding your school which you feel is of
importance and relevance to this piece of research?



HEAD TEACHER INTERV] oCHEDULE OLD_TC

Introduction.

This piece of research aims to provide new and timely
information on the secondary schooling of Muslim girls by:-

1) Providing an understanding of the experiences of
Muslim girls in secondary schooling thus contributing to
knowledge and understanding of the educational needs of
Muslim children generally and girls in particular.

2) Exploring the approaches to policy and practice in
both a maintained single-sex girls’ school and a private
Muslim girls’ school for the purpose of comparison.

With these aims in mind the questions on the interview

schedule are broken down into different sections. The title of
each section indicates the purpose of each question in that

particular section.

This research follows work that was undertaken for my MA
dissertation and continues in the spirit of that work in that
confidential information concerning individual schools will
not be disclosed and will be used only to inform the writing
up of my thesis.

With respect to this a confidentiality agreement is enclosed.

It is hoped that participants will not object to the interview
being taped for reasons of accuracy and to allow the

interviewer to give full attention during the interview
procedure.

Thank you for your valuable contribution.
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Establishment.

1) When and why was your school established?

2) Have you got DFE recognition and charity status? If
sO when?

3) Could you please describe the locality of your
school?

4) What are the times of the school day?

Management /Governance.

5) How is the school governed? Could you please break
this down into ethnic background and gender?

6) Could you briefly describe your management structure?

Composition of school personnel.

7) What are the present numbers of pupils on roll? Could
you please break this down into numbers in each year
group, number of forms and number in each form?

8) What is the number of full-time staff? Could you
please break this down into gender and subject

responsibilities?

9) What is the number of part-time staff? Could you
please break this down into gender and subject

responsibilities?

10) What is the number of full and part-time support
staff? Could you please break this down into gender

and responsibilities?

11) What is the ethnic background of the pupils in the
school?

12) What is the religious background of the pupils in the
school?

13) How would you describe the socio-economic background
of the pupils in your school in general terms?



14)

What proportion of both your full time and part time
academic and support staff are known to be of the
Islamic faith?

Voluntaryv Aided Status.

15)

16)

17)

Have you applied for voluntary aided status? Why?

If yes what has been your experience of this
procedure?

If no, do you intend to? Why?

Academic Aspects.

18)

19)

20)

21)

22)

23)

S O

24)

25)

26)

27)

28)

Can you tell me the range of subjects available for
year 7 to 9?7

What are the option choices for years 10 and 127?

Can you give me a breakdown of you exam results for
the past five years?

Can you give me a general indication of school
leavers career destinations in terms of jobs,
training, further or higher education?

What careers advice is made available to the pupils?

Does your school operate a homework policy? If so,
can you please give me the details.

edu ] O lrls.

How would you describe the ethos and philosophy of
your school?

What do you believe the educational needs of your
students to be?

Do you feel that the aims of education for girls are
in any way different or additional to those of boys?

What would you say are the most important issues in
education today as far as girls are concerned?

Do you think that girls benefit from being educated
in a single sex setting if so why and how?



29) In general what do you see as the major subjects and
what do you see as being of least importance or
relevance to the girls?

30) Was your decision to apply for and work in this
school in any way influenced by the type of school it
is?

The Pupils.

31) what do you think that the girls gain from their
school experience here;

- firstly, educationally?

- secondly, socially/morally?

32) What do you think are the main advantages and
drawbacks for the girls in the school?

33) What opportunities do you feel are open for the girls
at the end of their time at the school?

xtra-C icula spects.

34) What extra-curricular activities are available to the
students and when and where do they take place?

35) What role do the parents play in the life of the
school?

36) Is the role that the mothers play in school life in
any way different or additional?

37) Does the school have a pastoral system and how does
this function?

General and Concluding Section.

38) How do you see your role in this educational setting?

39) What are the aspirations of the school for its
students?

40) What 1s your understanding of ’‘equal opportunities’
and how does this apply to your work in this school?



41) What are your aims for the school in the future?

42) Is there anything that you would like to add to or
change about your answers to these questions and/or
is there anything else that you would like to comment
upon regarding your school which you feel is of
importance and relevance to this piece of research?
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Teacher interviews.




TEAC INTERV CHEDUL

I would like to incorporate a teacher’s perspective into my
research in your school and other schools. To assist én this
study I would greatly appreciate your help 1n answering the

questions below.

Teacher confidentiality and anonymity will, as in my previous
inquiries, be strictly respected: I do not intend to directly

quote individual persons by name, but rather to provide an
over-view of the staff and its opinion on different aspects of

schooling.

The informal interviews will be schedulde to take place at the
convenience of each teacher and should last approximately 45
minutes, ocusing on the following areas:

eachina Experience i our Present School.

1) How long have you taught in this school?

2) What are your subject areas or areas of
responsibility?

General AU C G ftl-_ ols grounaa.

3) For how long have you been teaching?

4) Where and when did your teacher training or higher
education take place?

5) What is your teacher background and experience?
6) What is your own religious background?

7) If a Muslim do you feel the ethos of the school
reflects your religious beliefs and in what ways?

8) If a non-Muslim how do you adapt your own views to
the ethos of a Muslim school?

your views on teaching ir




9)
10)

11)

12)

13)

14)

What are the advantages of working in this school?
What are the disadvantages of working in this school?

How does working in this school compare with your
teaching experiences in other schools?

Was your decision to apply for and work in this
school in any way influenced by the type of school it
is?

What were your perceptions of Muslim schools before
you came here and how does that compare with your
experiences now that you teach in one?

How does working in the school fit in with your own
personal staff development? Does the school make

provision for this?

Aims of education for girls.

15)

16)

17)

18)

19)

curric

20)

21)

22)

23)

24 )

What would you say are the most important issues in
education today as far as girls are concerned?

Do you feel that the aims of education for girls are
in any way different or additional to those of boys?

What do you think are the aims of education within
the school?

What do you think are the aims of education within
your specific subject area?

Do you think that girls benefit from being educated
in a single-sex setting, if so why and how?

Co .

Do you ever use your subject to explore the different
roles attributed to men and women in society?

Do the materials and resources you use reflect
women’s achievements and contributions to society?

In your subject area is the curriculum developed to
reflect an Islamic orientation?

Given the requirements of the National Curriculum,
how much scope do you feel you have to do this?

In general what do you see as the major subjects and
what do you see as being of least importance or



relevance to the girls?

The Pupils.

25) What do you think that the girls gain from their
school experience here?

- firstly, educationally?
- secondly, soclally/morally?

26) What do you think are the main advantages and
drawbacks for the girls in the school?

27) What opportunities do you feel are open for the girls
at the end of their time at the school?

General and Concluding Section.

28) Have you ever felt like challenging any statement or
pattern of behaviours which are stereotypical as far
as gender is concerned while working in this school?

29) What is your understanding of ’‘equal opportunities’
and how does this have application and relevance to
your teaching?

30) Is there anything which you would like to add to or
change about your answers to these questions and/or
anything else concerning your teaching experience in
the school which you feel is of importance to this
piece of research?

It is hoped that you will not object to the interview being
taped for reasons of accuracy and to allow me to give full
attention during the interview proceedings.

Thank you for your kind assistance with this research. I look
forward to sharing the final results with you.

Kaye Haw.
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Nazrah story.



QUESTIONNATRE ONE.

ClaSSII.IlIII.III

I am going to give you a clue about Nazrah,a girl of your own
age, who is attending a comprehensive school.After I give you
the clue I would like you to answer some questions about

Nazrah. Don’t worry if you seem to have been told very little

about her. Just use your imagination, and answer the

questions.

Here is the clue:

Nazrah was in a big class in an inner city comprehensive

school. After the school exams at the end of the year the form
teacher announced that Nazrah had come top of the class in all

her subjectS.cecccesce

a) What happened when the teacher announced that Nazrah had
come top of the class in all her subjects?

(Write only as much as you want to: you don’t have to fill the
entire page. But if you would like to write more there is more

room over the page.)

......;.....‘-...IIII.III'.'ll.""I.II'III‘ll‘l...l.ll.l.l‘....--.
i'.li....l.IIl--I.II'II.llI'IIIIIl'I-'..'.-.lIIII'-.‘II...I....-.
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a

b) What kind of person was Nazrah. :
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c) What do you think that Nazrah will be doing when she is 257
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AWS scale.



1.

2.

3.

4.
5.

6.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.
21.

22.

It sounds worse when a woman swears than when a man
does.

There should be more women leaders in important jobs in
public life, such as politics.

It is all right for men to tell dirty jokes, but I don’t
think women should tell thenmn.

It is worse to see a drunken woman than a drunken man.
If a woman goes out to work her husband should share the
housework; such as washing dishes, cleaning and cooking.
It is an insult to a woman to have to promise to ’‘love,
honour and obey’ her husband in the marriage ceremony
when he only promises to ‘love and honour’ her and does
not promise to obey her.

Women should have completely equal opportunities in
getting jobs and promotion as men.

A woman should be as free as a man to propose marriage.
Women should worry less about being equal with men and
more about becoming good wives and mothers.

Girls earning as much as their boyfriends should pay for
themselves when going out with then.

Women should not be bosses in important jobs in
business and industry.

Women should be able to go everywhere a man goes, or do
everything a man does, for example, go into pubs alone.
Daughters in a family should be encouraged to stay on
at school and go to college as much as the sons in a
family.

It would be ridiculous for a woman to drive a train or
for a man to sew on shirt buttons.

In general, the father should have more authority than
the mother in bringing up children.

Women should not have sex before marriage, even with
their finances. (This item is not included in the AWS-B:;
see text)

A woman’s place is in the home looking after her family,
rather than following a career of her own.

Women are better off having their own jobs and freedom
to do as they please rather than being treated like a
lady in the old fashioned way.

Women have less to offer than men in the world of
business and industry.

There are many jobs that men can do better than women.
Girls should have as much opportunity to do apprentlce—
ships and learn a trade as boys.

Girls nowadays should be allowed the same freedom as
boys such as being allowed to stay out 1late.




