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Honeyford, Dewsbury and Cleveland. 



The Honevford Affair 

In Bradford, the Honeyford Affair of 1984 gave 

expression to, and was the inevitable result of, these 

debates. During its course this affair raised the 

issues of racism, free speech, teacher accountability 

and multiculturalism which ensured that these issues 

could not be avoided. The repercussions of the affair 

continued to affect Bradford's political and 

educational life for many years afterwards and ensured 

that the central question of how to deal with minority 

groups who assert that their educational needs cannot 

be met in a multicultural situation was well and truly 

exposed. ' Both educationalists and the media responded 

with a plethora of texts which addressed a further 

fundamental question viz: - 'are Muslims entitled to 

state support for separate schools that can meet their 

needs, or are they compelled to endure these needs not 

being catered for because they are judged as being 

contrary to the principles of the larger society or 

contend with individual freedom? ' (Durham, 1989; 

Fletcher, 1989; Judd, 1989; Troyna and Carrington, 1987; 

Walkling and Brannigan, 1986). 

It was at this time that the Bradford Muslim Girls' 

Community school was established (September 1984) 

"For a full discussion of the Honeyford Affair see Halstead, 
(1988), Education, Justice and Cultural Diversity, an 
examination of the Honeyford Affair, 1984-1985. 



adding to the eight Muslim private schools that the DFE 

knew of in 1983 (Taylor and Hegarty, 1985). Their 

existence reflected the fact that events like those in 

Bradford had ensured that Muslim pressure groups were 

fully aware of all the provisions of existing 

legislation and it was in Bradford that Muslims tested 

the extent and limits of their powers. 

The Dewsbury and-Cleveland Cases. 

Two major incidents illustrate some 

of the difficulties and complexities which unfold 

when the educational system impinges on questions of 

parental rights, 'race', culture and religion. To date 

parental choice based on the desire to maintain a 

religious or cultural tradition is not illegal but 

opinions are sharply divided as to its acceptability. 

The Dewsbury and Cleveland cases are noteworthy for in 

both these instances anti-racists refused to concede 

that Iculturelcould mean anything other than colour and 

are therefore strongly opposed to parental choice on 

this basis. 

The first incident was in Dewsbury in 1987, when 22 

parents refused to send their children to the school 

selected by Kirklees LEA. They wanted their children to 

attend a school with predominantly white children in 

preference to Headfield School with 80 per cent Asian 



children on roll. They claimed that their objection was 

a matter of culture and was not based on racist 

grounds. They were supported both by Ray Honeyford and 

the Bradford Muslim Parents Association (MPA) who felt 

that the Dewsbury parents were asking for the same 

consideration for their culture as Muslim parents had 

long been seeking for theirs. 

Ironically opponents of the Dewsbury parents used the 

support of the MPA as a pivotal reason both for 

resisting the Dewsbury parents, and parental choice more 

generally. The refusal of these parents to send their 

children to a school where the great majority were of a 

different faith and ethnic origin would, they believed, 

stimulate counter demands from Muslim organisations to 

establish their own voluntary aided or grant maintained 

schools (Midgeley, 1988; Naylor, 1988 and Tomlinson, 

1989). After a year of legal action Kirklees LEA 

concluded that it had not correctly followed certain 

statutory requirements and the children were admitted to 

their preferred school. 

The defeat of Kirklees council was regarded as a 

vindication of those white and Muslim parents who make 

'legitimate demands for separate schools and 

distinctive education* (Naylor, 1988). writing in his 

capacity of Secretary of the Parental Alliance for 

Choice in Education (PACE) Naylor asserted that the 



white parents were only objecting to a J'particular brand 

of imulticulturalism and the nature of Headfield"s 

curriculmn'. 

The Cleveland Case 

The second relevant incident has become known as the 

Cleveland case and arose at the same time in 

November 1987. A mother requested that her daughter be 

transferred to a different primary school stating as 

her reason: - 

'I think it is a very good school but I don't 
think that it's right that she comes home 
singing in Pakistani' 

(Nanuel, 1991) 

It appeared to Cleveland LEA that the basis for this 

request was racist, contravening sections 1(1)(a) and 

1(2) of the Race Relations Act but that the Education 

Acts of 1980 and 1981 made it clear that they should 

comply with the parental request. Also in evidence was 

the fact that section 6 of the 1980 Education Act did 

not permit them to take the parental reason for the 

transfer into consideration. They acted on the advice of 

their own legal department to approve the change of 

school but asked the Commission for Racial Equality to 

investigate the other relevant legal issues. 

The legal wranglings, which ensued were long and 

complex. The Secretary of Statells view was that the 

relevant sections of the Education Act over-rode 



Section 18 of the 1976 Race Relations Act, giving a 

clear indication of an order of priority emerging 

between the conflicting principles in this complex 

area. In November 1991 the High Court ruled that a 

parent's right to choice of schools takes precedence 

over race relations legislation. The Commission for 

Racial Equality launched an appeal (Pyke, 1991). 
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List of Muslim schools. 
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Them are currently 21 full-time Muslim schools or pre-schools in 
England, thedetailsof which areasfollows (details supplied by the school Muslim Schools and not independendy verifleit schools marked with an 0 after their name 
have faUed to suppty updated information after repeated reque=, and the 
information given was collected ar much as three years ago): 

BATLEY, 7-akariya MuslimGirls HighSchool, 111 Warwick Road, Batley, West Yorkshire WF176AJ, TeL-0924-444 
217, secondary girls'school, opened in 1982,131 pupils, 5 full-time teachers, 4 part-time teachers, school fees 7,00 per 
week. final registration in 1985 

BIRMINGHAM, Darul Uloom Islamic High School, 521 Coventry Road, Small Heath, Birmingham Bio OLT, T& 
021-772 6408,021-773 7706, I= 021-773 4340, secondary, joys school, opened in 1985,72 pup4 17 teachers, school 
fees 1250,00 per annum. (boarding. E780,00 per annum) 

BIRMINGHAM, Al-f-Uira School, Midland House, Hob Moor Road, Small Heath, Birmingbam B10 9A7, Tel: 
021-766 5454, Far- 021-766 8556, primary and secondary school for boys and girls, opened 1988,55 pupils, 10 teachers, 
school fees 11200,00 per um, 

BIR. MINGHAM, Muslim Study Group, 26 Wilton Road, Spark H" Birmingham B11 4PX, Tel- 021-773 2883, 
primary school for girls, opened 1989,20 pupils, 2 full-time and 3 part-time teachers, school fees f1050,00 per annum. 

BLACKBURN, Tauheedul Islarn GirlsHigh School *, 31 Bicknell Street, Blackburn BB1 7EY, Tel- 0254-54021 or 
677654, secondary girls' school, opened 1984,150 pupils, 13 teachers, school fees 135,00 per week, final registration in 
1988 

BOLTON, Muslim Girls School, High Street (off Derby Street), Bolton BL3 6TA, Tek 0204-361103, secondary girls' 
school, opened 1987,131 pupils, 12 teachers, school fees 1425,00 per annum, final registration in L091 

BRADFORD, Muslim Girls! Community School, Ryan Street, Bradford BD5 7DQ, Tel- OZ74-734 693, secondary 
girls' school, opened 1984,45 pupils, 8 teacýers, school fees 1'700,00 per annum, final registration in 1990 

DEWSBURY, Institute of Islamic Education *, South Streetý Savile Row, Dewsbury, West Yorkshire WF12 9NG, 
Tek 0924-455762, secondary boarding school for. hýVe : eading to further education in Islamic studies, opened 1982.130 
pupils of obligatory school age, 10 teachers, school fees (incl. boarding) 115,00 per week, final registration in 1985 

DEWSBURY, Madni Muslim Girls' High School *, 1-3 Thornie Bank, off Scarborough Street, Savile Town. 
Dewsbury, West Yorkshire WF12 9AX Tch 0924468516, secondary girls'school, opened 1987,84 pupils, 6 teachers, 
school fees. C5,00 per week. 

HOLCOMBE, Darul Uloom Al Arabiya A Irdarniva *, Holcombe Hall, Holcombe nr. Bury, GMCý B12 4NG. Tel- 
070-682 6106, secondarv boarding school for. niovs : eýdiýg to further education in Islamic studies, opened 1979,310 
pupils, 41 teachers, school fees (incl. boarding) L12M, 00 per annu=6 final registration in 1987 

HUDDERSFIELD, Islamia Girls Secondarv School *, 43 Banks Road, GoIcar, Huddersfield HD7 4RE, Ta-L 
'11), ýý; M7, sccondarygýLris'schook opened 1993,50 pupilsý 7 teachers, school feesfS, 00 perweek, final registration 
in 1987. 
- LEICESTER, Muslim Girls! High School. cto 112 Green Lane Road, Leicester LES 3TJ, TeL- 0533-53Z737 or 736376, 
secondary girls! school, opened 1981,117 pupils. 7 teachers, school fees. E678,00 per annum, final registration in 1986. 

LONDON, Idamia Primary School %8 Brondesbury Park, London NW6 713T, Tel- 081-4514547, co-educationai 
primary school, opened 1983,92 pupils, 11 teachers, school fees f8KO0 per year, final registration in 1985 

LONDON, Islamic College, 16 Settles Street, London El IJP, Tel- 071-377 1595, secondary ýar. * school, opened 
1985,56 pupils, 6 full-time and 1 part-time teacher, school feesE500,00 per annum (overseas students 050,00) 

LONDON, Al-Muntada al-Islarn; School, 7 lWdges Place, off Parsons Green Lane, London SW6 4HPTeL- (171-736 
9060, F= 071-7364255, co-educational primary school, opened 1989,47 puýils, 7 teachers, scitool fees 1950,00 per 
annum 

LONDON, Islamia Girls'School *, 184 Walm Lane, London NW2, Tel- 081-2083531, sccondarygW school, opened 
1989,16 pupils, 7 teachers, school fees LJOOO. 00 per annurn 

LONDON, Park Road Playgroup, 146 Park Road, London NW8 7RG, Tel- 071-724 3363, ext. 222, co-educational 
pre-school nursery, opened 1990,25 pupils, 2 teachers, schools fees are M00,00 per term of 3 months (mornings), 
1160,00 per term (afternoons), licensed by City of Westminster 

MALVERN, AI-Isra Islamic College *, Headiland, Upper Welland Road, Malvern, Worcestershire WR14 4HN, 
Tel- 0684-892 300, I= 0684-892 757, primary and secondary boarding school for boys and girls, opened 1WO, school 
fees Z7500,00 per annum, 

NUNEATON, Muslim Girle School, cto 101, Norman Avenue, Nuneaton CV11 5NYý Tel- 0203-350 153, girls' 
middle school (8-14), opened 1989,7 pupils, 5 teachers, school fees 1301,00 per annum 

PRESTON, Muslim Girls'SecondarySchool, Unit 1.36 Dcepdale Mill Street, Preston PRI. 6QL, Tek 0772- 651906, 
secondary girle school, opened 1989,67 pupils, 8 teachers, school fees J7,25 per week, 

SUMMERFEELD near Kidderminster, MadinaLul'Uloom al. jslamiya, secondary boarding school for girls leading 
to furEher education in Islamic studies, opened 1989,100 pupils. 10 teachers, school fees WOO, 00 per annum. 

Muslim schools have continuously been denied government support. They need political and financial 
strength to accomplish th . eir task. Join the Islamic Party of Britain to help the education of Muslim 

children 

Send your donation today! 

Common Sense Islamic Parrv af Britain 
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1. IMODUCTION 

1.1 The Institute of Islamic Education was set up in 1982 by the Muslim 
Reformation Society of the United Kingdom (Anjuman-E-Islahul-Muslimeen) to 
provide education both pre- and post-16 in accord with orthodox Islamic 
principles and beliefs. It is a charitable foundation governed by a 
committee. Communal prayer five times a day Is an essential part of the 
life of the Institute. The aim of that part of the Institute which caters 
for boys aged 12-16 is to educate Muslims in their religion In a boarding 
environment and to provide a general education which will enable then to 
enter employment or further or higher education. The staff of the Institute 
hope that a good number of their pupils will continue their Islamic studies 
in the Institute, usually for a period of six or seven years post-16 
(depending on the level reached before 16), and become scholars or Imame 
capable of teaching and leading prayers not only in Britain but wherever in 
the world there are Muslim communities. So far no students have completed 
the post-16 course but there were 58 on the course in May 1985; 17 of the 22 
fifth formers on roll in July 1984 stayed on in Septemýer 1984 and almost 
all of the 29 fifth formers in May 1985 Intended to stay on. Nonetheless, a 
significant number of pupils had left before the fifth year 

, 
for a variety of' 

reasons and to varied destinations including maintained schools; this 
reinforces the need, recognised by the Institute, to maintain a broad 
general education. 

1.2 Only the 12-16 part of the school was Inspected, iltfioug-h for several 
purposes such as prayers, meals and pastoral organisation the schoolboys and 
post-16 students form one community. 

TEM PUPILS 

2.1 There were 171 pupils on roll at the time of the inspection, of whom 
140 were boarders. Most of the 31 day boys cpse from Dewsbury itself. 'NW 
About one-third of the pupils are from West Yorkshire; most of the remaining 
two-thirds come from the rest of Britain; there are 13 foreign nationals, of 
whom four are from North America and nine from Morocco, Some of the latter 
were non-English speakers on arrival. but otherwise pupils speak English as 
well as a mother tongue such as Urdu, Punjabi, Gujurati, Bengali,,. Arabic or 
Pushto. Many are fluent in two languages and some in three or four. 

2.2 All pupils are interviewed before enrolment in order to assess their 
suitability for the Institute. Admission procedures have been-refined over 
the three years since the school opened and fewer pupils have left this 
academic year because they found Islamic studies difficult than In the 
previous two years (three In 1984-5,20 from 1982-4). Nonetheless, transfer 
to other educational institutions remains a feature albeit to a diminishing 
degree: of the 268 boys recorded in the admissions register since opening, 
63 had left before reaching the age of 16, though only 14 of these had left 
in the academic year 1984-5. The majority had moved to maintained schools. 

2.3 The Institute admitted 11 year olds in 1982 and 1983 but not in 1984; 
there will be no entry of 11 year olds in 1985 or from henceforward. A few 
older boys were admitted in 1984 and 1985. The intention is to recommence 
normal enrolment in 1986 but of 13 year olds, so that the school will cater 
for the 13-16 age range. Difficulty with the pastoral care and supervision 
of younger boarders Is said to be the reason for this change. Most boys 
have previously attended maintained schools. 
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2.4 Difficulties have been experienced by the Institute in acquiring the 
records of entrants from maintained schools in some Local Education 
Authorities (LEAs). Efficient diagnostic assessment after entry is 
therefore important, especially for those with learning problems and for 
non-English speakers. Standardised tests of attainment in English are 
administered, but the tests used to assess mathematical ability and 
attainment are not standardised and are unsuitable for the purpose. The use 
of standardised tests in mathematics would allow the xathematics curriculum 
to be matched more closely to the boys' needs. 

3. PREUSES 

3.1 The Institute is housed in two large modern buildings: the mosque where 
boys join the post-16 students and the local community for prayers twice a 
day; and the school which incorporates boarding accommodatIonw-IsocialAand, 
dining rooms as well as classrooms and a large prayer room where 
remaining three daily prayers are said* 

3.2 Thereýare, 17 rooms on-the second floor of. -the school build Ing,. ý-147. used 
as boys' dormitories* one as -dormitory for the supervisors, one as 

, 
': 'sI6kbaY: 

and one as storeroom. The boys' dormitories contain between -nine *NK1 
thirteen divan beds , except f or one much larger room with *27 beds. - The- z 
sickbay contains-11 beds*. All beds have storage. drawers -in* the bs"Itfor-jfr- 
boys' clothes and other possessions. - All dormitories are carpete4.4nd4vell 
lit; there is adequate free space between the beds. Boys provide thelf*, ovn 
bed linen and as a result. the. beds present an attractively variedo'., 
appearance. - However,. there are no individual lockers '-be 9 Ide Abe 4ýUds , ---and i-, ' 
the plain breeze block walls are unadorned by posters or decorat on; or- 
sort. The windows on the wesveide of the second floor of the W11jing are 
of frosted glass to protect the privacy of neighbouring residents. -. 'Thei '. 
overall effect is rather spartan and it Is suggested that more could be done 
to enable boys to give dormitories s, ome individual characte. r. '-'-ThA washing- 
and sanitary facilities on this floor are satisfactory, but moreý; Sawel rails 
or hooks could be provided to facilitate the drying of damp towill - tr*ý. _ 

"' AE 

3.3 On the first floor is a large hall used for prayers, indoo., sea -and 
activities and some teaching; 12 general classrooms; one laborato a'- .ý 

RIF 
111 

ground staffroom/office; a library; a storeroom; and two toilet blocks. ý 
floor consists of a very large hall used for meals and indoor gan". t. &-large 
kitchen and storerooms. The amenities block provides washing and toilet 
facilities for visitors to the mosque. A recently completed first: floor 

extension has substantially iicreased the-sanitary facilities of)i"%1'. -- 
school. 

3.4 The classrooms are large enough for the classes using them. All have 
fitted blackboards, display boards and low benches beside which the boys' 
kneel to work in accordance with Islamic educational practice. 

, 
All floors 

are carpeted. Most rooms are used for teaching only one subject. ' 
and there 

is some grouping of rooms used for the same subject, for example: " 

mathematics. Attempts have been made in all classrooms to help the boys 
learn by displaying materials such as posters, maps, mathematical models and 
pupils' own written work including their poems. Some rooms are still rather 
stark in appearance, an impression reinforced. by the breeze block walls; 
nevertheless, the quality of display is encouraging and has improved -Very - 
strikingly over the last three years. 
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3.5 A large room has been converted into a laboratory, providing suitable 
accommodation for the teaching of science. There are eight working stations 
around the walls of the laboratory, with adequate gas and electricity 
services. The accommodation could be improved by the introduction of more 
adaptable furnishing and additional moveable benches of the same height as, 
but at right angles to, the side benches. There is a store/preparation 
room, which provides enough storage space for chemicals, consumables and 
apparatus. A fume cupboard is being built by staff of the Institute; It 
will be essential to have it checked and approved by safety experts before 
it is brought Into use. There is scope for more display but there is a good 
working atmosphere in the laboratory. 

3.6 At the time of the inspection there was no speciallst'room for 
-airt-or craft. However, It was understood. that 7a 

, 
room would shortly be set. aside-ý' 

for this purpose and fitted out to enable-art to'be-taught after- thiýlii4of 
the Ramadan break 1985. When this area is complete the accommodation., Yill" 
be adequate for a sufficiently broad curriculum to be offered. 

3.7 The Institute has the use of two municipal sports fields, one-bii1'de-- 
the Institute buildings, the other 1L., shoft-: 41stance away. 1* -The riearer-. field 
is used a great deal for extra-curriculki. ""fobtball and cricket-as 
for the timetabled games lessons. This field'provides an adequate surface-' 
although it needs reseeding. There -is a -ý69eful tarmacý: playing, 4irea adjiceni 
to one end of the school building which Is-vell used by *the younger boys 

k, the 
, 

3.8 
. 

There were still building works In progress during -the Inspecti 
external appearance of the area between the mosque and -the - ichOOl bui 

. 
was untidy. Despite this, the areis in vhfilisthe boyi_study#-, *eat and pray 
are suitable for their purposes'. the mosque in particular is a-fine building 
which gives a distinctive character to the site. 

4. EQUIPMENT AND RISOURCKS 

4.1 In most subject areas book provision is adequate; where textbooks-are 
used there are generally enough for issue, to pupils for homework purposes, 
and in. English the class readers are almost always so issued for an extended 
period. An exception to the adequate resourcing' is geographyj which'i 
seriously under-resourced. The range of, textbooks is fairly narrow 4! -: 

ý-b- 

subjects but this is understandable In a new school. The quality of the 
books is adequate and sometimes excellent; wany of the sets are in very: good 
condition, having been bought recently. Most of the textbooks bought -ed -far 
are in full class sets. The staff should consider the-advantages of Nijing 
smaller sets of a greater range of texts so as to encourage boys to read 
critically and compare sources. 

4.2 There are some shortages of equipment for practical work in mathematics 
and science; these are detailed In the accounts of the work in paragraphs 
9.4/5. There Is a significant practical dimension to both subjects as*- 
taught, particularly in the chemistry topics covered in the science course. 
Nonetheless, more equipment and apparatus is necessary to permit individual-, _,, investigations in both areas. At the time of the inspection no art or craf 
was taught; thus, although some materials for art had been bought in 1984 
when art was timetabled, they were not currently in use. The head .. 
anticipated that there would be sufficient materials for art to be available 
for all after Ramadan 1985 when a teacher would be employed to teach it. 
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There are adequate resources for cricket and football but no other resources 
or equipment for physical education. 

4.3 Little use is made of printed materials other than books, but the few 
worksheets observed during the inspection were of good quality. At the time 
of the inspection there was no audio-visual equipment in the school which 
placed unnecessary restrictions on staff and pupils. While it is 
appreciated that there may be religious objections to using television, it 
is suggested that the staff should consider the contribution to the boys' 
learning which could be made by judicious use of radio, records, film strips 
and slides. 

4.4 The newly designated library is a large carpeted room on the ea 
corridor as the classrooms. The walls are completely shelved though such of 
the shelving is empty at the moment... This room houses an-excellent 
collection of language course books, readers, literature and reference--,?,; 
material for Urdu, Arabic and Persian studies. Ii 'is' paKticularly wel, I 
supplied vith books for Arabic studies including f ictloni-'grammars, 
dictionaries and reference books; these were donated -by !a benef actor f rom: 
India. Together these books provide excellent reference --naterial for 
students following the seven year "Alin" (Scholar) course. The subject-' 
matter of all the fictional and non-fictional. books has a strong religidus 
bias and none is in English. Borrowing by boys Is. at'a fairly low lilveljýý! ý- 
but this seems likely to improve as procedures for.. using the library are 
more securely established. 

4.5 There are other sources -of -reading material of. 41- , more general natxiie 
around the school. For example, the English department has about 300 ` 
volumes of fiction, some from the Kirklees Schools Library Service, which 
boys may borrow in English lessons or informally at other times by applying 
to an English teacher. These books are mainly of cgood quality, although the 
condition of some Is shabby, and it is commeddable that during the 
inspection the great majority of boys had a private fiction reader. 

4.6 The staff room contains a -small collection of good quality reference 
and resource books mainly for social studies and science which are 
occasionally borrowed by boys on application to the head. A good range -of 

periodicals Is also available for borrowing from the staffroom. One national 
and one local newspaper are also taken. 

4.7 There are plans to gather these various dispersed 'reading materials 
into the library, and to designate a member of the staff as librarian. 
Opening times, cataloguing and borrowing procedures need to be established 
and there is. likely to be considerable benefit If priorities for-future 
buying are decided jointly by the staff. There-As a further need for 
supplies of fiction to be increased and for subject sections to be developed 
to support the classroom work, particularly in science, history and 
geography. Nonetheless, a promising start has been made, and it to 
understood that further funds will be allocated in the'year 1985-86 to-allow 
a substantial expansion of the book stock. I 

STAFFIM 
t a, 4 . ., -. 

5.1 Horning lessons are taken by teachers whose 4ualifications are in 
Islamic studies. Afternoon lessons are organised by-the head who Is &. 
graduate with a teaching certificate from Leeds University. He nanages a 
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team of 11 male teachers, of whom six are graduates in subjects relevant to 
their teaching commitments. one of these graduates has a teaching 
certificate and one of the non-graduates also holds teaching qualifications. 
Games lessons are taken by a trained and experienced footballer with a 
qualification in physical education from the University of Tripoli. This 
leaves three teachers, two of whom have General Certificate of Education 
(GCE) Advanced level qualifications in subjects they teach while one has GCE 
Ordinary levels. It is sensible that these teachers have been paired with 
more highly qualified and experienced staff whose role is to give guidance 
and support. In English this system works well, but It is recommended that 
it should be extended by designating one teacher as co-ordinator or-liead of 
each subject. Their responsibilities could usefully include liaison with 
teachers of the special classes.. 

5.2 The teachers show a keen avareness-o f, the--value of teaching 
qualif Ications. As a short term measure, three staff were completing-, *a 
course for the part-time FE teacher Is 'certificate at the local college of 
further education. One of these has been'accepied for a Post Graduat#_-tfý 
Certificate in Education (PGCE) course in'. -S ept: ember- : 1985, and anoth6r, `e" 
applying for a Bachelor of Education _(BE4). pg a lo, 6 llyi- a 

5.3 In some subject areas the teachers meet frequently, and there areiýT 
monthly meetings of all staff concerned with afternoon lessons. These : 1), 
meetings provide one means of defining and developing the curriculum vfthiý 
the Institute. Further means which might be explored are the visiting of 
other schools and participating in courses.. run-by the Department of 
Education and Science or by other-agenclei such"ý- 

6. ORGANISATION AND CUMCULM( 

6.1 There Is one class in Year 2, two classes of parallel ability Iiijears*,. 
3 and 4, and one in Year 5. In Addition,, _! ý4ere are two -special classes' 
which are both mixed age clas"l%atering chief ly-for those learning Inglish 
as a second language. Special 2 is for the' least proficient in English 
while Special I is planned as a transition class for those who will soon 
join their year group classes. See Appendix 3 for'numbers and ages of; 
pupils. 

6.2 The school presents the same basic cuiriculum to all pupils in the 
ordinary classes (see Appendix A), but there are inconsistencies and 
omissions which should be addressed. The variation in time allocated the 
humanities subjects (social-studies 

* and geography) is a result of iiahaOng 
and timetabling constraints and should be rationalised. The total absence 
of geography in 3B and 4A needs rectifying. There was at the time of the 
inspection no teaching of art or craft, although-it was understood that 
plans were already made to begin teaching art from the end of June 1985. 
The curriculum experienced by boys In the special classes is restricte4f-" 
boys study no science and do less social studies than the other classes. 
Records kept by the teachers show that there is indeed frequent transfer 
from Special 2 to Special 1 and from Special 1 to ordinary classese- The/ 
are commendable attempts to phase the transition: for example, Special V 
pupils have some English lessons with the head of English Instead of 
class teacher. However, there are unresolved difficulties. There ar 
inadequate procedures for separating those whose chief need is learnýý 
English from slow learners and those with specific learning problem 
work in mathematics is not sufficiently differentiated to match th7 
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differing levels of attainment of boys in the mixed age special classes and 
links are tenuous between the special class mathematics and that taught in 
ordinary classes. The lack of science in special classes is particularly 
regrettable. It is suggested that all pupils could be introduced to 
science, perhaps using a bilingual approach to help the transition. One 
strength of the school is that most teachers Including all the science 
teachers are at least bilingual and this resource should be fully used. 

6.3 The timetabling of non-religious lessons only in the afternoons did not 
appear to affect the quality of work within lessons. However, this factor 

combined with the length of afternoon lessons undoubtedly limits flexibility 
in timetabling; this is said to be one reason for the uneven deployment of 
time for humanities subjects. The Institute could consider the possibility 
of other arrangements such as timetabling some non-religious lessons in the 
morning or dividing the af ternoon tnto .f our rather than three periods. 

6.4 The Arabic/Qurlanic studies have a strongly religious and moral 
emphasis. For the 40 boys taking the Alim. course there is. a. significant, 
component of language study he, #du/IilamIc studies. iessons taken by all ! UT -_ap dimension. boys also have an Important np 

. _Z. ý. ý( , 6.5 While there are curriculum documents for most subjects there is no 
overall statement of the curriculii aims and objectiTes of-the school. It 
is suggested that sach a statement could be produced by the teaching staff 
Jointly, including 11 possible the teachers of Urdu and Arabic. The - __ 
formulation of aims night focus discussion on general issues such as ifie 

place of practical work, the valýe of allowing boys more indepenAenie' 

place of talking as an aid to learning and the desirability of a wide range 
of writing activiti". 

7. TEM LIFE OF 13M SCHOOL 

7.1 The school andl mosque together form a cohesive and supportive community 
where corporate wcnrship, study and meals provide a firm framework for the 
boys' development. Relationships at every level are characterised by 

consideration and respect. Teachers and other members of the community are 
in close touch with pupils and are readily available in case oCteed. More 
formally, there are three day-time, supervisors and two evening,, ind. 
night-time supervf sors whose chief duty is the pastoral care of ihe pupils. 

7.2 Each boy. has a degree of personal responsibility for the smooth running 
of the instituiiom. All play'a"'part under adult supervisioý by doing their 

own laundry, cleazrdLng dormitories and washing-up after meals. The tuck shop 
is run by pupils. Senior boys are given the responsibility for roceiving 
guests and visitors. Boys carry out their duties conscientiously and with a 
high degree of co-wperation. 

7.3 At least oncie -a month all go out into the local Muslim communities for 

a day to mix with. ttbeir peers. Boys In Years 4 and 5 are expected to lead 
Friday prayers atud teach in. mosques in the region, with adults from the 
Institute present: tto guide and. 

_assist 
If necessary. 

7.4 Organised e a-curricular , ac tivities mainly take. the form of indoor 
and outdoor gamer. A recent Innovation Is a karate class which provides a 
model for progreamdve physical 'development as well as a useful group 
activity. A gresit deal of football Is played, with adults and students 
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joining in quite naturally. Many pupils read quietly in the free times 
before and after supper. It is suggested that a greater variety of 
activities might be provided, especially to cater for quieter, more 
reflective tastes. 

7.5 The pastoral system is informal; it works effectively because of the 
general commitment to the community. The staff might consider clarifying 
responsibilities, perhaps by putting each supervisor in charge of a 
particular group of boys. The informality extends to the academic field 
also: It is a paradox that some classes have a named form master while 
others do not. The possibility should be seriously considered of 
designating one teacher to sustain an overall view of the academic progress 
of each boy. .... 

. 
: ý:; 

7.6 Pupils' work is marked regularly but there Is no agreed policy on the 
nature and purpose of this kind of assessment. Some of the best marking is 
directed towards identification of difficulties and assisting Improvement 
but some marking is little more than correcting spelling and punctuationi'"' 
More purposeful marking should be the aim, particularly with the adveilf-6f 
the General Certificate of Secondary Educ'ailon-(GCSE) an&'"its : 'emphasis O'n. 
course assessment in most subjects. The English department provides 
examples of good practice in course assessment which could be shared. 

7.7 Examinations in the non-religious subjects are set and marked 
internally in the summer term while Arabic and Islamic studies are tested 
orally by'visiting scholars. The results of the examinations form a major 
part of the annual reports provided for parents. These reports vary in - 
quality: some are too general and convey little information. Report books, 
when they have been seen by the parents, are kept centrally but separate 
from the personal information and medical records. The accessibility of_ 
records to those needing to refer to them should be ensured. Bringing 
together of the various records could be useful. 

. 4- 

7.8 Some boyi choose to leave at the end of the fifth year. There is no 
system of counselling or careers advice for these boys although between them 
the staff have considerable experience of the educational system post-16 and 
of the world of work. It could be useful to make this experience available 
formally io boys who might need It. Boys could also be made aware of means 
of access to officers of the Careers Service. 

STANDARDS OF WM 9-1 

8.1 The standards of work inevitably vary from subject to subject and 
sometimes from year to year. Generally standards are adequate within the 
fairly narrow framework of demands made, although English is an exception 
vith good standards in a wide variety of activities in Years 4 and 5 
particularly. 

8.2 Many lessons take the form of exposition by the teacher of subject 
sLatter from a textbook. Pupils are encouraged to understand but not usually 
to question or discuss critically. When they have such opportunity, as in 
some English classes, many pupils respond enthusiastically and with 
impressive seriousness and competence. Many retain and recall information 
very accurately. Pupils in most subjects present their vritten work well. 
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8.3 All pupils in ordinary classes (ie not the special classes) have 
regular practical work in science and there is occasional use of practical 
methods in mathematics. Often in practical work pupils are following 
instructions from the teacher or textbook. This is valuable and helps 
reinforce pupils' learning, but it is rare for boys to be encouraged to 
exercise initiative in designing their own experiments or in solving 
problems: more opportunities could be created for pupils to develop their 
learning in these ways. 

8.4 Apart from the special classes, most lessons are taught to groups with 
a wide range of ability. Demands made of pupils are often insufficiently 
differentiated, as most lessons are pitched around the average level of 
ability. Pupils of average ability are usually well provided for and 
perform satisfactorily, but greater. demands should be sade of the more able 
and more support given to the less able pupils. 

8.5 Host boys in Special class 2 make satisfactory progress in learning 
English. However, the curriculum offered to them is unnecessarily 
restricted and provides a narrow. range of learning activities. A slightly 
broader curriculum is provided for Special class 1 and the boys respond well 
in English and mathematics classes. However, the work in mathematics is not 
always sufficiently demanding with the result that some boys do not achieve 
as highly as they could. 

8.6 This is the first year that pupils have been entered for external 
examinations, in English, mathematics and science. With some modifications 
of syllabuses and relatively little expenditure on resources, examination 
entry would also be possible in Urdu, Arabic and modern history. However, 
if pupils are to achieve their best, more active encouragement of individual 
work outside lessons may be necessary for fourth and fifth year boys, 

particularly in subjects being studied for public examinations. The one 
homework per week set in each subject may not, be suf f icient, although the 
boys conscientiously complete the homework which is set. -4-- 

SUBJECrS OF THE CURRICULUK 

9.1 Arabic, Urdu and Islamic Studies 

These subjects are taught in the mornings and all rooms except the science 
laboratory are used, including the large prayer room. The pupils sit on the 
floor whilst resting their books on pews. The teacher occupies a central 
raised position. Arabic/Qurlanic studies are organised by the chairman of 
the mosque committee. Urdu lessons are organised by the head of the school. 
The morning lessons are taught by a team of 14 teachers, most of whom have 
no recognised teaching qualification but are suitably qualified in Urdu or 
Arabic. 

The school has an excellent collection of readers, books, literature and 
reference material for Urdu, Arabic and Persian, with a strongly religious 
bias in keeping with the overall philosophy of the Institute. 

All teaching groups are small, thus -allowing individual help for all pupils. 
They are of mixed ages, each pupil having to reach a defined standard before 
progressing to the following stage. The time allocation for these subjects 
is particularly generous. 
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No written schemes of work are available but the work is well structured. 
The courses offered in these subjects could with some modifications form a 
good basis for public examinations. The courses followed by intending 
"Alims" (Islamic scholars) are very intensive and include studies of the 
Qur'an and Hadith (sayings of the prophets), logic and Fiqah (Islamic law); 
these involve rigorous study of both religion and language. 

In the classes observed boys shoved a high degree of motivation and 
interest. From the second year to the fifth year most pupils in both Urdu 
and Arabic lessons respond well both to formal grammatical work and to 
practice in the two languages. In Urdu, some competent oral work takes 
place. Many boys have good accents and their ability to understand the 
written and spoken word is sound. In Arabic most pupils tackle the vori 
with lively interest, their pronunciation, le, good and their responses, 
although modest in extent, are comprehensible*� Written work is appropriate 
In most classes and Is conscientiously marked; work seen in some Alin 
classes included some simple compositions, letters and comprehension 
exercises, using a wide range of vocabulary. Some abler-fourth year jupils 

. have attempted self-portraits In Arabie'and -one had attempted 'to write 

. poetry with creditable results. It-vould"be valuable to extend such a' rings 
of activities to other classes. The boys are given-internal examinations; 
-oral assessment is carried out by external examiners, who include Islamic 
scholars. The standards attained are good. 

'S. 2 English 

About half the English lessons taught to ordinairy-classes are; -taken-by an 
-English graduate with Teacher's Certificate and many years exp"xiiiience as --- 
head of English in maintained schools. Non-specialist graduates*or staff---- 
with A level qualifications take the other lessons. There is much 
discussion and sharing of teaching ideas between staff; nevertheless, the 
-lack of specialist qualifications leads to weaknes. ses: s. ome of tbe-vork Is' 
narrow and there is too great a variation in1whavboys*xperience 1ý*Raglish 
lessons. This could be rectified by employing another specialist or by 
enabling the non-specialists to gain further qualifications in English. 

-Most lessons are taught in the tvo rooas_-- allo"tq4 -for English. These are 
of good size and adequately furnished although shelf space is limited. The 
fev display boards are vell used for exhibition of posters and boys' vork 
including their original poems. Some of the vork is attractively mounted by 
the boys themselves. 

There are enough class sets of novels and plays of high quality and at an 
appropriate level for each class to study one each term. In addition, for 
all years there are adequate numbers of course books. There are no 
anthologies of poetry but pupils read poems duplicated or vritten on 
blackboards by teachers. For each class there are boxes of novels for 
individual reading. Overall, resources are just adequate, although the 
acquisition of some anthologies of poetry should be given high priority'to 

The time apportioned to English is satisfactory but It is a disadvantage 
that several classes are taught by more than one English teacher, vhicli" 
sometimes leads to fragmentation of the vork. This should be avoided vhere 
possible. 
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The curriculum document for English incorporates a sound statement of aims 
but only an outline scheme of work which is deficient in several respects, 
including guidance on the teaching of literature and of imaginative and 
personal writing. However, the accumulated lists of assignments for the 16+ 
joint examination provide a useful source of teaebing ideas. 

In some classes boys have opportunity to express themselves at length in 
speech, for example when recapitulating a chapter read recently or 
recounting anecdotes about beach cricket prior to writing an essay on 
favourite summer activities. They speak confidently and to the point. 
However, in other classes the boys' oral contribution is limited to reading 
aloud or making short answers to questions from the teacher. More ' 
consistency should be sought so that all boys have scope to develop their 
ideas orally in a variety of contexts, which could include occasional work 
in small groups of three or four pupils. Boys In the special classes " 
particularly need a greater range of oral activities: they have too little 
opportunity for extended purposeful speech. Many lessons are based on class 
novels. Even some younger boys show a mature understanding, parti 

* 
cularly of 

the emotional situations of characters, and inost are interested in 'the books 
read in class. It'is rare, however, for attention to be focused for 16ng on 
features apart from plot and character such as theuatic, development or 
imagery. Occasionally this would be appropriate for all pupils, especially 
those In*Years 4 and 5. Id all classes there to great encouragement of 
individual reading of novels provided by the department which can be 
borrowed for reading in boys' own time. Boys responded well to this 
opportunity and almost all had books on loan. More structured follow-up to 
11 ome of this reading might be considered by the staff. Standards of writing 
in Years 4 and 5 are generally sound In a reasonably wide variety. of tasks. 
Several boys find'iummArising-events or describing character muýl 'e" er 
than commenting on the signifi6ance of episodes; this points to the need for 
more experience of the kind of writing that weighs evidence, argues a case 
or presents a considered opinion. 0 

Exercise books and f iles In Years 4 and 5 are meticulously presented and 
thoroughly marked; the abler boys are expected to achieve at least a grade C 
in the CCE 0 level. In the earlier years some of the written work ;s less 
satisfactory: boys experience a narrow range of tasks, course books are 
followed too closely and language exercises are often set to a vholi 'Class 

regardless of need. Boys in S2, many with little experience of English, use 
appropriate modern course books designed for pupils learning English as a 
second language. Some make rapid progress. It vould be useful for them to 
have more opportunity for extended writing of their own to complement the 
basic language work. In Sl, opportunities for sustained writing are - 
provided: the boys write at length and their work, while not free fro'n"'. 
language errors, communicates effectively. 

The work In English has several strong features which should be shared among 
the teachers. The organisation for sharing exists in the frequent. meetings 
which are held. Observation* of one another's lessons, visits to otý; r 
schools and attending in-service courses should all assist the process of 
developing a consistent English curriculum for all pupils. 

9.3 Humanities: Social Studies and Geography 

Social studies is taught by three members of staff, one of whom is a history 
graduate and takes 11 of the 14 lessons taught each week. During the 
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inspection, geography was taught by a temporary replacement covering the 
absence of the regular teacher. There is no head of humanities; it is 
suggested that one member of staff could act as co-ordinator of social 
studies and geography so that he could offer support for less experienced 
colleagues and so that members of staff teaching humanities subjects could 
meet to discuss curriculum matters, resources and teaching styles. 

All social studies is taught In one general classroom, geography in another. 
Each room is large and has a blackboard, storage cupboards and electric 
points. Some display, mainly maps and posters, has been putý up, relieving 
the otherwise bare walls. 

The provision of classroom texts for 
, 

soci 
, 
al atudies Is adequate for the 

syllabus taught. However, one of the. texte itýregular use. 19 inappropriate 
for Year 2 since the language and. the'Iýeaýs. pTesented are,. beypud the 
capabilities of second year boys. In the staffroom there is a small number 
of books on history and politics which can be borrowed by boys.: The school 
would benefit from subscribing to a history magazine, such as Teaching 
History, which could be used to stimulate dismssion. of, teaching techniques, - 
and the design of schemes of. work., There are two sets, of good, quality: -., J, 
textbooks for class use ln'jýo'rapýy,.. a small geographical library In the 9 
staffroon and copies of the journal 'Geography'. These do not constitute a 
satisfactory level of resourcing for teaching geography an4, pore are.. 04ýeded. 
Worksheets of good quality are frequently used in lessons In social studies 
and geography, but no audio-visual equipment is used. The staff could 
consider the introduction of such aids to learning a# filmstrips, slides, 
tapes and radio programmes, 

Z The allocation of time to the humanitles, le inconsistent, as described In 
section 6.3 and Appendix A. The amount of , time for social studies is 
sufficient, but geography is clearly under-represented, especially for. 
classes 4A and4ý. 

The scheme of work for *social studies begins'vith a brief state t ot ai"*.,: ý,. and a list of resources. The content, which is not differentiated into 
years, comprises Islamic Belief and Teaching, Our Vorld. This 

, 
Century and 

British Constitution and Government. 1985 will be the lasi. year, ln which 
the Institute will have a Year 2. This, and the possible changes In the 
timetable suggested in 6.4, could enable 'Year 3 to have at least two pericAs 
of history and Years 4 and 5 at least three and perhaps four. The scheme of 
work could be reconstructed to enable pupils in Years 4 and.: 5,, to study the 

' 44 - '. Modern World syllabus for GCSE and tbose. in Year 3 a-cour 'of selectf#, 
topics leading up to this - There is. a syllabus for geogr:; hy introduc4pd by 
a statement of aims and objectives but otherwise entirely consisting of a 
list of contents differentiated by years. Staffing and timetable 
constraints would make it difficult at present for geography to be taught to 
GCSE level. However, the syllabus ought to be rewritten to provide pupils 
with the basic principles of the subject, including Investigatory 
techniques, perhaps best achieved through environmental studies, Including 
some studies of the local region. The revised syllabuses in both subjects 
should clearly set out identifiable targets for each year. 

Teaching and learning styles in social studies are narrov. The usual 
pattern is 

" 
for a pupil to read aloud a paragraph or tvo from the textbook 

and for the teacher to comment on it, asking the class questions and 
offering further explanations. Pupils usually demonstrated a good grasp of 
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factual detail, though frequently lacking a framework In which to organise 
information. However, the practice of summing up at the ends of lessons was 
useful and effective in reinforcing learning. Pupils vrite essays 
conscientiously and, from time to time, are tested to see how much of the 
work they can recall. Their books are marked regularly but comment is 
sparse. They also sit a written examination during the year. Reliable 
comment is not possible on the work in geography because of the absence of 
the regular teacher. 

9.4 Mathematics 

Mathematics is taught by five members of staff. Three carry most of the 
responsibility but only one of them studied mathematics as a main subject in 
his initial training. The main teachers of mathematics have their own 
classrooms. There are some displays of posters and pupils'-vork but this is 
an aspect that needs to be developed further. Collections of textbooks are 
being built up: the quality and range of the books could be improved. There 
is no practical equipment in the department andq although some pupils have. - 
their personal calculators, the* are-not encouraged to use them in the.. Ia.: -_; ý 
lessons. The staffroom library contains only a 9=11 collection of books 
related to mathematics but some teachers have their own individual supplies 
of reference books which can be borrowed by pupils. 

The scheme of work which has been recently written offers some guidance on 
broad aims and objectives and lists topics for each year group. This should 
be amplified to indicate the relative importance of different mathematical 
topics, links between them and their significance for pupils of different 
abilities. 

The teaching groups are small. The allocation of four periods of -50 
minutes' duration per veek for each group is accepable as-iss in general$ 
the distribution of lessons both across the day and throughout the veek. 

In lessons the usual practice is for teachers to explain a particular topic 
before setting the pupils relevant written work. pupils work hard and 
comply with what is expected of then., There is a great deal of written 
workq although not all is-corrected. The marking of work needs to be loore 
consistent and constructive so. that pupils are made aware ' of their '4'e -- 
achievements and are helped to make progress. Pupils are 

' 
taught in classes 

with a wide ability range and this has implications for teaching methods -and 
the materials used. In most lessons there is a need for the teachers to., 
discriminate more between the needs of pupils of different abilities. The 
pupils of average ability are satisfactorily provided for and achieve a 
creditable standard as measured, for example, by their performance -in 
practice examinations. There should, however, be greater emphasis on their 
understanding of mathematical ideas rather than the simple learning of 
mathematical skills. In general, the work of the pupils is of an acceptable 
standard though they have insufficient opportunity to contribute to 
discussion; little attempt.. ii7Qje" to relate topics to everyday situations 
or to use a practical approath-where it would be beneficial to do so. Links 
between the mathematics and special class teachers need to be developed so 
that each can seek advice from the other with regard to work with the less 
able or lower achieving pupils. Some boys in the special classes are an 
competent mathematically as many boys In the ordinary classes, for example 
being able to handle sophisticated concepts such as-mean, mode and median. 
However, -the work they do is, seldon accurately matched to their abilities. 



More valid and *reliable diagnostic tests are needed to assess pupils' 
attainment and potential before remedial support is provided. There is a 
need for greater awareness of current developments in mathematical education 
especially those arising from the Cockcroft Report 'Mathematics Counts'. 

9.5 Science 

Science is taught by three teachers; two of these are science graduates and 
the third has qualifications in science subjects up to A level only. They 
have relatively little experience of teaching, which points to the need to 
take every opportunity for in-service training and sharing of classroom 
experiences amongst themselvesi: ý. --, ý 

The laboratory provides adequate accommodation for scieqce lessons, -although 
some science teaching takes place In **general-, classroomse- -A'-rot& for the use 
of rooms could help to ensure that the-laboratiýry. .1a used'raosi-efficiently. - 
Commercial posters and some pupils' work are displayed but consideration 
might be given to extending the quantity and quality of materials on 
display. 

The'equipment available for'science-is adequate for ý_arrylng *out class 
demonstrations and some group experiments'but. there is not--enough for 
individual investigational work. More'microscopis and electrical eq'4ipment 
should be acquired. 

A scheme of work exists for science and owes much -to -the Certificate 'qf ...... 
Secondary Education (CSE) science syl1abus'of--the--. YorkiUre* 

, 
and Humberaldelý. - 

Regional Examining Board. The science staff need to reviesi the Work7id 
science; to plan an appropriate and structured science programme and to 
agree on common approaches and teaching styles with particular regard to 
experimentation, the purposes of written work and assessment. 

At present'the time allocation-for' cieh&t-. 19 adýq e-All, pupils 
Cz four 50 minute lessons of science e: ch viik in mliid a; ility"blasses. 7"-! tt- 

Relationships in the classrooms are relaxed and friendly. The teachiv is 
expository in 9 tyle., -. Boys ý_are : Involved with practical work as far 
possible with the limited NAsources available. However, practical work to 
too often concerned with confirming laws and properties rather than with'-: ' 
Investigating problems or ideas. Even when resources would permit it, 
pupils are rarely encouraged to respond individually or creatively to a 
variety of tasks. Teaching strategies are not always adapted to the 
different demands of mixed ability classes and, in consequence, the 
expectations for some of the pupils in the class are Inappropriate. , '. Most of 
the written work is copied from the blackboard or dicated with little or no 
opportunity for personal initiative. Marking is mainly concerned with modes 
of presentation and rarely provides any comment related to the 
understanding of concepts or ideas. Classes could be organised in such a 
way that pupils have opportunity to observe, discuss, solve problems and be 
responsible for their own written work. Teaching strategies could be 
developed and resources made available to-support such activities. 

10 - CONCLUSION 

10.1 The school has made great strides since-its establishment. It has a 
record of -rapidly putting into practice recommendations 'from the Department 
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and the Inspectorate. A major factor in its development has been the 
informed leadership of the head. 

10.2 At the time of the Inspection art and craft subjects were not 
represented in the curriculum, but art was to be introduced for all pupils 
f rom June 1985. Apart f rom the lack of art, the curriculum of f ered to 
ordinary classes is sufficiently broad and balanced, although anomalies in 
the deployment of time for the humanities subjects need to be resolved. It 
could be valuable for boys in the two special classes to study science and 
for their needs to be diagnosed more precisely. 

10.3 Commendable efforts have been made to stimulate thinking about the 
curriculum by setting up regular meetings of the whole staff and of groups 
of subject teachers. This could be developed further and teachers 
responsible for co-ordinating work in each subject should be clearly 
identified. - As well as helping to achieve consistency of practice, this 
could also provide support for some of the less qualified and inexperienced 
teachers. -- 

10.4 Good work is produced by boys-of-average ability In several subjects. 
Greater demands could be made of the more able pupils by greater 
differentiation of the work. The standards being achieved are such that 
examination entry In more subjects could now be considered. Lessons provide 
a rather narrow range of learning opportunities; more scope could be 
provided for practical, investigatory and oral work. 

10.5 The pastoral support provided by the school and community Is of high 
quality. Valuable extra-curricular activities have been introduced and more 
are planned. The boys are absorbed in their studies and behave responsibly 
around the school. 

10.6 The Institute aspires to provide an education with both general and 
specialised characteristics: this aim Is broadly achieved. 

is 



APFMIX A 

CLASS SUBJECTS OF THE CURRICULUH AND PERIODS 
ALLOCATED TO EACH 

2 EN MA CS GG SC GA LX RE 
4 3 22 4 1 5 16 

3A EN MA CS GG SC GA LX ILE 
4 3 32 3 1 5 16 

3B EN MA CS SC GA LX 'RE 
5 4 2 4 1 5 16 

4A EN MA CS SC GA LX RE 
4 4 3 4 1 5 16 

4B EN MA CS GG SC GA LX RE 
4 4 21 4 1 5 16 

5 EN MA CS GG SC GA LX RE 
4 4 21 4 1 5 16 

si EN MA -CS GA LX RE 
8 4 2 1 5 16 

EN MA CS GA LX RE 

EN English 
M& Mathematics 
CS Social Studies 
GG Geography 
SC General Science 
GA Games 
LX Urdu/Islamic Studies 

j. #-'RE ;; *;, JArabic/Qur1anic Studies 

.. --7w: Notes 

1. Most lessons are 50 minutes long. 

2. Games lessons last 30 minutes except for the special classes (Sl and 
S2) vhose games lessons are 50 minutes long. 

Urdu lessons are one hour long. 

4. All pupils spend tvo and three quarter hours each day including 
Saturdays on Arabic/Qurlanic studies, equivalent to 16k one hour 
lessons each veek. 
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APPENDIX 3 

Nwebers and Ages of Pupils (AA at 1 Septenber 1984) 

Form 
12.1 

to 
13.0 

13.1 
to 

14.0 

14.1 
to 

15.0 

15.1 
to 

16.0 

19 19 

48 (in 
2 classes) 

48 

IV 52 (in 
2 classes) 

52 

V 24 24 

Sl 2 3 7 12 

S2 5 5 1 
0 

5 
1 

16 

---- 

Totals 26 56 60 29 171 
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APPENDIX C 

The school day is organised as follows*: 

Get up 4.50 am 

Prayer 5.00 am 

Back to Bed 5.30 an 

Breakfast 7.30 an 

Arabic/Qurlanic studies 8.00 an 

Break 10.45-11.00 am 

Urdu Classes 11.05-12-00 am 

Dinner 12.00-1.00 pm 

Secular Lessons 1.00-3.30 pa 

Prayer 3.45 pm. 

Playtime, Tea & Games (Timetabled) 4.00-5.30 ps 

Study under supervision 5.30-7-00 pm 

Prayer 7.30 pa 

Supper 7.45 pm 

Prayer 8.50 pm 

Last Prayer 10.00 pm. 

Bed 10.30 pa 

Day boys attend from 8.00 am. They go home for meals and attend all prayers 

except the early morning prayer. 

'* Times of prayers vary through the year. 

18 



DEPARTMENT OF EDUC. "ATION AND SCIENCE 

REPORT BY HM INSPECTORS 

on 

INSPECTED: 29 SEPTE. MBEER -I CCTOBER 1986 

@ CROWN COPYRIGHT 1987 
DEPARTMENT OF EDUCATION AND SCIENCE 1987 
This Report may be recrocucec in wnoie. or in part, 
provided that the source anc its cate are stated. However. 
it may not be used in, or in ccinnection with, a prospectus 
or an advertisement or for any commercial purpose. 

Cowes of this Reoori may t: e octaineu from the School or 
from the Department of Education and Science, Publications 
Desoatch Centre, HoneyPoz Lane. Stanmore. Middlesex 
HA7 1AZ. 

S -'80, '6'1011-, 'C2 . -I Z- 11N.: 6/86 

112 



1- THE SCHOOL 

1.1 The Muslim Girls' Secondary School was opened in September 1984 by 
the Muslim Association of Bradford to provide a Muslim education for girls 
between the ages of 11 and 16. The school is administered by a committee, the 
membership of which is changed every two years. At the time of the inspection 
there were 65 girls on the roll between the ages of 10.1 and 18.6 years. 

1.2 The majority of pupils come from homes in the vicinity of the school, but a 
significant percentage travel some distance. The girls are accompanied to 
school; many are brought by car. They speak Punjabi, Pushto, Hinko, Bengali or 
Urdu in their homes and often among themselves in school. Almost all are able 
to make themselves well understood in English; 75% have transferred from local 
middle and upper schools. However, the school identified five girls who had 
little or no English, some of them also having difficulty in understanding Urdu, 
the other language of tuition. 

1.3 The proprietors of the school have set down the principles and aims of the 
school. These may be summed up as being "to produce women who have 'faith' and 
who are imbued with Islamic learning and character and are capable of meeting 
all the economic, social, political, technological, physical, intellectual and 
aesthetic needs of society". The principles of the school also allow for pupils 
to take up professional training or an academic career. 

THE PREMISES 

The accommodation 
occupies two floors, is clean, light and warm and of a sufficient size for the 
number of pupils on roll. On the ground floor there is a spacious entrance 
hall, of f which are two small ha-Is used for dining and asse=blyiphysical 
education (PE), a large staff roo=, two smaller rooms used f or storage, and one 
classroom. Beyond the halls there are three further rooms - one used for prayer, 
another as the library and a "third-, a kitchen, which is unused. 

2.2 ? art of the first floor, once : '"e gallery of the chapel, has been blocked 
of .4. -. he school has the use of : -e roo=s surrounding the central well of the 
staircase leading up from : he en: rance hall. Two larger classrooms have been 
made '-, y combining smaller roo=s. A smaller room serves as a television room. 
T ihere are adequate toilet both Asian and European. available in the 
base=ent and or. the ground and firs: f-loor. 

2.3 The three classrooms in use -are well ; rovided with black--cards, suitable 
tables and brightly coloured chai: s. 7wo of the three are rather cramped for 
the nu=ber of girls in them. Their Iong narrow shape and their proximity t'o the 
road =akes it difficult so=et4. =es for pupils sitting near the back to hear what 
is being said. At present there is little display of pupils' written work in 
the classrooms. The provis4on c: '--cards and shelving might help to encourage 
this aspect. The school has at: e=; tec to create a welcoming az=osphere by 
displaying pupils* art and cra.:. ., work in the entrance and asse=bly halls. An 
extension o. this to other ; a: ts c.; the school, for example- :z the library, 
M49h: ýa considered. 



2.4 The school has no accommodation for specialist practical work. Physical 
education is undertaken in the assembly hall which is small f or the number of 
pupils in each class and is r-ade less suitable by free-standing iron supports 
for the gallery above; it does not contain any apparatus. Science, art and 
craft and home economics lessons take place in general classrooms. 

2.5 Behind the school is a s=all enclosed yard which might provide an outdoor 
play area. At present it is not in use. At lunch and break times pupils have 
access to the building but do not leave the premises. 

3. RESOURCES AND EQUIPMENT 

3.1 Supplies of text books and other resources and equipment are low. The 
proprietors have recently invested a considerable sum of money in buying basic 
text books to support most subjects of the school's curriculum. However, in 
some cases, these have been purchased in insufficient numbers and without 
sufficient consideration of the needs of the pupils and of their levels of 
attainment. Many of the books are already out of date and some are unsuitable, 
placing emphasis on revision for the ordinary level (OL) of the General 
Certificate of Education (GCE) examination now being replaced by the General 
Certificate of Secondary Education (GCSE). In many subjects the school has not 
been able to afford a sufficiently wide range of books. In English, for 
example, resources are restricted to a four-year course and to a number of 
grammar and spelling books. There are no sets of class readers, poetry 
anthologies or plays, nor materials to support poor readers or those having 
problems with English as a second language. Supplies of books to support the 
humanities are also very restricted. Science and mathematics text books are 
better represented though again they do not fully cater for the wide range of 
ability in the school. The Urdu course is supplemented by books produced by the 
community language teaching unit in Bradford. There are no books for home 
economics. Two basic text books have been supplied for Islamic studies. 

3.2 The restrictions placed on practical work by the school's accommodation are 
also reflected in the lack of practical equipment for PE, art and craft, home 
economics, science and =athe=atics. Where equipment is available it is 
extremely limited. For exa=7Ae, PE has only a few bean bags, hoops and skipping 
ropes; the science equipment 's contained in a box about the size of a shoe box 
and there is no practical =athematics apparat-zs beyond a number of sets of 
geometry instruments. Some staff show much ingenuity in making use of the 
equipment available, but in general the pupils are able to undertake very li,, t. e 
practical work. 

3.3 The school his a television set and vl-4eo cassette recorder which are said 
to be used sometimes in science lessons. 717here are also tape recorders. None 
of these was seen in use during the inspection. A table-tennis table has 
recently been purchased. 

3.4 A room has been set aside for use as a It contains chairs and a 
small glass-fronted bookcase. The stock consists of approximately 200 titles 
borrowed from the local authcrity library service. The majority are 
non-fiction; they appear to have been seieczed at random and cover principally 
religion, home economics, hýstory and other ýandsifways of life. The suall 
amount of fiction available is aimed largely at infant and junior level. Pupils 



observed in library lessons were seen to have found it difficult to find a 
suitable and interesting book to read. Despite the intention to provide a 
reference library and the opportunity on the timetable for related work to be 
undertaken the provision falls short of what is necessary at secondary level. 

4. STAFFING 

4.1 At the time of the inspection there were five members of staff. One was 
full-time and the remaining four taught for between two and three and a half 
days each per week, giving a pupil to teacher ratio of approximately 21: 1. The 
national average for small state maintained schools is 15: 1. None of the 
teachers has trained to teach. All are female and four are Urdu speakers. Only 
one, appointed on the first day of the inspection, has a graduate qualification 
and previous experience of teaching pupils at secondary level. 

4.2 Although three of the staff have taught in the school since it opened in 
September 1984, thereby providing a measure of stability, the school has 
difficulty in attracting and retaining suitably experienced teachers. In the 
four weeks between the beginning of the school year and the inspection the staff 
was without one of its complement for four weeks, without another for three and 
without a third for one week. This resulted in classes undertaking almost no 
work in English, mathematics, humanities, physical sciences and PE during this 
period. The majority of the staff are teaching a range of subjects for which 
they have no recognised qualifications. There is no one qualified by initial 
training or experience to teach English, English as a second language, 
humanities or PE. The school has had no headmistress since before the end of 
the summer term. : he lack of the oversight which an experienced member of staff 
could exercise over the curriculum and the organisation of the school is 
particularly apparent. 

4.3 The school is able to call upon the services of two male members of the 
community who ac: as general administrators and have responsibility for the 
finances and for the building. There is also a secretary who helps the 
administrators to carry out general secretarial duties. On one occasion during 
the inspec: -4on sne took a class for an absent member of staff. 

5. ORGANISATION AND CURRICULUM 

5-I The school is divided into three classes. The largest class, Aysha, has 
24 pupils whose azes range from ! 2-5 to 18, tnough the majority are 10" and 15 
years old. Marva= *"as 22 pup *Is whose ages range from 10-10 to 18.6, though the 
majority are 13 and 14 years c- The third c. Asia, has 19 pupils whose 
ages are spread evenly between 10.1 and '15.110 (see Appendix I for details of 
age). The girls are allocated to classes on the basis of age and the staff's 
informal assessment of their ability so that : he more able girls are likely to 
be found in Aysha and the leas: able and those experiencing difficulties with 
English and! or 'ýrý4u in Asia. '11he very wide age range - which implies that 
pupils will stay In the same class for a number of years - and the relatively 
wide ability rance in these classes - which implies the need for differentiated 
work - present tý-e staff with ? edagogic difficulties with which they are 
ill-equipped to -; ea-. 

5.2 The school -4ces not offer the same curriculum to all its pupils despite the 
overlap of age '-n all three c. asses. (Appen--x 11 gives details. ) For example, 



Maryam class has no English and no humanities; Asia class has no science or 
humanities. Where subjects are offered there are often wide v3riations in the 
time allocated to them which are difficult to justify. For example, whereas 
Maryam has no English lessons, Aysha has two but Asia eight; where Maryam has 
six periods of Islamic studies, Aysha has one and Asia four; where Aysha has 
only two periods of home economics Maryam has four and Asia has eight which are 
taught by three members of staff - This lack of consistency, breadth and balance 
reflects staffing constraints rather than any overall plan for the curriculum. 

5.3 Owing to problems of staffing the school did not have a regular timetable 
until the day of the inspection. Drawn up in outline by a member of the 
committee it was adapted by the staff. However, discrepancies remain which need 
reconciliation. For example, one member of staff is timetabled on several 
occasions to teach different subjects to different classes in the same period. 
Several classes are shared between two, and in the case of Asia's eight periods 
of home economics, between three teachers. The school needs to rectify these 
discrepancies as a matter of urgency. 

5.4 Although pupils with learning and/or language difficulties are grouped 
together in one class, they share their lessons with others who are experiencing 
fewer difficulties. There are inadequate procedures for recognising and dealing 
with the individual needs of pupils in general and for those with special needs 
in particular. Except in Urdu and mathematics the work is undifferentiated 
within or, in many cases, between classes. 

5.5 Over the time the school has been open, individual members of staff have 
sometimes produced schemes of work to guide their own teaching. These have been 
personal statements and have not reflected a school policy, although the school 
has a model curriculum set down in the document stating its aims and principles. 
The limited number of pupils' exercise books which the school was able to 
assemble for HMI to read show that the pupils find themselves repeating work 
that they have already done, and their progress is made all the harder to chart. 
This situation has been exacerbated by the organisation of classes which are of 
mixed ages and to some extent of mixed-abilities. 

5.6 The school needs to look again at its stated aims and at the curriculum it 
proposed originally *to see whether these can be translated into a well-balanced 
timetable supported by schemes of work which pay attention to ai=s. objectives, 
content of the subjects to be learned and the methods by which tý ,e work is to be 
taught and assessed. The involvement off experienced teachers is crucial. 

6. T13E SCHOOL AS A COMMUNITY 

6.1 All pupils wear a maroon unifor= of shalwar and kameez and a white scarf. 
Standards of dress are high and careful attention is paid during the daily 
assembly to tidiness and appropriate dress. The assembly provides an occasion 
for the school to come together in prayer, sometimes led by the pupils. The 
prayer room is also open at all'times of the day for those who wisn to use it 
and the presence of islamic and Quoranic studies on the timetable ensures that 
pupils have an opportunity in school to learn about and to practise their 
faith. 

1.16 



6.2 Responsibility for the pastoral care of the pupils is not delegated to 
named members of staff - There is no system of form teachers. The staff deal 
with problems and matters of discipline as they arise and the school 
administrators make contact with parents when it is considered necessary. 

6.3 In class the girls are quiet and in the main well behaved. Some minor 
indiscipline was noted where pupils were under-employed or where the work was 
insufficiently challenging, making few demands upon their intellect or 
application. Generally speaking the atmosphere in school was subdued except at 
lunch and break times when pupils were livelier and engaged in some vigorous 
informal games. 

6.4 Regrettably the school has no clubs to engage the pupils' interest during 
their free time; thus opportunities for them, under supervision, to take some 
responsibility for organising activities and to extend their own interests and 
hobbies are lost. 

6.5 Links between the school and parents exist only by way of the proprietors. 
Parents visit the school on parents' evenings. Last year two are said to have 
been held which were attended by the mothers only. The school has no formal 
methods of assessing and recording the pupils' progress. There are no offic! al 
mark books and reports are not issued regularly. Although some records have 
been acquired of pupils' progress in their former schools, these have not been 
kept up to date and not all pupils have a record folder. it could be very 
helpful to give an urgent priority to the development of a system of monitoring 
and recording the girls' progress. 

THE WORK OF THE SCHOOL 

7.1 During the three days of inspection 85% of the lessons were seen either in 
whole or in part. Owing to the need for the timetable to respond to the 
availability of staff it was possible in that time to see only one double lesson 
of English and no humanities. 

7 .2 Although the school was into its fifth week of term when the inspection 
took place, regular patterns of work had not been established. This was due to 
the difficulties, already referred to in paragraph 4.2, encountered by the 
school in eoploying staff and the effect of this on the timetable. Pupils' 
exercise books, many of which had been issued new at the beginning of the term, 
showed that the work undertaken had reflected the numbers of. teachers available 
and their particular interests rather than any formally planned teaching 
programme. With the exception of Urdu, some science and art and cra-ft, teachers 
were, of necessity, -sti. 121 engaged in assessing their pupils' levels of 
at-taintment. 

7.33 Standards of work in all subjects seen were low. The wide age range in 
each class make it essential that the work should take into account the 
diffferent levels of maturity ancL understanding of the pupils. Equally, since 
the three classes were of similar ages but not, according to the stafi, of 
si=ilar ability, so=; differentiation of the work undertaken in each class =ight 
ha,. e been expected. -, oo often this was not the case. The teachers have low 
exi, ectationb oi their pupi1s. Lessons proceea at a leisureiy pace ana have 
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little variety, and teaching frequently ceases some considerable time before the 
bell announces the end of the lesson. 

7.4 Of particular concern is the lack of provision for pupils in Asia who speak 
very little English and two of whom understand little or no Urdu. They will 
need the help of specially trained teachers if they are to make any progress. 
The practice of giving these pupils the English or Urdu alphabet to copy out and 
of leaving them for long periods under-employed is unlikely to encourage 
progress. 

7.5 Except in science and some mathematics lessons where English was the 
exclusive language of instruction, pupils were taught in a mixture of English 
and Urdu which did not necessarily reflect their ability to understand either. 
Since lessons consisted largely of exposition by the teacher followed by the 
copying down of notes, drawings or texts by the pupils, few opportunities 
occurred where they could be encouraged to develop their oral skills in English, 

or indeed in Urdu. Where questions were directed to classes as a whole they 
required very short, predetermined factual answers and the opportunity for 

extended speech - for instance, to defend a view or to express an opinion or a 
preference - was overlooked. On one occasion pupils in an Urdu class were asked 
to question one another, for example, about their families and their likes and 
dislikes. They seized the opportunity eagerly and for all too short a time 
there was an animated exchange of information. :n home economics lessons 

attempts were made to interest the girls in the use of herbs and spices, in good 
eating habits and in projects involving the planning but not the execution of 
social occasions in the home. The girls responded well to work which was well 
prepared and presented and which encouraged some opportunities for dialogue and 
exchange of views. opportunities of this kind which are structured but which 
have no predetermined outcome need to be developed in all subjects. The low 

allocation of time afforded to the humanities and to English in all but one 
class further restricts the opportunities available. The development of the 
English skills of all pupils but in particular of those in Asia should be given 
a higher priority. 

7.6 It was possible to see only a limited sample c. the girls' written work. 
This was due partly to the fact that little had 1-een undertaken this term and 
partly to the practice of giving out new books at the beginning of the school 
year. Few girls were able to produce any of their written work from the last 
academic year. However, enough wor IK was seen to in_". cate that the majority of 
writing tasks required the co? ying down of notes 37 --n-formation from the board. 
Written work read in exercise books and seen in cl-ass in 7-rdu, mathematics and 
science consisted -mainly of stereotyped exercises. in class the girls copied 
out questions and then, if time permitted, answerec tne= as briefly as possible. 
Almost no extended writing in exercise books was seen. The low priority given 
to English and the hu=anities may influence this. 

7.7 In science the g4rls present their work neat: y and take a pride in their 
drawings of apparatus. Some Urdu exercise books snowed that care is taken with 
calligraphy. Generally speaking, however, the quality oi presentation is poor 
Careless spelling, -, ocr sentence construction and inattention to detail abound. 

Although writcen wcr.: is acknowledý, ed by a tick, a date or staff initials, : he 
standard of marking in most subjects leaves much ts be desired. Constructive 
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criticism aimed at helping pupils to improve their performance was conspicuously 
absent from the exercise books made available. 

7.8 Reading and access to books is very restricted despite the fact that all 
pupils have a double period timetabled in the library. The stock available does 
not match the maturity and interest of the girls and opportunities are missed 
here, and in class, to encourage pupils to read independently for pleasure or 
for information. Most pupils do not have occasion to visit the public 
libraries. The custom of the community which discourages girls from being seen 
in public places makes them dependent for reading matter on what they can 
acquire at home or on what the school can provide. It is, therefore, most 
important that their access to books should not be restricted. In class, too, 
pupils were seen to read very little. This was no doubt due to the lack of text 
books, but even those available were not seen in use in English. Pupils relied 
on their teachers for information even to the extent of expecting them in some 
cases to supply translations for unknown words in Urdu, despite the availability 
of dictionaries. 

7.9 The lack of a coherent course in mathematics and science owing to staff 
changes has resulted in very little progress being made at any level. Pupils' 
responses in class and their written work reveal that their understanding of 
mathematical ideas is very limited indeed although some, if offered an 
appropriate course, would be capable of much more demanding work. Work in 
mathematics has been concentrated on practice of basic techniques in arithmetic, 
while their applicability to problems and situations in real life has been 
largely ignored as have other important aspects of the subject. Some pupils in 
Aysha and Maryam found the simple computational tasks asked of them well within 
their capability. However, others - especially those in Maryam and Asia - had 
difficulty, for example, with subtraction when three digits were involved and 
multiplication of the simplest kind also presented problems. The majority of 
girls in Aysha found it difficult to estimate the length of objects on their 
desks. The work has been undifferentiated -4espite the wide age range in each ot 
the three classes. The use of mathematical : echniques in other areas of "the 
curriculum, for example, in science or in art and craft, was not in evidence. 
No examples of pupils using mathematical tec-niques to solve problems, or to 
represent inforcation graphically, were seen in an-ý subject. Work in science 
has concentrated 0n factual recall of basic -Infor=ation, such as the names of 
parts of plants in biology, and on descript-cn ratý--er than on speculation and 
problem solving. Pupils have not been encouraged to develop a feel for number 
nor have they been challenged to think in tý-eýr science and mathematics lessons. 
The appointment of a teacher with experience an- ; -; alifications in both these 
subjects is an encouraging development. 

7.10 The lack of specialist accommodation f: 7 sc-4ence, art and craft, horze 
economics and PEE severely restricted the ranze o-- aesthetic opportunities which 
these subjects could provide. Nevertheless, des; 4-: e restrictions of 
accommodation and resources, lessons of art and craft gave pupils opportunities 
to design, to plan and to carry out simple tasks. Fror example Aysha class was 
set the task of designing oriental jewellery whic'n could be made out of shiny 
foil in five colours. Individuals had brouzý-t sc=e of their own jewellery as a 
stimulus but appropriately were discouraged fro= =erely copying. Their 
attention was drawn to the practicalil: -. es of the-'7 i=aginative and intricate 
designs and much ingenuity was shown in the--7 execution. Asia class was 
encouraged to design individual greeting car-ýs fcr a variety of occasions. 
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However, they were restricted by lack of materials. Their work was less 
confident and lacked skills which a specialist might have been able to promote. 
Nevertheless, the response to this task was whole-hearted. Examples of 
practical work undertaken by the pupils in other subjects were limited. 
Occasions were observed in mathematics when more practical approaches would have 
helped learning. In science the lack of equipment resulted in the teacher 
demonstrating with very little involvement of the pupils. However, on one 
occasion the pupils were able to carry out a very simple experiment with magnets 
which the teacher provided from her own resources, and responded with interest. 
The absence of a member of staff with expertise or facility in PE was obvious in 
the two PE lessons seen which contributed nothing to the girls' physical 
development. They were not encouraged to change into appropriate footwear. 
Many did not take part in the few activities of skipping and catching offered. 

CONCLUSION 

8.1 The school has been open for two years. The education at present offered 
makes few if any demands on the girls to be active in their learning. Except in 
some science and art and craft lessons they are not being encouraged to think 
about the work which is, in the main, limited, unexciting and unchallenging. 
The lack of a balanced curriculum supported by schemes of work, which would 
provide a framework for learning, is apparent in the low expectations of the 
staff and the equally low response of the pupils. Few of the girls, if any, can 
be said to be perfor=. 'ng to the extent of their abAlity. Indeed, the school has 
no discernible methods of assessing these abilities. If the school is to 
achieve the laudable ai=s quoted at the beginning of this report it will need to 
provide a better balanced curriculum, a suitably qualified staff led if possible 
by an experienced head, and adequate accommodation and resources to support the 
work which should be set out in detailed schemes of work. Despite the loyalty 
of some long-serving : --embers of staff and the goodwill of the proprietors, these 
aims are far from being achieved. 
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Ethical Guidelines 
for Educational Research 

EYMODUCTION 

The British Educational Research Association has been aware for some time of a concern amongst the 
educational research community about increasing restrictions being imposed by government agencies 
on the conduct and dissemination of the educational research and evaluation which they sponsor. This 
concern embraces research and evaluation funded not only by the DFE but also by other government 
departments and agencies which have become involved in education and training. 

Such a concern must be seen in a context where involvement in funded research is now viewed as a 
major indicator of the quality of schools and departments of education in higher education. and where 
central government now controls acce. " to large amounts of funding for research in a field which it 
increasingly views as its policy domain. In this context there is a great temptation for educational 
researchers and their institutions to accept sub-optimal contractual conditions which compromise the 
canons of intellectual inquiry in a free society. These conditions tend to impose restrictions on the 
budom of researchers to publish and disseminate their findings. But there is also increasing evidence 
of a tendency to impose restrictions on the conduct of the inquiry itself. e. g. on the questions to be 
addressed. and on methods of data collection and analysis. 

In the light of these developments the British Educational Research Association adopted the following 
set of ethical guidelines at its Annual General Meeting on 28 August 1992. These are based on 
guidelines developed at a BERA seminar in March 1988 (published in Research Intefflgence. Febnary 
1989) and the proposed ethical standards of the American Educational Research Association as 
published in Educadonal Researcher. December 1991. (We are grateful to the AERA Committee on 
Standards for permission to adapt their guidelines. ) 

THE GUIDELLNES 

T"ne British Educational Research Association believes that all educational 
research should be conducted within an ethic of respect for persons, respect 
for knowledge, respect for democratic values, and respect for the quality of 
educational research. 

Responsibility to the research profession 

2. Educational researchers should aim to avoid fabrication, falsification, or 
misrepresentation of evidence, datafindings, or conclusions. 

3. Educational rese=hers should aim to report. their findings to aU relevant 
stakeholders and so reftin from keeping secret or selectively communicating 
their findings. 

4. Educational researchers should aim to report research conceptions, 
procedures, results, and analyses accurately and in sufficient detail to allow 
other rese=hers to understand and interpret them. 

5. Educational rese=hers should aim to decline requests to review the work of 
others when strong conflicts of interest are involved or when such requests 
cannot be conscientiously fulfilled on time. Materials sent for review should 
be read in their entirety and considered careMy, with evaluative comments 
justified with explicit reasons. 
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6. Educational researchers should aim to conduct their professional lives in such 
a way that they do not jeopardize future research, the public standing of the 
field, or the publication of results. 

Responsibility to the participants 

7. Participants in a research study have the right to be informed about the aims, 
purposes and likely publication of findings involved in the research and of 
potential consequences for participants, and to give their informed consent 
before participating in research. 

8. Care should be taken when interviewing children and students up to school 
leaving age; permission should be obtained from the school, and if they so 
suggest, the parents. 

9. Honesty and openness should characterize the relationship between 
researchers, participants and institutional representatives. 

10. Participants have the right to withdraw from a study at any time. 

11. Researchers have a responsibility to be mindful of cultural, religious, 
gendered, and other significant differences within the research population in 
the planning, conducting, and reporting of their research. 

Responsibility to the public 

12. Educational researchers should communicate their findings and the practical 
significance of their research in clear, straightforward, and appropriate 
language to relevant research populations, institutional representatives, and 
other stakeholders. 

13. Informants and participants have a right to remain anonymous. 71is right 
should be respected when no clear understanding to the contrary has been 
reached. Researchers are responsible for taking appropriate precautions to 
protect the confidentiality of both pardcipýnts and data. However, participants 
should also be made aware that in certain situations anonymity cannot be 
achieved. 

Relationship with funding agencies 

14. T"he data and results of a research study belong to the researchers who 
designed and conducted the study unless alternative contractual arrangements 
have been made with respect to either the data or the results or both. 

15. Educational researchers should remain free to interpret and publish their 
findings without censorship or approval from individuals or organizations, 
including sponsors, funding agencies, participants, colleagues, ýýpervisors, or 
administrators. This understanding should be conveyed to participants as part 
of the responsibility to secure informed consent. This does not mean however 
that researchers should not take every care to ensure that agreements on 
publication are reached. 
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16. Educational researchers should not agree to conduct research that conflicts 
with academic freedom, nor should they agree to undue or questionable 
influence by government or other funding agencies. Examples of such 
improper influence include endeavours to interfere with the conduct of 
research, the analysis of findings, or the reporting of interpretations. 
Researchers should report to BERA attempts by sponsors or funding agencies 
to use any questionable influence, so that BERA may respond publicly as an 
association on behalf of its members thereby protecting any individual or 
contract. 

17. The aims and sponsorship of research should be made explicit by the 
researcher. Sponsors or funders have the right to have disclaimers included in 
research reports to differentiate their sponsorship from the conclusions of the 
research. 

18. Educational researchers should fulfil their responsibilities to agencies funding 
research, which are entitled to an account of the use of their funds, and to a 
report of the procedures, findings, and implications of the funded research. 

19 The host institution should appoint staff in the light of its routine practices and 
according to its normal criteria. Ile funding agency may have an advisory 
role in this respect, but should not have control over appointments. 

20. Sponsored research projects should have an advisory group consisting of 
representatives from those groups and agencies which have a legitimate 

Ice 
This advisory group should facilitate access of 

ur 
interest in the area of inqu 
the researcher(s) to so data, other specialists in the field and the wider 
educational community. 

21. Tle funding agency should respect the right of the researcher(s) to keep his or 
her sources of dam confidential. 

22. In the event of a dispute between the funding agency and researcher(s) over 
the conduct of the research, or threatened termination of contract, the terms of 
the dispute and/or grounds for termination should be made explicit by the 
funding agency or researcher and be open to scrutiny by the advisory group. If 
either party feels that grounds for termination are unreasonable then there 
should be recourse to arbitration by a body or individual acceptable to both 
parties. 

Publication 

23. Researcher(s) have a duty to report both to the funding agency and to the 
wider public, including educational practitioners and other interested parties. 
The right to publish is therefore entailed by this duty to reporL Researchers 
conducting sponsored research should retain the right to publish the findings 
under their own names. The right to publish is essential to the long-term 
viability of any research activity, to the credibility of the researcher (and of the 
funding agency in seeking to use research findings) and in the interests of an 
open society. Ile methodological principle of maximising the dissemination 
of information to all interested parties is an integral part of research strategy 
aimed at testing on a continuous basis the relevance, accuracy and 
comprehensiveness of findings as they emerge within the process of inquiry. 
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24. The conditions under which the right to publish might be legitimately 
restricted are: 

- general legislation (e. g. in the area of libel or race relations); 

- undertakings given to participants concerning confidentiality and generally 
not to cause unnecessary harm to those affected by the research findings; 
and 

- failure to report findings in a manner consistent with the values of inquiry 
i. e. to report findings honestly, accurately, comprehensively, in context, 
and without undue sensationalisation. 

25. Publications should indicate whether or not they are subject to reporting 
restrictions. 

26. The researcher(s) should have the right, as a last resort and following 
discussions with the funding agency and advisory group, to publicly dissociate 
themselves from misleadingly selective accounts of the research. 

27. Funding bodies should not be allowed to exercise restrictions on publication 
by default, e. g. by failing to answer requests for perniission to publish, or by 
undue delay. 

28. Resources need to be made available for dissemination and publication and 
should be built in to funding. 

29. In the event of a dispute over publication, the researcher should seek recourse 
first to the advisory group and secondly to an independent arbitration body or 
individual. 

Intellectual ownership 

30. Authorship should be determined on the basis that all those. regardless of 
status, who have made a substantive and/or creative contribution to the 
generation of an intellectual product are entitled to be listed as authors of that 
product. (Examples of creative contributions are: writing first drafts or 
substantial portions; significant rewriting or substantive editing-, contributing 
generative ideas or basic conceptual schema or analytic categories; collecting 
data which requires significant interpretation or judgement; and interpreting 
data. ) 

31. First authorship and order of authorship should be the consequence of relative 
leadership and creative contribution. 

Relationship with host institution 

32. Institutions should both develop their own codes of practice which govern 
ethical principles and establish appropriate standards of academic freedom, 
including the freedom to disseminate research findings. While such codes 
should be observed within all research, including non-contract research, they 
are particularly important in respect of contract research. Such codes should 
be honoured by institutions and researchers in the negotiation of contractual 
arrangements put forward by funding agencies, and in the carrying out of 
these obligations once they have been agreed. 



33. While academic staff should not engage in contract research without 
agreement by the institution, the latter should not be allowed to compel 
academic staff to engage in particular contract research. 

34. It is assumed that contracts will in all cases be intýrpreted reasonably and with 
regard to due process. However, should a legitimate disagreement arise 
between the funding agency and the researchers engaged on it, then the 
researchers' institutions should give the researchers full and loyal support in 
resolving this disagreement. 
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Selection criteria. 



Selection Criteria for the Case Study Schools 

The Non-Muslim School 

1) A high number of Asian girls on roll. 

2) Secondary school. 

3) Some proportion of Muslim students - over thirty per cent 
adequate. 

4) Head teacher open and co-operative. 

5) Previous evidence of good practice and well thought out 
policies and knowledge of dealing with Muslim students. 

The Muslim School 

1) Not transitory - must be established for at least f ive 
years. 

2) Must be easily contactable. 

3) Have at least seventy five students on roll. 

4) Secondary. 

5) Head teacher open and co-operative. 

6) Previous evidence of good practice with established and 
well planned curriculum. 
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factual detail, though frequently lacking a framework in which to organise 
information. However, the practice of summing up at the ends of lessons was 
useful and effective in reinforcing learning. Pupils write essays 
conscientiously and, from time to time, are tested to see how much of the 
work they can recall. Their books are marked regularly but comment is 
sparse. They also sit a written examination during the year. Reliable 
comment is not possible on the work in geography because of the absence of 
the regular teacher. 

9.4 Mathematics 

Mathematics is taught by five members of staff. Three carry most of the 
responsibility but only one of them studied mathematics as a main subject in 
his initial training. The main teachers of mathematics have their own 
classrooms. There are some displays of posters and pupils'-vork but this is 
an aspect that needs to be developed further. Collections of textbooks are 
being built up: the quality and range of the lxwks could be Improved. There 
Is no practical equipment In the department and, although some pupils have- 
their personal calculators, theý are-not encouraged to use them in the.:! z: , 
lessons. The staffroom library contains only a armall collection of books 
related to mathematics but some teachers have their own individual supplies 
of reference books which can be borrowed by pupils. 

The scheme of work which has been recently written offers some guidance on 
broad aims and objectives and lists topics for each year group. This should 
be amplified to Indicate the relative importance of different mathematical 
topics, links between them and their significance for pupils of different 
abilities. 

The teaching groups are small. The allocation of four periods of-50 
minutes' duration per week for each group Is accepable as is, in general, 
the distribution of lessons both across the day and throughout the week. 

In lessons the usual practice is for teachers to explain a particular topic 
before setting the pupils relevant written work. Pupils work hard and 
comply with what to expected of then., There Is a great deal of written 
work, although not all is-corrected. The marking of work needs to be more 
consistent and constructive so. that pupils are made aware 

- 
of their -4ýý 

achievements and are helped to make progress. Pupils are taught in classes 
with a wide ability range and this has implications for teaching methods and 
the materials used. In most lessons there is a need for the teachers to. - - 
discriminate more between the needs of pupils of different abilities. The 
pupils of average ability are satisfactorily provided for and achieve a 
creditable standard as measured, for example, by their performance -in 
practice examinations. There should, however, be greater emphasis on their 
understanding of mathematical ideas rather than the simple learning of 
mathematical skills. In general, the work of the pupils is of an acceptable 
standard though they have insufficient opportunity to contribute to ... 
discussion; little attempt.. ii7? iQ_de-to relate topics to everyday situations 
or to use a practical approach where It would be beneficial to do so. Links 
between the mathematics and special class teachers need to be developed so 
that each can seek advice from the other with regard to vork vith the less 
able or lower achieving pupils. Some boys in the special classes are as 
competent mathematically as many boys in the ordinary classes, for example 
being able to handle sophisticated concepts such as-mean, mode and median. 
However, -the work they do Is, seldou accurately matched to their abilities. 

13 
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K. F. Haw. 

School of Education, 

University of Nottingham, 

University Park, 

Nottingham, 

NG7 2RD. 

Could you please answer each question as fully as possible. This is 

important because we are trying to build up an in-depth knowledge of 

schools such as yours which are often poorly represented because of 

lack of correct information. The research project is concerned with 

the educational needs of the Muslim child within both the maintained 

and the private sectors. My particular interest is in the views of 

different cultures on single-sex schooling and the events in 

particular areas that-prompted the establishment of schools such as 

yours and which possibly affect the school now. 

Please use the blank pages at the end of this booklet for those 

questions that require more detailed answers indicating the number of 

the question. Your completed questionnaire should be returned to the 

above address in the stamped and addressed envelope provided. Thank yoll 

for your valuable contribution-. 

Name of school ........................................................ 
Name of Head Teacher ................................................... 
Type of school, All Age/Primary/Secondary/Boarding/other (Please 

specify) .............................................................. 

Address ................................................................ 

...................................................................... 

I 



ONE. OICANISATION. The questions in tIds section are all 

concerned with the practical organisation of your school. 

Local Education Authority 
........................................... 

When was your school opened? 

Month 
I 

Year 
1 71 

2) Have you got DFE (was DES) recognition? If so when was this 

granted? Yes 
[: ] 

No 
17 

Month Year 

3) What are the times of the school day? 

Day 
start 

Morning registration 

Morning break 

Midday break 

Afternoon registration 
II 

Day 
end 

Afternoon break 

If possible could you please include a current timetable with youx- 

return. 

DON IT FORGET THE BLANK PAGES FOR YOUR MORE DETAXLED ANSWERS 

2 



4) Number of students on roll? Total 

lst. Year(7) 

2nd. Year(8) 

3rd. Year(9) 

4th. Year(10) 

5th. Year(ll) 

6th. Year(12) 

7th. Year(13) 

5) What is the maximum number of students that you can accePt? 

6) What are your fees per annum? 
1 

7) In what other ways do you manage to fund your school? 

Charities % Fund raising 

Trust 

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAILED ANSWERS 

3 



8) Number of full time and part time staff? 

Full time Part time 

9) How many of your staff are of the Islamic faith? 

Full time Part time 

10) How are the teaching groups organised in your school, All 

Age/Mixed Ability/Setted/Banded/other(Please specify) 

12. ) How is your school governed? ................................. 

............................. ooo.. oo0.. 0.000.0.000.000 

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAXLED ANSWERS 

4 



Two. ADMI=ONS. The purpose- of the questions in this section is 

to provide an idea of the catchment -area that you draw your pupils 

from and infomation concerningr the zvasons why any pupils that are 

not local to you have chosen your school. 

12) Do all your students live in your local area? If not where do they 

come from? (This question may or may not apply to boarding schools) 

13) What reasons are given for sending students to you that are not 

from your local area? ............................................. 

.................................................................. 

14) Do you have an admissions policy? If so can you please give 

details .......................................................... 

.................................. 0.................. 60........... 

......................................... 00.................... 

........................................................... 00 

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAXLED ANSWERS 

5 



SD=ON 27MEE. GETTIWG SrARrED. The aim of this section is to provide 

information about any problems or difficulties that you may have 

encountered In establishing your school. 

15) Have there been any groups or individuals who have supported the 

initial establishment of your school? If so can you give a general 

indication of who they are and in what capacity they have 

supported your school ........................................... 

oo............... oo.. oo..... 00........... 00 

............................................... 0................. 

16) Are there any groups or individuals in addition to those you may 

have mentioned in your answer to the last question who support 

your school now? If so can you give a general indication of who 

they are and what form this support takes? ..................... 

17) Did any particular event or events in your local area cause the 

establishment of your school? .................................. 

.................................................. o. oo.. 0 

18) Were there any particular problems in establishing your school? 

If so what were they? ......................................... 

............................................... 0 

....................... ooooo000.0... 
0.00. 

19) Have any particular events in your local area affected your 

school since its establishment? ................................. 

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETArLED ANSWERS 

6 



SECUM FOEM. A-TMS OF AN ISLAMIC EDUCArXON-rhe aim of the questions in 

this section is to provide informi3tion on the distinctive aspects and 

objectives of an Islamic education. 

20) How does the education that you offer your students differ from 

that offered by maintained schools? oooo. o oo 

21) In what ways do you adapt your curriculum in order to achieve 

your particular aims and objectives? ........................... 

22) If you follow National Curriculum guidelines does it present you 

with any difficulties as far as your particular aims and 

objectives are concerned? ....................................... 

.......................................................... 0 

23) Do you have any links with any other educational establishments 

or organisations or individuals? If so could you please give 

details ................................................ 

.......................................................... 
00.0.. 

24) Is there anything which you feel you would like to add in this.. 

section? ............................................. & 

.............. oo........... oooo.. ooooo*.. oo. 000.0 

oo............................... oo............ *o 

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAILED ANSWERS 

7 



Sl=CW rm. DIM STATUS-The information provided in this 

Section will enable a national picture Of the number Of Muslim schools 

which have applied or are currently applying for voluntary aided 

status to energe. 1t will also show why such status has been sought and 

give an overall picture of the ezperience of this proceedure. 

25) Have you applied for voluntary aided status? Why? ................. 

26) If yes what has been your experience of this procedure? .......... 

27) What initiatives could your LEA undertake to make the state systern 

more sensitive to the educational needs of Muslim children? Could 

you please indicate the priority that you would assign to such 

initiatives ..................................................... 

................................................. ......... 

.......................... o.. o. oo00.0000000.. 

.. oo.. oooo................. o.. ooo.......... ...... oo.. 00.0... 

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAILED ANSWERS 

8 



28) What do you believe to be the five major strengths of your school? 

i)...................................................... 
o 

..................... 0 O.. o .............. 0 ................. 

........................................ o ....................... 

........................ ....................................... 

5)............................................. ooo.......... 

29) Is there anything that you would like to comment upon regarding 

your school and its establishment which you feel is of importance 

but which is not covered by the questions in this questionnaire?. 

30) Any details which promote your school such as a handbook, 

prospectus, curriculum details or reports would be of interest. 

Please indicate if you are willing to pass such things on and if 

need to make alternative arrangements, or return them in the 

stamped and addressed envelope provided for your completed 

questionnaire ..................................................... 
Thank you again for taking the time to answer this questionnaire. Your 

assistance in this matter is of great value to the emergence of an 

accurate national picture on these issues. 

DON'T FORGET THE BLANK PAGES FOR YOUR MORE DETAXLED ANSWERS 

9 
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Parent questionnaire. 



QUESTIONS FOR PARENTS. 

1) Why did you chose this school for your daughter? 

2) Have any of your other children attended this school? If 
they have attended different schools would you mind 
telling me why? 

3) Since the age of eleven has your daughter always attended 
the school that she attends now? 

4) If she has changed schools since the age of eleven can you 
please tell me the reasons for this? 

5) What were your original expectations of this school? 

6) In what ways has this school met your expectations? 

7) In what ways, if any, has this school failed to meet your 
expectations? 

8) What would you like your daughter to do when she leaves 
school? 

9) If you have a son/s which school have you chosen for them 
and why? 

10) If there was a Muslim boys' school in the area would you 
chose it and can you tell me the reasons for your 
decision? 

11) If there were a Muslim girls' school in the area would you 
chose it and can you tell me the reasons for your 
decision? 

12) What do you think are the advantages/disadvantages of 
single sex schooling? 

13) Please may I ask you both what you do? 

14) Is there anything that you would like to add to or change 
about your answers to these questions or anything else 
that you wish to add concerning your child's education 
which you think is of importance? 

Thank you for your valuable contribution. 



A F" IP IS ME 13: XXX 

Ex-student questionnaire. 



INTERVIEW SCHEDULE FOR EX-PUPILS. 

Why do you think that your parents chose to send you to 
the school that you attended? 

2) Did you have any expectations of the school before you 
went there and if so can you tell me about them? 

Did the school live up to your expectations? 

4) What did you like about the school? 

What did you dislike about the school? 

Overall do you look back on your school life with 
fondness - why/why not? 

What are the things, if any, that you would have liked to 
have changed about the school? 

How did this school compare with any other school you went 
to? 

Did you always attend a single-sex secondary school and if 
not how did your experiences in a single-sex school 
compare to your experiences in your other school/s? 

10) Do you think that the educational needs of girls are in 
any way different or additional to those of boys? 

11) What do you think are the advantages and disadvantages of 
single sex-schooling? 

12) When you left school was it with any general 
qualifications, if so what were they? 

13) What do you think that the school gave you socially, For 
example in terms of things like self-confidence, 
assertiveness, pride in your own identity? 

14) Was there any time when you felt the school created a gap 
between yourself and your home? 



15) What are you doing now? 

16) Is it what you would like to be doing, if it isn't can you 
please tell me what you prefer to be doing? 

17) If it isn't what you would like to be doing do you think 
that there are any reasons for this? 

18) Is there anything else that you can remember about your 
school which you would like to add and/or anything that 
you would like to add to or change about the answers that 
you have given to these questions? 

Thank you for your valuable contribution. 
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Head teacher interviews. 



HEAD TEACHER INTERVIEW SCHEDULE CITY STATE (SINGLE-SEX STATE 

SCHQQýL)- 

Introduction. 

This piece of research aims to provide new and timely 
information on the secondary schooling of Muslim girls 
by: - 

1) Providing an understanding of the experiences of 
Muslim girls and secondary schooling thus contributing 
to knowledge and understanding of the educational 
needs of Muslim children generally and girls in 
particular. 

2) Exploring the approaches to policy and practice in 
both a maintained single-sex girls' school and a 
private Muslim girls' school for the purpose of 
comparison. 

With these aims in mind the questions on the interview 
schedule are broken down into different sections. The 
title of each section indicates the purpose of each 
question in that particular section. 

This research follows work that was undertaken for my MA 
dissertation and continues in the spirit of that work in that 
confidential information concerning individual schools will not 
be disclosed and will be used only to inform the writing up of 
my thesis. 

With respect to this a confidentiality agreement is enclosed. 

It is hoped that participants will not object to the interview 
being taped f or reasons of accuracy and to allow the interviewer 
to give full attention during the interview procedure. 

Thank you for your valuable contribution. 

INTERVIEW OF THE HEAD TEACHER OF THE NON-MUSLIM SCHOO 



Establishment. 

1) When and why was your school established? 

2) Could you please describe the locality of your 
school? 

3) What are the times of the school day? 

Management/Governance. 

4) How is the school governed? Could you please break 
this down into ethnic background and gender? 

5) Could you briefly describe your management structure? 

Composition of school personnel. 

6) What are the present numbers of pupils on roll? Could 
you please break this down into numbers in each year 
group, number of forms and number in each form? 

7) What is the number of full-time staff? Could you 
please break this down into gender and subject 
responsibilities? 

8) What is the number of part-time staff? Could you 
please break this down into gender and subject 
responsibilities? 

9) What is the number of full and part-time support 
staff? Could you please break this down into gender 
and responsibilities? 

Background of personnel. 

10) What is the ethnic background of the pupils in the 
school? 

11) What is the religious background of the pupils in the 
school? 

12) How would you describe the socio-economic background 
of the pupils in your schoolAin general terms? 

13) What proportion of both your full time and part time 
academic and support staff are known to be of the 
Islamic faith? 



Academic Asnects. 

14) Can you tell me the range of subjects available for 
year 7 to 9? 

15) What are the option choices for years 10 and 12? 

16) Can you give me a breakdown of your exam results for 
the past five years? 

17) can you give me a general indication of the 
intentions of your Muslim students on leaving school? 

18) What careers advice is made available to the pupils? 

19) Does your school operate a homework policy, if so can 
you please give me the details 

Aims of education for airls. 

20) How would you describe the ethos and philosophy of 
your school? 

21) What do you believe the educational needs of your 
students to be? 

22) Do you feel that the aims of education for girls are 
in any way different or additional to those of boys? 

23) Does this differ in any way for your Muslim students 
and if so why? 

24) What would you say are the most important issues in 
education today as far as girls are concerned? 

25) Do you think that girls benefit from being educated 
in a single-sex setting if so why and how? 

26) was your decision to apply for and work in this 
school in any way influenced by the type of school it 
is? 

The Pupils. 

27) What do you think that the girls gain from their 
school experience here? 



- firstly, educationally? 

- secondly, socially/morally? 

28) What do you think are the main advantages and 
drawbacks for the girls in the school? 

29) What opportunities do you feel are open for the girls 
at the end of their time at the school? 

Extra-Curricular AsDects. 

30) What extra-curricular activities are available to the 
students and when and where do they take place? 

31) What role do the parents play in the life of the 
school? 

32) Is the role that the mothers play in school life in 
any way different or additional? 

33) Does the school have a pastoral system and how does 
this function? 

General and Concluding Section. 

34) How do you see your role in this educational setting? 

35) What are the aspirations of the school for its 
students? 

36) What are your aims for the school in the future? 

37) What is your understanding of 'equal opportunities' 
and how does this apply to your work in this school? 

38) Is there anything you would like to add to or change 
about your answers to these questions and /or is 
there anything else that you would like to comment 
upon regarding your school which you feel is of 
importance and relevance to this piece of research? 



HEAD TEACHER INTERVIEW SCHEDULE-OLD TOWN HIGH (MUSLIM SCHOOL) 

Introduction. 

This piece of research aims to provide new and timely 

information on the secondary schooling of Muslim girls by: - 

1) Providing an understanding of the experiences of 

Muslim girls in secondary schooling thus contributing to 

knowledge and understanding of the educational needs of 

Muslim children generally and girls in particular. 

2) Exploring the approaches to policy and practice in 

both a maintained single-sex girls' school and a private 

Muslim girls' school for the purpose of comparison. 

With these aims in mind the questions on the interview 

schedule are broken down into different sections. The title of 
each section indicates the purpose of each question in that 

particular section. 

This research follows work that was undertaken for my MA 

dissertation and continues in the spirit of that work in that 

confidential information concerning individual schools will 

not be disclosed and will be used only to inform the writing 

up of my thesis. 

With respect to this a confidentiality agreement is enclosed. 

It is hoped that participants will not object to the interview 
being taped for reasons of accuracy and to allow the 

interviewer to give full attention during the interview 

procedure. 

Thank you for your valuable contribution. 

INTERVIEW-OF THE HEAD TEACHER OF THE MUSLIM SCHOO 



Establishment. 

1) When and why was your school established? 

2) Have you got DFE recognition and charity status? If 
so when? 

3) Could you please describe the locality of your 
school? 

4) What are the times of the school day? 

Management/Governance. 

5) How is the school governed? Could you please break 
this down into ethnic background and gender? 

6) Could you briefly describe your management structure? 

Composition of school personnel. 

7) What are the present numbers of pupils on roll? Could 
you please break this down into numbers in each year 
group, number of forms and number in each form? 

8) What is the number of full-time staff? Could you 
please break this down into gender and subject 
responsibilities? 

9) What is the number of part-time staff? Could you 
please break this down into gender and subject 
responsibilities? 

10) What is the number of full and part-time support 
staff? Could you please break this down into gender 
and responsibilities? 

Background of personnel. 

11) What is the ethnic background of the pupils in the 
school? 

12) What is the religious background of the pupils in the 
school? 

13) How would you describe the socio-economic background 
of the pupils in your school in general terms? 



14) What proportion of both your full time and part time 
academic and support staff are known to be of the 
Islamic faith? 

Voluntarv Aided Status. 

15) Have you applied for voluntary aided status? Why? 

16) If yes what has been your experience of this 
procedure? 

17) If no, do you intend to? Why? 

Academic AsDects. 

18) Can you tell me the range of subjects available for 
year 7 to 9? 

19) What are the option choices for years 10 and 12? 

20) Can you give me a breakdown of you exam results for 
the past five years? 

21) Can you give me a general indication of school 
leavers career destinations in terms of jobs, 
training, further or higher education? 

22) What careers advice is made available to the pupils? 

23) Does your school operate a homework policy? If so, 
can you please give me the details. 

Aims of education for girls. 

24) How would you describe the ethos and philosophy of 
your school? 

25) What do you believe the educational needs of your 
students to be? 

26) Do you feel that the aims of education for girls are 
in any way different or additional to those of boys? 

27) What would you say are the most important issues in 
education today as far as girls are concerned? 

28) Do you think that girls benefit from being educated 
in a single sex setting if so why and how? 



29) In general what do you see as the major subjects and 
what do you see as being of least importance or 
relevance to the girls? 

30) Was your decision to apply for and work in this 
school in any way influenced by the type of school it 
is? 

The Pupils. 

31) What do you think that the girls gain from their 
school experience here; 

- firstly, educationally? 

- secondly, socially/morally? 

32) What do you think are the main advantages and 
drawbacks for the girls in the school? 

33) What opportunities do you feel are open for the girls 
at the end of their time at the school? 

Extra-Curricular AsDects. 

34) What extra-curricular activities are available to the 
students and when and where do they take place? 

35) What role do the parents play in the life of the 
school? 

36) Is the role that the mothers play in school life in 
any way different or additional? 

37) Does the school have a pastoral system and how does 
this function? 

General and Concluding Section. 

38) How do you see your role in this educational setting? 

39) What are the aspirations of the school for its 
students? 

40) What is your understanding of 'equal opportunities' 
and how does this apply to your work in this school? 



41) What are your aims for the school in the future? 

42) Is there anything that you would like to add to or 
change about your answers to these questions and/or 
is there anything else that you would like to comment 
upon regarding your school which you feel is of 
importance and relevance to this piece of research? 
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Teacher interviews. 



TEACHER INTERVIEW SCHEDULE 

I would like to incorporate a teacher's perspective into my 
research in your school and other schools. To assist in this 
study I would greatly appreciate your help in answering the 
questions below. 

Teacher confidentiality and anonymity will, as in my previous 
inquiries, be strictly respected: I do not intend to directly 
quote individual persons by name, but rather to provide an 
over-view of the staff and its opinion on different aspects of 
schooling. 

The informal interviews will be schedulde to take place at the 
convenience of each teacher and should last approximately 45 
minutes, ocusing on the following areas: 

Teaching Experience in Your Present School. 

1) How long have you taught in this school? 

2) What are your subject areas or areas of 
responsibility? 

General Educational Background. 

3) For how long have you been teaching? 

4) Where and when did your teacher training or higher 
education take place? 

5) What is your teacher background and experience? 

6) What is your own religious background? 

7) If a Muslim do you feel the ethos of the school 
reflects your religious beliefs and in what ways? 

8) If a non-Muslim how do you adapt your own views to 
the ethos of a Muslim school? 

Your views on teaching in your present school. 



9) What are the advantages of working in this school? 

10) What are the disadvantages of working in this school? 

11) How does working in this school compare with your 
teaching experiences in other schools? 

12) Was your decision to apply for and work in this 
school in any way influenced by the type of school it 
is? 

13) What were your perceptions of Muslim schools before 
you came here and how does that compare with your 
experiences now that you teach in one? 

14) How does working in the school fit in with your own 
personal staff development? Does the school make 
provision for this? 

Aims of education for girls. 

15) What would you say are the most important issues in 
education today as far as girls are concerned? 

16) Do you feel that the aims of education for girls are 
in any way different or additional to those of boys? 

17) What do you think are the aims of education within 
the school? 

18) What do you think are the aims of education within 
your specific subject area? 

19) Do you think that girls benefit from being educated 
in a single-sex setting, if so why and how? 

Curricular Concerns. 

20) Do you ever use your subject to explore the different 
roles attributed to men and women in society? 

21) Do the materials and resources you use reflect 
women's achievements and contributions to society? 

22) In your subject area is the curriculum developed to 
reflect an Islamic orientation? 

23) Given the requirements of the National Curriculum, 
how much scope do you feel you have to do this? 

24) In general what do you see as the major subjects and 
what do you see as being of least importance or 



relevance to the girls? 

The Pupils. 

25) What do you think that the girls gain from their 
school experience here? 

- firstly, educationally? 

- secondly, socially/morally? 

26) What do you think are the main advantages and 
drawbacks for the girls in the school? 

27) What opportunities do you feel are open for the girls 
at the end of their time at the school? 

General and Concluding Section. 

28) Have you ever felt like challenging any statement or 
pattern of behaviours which are stereotypical as far 
as gender is concerned while working in this school? 

29) What is your understanding of 'equal opportunities' 
and how does this have application and relevance to 
your teaching? 

30) Is there anything which you would like to add to or 
change about your answers to these questions and/or 
anything else concerning your teaching experience in 
the school which you feel is of importance to this 
piece of research? 

It is hoped that you will not object to the interview being 
taped for reasons of accuracy and to allow me to give full 
attention during the interview proceedings. 

Thank you for your kind assistance with this research. I look 
forward to sharing the final results with you. 

Kaye Haw. 
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Nazrah story. 



QUESTIONNAIRE ONE. 

Class ............ 

I am going to give you a clue about Nazrah, a girl of your own 

age, who is attending a comprehensive school. After I give you 

the clue I would like you to answer some questions about 

Nazrah. Don't worry if you seem to have been told very little 

about her. Just use your imagination, and answer the 

questions. 

Here is the clue: 

Nazrah was in a big class in an inner city comprehensive 

school. After the school exams at the end of the year the form 
teacher announced that Nazrah had come top of the class in all 
her subjects ........ 

a) What happened when the teacher announced that Nazrah had 
come top of the class in all her subjects? 

(Write only as much as you want to: you don't have to fill the 
entire page. But if you would like to write more there is more 
room over the page. ) 

............ 0. *0........... 00*600.0.. 0. *. *0 

0.0.0.. 00.0.. 000.. *........... 0.00.. *. 000*. 000a0a 

.0............. 0. *00.. 0.. 00*. *00a00. *0000.0*. 000. 

........... 000.. 000.0.. 0.. 000.. 00000000.0000000.0.0.. 00.0.0.. 0 

.SSS 555555*55 SS S SS SS S"" S SS S "SSSS"SSS "" .. SS SS """55.5S..... S. S 

.. 0.. 900*. 0.0............. 0.00*0*000*00**.. 00.00*. 090000.09.0 

......................... 

0.. *000009. &0*000000090.00000000. 

--0. *000.0.0.. 00.00*000000000000 



............................................. 0.0 0 000.000 

............................................................. 

......................................... 

.................................................. 

.................................. 

............................................................ 

............................................................. 

...................................................... 

................................................... 

".................. S.......................................... 

.......... ooo.. oooo0.0.000.. 00.00.. 00000000.000 

0................. 00000000000000000. 

000.00.. 0.000000....... 00000000.0.00.. 0....... 0.0. 

............................ 0................................ 

.......................................... 00.......... 

.......................................... *................... 

................................................. 

..................................... 0....................... 

.............................................. 

.................... 00.. 0............... 00.00 

.................................... 000.. 0................... 

................................... 0 

000.......... 0............ 

b) What kind of person was Nazrah. 

........................... 0 .................. 0 ............ 

........... ..................................... 



................ ooo. o.. o00000.0.0.. 0 

........................ o..................... 0.00.. 0 

.. o.. oooooooo.. ooo.. oo. o. oooo. o. oo0000 

. 

............ 0.. 0000.0.0000.0.0000000000000.00.0 

.................................... o. *. 0..................... 

*....................................................... 
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c) What do you think that Nazrah will be doing when she is 25? 
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AWS-B items. 

1. It sounds worse when a woman swears than when a man 
does. 

2. There should be more women leaders in important jobs in 
public life, such as politics. 

3. It is all right for men to tell dirty jokes, but I don't 
think women should tell them. 

4. It is worse to see a drunken woman than a drunken man. 
5. If a woman goes out to work her husband should share the 

housework; such as washing dishes, cleaning and cooking. 
6. It is an insult to a woman to have to promise to 'love, 

honour and obey' her husband in the ma-rriage ceremony 
when he only promises to 'love and honourl her and does 
not promise to obey her. 

7. Women should have completely equal opportunities in 
getting jobs and promotion as men. 

8. A woman should be as free as a man to propose marriage. 
9. Women should worry less about being equal with men and 

more about becoming good wives and mothers. 
10. Girls earning as much as their boyfriends should pay for 

themselves when going out with them. 
11. Women should not be bosses in important jobs in 

business and industry. 
12. Women should be able to go everywhere a man goes, or do 

everything a man does, for example, go into pubs alone. 
13. Daughters in a family should be encouraged to stay on 

at school and go to college as much as the sons in a 
family. 

14. It would be ridiculous for a woman to drive a train or 
for a man to sew on shirt buttons. 

15. In general, the father should have more authority than 
the mother in bringing up children. 

16. Women should not have sex before marriage, even with 
their finances. (This item is not included in the AWS-B; 
see text) 

17. A woman's place is in the home looking after her family, 
rather than following a career of her own. 

18. Women are better off having their own jobs and freedom 
to do as they please rather than being treated like a 
lady in the old fashioned way. 

19. Women have less to offer than men in the world of 
business and industry. 

20. There are many jobs that men can do better than women. 
21. Girls should have as much opportunity to do apprentice- 

ships and learn a trade as boys. 
22. Girls nowadays should be allowed the same freedom as 

boys such as being allowed to stay out late. 


