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Abstract

The present study reports on a research project conducted in Mauritius in

1992/93. The project was designed to investigate patterns of language use,
language choice and language attitudes of a subsection of the Mauritian
population: adolescents in full-time education.

Mauritius has been a French and British colony and therefore, both English
and French are used in formal and official contexts. Furthermore, a French Creole
is the lingua franca of the island and several Indian and Chinese languages,
often called Oriental languages, are also spoken.

The research was carried out in the field, and data was collected by means

of a questionnaire and interview from a representative sample of the secondary

school population.

The basic questions raised in this study are the following:

() Which language(s) is/are used in a given context, Creole, English, French,
Indian or Chinese?
(ii) What are the linguistic choices of this particular section of the population?
(iii) What kind of attitudes do informants have towards Creole in education?
(iv) What is the influence of social factors on the language use, language choice
and language attitudes of the informants?
The findings of this investigation are compared to the results of the 1990
census on language use. They reveal that although the present sample cannot be

considered as representative of the whole Mauritian population, it is

representative of the adolescent population in education. The responses indicate



that Creole is the first language of the home, but that French and English, to a
lesser extent, are also spoken. The majority of the sample seems to be against
the idea of studying Creole in school, and yet, accept Creole as the national
language of Mauritius. Despite the efforts of successive governments to promote
Indian and Chinese languages as “ancestral languages”, their use is generally
declining, and the majority of informants see little or no use tor them in practical
terms.

The statements made by informants interviewed appear to suggest that there
are no cqnflicting attitudes relating to languages. There is a widespread feeling
that Creéle should not be used as the language of instruction, but should remain
the natiopal language for informal communication. English and French are more
useful than Creole and Oriental languages, since they allow success in education
and upward social mobility. Oriental languages are not important in daily lite, but
tHey represent cultural values, as such they are primarily used in religious

practices and learnt as third languages in schools.
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Foreword

The present study has its origins in a research project carried out by the
author in secondary schools in Mauritius in 1992. The aim of this first project was to
produce authentic resources to enhance the French language teaching and learning

experience, in the United Kingdom, from a non-European francophone country,
where French is not necessarily the only norm. Mauritius was chosen because of the
following reasons:

(i) Its multi-ethnicity: as a result of its colonial history the Mauritian population

Is multi-ethnic, composed of Indian, Chinese, African and European
descendants.

(ii) Its linguistic diversity: English and French are taught in schools, but a
variety of Asian languages, also called Oriental languages, are optional in
primary and secondary education. In addition to English and French, all

Mauritian adolescents speak a French-based Creole, which is not
taught in schools.

(iii) Its importance as a francophone country: Mauritius staged the “cinquiéme
conference des chefs d'Etat et de gouvernement des pays ayant le frangais en
partage” in October 1993. Some of the schools which were visited were
involved in the preparation of cultural and literary activities for the summit.

The first research project focused on two themes chosen within the framework
of the British National Curriculum (BNC). Those were: Migration and Cultural
Diversity. The specific areas of study which were investigated were those of dalily life,
travel, leisure, personal experience, views and beliefs as they relate to young

teenagers (11 to 16 year olds) in Mauritius, with a view to comparing them with
similar issues in the United Kingdom.



Official permission was obtained from the Ministry of Education in Mauritius to
visit some secondary schools. Nine schools were visited in total, during school time,

and data was collected in the field by means of a questionnaire, interviews,
observation notes and case studies.

Finally, the data thus gathered was assembled into a teaching pack with
activities and tasks, to supplement existing textbooks and teaching resources in
French, for pupils studying for GCSE, in secondary schools in the United Kingdom. .

This first project was of vital importance, since it also provided the author with
the opportunity to carry out a pilot investigation for the present study, as well as
making personal contacts with schools and the Ministry of Education, which were

crucial in the development of the present study, as will be explained more in detail in
chapter four.



Chapter 1: Introduction

1.1) The choice of Mauritius and the development of the present project

There was a personal element involved in designing the second project.
Being born and educated in Mauritius (primary and secondary education), and
therefore a Creole speaker, the author has first-hand experience of the country, its
social and cultural environment. Her own academic background and interests in
linguistics enabled her to set up this project from a sociolinguistic perspective with
a desire to make a contribution to the field of sociolinguistics, focussing on the use
of languages in a multicultural, multi ethnic and Creole-speaking community.

It was decided to concentrate on the student population of the island for three
reasons. First, it appeared from a bibliographical search that few sociolinguistic

studies had been undertaken in Mauritius, specifically on younger generations.

Second, young generations represent the future of the country and they are going
to be influential, by reason of their education, social and economic aspirations in
shaping the sociolinguistic development of the island. Third, the first project (see
tforeword) had made it possible to establish and maintain useful contacts with
schools already visited.

The information gathered during the pilot investigation, together with the
author’s own background and first-hand experience of the country, gave riseto a
number of initial assumptions about the adolescents and factors which influence

their language use, language choice and language attitude:

(1)



(i)
(ii)

(iif)

(v)

Creole is the lingua franca of the island but has a low status.

In the educational field, English and French are both taught as foreign
languages and they are highly valued. The medium of instruction is
officially English but teachers often resort to French, and sometimes to
Creole, during lessons.

Indian and Chinese languages described as Oriental languages are

optional in addition to English and French in schools, but Indo and Sino-

Mauritians do not study and speak them as much as their elders.

Students who participated in the Francophonie project appeared to believe

that in order to secure a well-paid job in Mauritius, knowledge of

European languages is more useful than that of Oriental languages.
The first project carried out in Oct 1992 showed that, although pupils
would like to study abroad, the majority preferred to live and work in
Mauritius, for economic and social reasons. Another related reason
was the individual enhancement provided by growing up in a less
stresstul, multi-ethnic, multilingual and multicultural environment.
The French language appears to have a preferential status in the
mass media, since it has the highest percentage of broadcast time
(Sharma and Rao 1989: 48), and is most frequently used in
newspapers and local publications (Stein 1982: 114, Cornic 1993:

88-89). Many Mauritian television viewers from all ethnic backgrounds
watch French programmes broadcast by La Réunion, a French

“departement d’Outremer”. Furthermore, since the beginning
of the 90s, it has been possible for Mauritians to receive French news

live from the francophone satellite TV5 every morning.

(2)



1.2) Hypotheses of the present study

Based on the assumptions above, a few hypotheses for investigation were

made:

(1)

(ii)

(i)

It is expected that the ability in English, French and Oriental languages
learnt through education will be higher in this section of the population

than in the overall Mauritian population, as revealed in the national census

results (see 2.10.2).

It has been shown that the usage of Oriental languages is generally
declining among the younger generations (see 4.4.4 & 4.4.6). It is

likely to emerge that Oriental languages are not a popular option in
secondary schools and that their usage is dropping in the home.

It was predicted that certain communicative contexts would give rise to
more French, others to more English or Creole, yet others to more Oriental
languages.

It is known from several studies (see 4.4.3, 4.4.5 & 4.4.6) that Creole is

not viewed as a favourable option in the educational system by the
Mauritians. It is nevertheless, accepted as the language known and
spoken by all Mauritians. It is hoped to investigate to what extent Creole be
acceptable in education by secondary school pupils, and also, suggest
whether a national identity based on speaking the Creole language is worth
pursuing.

It is said that linguistic behaviour is “influenced by the nature of the
audience, topic and setting” (Le Page & Tabouret-Keller 1985: 181). It is
expected that the language behaviour of the pupils investigated here will

be influenced by educational norms and values.

(3)



Time was a practical constraint: since Mauritius is remote and expensive to
reach, the instruments used to collect the linguistic data had to be efficient and
reliable. Once it was decided to use a questionnaire and interviews to collect the

data, the hypotheses above were taken into account when drafting the final

questionnaire. The choice of methodology and research instruments are explained

In detail in chapter four.

The second visit took place in March/April 1993 and lasted approximately
two-and-a-half months. The objective was to visit as many secondary educational

establishments as possible catering for pupils from all ethnic, linguistic and social

groups.
1.3) Aims and objectives of the study

The main objectives of the study were as follows:-

() Toinvestigate the language use of secondary school pupils in a variety of

everyday contexts.

(i) To compare the results of the present study to those of the national
census for similar questions, in order to determine whether the present
results can be considered as representative of the Mauritian population.

(i) To discover linguistic choices and preferences of Mauritian pupils, as well

as their motivation to study and speak languages.

(iv) Specifically to analyze language perceptions of young adolescents with

particular emphasis on Creole.
(v) To study the correlation between language use and social factors: for

example, influence of sex, age, place of residence and socio-economic

background of informants.

(4)



(vi) To make some prognosis on the future development of languages in

Mauritius from the results obtained in the present investigation.

With the responses obtained in the questionnaire and interviews, it was hoped
to address the following sociolinguistic issues:
(i) Accommodative behaviour in academic environment.
(i) Language maintenance and shift, especially the relative decline of Indian
and Chinese Iaﬁguages and the increase of Creole, French and English
speaking in young adolescents in education.
(i) Representation of identity in multilingual speakers through language and

behaviour.

1.4) Organisation of the thesis

This thesis is divided into eleven chapters. In chapter one, the origins and
development of the present project are explained. In chapter two, a general
introduction to Mauritius is given, thus providing the reader with the necessary
background to the social context and the language situation under investigation.

In chapter three, a general definition of Creole languages is provided and the
main theories put forward to explain their formation are reviewed with reference to
Mauritian Creole. The focus then moves to Mauritian Creole, the controversy
associated with its origins, and the sociolinguistic issues raised by the
standardization of the Creole language in the Mauritian context.

Chapter four discusses methodology and reviews sociolinguistic studies

carried out in a multilingual environment, their methodology and relevance of these

studies to the present project. It goes on to justify and describe the methodology

(5)



adopted in the present study. An account of the fieldwork is also given with
problems that were encountered.

The following five chapters constitute the major part of the thesis and, as
such, contain the data analysis and interpretation of results. Chapter five defines
the parameters for selection and determines whether the present sample can be
considered as representative of the Mauritian population. The next three chapters
Investigate language ability, language use and language choice of the adolescents
In secondary education. The responses of all informants are presented in tabular
and graph forms, so as to represent visually the questionnaire results. Chapter 9
examines the language views and attitudes of Mauritian adolescents towards
various languages, with special reference to Creole in the educational system. The
responses obtained either confirm the hypotheses, or they do not. In some cases,
however, the conclusion to be drawn was not always clear-cut and possible
explanations are suggested.

The penultimate chapter discusses the sociolinguistic issues raised by the
results and relates them to similar situations described in the literature. It also puts
forward a model of identity and attempts to make a prognosis on the future
development of languages in Mauritius on the basis of the investigation.

In the last chapter the results are summarized and discussed in a wider

context, hoping to encourage other projects based in other multi-ethnic,

muliticultural and post-colonial societies.

(6)



Chapter 2: Mauritius

In this chapter some of the essential facts about Mauritius will be outlined
covering its social history, its people, the language situation and its educational

system. This will provide the reader with the necessary background to the
sociolinguistic situation in Mauritius and the relevance of socio-economic and

educational factors to the linguistic situation.

2.1) Discovery and early occupation of Mauritius

Situated in the Indian Ocean, about 500 miles off the east coast of
Madagascar, is the island of Mauritius. This independent state of approximately
720 square miles has a population of over one million inhabitants and is a member
of the Commonwealth as well as the “Conseil permanent de la Francophonie” since
1991 (Actes du Sommet de Maurice 1993: 47).

Port-Louis, the capital and harbour, is also the chief commercial centre. The

main industries on the island include sugar, textile and tourism. Probably the most

striking feature for someone visiting Mauritius for the first time is not so much the

high density of the population, but the diversity of languages and ethnic groups

living in a relatively small island.

Mauritius was discovered long before it was colonized. It is thought to have

been visited by Arab sailors in the fitteenth century, since Arabic maps of this

period show it with the Arabic name Dina Arobi (Encyclopaedia Britannica 1972:

(7)



1130). The first European to discover the island in the sixteenth century is believed
to be a Portuguese explorer, Domingo Fernandez, since the island appears under
the Portuguese name of Cerné (ibid). The Portuguese made no settiement on the

Island.

There was no indigenous population before the Dutch took possession in
1638. They called it “Mauritius” after Maurice of Nassau, prince of Holland. The
Dutch occupation saw the beginnings of sugar-cane cultivation, large-scale
exploitation of the ebony forests and extinction of the Mauritian indigenous bird, the
Dodo. In 1710 they left the island, preferring the cape of Good Hope for economic
reasons, but also because of bad weather conditions, lack of slave labour and

pirate attacks in the Indian Ocean (Chan Low 1993: 18).

(8)
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nationalities, unable to communicate amongst themselves and with their plantation
masters (Baker 1982: chapter.4). It would appear that Mauritian Creole was born in
the eighteenth century, arising from contact between the French settlers and the
slave population. The question of the origins of Mauritian Creole is discussed In
detail in chapter three.

The administration of the colony was not perceived in the same manner by

the French government and the governors on the ground. Although the colony
flourished under the governorship of Mahé de Labourdonnais’ (French governor

1735 - 1767), his ideas and ambitions to develop the colony were only partially
shared by the directors of the East India Company, who called him back to Paris in
1767, following a disagreement (Chan Low 1993: 18-21).

The period which followed Labourdonnais’ departure (1767-1810) saw relative
prosperity in various sectors: the judiciary system was set up, population growed,
agriculture and commerce flourished, along with intellectual and cultural life.
Nevertheless, there was still discrepancy between the decisions taken in Paris and
what was recommended, and needed in the colony at that time. Chan Low (1993)
has summarized the colonial policy of France in these terms: “la France n'avait pas
les moyens de ses ambitions dans I'Océan Indien. Ainsi, elle ne soutint pas
pleinement les administrateurs locaux, et, ensuite, les solutions proposées aux
problemes insulaires n'étaient trop souvent qu'une transposition d’'un modéle tenté
aux Antilles et qui souvent ne cadrait pas avec les réalités sociales. Ainsi, les
administrateurs ne purent concevoir de grands projets du fait d’un traitement
indigne de leur statut, ils étaient tentés par la malversation et le despotisme, tares
que leur reprochaient leurs contemporains” (Chan Low 1993: 21). These obstacles,

which could not be overcome, may well have been responsible for the decline of

French influence in the Indian Ocean in the nineteenth century.
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2.3) British occupation (1810-1968)

During the long Napoleonic wars between France and England, the French in
Mauritius were a constant source of danger to English Indiamen and other
merchant vessels. The British government, determined to put an end to French
control in the Indian Ocean, captured the islands of La Réunion, Rodrigues and
Mauritius in 1810. La Réunion was returned to France but Mauritius, Rodrigues
and Seychelles were ceded to Great Britain (Stein 1982: 79). The British renamed

the island “Mauritius”, reverting to its Dutch name.

The Act of Capitulation signed between the French and the British in
Mauritius, in 1810, guaranteed “que les habitants conservent leurs Religion, Loix,
et Coutumes” (Benedict 1961: 16). Thus, the Roman Catholic church, the French
system of civil law, French language and culture, already well established on the
Island, were given official recognition and acceptance, and indeed have remained
the dominant cultural features of present-day Mauritius. The business of the
government was, however, to be conducted in English (Baker 1972: 8).

Slavery was suppressed in the British colonies of the West Indies, South

Atrica and Mauritius after 1833. After the abolition of slavery in Mauritius, the freed
slaves migrated towards the coast and settled in the coastal villages, where they
started small businesses and fishing. The abolition of slavery was a source of
economic loss, as there remained no free labour to work on the sugar cane
plantations. To replace the slaves, the British government recruited a considerable
number of labourers from India to work on the sugar cane fields.

The Indian labourers who reached Mauritius were mainly from the northern
- states of Bihar, Uttar Pradesh, districts surrounding Calcutta and a smaller number

came from southern India (Baker 1972: 8). Although living and working conditions

(11)



for the Indian labourers and other workers were very harsh, Indian immigrants
continued to arrive on the island until the beginning of the twentieth century. They
were either of Hindu or Muslim faith and came with families and friends from
different parts of the Indian subcontinent, bringing their customs, languages and
traditions, which were highly diverse. The Indian languages to reach Mauritius were
Hindi, Urdu, Tamil, Telegu, Marathi, Gujrati and Bhojpuri, a North-Indian dialect. It
appears that other Indian dialects such as Bengali, Kokni, Kutchi, Punjabi and
Sindhi may also have reached Mauritius at the same time, but they seem to have

died out since they are not mentioned in the language censuses and in Stein’s
sociolinguistic survey of Mauritius (Stein 1982: 84-85). The continuous flow of
Indian immigration until the beginning of the twentieth century transformed the

demographic profile of the colony, making the Indians the major ethnic group in

Mauritius.

It should also be mentioned that there was a relatively small number of
Chinese immigrants from Hong-Kong and mainland China in the nineteenth
century. Although they seem to have arrived earlier, it was not until the 1861
census that they were recognized as forming part of the Mauritian population (Stein

1982: 94). The Chinese immigrants who reached Mauritius at that time spoke
mainly Hakka, a Chinese dialect, but a few also spoke Cantonese and Mandarin.

Immigrants from China continued to arrive in Mauritius, but on a smaller scale, until

the island’s independence in 1968.

2.4) Present population, its main occupations and place of residence

According to the 1990 census, the total population of the island of Mauritius

was of 1,022 456 inhabitants. Of those 69% were described as Indo-Mauritian, 2%

(12)



as Sino-Mauritian and 29% as General Population. The term General Population
includes the Creole community (the term “Creole” in Mauritius refers both to the
Creole language and to Mauritians of African and mixed descent-in particular those
of partial European or African origins) and the Franco-Mauritian community

(descendants of the original French settlers). The classification of the population
according to sociocultural and ethnic criteria was laid down in the Mauritian
constitution in these terms: “...the population of Mauritius shall be regarded as
including a Hindu community, a Muslim community and a Sino-Mauritian
community, and every person who does not appear from his way of life, to belong

{0 one or other of these three communities shall be regarded as belonging to the

General Population which shall itself be regarded as a fourth community” (Stein

1982: 97). The main religions followed by these ethnolinguistic groups is described

in further detail in section 2.6.

Table 1 Main socio cultural groups in Mauritius

6%
General Population | 29%
2%

The distribution of occupations generally appears to follow the ethnic

classification. A small number of Hindus are wealthy businessmen, professionals
and politicians (Gulhati & Nallari 1990: 2). The majority are small planters, sugar
estate and industrial workers. The Muslims are mostly traders in urban areas. The
Creoles are mainly skilled artisans, dockers and fishermen. The Sino-Mauritians
play a key role in commerce and industry. The Franco-Mauritians own most of the
sugar estates, big commercial firms and factories. Although some ethnic groups

still dominate in certain sectors (Hindus in politics, and Franco-Mauritians in
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economy), economic development and the advent of free education, since the
1980s, seem to have enabled Mauritians, from all ethnic backgrounds, to work in
all sectors of employment.

Mauritius is divided into nine administrative districts, among which two are
classified as urban (Plaines Wilhems and Port-Louis), and the remaining seven
(Pamplemousses, Riviere du Rempart, Flacq, Grand-Port, Savanne, Black River
and Moka) as rural. Almost 45% of the population is concentrated in Port-Louis and
Plaines Wilhems as can be seen from table 2 below. The main activities in the rural
areas are agriculture and fishing, whilst the urban areas support commercial,
industrial and cultural activities (Moorghen and Domingue 1982: 56). An analysis of
the population composition in the urban and rural areas shows that the population
distribution has not changed a great deal since Moorghen and Domingue's study in
1982 (Moorghen and Domingue 1982: 55-57). Whilst the urban areas are relatively

mixed, the rural districts have a higher proportion of Indo-Mauritians.

Table 2 Main religious groups in urban and rural districts

Source: 1990 Population Census of Mauritius Table D12

Buddhist Hindu W
il il Gl

139,784 1647

366,266 H

Christian

Port-
Louis

1541 68,758

Plaines
Wilhems

Rural
districts

128,524

1298



2.5) Industry and employment

Unemployment averaged 20 per cent in 1971 (Gulhati & Nallari 1990: 5), and
was negligeable in 1994 (Hawkins & Holman 1994). The economic recovery in
Mauritius owes its success to a combination of various factors, among which the
transformation of the sugar mono-economy to a “finely balanced three-legged
stool- sugar, clothing, and tourism” (Holman 1992) can be cited.

The tourist industry is the third industry of Mauritius. It has capitalized on the
exotic scenery, tropical climate and political stability to attract high-income visitors.
In the brochures published by the Mauritius Government Tourist Office, Mauritius is

described as an island paradise:

‘Mauritius has all the exoticism of the most exotic resorts, but none of
their scars. No highrise, no concrete jungles. No charter flights, no mass

tourism. No social or environmental pollution. Only virgin beaches

embraced by coral reefs, translucent sea lagoons, weird and wonderful
landscapes, chic hotels, sophisticated cuisine, charming cosmopolitan

people, civilised politics- like a paradise free from original sin. No wonder

Mark Twain was moved to exclaim that God modelled heaven on

Mauritius”.

The island has many attractions for tourists: excellent facilities for deep sea
diving, big game fishing, waterskiing, windsurfing, riding and sailing. Tourism has
become increasingly important. During 1983, the number of tourists who visited
Mauritius was 124 000 and this number increased to 375 000 in 1993 (Hawkins &

Holman 1994). Etfforts are being done to encourage tourists to spend more money
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in the country by increasing the number of duty free shopping centres.

Historically, the sugar industry has been important, but the textile industry,
based in the Export Processing Zone (E.P.Z), was responsible for the economy’s
take off in the 1980s (Hawkins & Holman 1994). This created employment in the
country and the E.P.Z could thus draw upon a cheap, but literate and multilingual
work force to become one of the leading clothes exporters in the world (Holman
1992). Various goods such as clothes and textiles were made for export to Europe
and the United States. Later on, the E.P.Z diversified its industry by adding
electronics, watch assembling and manufacture. Other industries are the
production of tea, tobacco and flowers. It should also be pointed out that there is no
heavy industry. The retail trade caters for the needs of the local population (food,
clothes, electrical goods, etc). In recent years several European chain-stores have
moved into the island among which are Prisunic, Spar and Continent.

Although the economic forecasting may still sound healthy (low inflation,
healthy balance of payment), Hawkins and Holman (1994) warn that the country
may have to face new challenges in the near future. The changing environment in
international trade has precipitated three kinds of competition. The first is
represented by post-apartheid South Africa, which is offering cheaper air fares and
a bigger variety of leisure activities than Mauritius. The other competitors are the
“Asian tigers” such as Korea, Taiwan and Thailand, where labour costs are below
Mauritian levels, and where people appear to be prepared to work harder and
longer hours than Mauritians. The third challenge is that, in the long run, the off-
shore facilities provided by the free port in Port-Louis, for processing and
assembling of goods and material for export around the world, may not attract

sufticient off-shore companies, which may prefer to invest in Europe or elsewhere.

It may be added at this point that the relative prosperous socioeconomic state
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of the region should be kept in mind when analyzing the sociolinguistic problems
(see chapter 3) associated with standardization of the Creole language and

attitudes of informants towards languages (see chapter 9).

2.6.) Religion

The three main religions of the island are: Hinduism, Christianity and Islam.

Whilst the Indo-Mauritians are either Hindu or Muslim, the majority of the General
Population and Sino-Mauritians are Roman Catholic, who generally lead a life

modelled on a European cultural pattern. The Church of England has a small
number of adherents in the Christian section of the population.

All the Hindu religious ceremonies are conducted in Indian languages, such
as Hindi, Marathi, Gujrati, Tamil and Telegu, but the priests can also preach and
explain the meaning of the sacred writings in Creole (Foley 1992: 362). Services in
the Catholic churches are mainly conducted in French, but public announcements
can be made in Creole. Services in other Christian churches are conducted either
in French or in English. Islamic services are held in mosques where prayers and

readings from the Koran are in Arabic. Here again, as in the previous cases, the

priest will often address his audience in Creole.

2.7) Media

Mauritius had one television and one radio channel in the 1960s (Baker 1972:
25-26). The multilingual character of the island was reflected by providing
programmes in a variety of languages and by giving specific time-slots to each

language. In 1982, the Mauritius Broadcasting Corporation (MaBC), which is state-

owned (Sharma & Rao 1989: 82), claimed that one of its aims was “to provide
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independent and impartial broadcasting services of information, education, culture

and entertainment in Creole, Bhojpuri, French, Hindustani, English and such other
languages spoken or taught in Mauritius as the Board may, with the approval of the
Minister, determine” (quoted from Hookoomsing 1987: 35). Two additional
television and radio channels were introduced. All channels are muitilingual, but
have specific times allotted to various languages. During religious festivities, more

space is allocated to specific communities affected by those festivities. In addition

to the three television channels, Mauritians can also subscribe to two pay channels

on satellite (Canal+ and Skyvision).

The transmission time for various languages on television and radio
programmes has changed considerably since independence. Although European
language programmes still have the highest percentage of broadcast time, Oriental
- language programmes, on both radio and television, have progressively increased
since independence. An example is the airtime allotted to various languages on
television programmes. The percentage of airtime allocated to each language for a
weekly programme in March 1970 are quoted from Baker (1972: 25-26), although

the number of hours are not given. Those for January 1994 have been provided by
the MaBC.

Table 3 Airtime allocated to each language on television

Language March 1970 January 1994
(50 hours weekly) (97 hours weekly)
English 23% (23 hours)
French 51% (50 hours)

Indian languages 6% 25% (25 hours)
2% Not specified
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As can be noted, the transmission time in 1994 was twice as much as in
1970. Indeed, the service provided by the MaBC, on a weekly basis, was
approximately 50 hours in 1970 (Baker ibid), and 97 hours in 1994. Not all
languages appear to have benefitted equally from this increase: French-language
programmes have increased by 10%, whilst English-language programmes seem
to have decreased by half. The number of Indian language programmes, on the

other hand, has been multiplied by four. Although Creole is not mentioned as such,

it is used on radio and television in specific circumstances, such as the
broadcasting of important political information, programmes on health, cyclone
communiques, commercial advertising of consumer products and summarizing the
main evening news (approximately 5 minutes).

Among the films broadcast on television on a weekly basis in 1994, four were
In French, five in Oriental Languages and two in English. Television programmes
tor children and adolescents for one week were: six programmes in French and two
in English. Although the choice of programmes is varied, most of the films and
series in the English language are dubbed. This can be explained by the fact that

these programmes are shown in Réunion first, before reaching Mauritius.

Table 4 Children’s programmes on television

January 1994 [ Children’s
(24th -30th) programmes

English
French

Oriental languages
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2.8) Literature

Literature in various languages (English, French, Indian and Chinese) does
exist but some languages are more popular than others. The Hindi language is
more popular in Indian literature. The Mahatma Gandhi Institute (a state secondary
school) is officially supporting all kinds of writing in Indian languages
(Chintamunnee & Ramdhony 1993: 73). Although there is a Mauritian Chinese
literature, it is limited and is only written by older generations, as younger
generations prefer to write in English or in French (Tsang Man Kin 1993: 79). As far
as English is concerned, most of the literary work dates from the sixties (Gopaul
1993: 63). Literature in French appears to be the healthiest, with approximately a
hundred writers, from all ethnic backgrounds, pointing to the fact that writing in the
French language “n’est plus 'apanage d'une bourgeoisie de I'avoir et du savoir”
(Fanchin 1993: 44). it should also be mentioned that the Mauritian national school
curriculum (primary and secondary) includes Mauritian literature.

The case of Creole is different. Although it is used in specific circumstances in
the mass media (see 2.7), its extension to other spheres of communication, such

as literature and education for workers, has always been associated with left-wing
political ideologies. Ramarai (1993) has warned that the future of Creole literature
seems bleak because the writers lack “cet esprit critique qui leur aurait permis de
separer la politique de la littérature, de mieux intérioriser les techniques littéraires
pour essayer de produire des oeuvres que les lecteurs mauriciens auraient pris
plaisir a lire” (Ramarai 1993: 58). Since there is no official orthography for Creole,
writers can either use one of the three private orthographic systems, or devise their

own.

Mauritian writers have to bear the high financial cost of their publications. This
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in turn, may have a harmful consequence on Mauritian literature in the future. As

Ramarai (1993: 88) puts it “ils n'arrivent pas a publier leurs oeuvres, méme a

compte d’auteur. Le colt de production est hors de portée de ces auteurs”.
Theatre going is not as common as in Europe. Before independence it was

reserved to an elite. After independence plays in Creole became political and were
iInfluenced mostly by left-wing ideologies. Since the mid-eighties, an annual Arts

Festival is organized by the Minister of Arts and Culture. Plays are performed in ten
different languages, but popular theatre is mainly in Creole (Favory & Fievez 1993:
119). Plays in Creole are often adaptations of famous English and French writers,
such as Shakespeare and Moliére. These are mostly watched by schoolchildren
and teachers who study them in school. The mid-eighties also coincided with the
economic boom (see 2.5) in Mauritius. This enabled Mauritians to purchase

videoplayers, thus encouraging them to stay at home instead of going out.

2.9) Background to the educational system

This section will provide a brief overview of the structure of the Mauritian
educational system, but the main emphasis is given to secondary education, as
this thesis is concerned with secondary schools only. The information in this

section is derived from the Master Plan for the year 2000 and educational statistics,

both published by the Ministry of Education.

Immediately after independence in 1968, unemployment was high, school
fécilities were inadequate and teachers were not properly trained. During the
seventies and early eighties, the main emphasis was on improving the physical
Infrastructure, and heavy investment was made by the government to improve
facilities. The demand for more education led to strong pressure for more

secondary education and 50% of the present stock of school buildings was
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constructed over that period, most of which were private institutions.

In the 1970s, the higher education sector also developed and the University of
Mauritius as well as the Mauritius Institute of Education (M.I.E) were established.
The M.I.E is particularly involved in teacher training and the national curriculum for

primary and secondary education. The most decisive steps taken by the Ministry of

Education were the extension of free education to secondary level in 1977, and the

abolition of fees at the University of Mauritius in 1988.

2.9.1) Primary education

Approximately 80% of children aged between 3 and 5 years attended pre-
primary schools in 1992, mainly in the private sector, but with government
assistance.

There were 272 primary schools in Mauritius in 1992, out of which 80% were
run by the state. The remaining were either state-aided (17%) or private schools
(2%). The total number of pupils enrolled in primary schools was 123,931 in 1992.
Three quarters of the enrolled students were in state schools, and nearly 70% of
these pupils were leaming at least one of the following seven Asian languages:
Hindi, Urdu, Tamil, Telegu, Marathi, Arabic and Mandarin.

Primary education lasts for six years (Standard | to Standard V!), promotion
from year to year is automatic, but standard VI may be repeated. The Standard VI

examination (Certificate of Primary Education or C.P.E) is a national and highly

competitive examination. It selects those students who will proceed to secondary

school, and among these, the best-ranked candidates are admitted to schools for
which there is greatest demand. There are approximately 400 scholarships for the

top 200 girls and 200 boys in the C.P.E examination results. These pupils are given
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first choice among the state or confessional schools, plus free travelling expenses

and a grant. There are four disciplines compulsory for the C.P.E examinations:
Maths, English, French and Environmental Studies (EVS), which combines the

history and geography of the island. An Oriental language may be taken as an

option, but the results are not taken into account in the grading of the C.P.E resulits.

Table 5 Primary Schools

2.9.2) Secondary education

Most secondary schools in Mauritius are non-governmental. Fewer than 20%
of the secondary schools are state schools; a further ten per cent are confessional
(Catholic, Hindu or Muslim); the remaining 70% are private. About 80% of
secondary school pupils attend private schools. In 1992 the number ot secondary
schools was 120 and the total secondary school population was 81707.

There are three types of secondary schools in Mauritius (state, confessional
and private). The state schools include the “traditional” state schools as well as the
‘new” state schools, introduced in the 1970s, also called State Secondary Schools.

All the state schools come under the supervision of the Ministry of Education, but
the “traditional” state schools generally have better infrastructural and educational
facilities, and only candidates with the highest ranking (among the top 200 listed

candidates in the C.P.E) are accepted. The state secondary schools, generally,
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accept pupils with a lower ranking in the C.P.E.

The second and third types of colleges come under the control of a semi-
governmental body, the Private Secondary Schools Authority (P.S.S.A), which has
an inspectorate section to advise on academic and teaching methods.
Confessional colleges are run by religious orders. The majority of confessional
colleges in Mauritius are Catholic and they are run jointly by the Church and the
P.S.S.A. Although the education of pupils is funded by the state, confessional
colleges have an “arrangement” with the Ministry of Education to admit a certain
percentage of Catholic pupils, who are either admitted directly from the C.P.E listed
candidates or from Catholic Primary feeder schools. The academic performance of
these colleges is comparable to those of the traditional state secondary schools
because they provide good teaching resources and facilities.

The third type of colleges are privately owned, and are therefore run on a
profit- making basis. The managers of these schools are responsible for providing
all educational facilities in their establishment, and in return they are inspected by
the P.S.S.A, and given grants according to the quality of facilities provided to

pupils. The pupils in these colleges have a lower ranking in the C.P.E than in the

previous two cases and are of a very mixed ability.

Table 6 Secondary Schools

T
707
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The secondary educational system is based on the British system of
education. There are five years of secondary schooling (Form | to Form V) leading
to the School Certificate (S.C) and a further two years to the Higher School
Certificate (H.S.C or A levels). Repeating a year is possible at any stage, but
students are not, normally, retained in secondary schools beyond the age of
twenty. The first five years of secondary schooling are divided into two stages:
pupils in Forms | to lll follow a more or less general common curriculum (average

of 12 subjects) devised by the Mauritius Institute of Education (MIE); Forms IV and
V prepare students for the S.C, and cover both core subjects and a wide range of

options (these options were taken into account in the questionnaire of the present
study and they have been listed in question 12). Form VI (Lower and Upper Six)
prepares those who have successfully obtained their S.C for the H.S.C or A level.
In this case, students prepare three main and two subsidiary subjects; a pass in
General Paper (i.e. English) is compulsory. The School Certificate and the Higher
School Certificate examinations are prepared and marked by the Cambridge
Overseas Examining Board in Great Britain. There are approximately 25 English
and French scholarships for the students who score the highest marks in the H.S.C
examinations. The winners of these scholarships are offered a university course
either in Great Britain or in France, in a subject of their choice. Their tuition fees
and living allowances are paid for four years. Other scholarships are also awarded
to Mauritian students by the governments of India, Russia, Australia and Canada.
The “Francophonie” project (see foreword) highlighted the major part played
by private tuition in the lives of adolescents in forms IV, V and VI. The majority of
adolescents who were interviewed at these stages of secondary education
mentioned that they were taking private tuition either on a weekly basis or twice a
week after school hours and/or at weekends. The importance given to private

tuition was again confirmed during the interviews both by the informants and their
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teachers (see chapter 9), thus showing how highly education is valued in Mauritian
society and how it is believed to hold the key to good academic results, and

therefore, securing better jobs.
2.9.3) Languages in the educational system

The medium of instruction in school was recommended in the Education

Ordinance of 1957 in the following manner:
“In the lower classes of Govermment and aided primary schools up to and
including Standard Ill, any one language may be employed as the
medium of instruction, being a language which in the opinion of the
Minister is most suitable for the pupils.
In Standards IV, V and VI of the Government and aided primary schools
the medium of instruction shall be English, and conversations between
teacher and pupils shall be carried on in English; provided that lessons in
any other language taught in the school shall be carried on through the

medium of that language” (quoted from Stein 1982: 119).

In practice, however, this is not the case. Both English and French are taught
from the first year in primary school, but as Moorghen and Domingue (1982: §7)
observed, French is the language most heard in the classroom, and Creole in the
school yards. The accounts of Baggioni, a French linguist, in the late eighties, as
quoted in Lionnet (1993), may explain how this apparent paradoxical situation of
languages between theory and practice, in the educational system, is reconciled in

the Mauritian attitude: “Face a mon etonnement d'étranger que surprend la

situation (une école en principe anglophone qui fonctionne en fait en frangais, un
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pays ou tous les actes officiels sont rediges en anglais mais ou I'expression
publique passe par le francgais), mes interlocuteurs répondent souvent par un
sourire et, non sans une certaine fierté, justifient cette situation. “Si nous ne
parlions que le frangais nous serions une petite France, si nous ne parlions que
'anglais, nous serions une petite Angleterre, tandis que ce meélange, c’est
justement ¢a Maurice” (Lionnet 1993: 105).

Since the eighties the multilingual character of Mauritian society has been
recognized and promoted by the government through the emphasis given to the

“ancestral languages” (Hindi, Urdu, Tamil, Telegu, Marathi, Gujrati, Mandarin) in
education. Thus, Hindi and Urdu classes are taught in the primary schools situated
in areas where sufficient interest is shown. Mauritians of Muslim faith choose to
study Urdu in schools. Unlike Urdu, Hindi attracts almost exclusively Bhojpuri
speakers, and speakers of other Oriental languages find their own literary tradition
by studying Tamil, Telegu, Marathi, Gujrati and Mandarin at school or privately.

The importance of multilingualism and the value of Oriental languages is also
highlighted in the master plan for education elaborated by the Ministry of Education
in 1991 for the year 2000. The teaching of Oriental languages is viewed as a
means to preserve the ancestral languages and “to encourage an awareness of the

child’s cultural roots and an appreciation of those of other communities” (The
Master Plan, 1991:35).

2.10) Present language situation

Although under British occupation English was the official language (see 2.3),
various other linguistic and cultural loyalties remained strong, and French

continued to be an influential language. This state of affairs has not changed a
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great deal and an analysis of the role, status and function of the various languages

will demonstrate the complexity of the linguistic situation in Mauritius. The
languages mentioned below are presented in alphabetical order for practical
reasons and the information in the following paragraphs is mainly derived from

Moorghen & Domingue (1982: 51-66), Stein (1982 chapter 2) and Foley (1992:
359-372).

2.10.1) Role and status of the various languages

Creole is the lingua franca of the island, but does not have official status. As
such it constitutes the main link between the different communities in the island.
Although Creole is used (informally) in education, government administration and
the media, French generally overtakes Creole in formal social interactions. The
relationship between Creole and French is one of diglossia (a situation where two

languages coexist but which have different, often complementary tunctions), where

Creole has a lower status than French.

English is the official language of the island and has high status. As such, it is
taught as the first language in school and is used in state institutions, but in
practice, it is much more a written than a spoken language. In the legislative
assembly only English and French are spoken. In the courts of justice English is
the main language, but French and Creole are also allowed (Hookoomsing 1987:
36). Although it is officially the “medium of instruction” in education, teachers tend
to use more French than English in classrooms. English is the mother tongue of a
few Mauritians and, as a spoken language, is very rare outside the restricted
circumstances cited above. In this social context English has been described as a

neutral language, which “does not carry with it any cultural load which could be
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deeply felt as a heritage of the past by any community in Mauritius” and “it does not
serve as an indicator for group identity” (Moorghen and Domingue 1982: 58).
Historically, French has played a dominant role on the island, and it has
always been associated with the elite. Today, French is largely spoken and used in
everyday life, schools and in the media. It is taught as a second language through

all grades of primary and secondary curricula. French has a high status and is most

commonly used in the workplace such as banks, schools, smart shops, etc. It is
also the mother tongue of all the Franco-Mauritians as well as many families from
the non-white “bourgeoisie” who live mainly in the urban areas. The French
language according to Sheik Amode Hossen (1993) “n’est plus 'apanage de la
bourgeoisie historique: langue familiale d’'un nombre grandissant de foyers,
prestigieux instrument de communication et de création culturelle, elle est la langue
dominante la plus populaire de I'lle” (Sheik Amode Hossen ibid: 56).

In the Mauritian context the term Oriental languages refers specifically to the
following Asian languages: Hindi, Bhojpuri, Urdu, Telegu, Tamil, Gujrati, Marathi,
Cantonese, Hakka and Mandarin. These are the languages which were spoken by
the first Indian and Chinese immigrants (see 2.3). Bhojpuri is exclusively an oral
language and has a lower status than Hindi. The relationship between Hindi and
Bhojpuri is also one of diglossia. Private organisations, often religious, have

endeavoured to teach the Indian languages from the beginning of the present

century, and even today, the use of most of these languages is confined to
education, religious ceremonies and folklore. A conversational form of Hindi and
Urdu, called Hindustani, is also used by educated Bhojpuri speakers when
Interacting with visitors from North India or Pakistan. The standard Indian
languages (mainly Hindi and Urdu) play the same role for Indo-Mauritians, as

French does for the Franco-Mauritians and the educated portion of the General

Population.
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The diversity of Mauritian society with its diverse ethnic groups and people
with loyalties to different languages and cultures, the presence of a variety of
languages with different statuses, roles and functions, renders the linguistic
situation intricate and complex. As Hookoomsing (1993) puts it “l'usage tend vers

le créole, [...] 'école tend vers I'anglais et le francais et [...] la tradition, confrontée

comme partout ailleurs aux rudes exigences du développement, a du mal a
assurer la fonction identitaire des langues orientales” (Hookoomsing 1993:31).
The complexity and the emotive power of various languages in the Mauritian
context, will be seen in more detail in chapter three and the last chapter. The
quantitative development of languages over the years can be assessed by
comparing national censuses which have always added linguistic information to

demographic data. The results of the last census are analyzed in the following

pages.

2.10.2) Languages spoken in the home: analysis of the 1990 census

In the 1990 census, at least seventeen languages were mentioned as being
still spoken in the home. These are by alphabetical order: Arabic. Bhojpuri, Creole,
Cantonese, other Chinese, English, French, other European, Gujrati, Hakka, Hindi,
Mandarin, Marathi, Tamil, Telegu, Urdu, Other Oriental. For the linguistic questions
Mauritians were asked to indicate:

() Which was/were their forefathers’ language(s) (see Table 7 below).
()  Which language (s) they usually or most often use at home (see Table 7
below).

Until 1990, the two questions above allowed only a single language to be

mentioned, but in the 1990 census, bilingual combinations could be listed. These
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bilingual criteria seem to indicate that the national census is prepared to take into
account the widespread multilingualism in Mauritius.

The “ancestral languages” have always played a major role in the censuses.
They can be viewed as maintaining the link with the informants’ cultural and
linguistic heritage. Furthermore, they function as a marker for group identity as
Hookoomsing (1993) points out, “la catégorie ‘langue ancestrale’ sert d'abord a
definir 'appartenance a un ‘groupe linguistique’ et rémplit de ce fait une fonction
essentiellement identitaire”. (Hookoomsing 1993: 28).

A comparison between “language(s) of ancestors” and “language(s) usually
spoken in the home” shows that all the Oriental languages have lost speakers in
varying degrees since the time of their “forefathers”. The reverse is true for English,
French and especially Creole. The gains in English and French are small
compared to Creole, which is declared by more than half of the population to be
their home language. The reduced use of Indian languages is compensated for by
a gain in the use of Creols, thus confirming its role as the lingua franca of the
island. This decrease in Oriental languages has caused the government to
intervene directly in educational policy by promoting the teaching of “ancestral

languages” in primary and secondary schools (see 2.9.3).
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Table 7 Language(s) spoken at home and language(s) of ancestors

Source: 1990 Population Census of Mauritius Table D10

in the home ancestors
Chinese 1.7%
Creole 33.8%
0.1%
French 2.2%
Hindi 3.7%
Other Indian 8.7%
Urdu 4.4%
Others not stated 0.1%
Bilingualism 10.9%

Total Population in 1990: 1.056.660

The figures obtained for bilingual combinations in question 2 are presented in
table 8 below. They show that Creole and Bhojpuri are the two main spoken
languages on the island. Creole is the only language associated either with a
European language, or with another Oriental language. All bilingual combinations
including Creole have gained in their number of speakers, while bilingual speakers
including Bhojpuri have declined. These results tend to confirm the relative decline
of Oriental languages and the fact that Creole is slowly replacing the two major
Oriental languages, Bhojpuri and Urdu, in the home. On the other hand, for
languages of’ancestors, one would have expected the number of Hindi and
Bhojpuri bilinguals to be greater than the Creole and Bhojpuri bilinguals, since the

Indians, when they first arrived in Mauritius, spoke only Indian languages. The
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higher percentages recorded for Creole and Bhojpuri as language of ancestors

appear to confirm the gradual expansion ot Creole as the language of the home,

and also, a growing acceptance of Creole as the “language of ancestors” by the

Indo-Mauritian population.

Table 8. Bilingual Combinations
Source: 1990 Population Census of Mauritius Tables D7 & D8

Languages Present bilinguals | Bilingual ancestors
Bhojpuri & Hind,

Bhojpuri & Other 0.03% 0.1%
Indian

3
Bhojpuri & Urdu 0.05%

1 :

1 .
Crele & Fina
Creole & Other Indian
Crede 8 Ut

0.
Creole & Other 0.1% 0.1%
European

25

It may be added that the bilingual guide (English and French) to the census

form indicates very clearly that it is “the Head of the Household or person for the

time being acting as head” who should complete the census form. The head of the

household is defined as “any adult member, whether male or female, who is

acknowleged as head by the other members” and “a household is either (i) a

person living on his own or (i) a group of two or more persons who may not be
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related , but who live together and make provision for food and other essentials for
living” (quoted from the 1990 census form). The underlying assumption of the

census forms is therefore, that the whole family takes its social and cultural position
from the language habits and status of the father or his substitute, who is most
frequently the breadwinner in the family.

Researchers over a number of years have warned that census results in
general should be interpreted with caution. In the 1970s, Chaudenson pointed out
the limitations of this kind of census data in sociolinguistic research, and
particularly that of the language spoken in the home. In his view, “la question
concernant la langue habituellement parlée a la maison était elle-méme ambigue et
entrainait généralement une réponse “globale” émanant du chet de famille et ne
rendant pas nécessairement compte de l'usage linguistique des ditferents
membres du groupe familial” (Chaudenson 1974: 165). Some years later, Stein
(1986: 276) and Hookoomsing (1993: 26) also insisted that census data should be
treated with reserve, as they tend to reveal general tendencies rather than the
development of specific languages. In the present study, the results of the 1990

census are also considered with caution and from a general perspective.

Atter this short description of Mauritius and its social and ethnographic

realities, the following chapter will focus more specifically on Creole languages,

their formation and sociolinguistic problems associated with them, with specific

reference to Mauritian Creole.
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Chapter 3: Some theoretical and sociolinguistic
issues raised by Creole languages

Before discussing the social problems associated with Creole languages, the
context of their formation together with an overview of the major theories on their

origins must be dealt with. This chapter is divided into three main subsections:
(i) A general definition of Creole languages and their geographical distribution
across the world.
(i) A review of the major theories about their formation, with specific
reference to the problematic origins of Mauritian Creole.
(i) Sociolinguistic issues raised by the Creole language in Mauritius.
Theoretical issues related to the origins of Creole languages are derived from
studies by Todd (1974, 1990), Chaudenson (1974, 1979, 1992), Stein (1982),
Mahlhausler (1986), Romaine (1988, 1994) and Holm (1992).

3.1) Creole languages

The word “Créole” in French is derived from the Spanish term “Criollo”, used
to describe people of Spanish parentage born in the American colonies in the
seventeenth century. The term “Créole” occurred for the first time in Trévoux’s
dictionary in 1732 (Stein 1982: 11). In the eighteenth century the word extended its

meaning, and was used by French, and other European settlers, to name

Europeans born in the colonies, as well as animals, plants and other objects
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originating from these regions (Stein ibid).

In contemporary dictionaries like “Le Petit Robert” for example, the term
“Créole” has two definitions. The first one is social and points to populations:
“personne de race blanche, née dans les colonies intertropicales”. But this
definition has changed over the years in geographical areas, as underlines
Chaudenson: “aux Antilles comme aux Mascareignes, dans la premiére moitié du
XVileme siecle, le qualificatif “créole” peut étre applique aussi bien a des Blancs
qu’a des Noirs. Cependant [...] les significations du mot ont évolué de fagon

differente selon les lieux et les sociétés. Aux Antilles, le terme a été
progressivement réserveé a la désignation des Blancs nés dans les iles tandis qu'en
revanche, a I'lle Maurice, “créole” ne peut qualifier que des Métis ou des Noirs (de
pheénotype africain) a I'exclusion des Blancs et des Indo-Mauriciens. Seul le creole
reunionnais parait avoir conservé le sens ancien puisqu'a la Réunion, “créole”
désigne les Blancs, les Noirs ou les Métis nés dans I'lle” (Chaudenson 1979 a: 11).

The second meaning of the word is linguistic. It is defined in “Le Petit Robert’
as “un systeme linguistique mixte provenant du contact du frangais, de 'espagnol,
du portugais, de I'anglais, du néerlandais avec les langues indigénes ou importées
(Antilles) et devenu langue maternelle d’'une communauté”. Although defined as a
linguistic system in dictionaries, Creole languages were frequently referred to as
marginal languages and corrupt versions of their parent language until recently
(Wardhaugh 1988: 54). In recent decades, however, linguists have argued that
Creole languages are languages in their own right with their own vocabulary,
syntax and sound system. Consequently, attitudes towards Creole languages are
changing.

The next paragraphs look at the general definitions and characteristics 6f

Creole languages, before focusing on the theories which have been suggested to

explain their formation.
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3.1.1) Definition of Creole languages

Creole languages are often associated with Pidgins, which are another type of

language. A Pidgin is a language which is not the native tongue of those who use it

and “one whose structure and lexicon have been drastically reduced” (Hall 1972:

142). As Offord (1990: 247-248) notes, the use of Pidgins as a common system of
communication was generally confined to certain types of communicative
situations, such as trading, or as a contact language between masters and slaves
in the seventeenth and eighteenth centuries.

In contrast to a Pidgin, a Creole has native speakers. In multilingual areas a
Pidgin can develop and expand, and, when it acquires all the functions and
characteristics of a traditional language, it is called a Creole. This process occurs
over a number of years during which social and economic stability are required.
Such circumstances were provided during the time of the slave trade between
Europe and its colonies. The first generation of children born in the colonies would
have been exposed to a Pidgin which they acquired as their first language.
Consequently, successive generations learnt this language as their mother tongue,
and thus, a Pidgin would have developed into a Creole.

In many cases a Creole is believed to have developed from a Pidgin (Hall
1972: 142), but as Stein (1982: 6) points out, researchers such as Bollée have
argued that not all Creole languages have a Pidgin in their ancestry. The debate
about whether a given Creole does, or does not, originate from a Pidgin is too
complex and vast an issue to be addressed here, and besides, the scope of this
thesis does not involve the relationship between Pidgin and Creole languages. For

this reason the existence of Creole languages in this study will be accepted as a

fact.
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3.1.2) Geographical distribution of European Creole languages in the world

Smith (1994) has listed over three hundred known Pidgin and Creole
languages in all parts of the world, most of them based on European languages.
The term ‘based’ means that the Pidgin or the Creole draws most of its vocabulary
from one language, usually European, while the grammatical structure can be
influenced by another, usually non-European (Valdman 1978: 5-6). In the case of
French Creoles for example, the vocabulary is mainly derived from French and the
structure is often influenced by an African language.

Smith (ibid: 339-362) has updated and extended the list of Pidgins and
Creoles provided by Hancock (1977). He also points out that it is not always easy
to classity these languages, particularly in the case of non-European Pidgins and
Creoles whose social histories are unknown (Smith ibid: 331-332).

The following table is derived from Smith (ibid) and gives an idea of the
distribution of known European Creoles in the world. It was decided to focus on
Creole languages only since the Mauritian variety is defined as a French Creole.
The geographical location and estimated numbers of Creole speakers, where
available, are also provided. The extinct Creoles have not been included in the list

below as well as those with a controversial status as debate is still going on

whether they should be regarded as Creole languages.
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Table 9 Distribution of European Creoles in the world
Type of Name of language | Geographical Number of
Language location Speakers
English Sea Island Creole USA 250,000
Creoles

_ Afro-Seminole USA/Mexico several hundreds

Virgin Islands Lesser Antilles 70,000
Creole (L.A) British/US

Territory

Anguillan Creole (L.A) British
Territory
St. Maarten Creole | (L.A) Dutch/French
Territory
St. Barts Creole St. Barthélemy
French Territory

Statian Creole St. Eustatius Dutch
Territory

Antiguan Creole 75,000
Barbudan Creole 1100

St. Kitts-Nevis St. Christopher 60,000

Creole

Montserrat Creole (L.A) British 12,000
Territory

Barbadian Creole 250,000

Vincentian Creole St. Vincent 138,000

Granadan Creole 110,000
Tobagonian Creole | Trinidad & Tobago | 50,000

Trinidadian Creole | Trinidad & Tobago | 1,100,000
Guyanese Creole Guyana & Surinam | +700,000
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 [ruunwniCroe Gwama [
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— [GmonCreole _[Cosmmi __ [ss000

Miskito Coast Nicaragua +40,000
Creole

— eememnceoe e |

San Andres- Colombia 15,000
Providencia Creole
Corn Island Creole

Ndjuka- Surinam/French 30,000

Paramaccan-Aluku- | Guiana
Kwinti

Saramaccan- Surinam 25,000
Matawi

Porto Equatorial Guinea | 4000
Talk/Fernandino/Fer

nando Poo Krio

Fulani Pidgin

English

Creolized Nigerian +1 Million
Pidgin English
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Creole Tok Pisin | Papua New 50,000
Guinea
(Creole) Pijin 1300
/Salomon ls.
Pidgin

Norfolk Island Australian
Creole English Territory
Northen Territory | Australia 10,000
Kriyol
Broken/Torres Queensland +3000
Strait Creole
Queensland Queensland
Urban Creole
French Louisiana Creole | USA 80,000
Creoles

| Haitian Creole +5,750,000
Guadeloupean Lesser Antilles
Creole French Territory
Marie-Galante Lesser Antilles 15,000 .
Creole French Territory
lle des Saintes Lesser Antilles
Creole French Territory
St. Barthélemy L esser Antilles
Creole French Territory
St Thomas Creole | Lesser Antilles few hundreds
US Territory
Martiniquais Lesser Antilles 325,000
Creole French Territory
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St. Lucian Creole 120,000
Carriacou Creole
Grenadan Creole few speakers
Trinidadian
Creole Tobago

Giria Creole
El Callao Creole

San Miguel Panama
Creole

Guyanais Creole 50,000

Yugoslavian ex Yugoslavia
German

Karipuna Creole

+1 Million

Rodriguais Creole | Mauritian Territory | 34,000

Seychellois Seychelles/Ghana | 66,000
Creole

Mauritian Creole

llois Creole Chagos

Archipelago
British Territory

Agalega Creole Agalega

Mauritian Territory
Reunionnais Reunion French 550,000
Creole Territory
Tayo/St. Louis New Caledonia 4000
Creole/Kaldosh French Territory
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Portuguese Sotavento Crioulo | Cape Verde
Creoles
Barlavento Cape Verde
Crioulo

Guiné-Kriyol 700,000

Sao Tomense Sao Tome en 85,000

Creole Principe

Angolar Sao Tome en 9000
Principe

Fa dAmbu Equatorial Guinea | 4500
Nikariku Creole

Macanese Creole | Macao/Hong-
Kong

Burma-Siam Burma & Thailand

Creole

Papia Kristang Malaysia/ +1500
Singapore

Daman Creole Daman, Diu & several thousands
Goa, India

Bombay Creole Maharastra, India

Central Kerala Kerala, India
Creole

Spanish Creoles | Palenquero | Golomba (3000

Papiamentu/Papi | Curacao, Aruba & | 250,000
Bonaire (Dutch
Territory)
Chavacano/Cavit | Philippines 28,000
eno
Chavacano/Terna | Philippines 4000
teno
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Chavacano/Zamb | Philippines/Malay | 200,000
oangueno sia
Chavacano?Cota | Philippines 7000
bateno
Afrikaans South

Africa/Namibia/Zi

mbabwe
Orange River South a few hundred
Afrikaans Africa/Namibia thousands
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