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Abstract

This study explores a common perception that the number of short
term adult residential colleges in England and Wales is in decline due to a
lack of clarity of purpose; little or no investment and an apparent lack of |
strategic direction on the part of those who own thésé establishments. This‘is
despite cleaf evidence that studying in a residential setting enhancés the
quality of the léarning experience. Inkv’ery practical terms this research will
explore what kind of business model might be successful in such

circumstance‘s, and provide an oppdrtunity to secure the future of these

unique establishments.

The thesis éxamines the value of such institutions and goes on to
investigate the 'possible reasdns why, over the past 60 years the number of
short term 'resident‘ial colleges has deblined. By examining the financial and
| enrolment results of five colleges ovér a two year period, as well as
interviewing principals and learners, “propbses a model to secure a future for
reSidenﬁal education in this c‘oun‘try'. The topic fof this thesis was identified'by
the author as a result of ZO yéars exberience as Principal Of a short term
fesidential college and Iétterly Head of a county residential education service.

The bblleges investigated were situated in England and differed in
size, ownership and managerial structure. They have over the past 50 - 60
years promoted and sold adult résidential courses of varying lengths to the
adult population.

* The research approach adopted in this thesis includes an examination
of available literature to detefmine the ofiginal purpose and subsequent |

development of short term residential colleges. Two major research



strategies were used: firstly quantitative analysis of data collected over a two
year period representing five different approaches to ownership and
management and secondly qualitative analysis of data collected from
interviews with principals and active learners to establish the present and
future position direction of the five case studies. The data was triangulated to
demonstrate concurrent validity, reliability and confidence in the findings.
The findings of this research provide evidence tnat there has, over the
past 60 years, been a decline in the number of short term residential colleges
and that the decline is mainly confined to those colleges owned and
managed by counkty councils. Of the five case studies, three owned by
county (or city) councils face an uncertain future due to lack of direction,
- commitment and investment as well as financial constraints placed upon
them. The /findings established that active learners ‘clearly supported the
| quality of residential learning experience.
| This thesis recommends that to survive colleges must have a clear
unambiguous purpose fit for the 21%' century. Colleges that are not charitable
organisations would benefit from adopting the organisation model in having
clear objects encapsulating a unique selling point whether it is defined as a
segment of the adult learning sector or a specialist subject area.
o The main conclusions drawn from this study are that the adult

residential college has a place in the adult leaming landscape. Colleges must

be financially independent and be nationally recognised for outstanding

} quality in the adult residential courses they offer.



Chapter 1: Introduction

| The number of short term collegés ih England and Wales is in decline
arguably due to a lack of clarity of purpose, little or no investment and an
apparent lack of strategic direction on the part of those who own these
establishmehts. This is desbite clear evidence that studying in a residential
séttingi appears to enhance the qUaIity of the learnin‘g 'experience. This
| research will propose a model of good practice, Which-if adopted provides an

opportunity to secure the future of these unique establishments.

In order to propose a model for the future, it is necessary to examine
the literary evidence detailing when and why these colleges came into
existence, their ﬁistory ove‘r the paét sixty years, the different models of
management adopted by the owners, suggested reasons for the decline in
the number of establis‘hments and the success or otherwise of the present
day short term residential college. To judg‘e whether or not the colleges of
tbd;ély are Succeeding in"t'erms of attracting' learners, five colleges with
different ownership and management strucfures will be studied in detail,
seeking active learner opinioh 6f their learning Aevxperience and the 'opinion of
brincipals and managers as to the future direction of their college.

* The short term residential collége came intb existence around 1945,
just after the cessation of hostilities of the Second World War. Although
many have closed at the beginning of the research there are still some
twenty-five colleges in England and Wales offering residential adult education
in the form of short residential courses. During the two year data collection

period of this reseakch four colleges closed and at IeaSt three colleges

. became under threat of closure.



The five colleges selected for study are members of the Adult
“Residential Colleges Association (ARCA). The reason for selecting ARCA

colleges is that what intelligence and knowledge there is of short term
residential adult education can be found in the ARCA archives and reports
published in educational publications. In addition, although ARCA would not
| claim to represent every short-term college in Britain, it can claim to
represent by far the majority including all those colleges owned by county

councils, a significant number that are charitable organisations and a small

number in private hands.

The research does not include other providers such as hotels in the
- private sector which offer residential adult education courses during the
weekend as a means of increasing bed occupancy. There are no accurate
and concfsé recqrds of this provision.

~ The author was in a privileged position to be able to undertake this
research having been Principal of a short term residential college, chair and
member of the ARCA management committee for over ten years. He was
| supported and encouraged by the ARCA membership in the gathering of
evidence, having access to college records as well as being allowed time for

interviews with management staff and active learners.

1.1 Reasons for the study
~ This research seeks to address a key question: if a residential learning
expérience adds value to adult iéarning why is the number of colleges in

" Engléhd and Wales in apparently terminal decline? This study will address



why this is so, examine the issues facing today’s residential colleges and
propose a model for the future.

One of the main difficulties in conducting this study is that there is a
paucity of written material focussing on this particular delivery mode of adult
learning. There are a small number of authors, particularly those tracing the
history and development of adult education in this country, who make
reference to the introduction of the short term residential college. Livingstone
(1941), Garside (1969), Legge (1982), Bron (1991), Field (1991), Kelly (1992)
~and Drews (1995) are examples of authors who, to a greater or lesser extent,
consider the emergence of short term residential education either as an
addition to, or in combination with, a discussion on the history of the long
term residentfal college. A further difficulty is that when residential learning is
discussed authors ofteo speak about the long term residential tradition rather
than the short term.

. :‘:’ritml'.ls (1981) presents a number of case sfudies of good practice for
improving adult education provision in Western Europe and considers Study
Circles, Folk High Schools, the WEA and the Open University but
iﬂexplicébly does not ;recognise residential education in the United Kingdom.
Other authors consider the establishing of the short term college as an ‘act of
faith’ (Garside‘ 1969_) and many authors comment that historians have hardly
acknowledged their existence. This view is firmly held by Drews (1995), a
formerkPrincipal of Wansfell Short Term Residential College, who was one of
the first, and certainly the last, author to devote a complete work to the

developmeht‘of the short term residential college. His treatise is excellent in



considering the operational history but he found difficulty in a number of
cases when 'referri'n.g to the rationale underlying the introduction and
development 6f the short term college. Drews attempts to consider the
rationale from a philosophical perspective by drawing on the writings of
Grundtvig and Livingstone, and their infl»uence on the short residential |

course, but his section on the value of this form of education acknowledges:

‘No in depth research is avajlable which concerns itself with the

effectiveness of residential and non residential learning’
| - ~ Drews (1995, p. 243)

Garside (1969)' also expoées the apparent lack of coherent rationale in his

; questioning of the vélue of studying in a residential setting:

" “The establishment of special centres, involving considerable capital
investment, is clearly the most significant feature of the scene, and
appears to have been largely an act of faith, as we know little of the
precise nature of the value of the residential learning situation, or how it

is best organised’.
Garside (1969, p 3)

He then goes on to expose the lack of serious analysis and assessment to

develop his argumént: |

- ‘A good deal of research needs to be done before we shall fully
understand how these centres came to be set up, the motivation behind

" them and the principles upon which they were based, not to mention



how we should define objectives appropriate for a kind of residential
~ programme, and how the effectiveness of this kind of education can be

evaluated'. |
| | Garside (1969, p 4)

This research will investigate how the colleges came to be set up and,
by means of five case studies, consider the effectiveness of colleges with
very different organisational structures. The motivation and principles
adopted when they were set up are, unfortunately, not at all clear in all cases
- but are more evident in those that embraced Sir Richard Livingstone’s work.
Some colleges were set up with clear aims and objectives whilst others were

purchased, staffed and allowed to be carried along with whatever was

considered to be fashionable at the time:

‘At one period in the 1960s it seemed as though there was a fashion
that encouraged every self-respecting authority to have a short-term

residential college’. o
' Legge (1982, p. 75)

There would appear to be no empirical evidehce focUssing on the
contnbutlon today’s short term residential college makes in terms of the
educatlon of adults the value of that contribution, the business objectives
wrth regard to proflt and loss’ and whether the aims of the founders were
ever achleved Furthermore what is mlssmg from much of the literature is

any assessment of how the resrdentral learner views or values this mode of

learnlng



By examining the reasons offered for why, over the past 60 years, the
number of short term colleges has declined, a model for the future

organisation and direction of the short term residential college will be

advanced.

1.2 The Early Enthusiasm

fhe thoughts »and writings of Sir Richard Livingstone, Vice Chancellor of
the Queen’s University, Belfast (1924-33), President of Corpus Christi
College, Oxford (1933—50) and Vice Chancellor of Oxford Umversuty (1944-
47), were extremely mfluentlal in shaping the foundatlons of the short term
residential college. His belief was that residential learning was more suitable

for cultural and intellectual studies than traditional evening class provision:

‘Livingstone’s views influenced the nature of many of the short-term
colleges fo'unded‘after the war, such as Pendley Manor at Tring,
Hertfordehire; Burton Mahor,‘Cheshire; the Wedgwood Memorial

- College in North Staffs; and the Women's Institutes’ Denman College at

- Marcham Park, Berkshire’.
Fieldhouse (1996, p. 257)

(Fieldhouse is mistaken when he places Denman College in Berkshire; it is in
fact in Oxfordshire). ’ | |

Kelly (1992) reports that by 1948 there were more than twelve colleges
and by 1950 more than twenty Drews (1995) llsts elghteen colleges by 1948
| and some twenty six by 1950. Although Drews challenges the accuracy of

Kelly's work, and in his opinion the lack of detail in discussing the emergence



of short term residential education, the figures clearly show an enthusiasm in
the 1950s for the introduction and growth of the concept of the residential

college.

This enthusiasm can be clearly seen in the writings of Hunter (1952),

Warden of Urchfont Manor College:

‘The impact of new surroundings, fellowship and the frankness it

creates, the absence of distractions, all combine to make possible the

strongest impact on a student, and as a whole person rather than in
purely intellectual ways. ...The peculiar virtue of residence lies in the

intensity of impact on attitudes rather than on extensive study’.
Hunter (1952, p. 52)

Hunter's enthusiasm for the residential learning experience is more clearly
defined in'the‘ debate he engenders fegarding ‘how ‘ and ‘why’ the ‘working
man’ should be encouraged and Venab“led to undertake residential courses.

In 1947 the Ministry of Education produced a documént dealing with
fuﬁher education and acéording to Harris-Worthington (1987) constituted the
first movement towards a national recognition of the value of residential

education. One kéy journal of the day noted:

"Residenti‘al‘course-s,VWhere students have been able for three or four
weeks to devote the whole time to the pursuit of some subject of their
choice, have been an outstanding success. This suggests that there
may be considerable scope for, and value in, short courses as a
permanent‘ part of 1édult ‘educétion if a sufficiently wide range of subjects

- - practical as well as a theoretical - is made available'.
Further Education (1947, p. 35)



Drews (1995, p. 193) lists a cross sectkion of fourteen short term
residential colleges founded between 1944 and 1949 detailing the ‘supporting
agency’ and the ‘purpose for founding’. Of the fourteen colleges six were
- owned solely by LEAs, three were trusts, two owned by universities, two
owned by a consortium of agencies and one owned privately. In terms of
residential adult education it was the main purpose for seven of the fourteen
colleges. The remainder provided residential facilities for activities such as

teacher training as well as residential adult education.

Was this early enthusiasm for residential education sustained for the

following sixty years?

1 .3 Overview from the 1950s to 2009

In 6rder tkok sUpport the thesis statement that the number of colleges
over fhe past sixty years has declined, the research will review when and
where colleges were founded and when and why they were closed. The
reaso‘ns‘why the& (the colleges) were closed is not always apparént from the
available literature. B | |

‘Drews (1995, p. 239) lists the short term residential colleges in
Englandand Walés from 1938 uhtil the end bf his réséarch period, 1995.
From‘ 1995 until 2009 there have been further closures but also a small
number of colleges opened. Detail will be given in Chapter 2. To summarise
Drews, fifty-four colleges have at some time been in existence and over that
time ‘t\}vjenty colleges have 'closed' 6r 'remafned open, albeit to serve other

purpoSes such as conference centres. From 1995 until 2009 four colleges

10



have opened, two in private hands and two as charitable organisations.

However since 1995, seven colleges have closed, one owned privately, five

owned by county councils and one owned by a tertiary college. From very
enthusiastic beginnings in and around the 1950s, 50% have closed.
"Where possible, this study will postulate some of the reasons for

closure, even though information is either difficult to obtain or disputed.

Latterly, county council owned colleges have given the reason for closure as

financial; i.e. the college operating at a deficit, but the managers of a number

of these colleges would dispute that this is so.

- Legge (1982) questioned the financial arrangements of colleges and

Hunter (1952) foresaw the financial difficulties ahead:

‘... people have been content to let development drift, therefore running

the risk of collapse under the strains of uneven demand, overworked

staff and ad hoc expediency. The greatest danger in the early 1980s,

howe\)er, would seem to be the threat of closure on simple financial

grounds. LEAs looking for economies in their educational budgets find

it difficult to resist the temptation to remove a provision which seems

inevitably expensive, and inflation has put under severe strain colleges
owned by private individual charities. Not much saving can be made on
the already skeleton staff and there are limits to cuts in ancillary staff or

educational material. High ‘economic’ fees would also destroy the

purposes for which many were established. The colleges however are

a national asset which, if destroyed, would be hard to replace’.
Legge (1982, p. 81)

By looking at the fmancual detail provided by the case studles the

assertion that this provision is mevntably expensive’ made by Legge will be
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tested. Many colleges operate on a ‘full cost recovery’ basis when taking into
account all business activities.

The case studies have been carefully chosen to represent different
ownership arrangements and different strictures and limitations under which
each college has to work. Secondly a key question arises: if these colleges
can demonstrate an adult education ‘value’ then is there a more cost
effective management arrangement, or financial arrangement, that would
stand a better chance of survival in today’s harsh economic climate? This
question forms the heart of the research and will be discussed in the
concluding chapter.

~ In order to illustrate the organic, changing nature of the world of

residential adult education, included below is a note received by email

August 2009:

‘I write to you all as The Hill is being boarded up. A business proposal
was put forward in order to keep The Hill working (albeit on a more lean
structtjre) and the volume of objections to the proposal was incredible
~ (though many local). However, at the end of the day, none of the
- proposals could provide the college with the sum of proceeds of sale
which will be invested in Coleg Gwent to secure the future for learners

“and staff across the Coleg Gwent'.
Member of staff — The Hill College 2009

All the short term colleges discussed in this study have been, or are,
members of the Adult Residential Colleges Assocnatlon (ARCA). It should be
noted that thisis a voluntary orgamsatlon managed by the principals and

managers of the short term colleges. In terms of short term residential
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education, ARCA is the only national organisation promoting the value of

residential education.

1.4 The Adult Residential Colleges Association (ARCA)
Formerly the Wardens’ Standing Conference of Short term Residential
Colleges, ARCA represents many of the short term colleges in existence
today. There are a small number of private providers that are not in

membership but all county council colleges and most charitable organisations

are members.
The reason for selecting five ARCA colleges as case study material is

due mainly to the accessibility afforded in terms of data collection, the
opportunity to conduct research interviews with principals and interviews with
learners in the form of focus groups. The group that is missing from the
research is the private provider. The difficulty in selecting a private college
was reluctance on their part to provide any meaningful data, certainly to the
depth that the other contributors were willing to. The private provider was
much more sensitive to business confidentiality. ARCA has remained
particularly interested in the results and recommendations made by the

research, and have throughout the study been most supportive and

cooperative.

" The full details of ARCA membership can be found in

Appe_ndix 1p. 353
The full detéils of college membership at 2009 can be found in

Appendix 9 p. 370
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1.5 The Future
The future of a number of colleges is uncertain. At the time of this

research two indicators are emerging that may point the way for the future of
the short term residential college as perceived by one group; the ones owned
by county councils. The first is the replacement of senior staff. in the 1950s
Huhter (1952) suggested that the residential college should have a Principal
with an'educationyal background leading the college. This is not now the case.
In all recent appointments, managers have been engaged to administer the

‘ kcollege, usually with a business instead of an educational background.
Secondly, if the Head of a college resigns, local authorities are not

advertising the vacancy as a permanent post. This situation applies to two

colleges at the time of this research

1.6 Summary

As will be shown the future of many of the short term colleges is |
uncertain, paktiéularly those owned by couhty councils as the following note

received by email August 2009 makes clear:

“This i to inform you that Homcastle College, Lincolnshire, will be
ceasing Residential Adult Education as from the end of December

2009'.
(email received by the Treasurer of ARCA August 2009)

This réSéarch will determine the number of short term colleges that have

closed over the past sixty years and will analyse the reasons for their closure.
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The reasons why some colleges are successful will be examined and their

strengths scrutinised to also inform a model for the future:

Chapter 2 will look at the available literature and examine the possible
reasons and motivations behind the introduction of short term
residential adult education. The extent to which the colleges were
introduced on a clear philosophical principle and sound financial

footing and the extent to which such elements have had implications

for their ultimate survival will be explored.

Chapter 3 explains why various research methods were adopted in
order to determine whether the statements of clarity of direction,
purpose and investment hold true today. The research methods
chosen will result in an understanding of the business position of five
present day colleges reviewed over a two year period. For a college
to succeed income generated from learner enrolments or other
sources must match or exceed expenditure. To attract enrolments
elements such as the standard of living accommodation, the standard
of teaching accommodation, quality of teaching and curriculum are

considered by the methodologies adopted in this research.

Chapter 4 presents quantitative and qualitative data. The data

presented was collected over a two year period from five case studies

1o support the thesis that a lack of purpose, little or no investment and

an apparent lack of strategic direction on the part of who own these
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establishments are key elements for any understanding of the position
that colleges experience today. This two year snapshot of the
business of five colleges will provide a description of the current

business position of the five colleges.

Chapter 5 explores the apparent situation that the number of short
term colleges is in steady de‘cline and yet from reports of interviews
with active learners, stands in direct contradiction with the high regard
learners have for the residential experience. The five focus groups, by

means of discussion, indicate what benefits or disadvantages they

perceive from a residential learning experience.

Chapter 6 examines in more depth the experiences of managing the
firét of the ‘new’ colleges. In particular this Chapter seeks to justify the
thesis arguments that even in the early days of the short term
residential college there was in some cases a lack of clarity of
purpose. In many cases there was litﬂe or no investment and an

apparent lack of strategic direction on the part of the owners.

Chapter 7 looks in more detail at recent college closures explaining
why such action has been taken. The inclusion of this data and

explanations is important as these colleges have tried to survive in

‘today’s economic climate but sadly failed.
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e Chapter 8 explores fufure possibilities and, using the information
presented particularly from those colleges that appear to be surviving,
a proposed model of good practice is presented that could be
adopted. This may provide an opportunity to secure the future of short

term adult residential education in England and Wales.
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Chapter 2. Literature Review

"The content of this Chapier has been arranged into eight sections to
address the arguments detailed in Chapter 1. In order to propose a model for
the futUre, itis necessary to understand the reasons why short term
residential education was introduced after the Second World War. The
characteristics of short term residential education and degree to which the
remit for these colleges differed from the well established and successful
long term residential colleges will be explored. By examining the writings of
the early Wardens information will be sought regarding the purpose and
strategic direction of these colleges as well as indicators as to why so many
have closed. In particular the ownership of the ‘new’ colleges will be
e;amined in order to determine whether one type of ownership is more
susceptible to closure than another. This review will also ascertain the
numerical decline of the‘ short term residentiai colleges over the past sixty
years.

Learning in residence has been in existence for many years and has,
over that time, been generally perceived to be ‘a good thing'. Residential
learning cemmunities were constru.cted on the conviction that they provided a
better climate for achieving educational, as well as pereonai development
goals, (Bron, 1991). Mohasteries, Universities such as Oxford and
Cambridge, boarding schools for the upper classes and for religious sects
such as QLiaker Scheols are examples. Bron adds a note of caution

suggesting that not all residential learning communities are necessarily

designed for the individual good:
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‘There is, however, a negative experience of residential education as
well, like that established by Makarenko in Soviet Russia, which were
prison-like institutions for young orphans whose parents had been killed
by the Bolsheviks...Some extreme religious groups use residentiality for
both manipulation and brainwashing (i.e. Moon sect). It seems that the
boarding school idea was built on the conviction that they provide a
better climate for achieving educational and personal development

goals’
Bron (1991, p.3)

Bearing in mind Bron’s cautionary words the available literature, of which

there is little, suggests that the intensity of studying in residence adds quality

to the learning experience:

“There are gbod logical reasons to suppose that this informal learning is
intensified by the fact of residence, which provides space,
experimentation and exploration of the leamer's - and teacher’s -
personal identity and underlying values; yet this has received little or no

attention from researchers’. o .
Field (1991, p.1)

| The findings of this research would suppbrt the above contention that
the value of étudying in a residential séttihg has received very little attention
ffom reSeakchers. Why this should be so wheh, as far back as the early years
of the 19003, residehtial institutions were reCOgnised as a different mode of

effective course delivery is unclear.
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Woodley et al (1987) discuss the value of residential study and
throughout their work, which is concerned with long term colleges, recognise

the impact on the learner of studying and living together in supportive groups:

‘The few, tiny residential colleges, however insignificant in terms of the
small numbers they enrol, occupy a unique position in the total scheme
- of education for adults in England and Wales, as will be clear
throughout this report...As we shall see later, these institutions recruit
an occupationally and educationally unusual mixture of students into an
intensive learning milieu reserved for adults which is quite unlike that of

any other institution in Britain’.
Woodley et al (1987, p. 46)

Thé ‘auvthors qﬁoted abdve agree that a residential learning experience
can be characferised as intensive, supportive, having a strong cbrporate
spirit, havihg a better learning climate, and providing space for experiment
and explofatién. They also agree that very little reseérch has been |
, hndertakéh by researchers into this mode of learning hence the paucity of
written material. However Drews (1995), former Principal 6f Wansfell
Collegé, a shorf term residential college, recognisirig this faqt has written a
most authbritative thesis on the\ history of short term residential colleges.

This research will address why, given the strengths as outlined, the
number of short term residential colleges are in decline. The reasons why
Iearning in residence Wa’s introdUced and the additional strengths of

residential education as perceived by a variety of authors will be examined in

the follbwing section.
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2.1 Origins of learning and teaching in residence

It would be difficult when discussing the origins of learning and teaching
in residence to omit the influence of N.F.S. Grundtvig (1783 — 1872), a
theologian, who during viSits to Oxfofd, was convinced that learning in
residence was a key factor in developing relationships between tutor and

learners. He observed and commented that residentiality gave a feeling of:

‘togetherness and fellowsnip'
' Bron (1991, p.6).

Grundtvig’s revolutionary ideas about the education of young Danish adults,
or, as he called them, the ‘common people’, was a desire to educate focusing
on history, religion and cultural heritage. Out of this desire came the concept

~ of the folk nigh school. Grundtvig proposed a folk high school, the Academy
at Soer, whose purpose was to ‘seek for enlightenment’ which, in his opinion,
would leéd to the achievement of democracy in society. The school was
never built and it was left to others to put into practice his aspirations for the

development of the folk high school. One of the most important aspects of

these schools was residentiality:

: ‘Résidentiality was from the very beginning the main feature of the
Danish folk high schools. With close contacts between students and

between student-teachers, one hoped to reach not only the intellectual,
but above all emotional, goals of enlightenment. One should not only
live under the same roof and learn together, but also run a household
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together — cook meals, work in the garden or at the farm which the

school owned'.
Bron (1991, p.8 )’

All Nordic Folk High Schools, apart frbm those in Sweden, were
developed as residential learning communities. In Britain the development of
the folk high schools in Denmark had not gone unnoticed. A number of adult
educators, in particular those from the Quaker school movement and the
WEA, having visited Danish schools, opened residential colleges based on
the Danish model. Experience had also been‘gained from a number of
universities which held summer schools to provide opportunities in the field of
university extension work and also from the Quaker experience in running
.‘Guest Houses'. These guest houses are claimed to be the first short term
residential centres.
| - Ruskin College founded by W. Vrooman in 1899 was established, in
theory, to be part of a national network of working class residential colleges

-that would offer courses and training for potential leaders of the working class
movement. It provided workihg class organisations with university standard
residential education. Based in Oxford, Ruskin Hall as it was formerly named
was an in’dependent college with strong political links, particularly with trade

unions. The college» had strong relations with Oxford University which allowed

for special privileges such as attending lectures and the use of most facilities:

‘Its work showed, however, the value of residential education for young

‘English WQ'rkers’. g ‘
} ~ Jennings (1983, p.13)
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The accommodation and ‘living experience’ as set up by Vrooman was very
sparse and bordered on being eccentric. Students were expected to do their
own domestic chores and small piles of food such as fruit and bread were

made available throughout the college so that students could satisfy their

hunger whenever they had the need:

‘The twenty students in residence in 1903 included four miners, two
compositors, a brushmaker, a joiner, an engineer, a warp dresser, a
weaver, a docker, a billposter, a clerk, a tailor, a shop assistant, a postal

Worker, a farmer, and two trade union officials’.
Kelly (1992, p.244

The following extract sets out the philosophy of the college as it operates

today, a philosophy that has changed little over the past 110 years:

‘Ruskin College is an independent college based in Oxford that
specialises in providing educational opportunities for adults with few or
no qualifications. We aim to change the lives of those who need a
second chance>in edUcation; Ruékin WeICbmes students who not only
want to develop themselves but also want to put something back into
society. ...We offer university standard education in the informal setting

ofasmall residential college’. o ,
" Ruskin College History (Anon., 2010)

Héwever the development of Ruskin College was not without controversy.
Ruskin students in 19(58 viewed the college as too pro-establishment and
‘imbued with elements of ‘social control’. They decided to organise a strike

and, supported by the Principal, D Hird, the Central Labour College was
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formed to provide independent working class education and was supported
financially by the National Union of Railwaymen and the South Wales Miners’
Federation. By 1929, due fo the Great Depression, funding was not
forthcoming and as a result the college closed at the end of July.

The first two residential colleges after Ruskin, opened in 1899 were
Woodbrooke College, Birmingham, dpened in 1903 as a residential adult
school and Fircrbft College, Selly Oak, established in 1909, mainly for rural

workers. The first residential enrolments at Fircroft College were Danish

students:

‘Founded by George Cadbury, junior, in 1909, in response to a demand
from the adult schoo! movement, it was designed as a centre to which
working men might go for a week, a month, a term, or a year to study
seriously, with a view to equipping themselves better as citizens, adult

scholars or teachers’'.
Kelly (1992, p.262)

Both these colleges operate today, Fircroft belonging to the ‘long term’

tradition of adult residential provision and Woodbrooke belonging to the ‘short

term’."
- Although it is recognised, and rightly so, that Grundtvig exercised a

powerful influence on the development of Danish schools, it was Kold (1816

— 70) who translated Grundtvig's ideas into practice and gave the Danish folk

high school the form it has today:

‘Kold ahd Poulson Dal (teacher) lived under the same conditions as
their students, ate the same food as they did and slept beside them at
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night in the loft above the classroom ...Kold insisted that a school ought
to resemble the pupils’ home as much as possible in order that they
might feel receptive and relaxed. The classroom for instance, should

' ,look like an ordinary living room’.
UNESCO (1994, pp. 21-35)

Bron (1991) also acknowledges the important part that Kold played in the

practical realisation of the folk high school:

‘Kold began his career by starting schools for children, and gradually
became aware, because of his own experience, as well as Grundtvig’s
influence, that schools should be designed for young adults. As with
other schools, it was, for Kold a boarding house that played the crucial
role in enlightenment. As he did not have his own family, but wanted one
very much, he created his schools as a family to get the feeling of real
tog‘ethernes‘s.‘ In small groups of pupils, with one teacher, and his sister

as housekeeper, he reached family like’ life at school'.
Bron (1991, p.6)

. The concept of the folk high school was evident in many countries of
Europe before the First World War, including HUngary, Croatia, Denmark,
Germany and Switzerland. After the First World War this number increased
and Austria, The Netherlands, Bulgaria and Estonia were added to the list. In
Germany the Association of Rural Residential Folk High Schools laid down
that its members should offer at least one residential course lasting a
minimum of four weeks each year. Itis interesting to note that in his book

Strategies for Adult Education Titmus (1981 ), when surveying the structures

and organisation of adult education in the United Kingdom, Sweden, Federal
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German Republic, France , Norway, The Netherlands, Denmark and Italy,
describes at length and in some detail the contribution of residential
education in all these countries apart from the United Kingdom. In essence,
both the long and short term colleges in the UK would appear, in his opinion,
to have made no contribution to the education of adults. He does however
accépt that the Open University, in its early days of development, included a
residential week as part of the learning experience. The reasons why the
Open University included a residential learning experience called ‘residential

schools’ as part of its degree courses will be explored in more detail in

Chapter 5.
In England, as has been mentioned, Woodbrooke College and Fircroft

College were established within six years of each other and, coincidentally, in

the same location:

‘At Fircroft the Warden, Tom Bryan, aimed at the development of an
intense corporate life combined with a spartan regime. Fircroft did not,
hoWever, develop asa college recruiting mainly rural workers: the

majority of its students came from industrial occupations’.
| Jennings (1983, p.12)

At about the same time (1903) another major influence was the
ihvolvemient of the Workers Education Association (WEA). The WEA was
déeply rdoted in the education of workers from rural, urban and industrial
communities and.embraced a wide range bf activities. The setting up of a
‘tutorial class’ system was one_of its aims and the organisers looked to

Denmark for inspiration and guidance. In 1910 the WEA formed an Advisory
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Committee on Education in Rural Districts and argued that England should

adopt the system employed by Denmark for rural workers:

‘The Danish Folk High School had been an inspiration to the WEA in
launching its campaign for rural education, but a different method had

turned out to suit English conditions better.
Jennings (19883, p.15)

The different method developed‘ by the WEA was to establish a network of

rural classes which in turn were part of a system of rural branches:

‘The Workers Education Association, founded in 1 963, became the
organising partner of the Universities in developing these ‘tutorial classes’
which are a distinct contribution of Britain to the world movement for adult

- education’
' ‘ Hunter (1952, p.12)

“The success in rural areas of both the normal WEA branch organisation
and its class programme of liberal studies — history, economics, literature,

etc. — took the steam out of the Campaigh for a rural workers’ college’.
| - | ~ Jennings (1983, p.14)

An important characteristic of the WEA, and dealt with at some length in The

1919 Report: the final and interim reports of the Adult Education Committee

of the Ministry of Reconstruction 1918-1919 (hereafter known as the The

1919 report), was the responsive nature of the organisation:
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‘It may be observed that the facilities for study offered or arranged by
the Workers’ Educational Association respond rapidly to the needs and

demands of the time’
o Ministry of Reconstruction (1919, p. 216)

What is interesting is the WEA involvement in residential learning by
suppOrting one of the short term residential colleges both financially and
académibally. The’valu‘e of residential learning had been recognised by WEA
officials visiting folk high schools in Denmark and in 1943 the North -
Staffordshire District of the WEA joined forces with the Staffordshire LEA, the
Oxford Délegacy for Extra Mur‘alk Studies. This group negotiated with Josiah
Wedgwood, a Iifelong supporter of the WEA, for the lease of Barlaston Hall.

The negotiations were successful and ‘The Wedgwood Memorial College’

opened in 1945:

- ‘When the college opened in 1945 the WEA was given a special role in
~ the planning of courses and in the recruitment of students. This role was
based on its previous experience in promoting weekend schools and
- again demonstrated the trust afforded to the WEA by its other two

partners, in particular the LEA.
Drews (1995, p.123)

- So, although the WEA did not realise its aspiration to open a residential
college of its own it Certainly was a major partner in the opening of

Wedgwood Memorial College.

Duﬁng the 18th and 19th 'c"e.ntury rural culture gave way to an Industrial

Revolution. Industrial towns grew, attracting rural workers who were in need
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of ‘adult education’ to enable them to learn the skills of basic literacy and
numeracy. The Mechanics Institutes and Working Men's colleges took up
the challenge the first being incorporated in Glasgow in 1823 and in the same

year the London Mechanics’ was founded:

‘In the Mechanics Institutes and in the Working Men's colleges in
London or Sheffield men began to learn to read and write, simple
mathematics; others to learn accountancy and commercial subjects;
“others to learn the science of their factory trade; others still to reach out
to some understanding of the new marvels of science and the older
riches of literature and the arts. In the colleges (for the Institutes
bannéd politics) there was also a strong group struggling to master
economics and political philosdphy, since from learning they believed

that social emancipation of the industrial masses would come’.
Hunter (1952, p.11)

The Workivng Men’s Collegeé, soon to ’be organiéed by local aUthorities,
concerned themselves with technicai and vocational training. However, there
was a demand for ‘learning for its own sake’, which is still very pertinent
today. Government funding gvér the past few years hés beenV directed
towards voéétiohél Skillé-based leéming, with ‘learning for its own sake' being
starved of funds and under serious threat of dlsappeanng from the
educatlonal Iandscape

The Second World War provided an ms:ght into the low level of
eduCation of the ordinary person and also the desire for adult education as a
means of educational improvement. Hunter (1952) cites as an example the

desire for Iearning in prisoner of war camps. He sgggests these experiences
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led to a realisation that a residential experience based on interest, |
imagination and practical activity could be of immense value to the education
of adults. Directly after the war, the climate for adult education was ready to
accept methods that would help recently demobbed soldiers update and
improve their educational skills. There was a realisation that ‘learning for its
own sake’ had a rightful place in the society of the day and recognition of the
work of the long term colleges, which were by now well established. The long
term colleges were beginning to experiment by providing adult courses for a
shorter period of time, particularly for the unemployed. Fircroft offered a new
concept; learning holidays for women that lasted for one week and which ran
alongside their long term courses.

| Kelly (1992, p.361), having looked in detail at adult education provision,
conclUded that in the post war years adult education was a partnership
between four significant providers: central government, the universities
through extra mural departments, the voluntary bodies mainly through the
WEA, and LEAs, which included some short term residential colleges. He
describes a partnership that was not altogether harmonious. For example, as
they grew in strength, university extra mural departments offered a greater
range of courses but operated independently of each other and significantly

also became more and more independent of the WEA due to social and

educational changes after the war:

‘Universities attach special value and importance to Tutorial Classes
- and to other forms of their work which they conduct in co-operation with
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‘the WEA. They cannot, however, regard their services as available

‘ exclusively to any one organisation or section of the community’
Kelly (1992, p.363)

Another factor in the extra mural development was, as Kelly (1992,
p.365) noted, the move towards the provision of ‘adult education for the
educated’. He draws on surveys published during 1961 — 1962 which
indicated that 70% of all students fell in the three highest occupation
categories of higher professional, lower professional and clerical, and highly
skilled. These courses were not of the WEA pattern but tended to be one
session based on personal interests. Kelly (1992, p.374) notes that
residential courses offered a substantial contribution to extra mural
departments in such subjects as current affairs, military history and strategy,
| and science. buring the 1950s the WEA sufféred a sharp decline in courses
~ and a consequent decline in enrolments. The association reported that it had
lost sight of its original goal, namely to provide serious study for working
class students in subjects relevant to social emancipation. The Association

in 1949 published a volume entitled The WEA: the next Phase (cited in Kelly

1992, p. 376) which included an article by Raybould in which he stated:

[the WEA] ... was providing the wrong kind of tutorial classes; it was
- recruiting the wrong kind of students —too many middle class students
and not enough manual workers; and it was studying the wrong kind of

subjects — too much music and not enough economics’.
Raybould cited in Kelly (1992, p.377)
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Work with the trade unions, who inade a 2d. levy on their members, provided
much needed funds foi' the promotion of work with the WEA. The result was
that they effectively demonstrated that, given sufficient funds to support
teaching and organising staff and tutors, it was possible to attract into adult
education many trade union members who would not consider enrolling on a
' traditional WEA class. This development counteracted the tendency for some
exfra mural departments to recruit those from the better educated sectors of

the population. Kelly noted the introduction of the new short term residential

colleges:

‘One of the most encouraging and interesting features of this post war
period was the increasing provision of special centres for adult

education, both residential and non-residential’
Kelly (1992, p. 377)

Richard Livingstone was a key figure in promoting the benefits of
residential education. Kelly (1992) drew on the writings of Livingstone to
highlight', as he saw lt the importance of ‘adult education centres’.
Livingstone maintained that the »true cenire for aduit education was a building
dedicated foi that purpose and used as examples the short tern'i and long
term residential colleges. The problem for all organisations; Universities,
WEA, LEAs and other providers was a serious shortage of funds to provide
for capital and organisational development. (See Appendix 2 p. 356 for an
extract from Hansard regarding the political debate regarding WEA funding.)

~ The long term residential colleges did however benefit frovm some

direct governmen‘t grants and were able to undertake modest building works.
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Ruskin College for example benefitted from public funds but also from trade
union funding. However, the major feature of the post war period was the
introduction of the short term residential college due to a large extent to the
encouragement of Sir Richard Livingstone. By 1968 some thirty short term
residential colleges were in existence, associated with university extra mural
departments, LEAs, and others in private hands. An important point made by
Kelly (1992, p.394) and others commenting on short term residential colleges
was the problem of what these colleges should be used for during the week.
Weekends were well attended when learners had leisure time but weekdays
were another matter and as will be seen when examining the detail of the five
case studies is still a problem today.

Garside (1969) in summarising the contribution of residential colleges
made reference to other providers, although from the standpoint of the nature

of courses undertaken rather than the potential value of residentiality:

‘A large proportion of the total volume of work undertaken is of a liberal
non-vocational kind, but some participants are vocationally motivated,

‘and some programmes are directed at specific occupational groups.
Industry, commerce and the public services have followed suit and there

are now at least as many residential centres run by companies,
industries or services for the purpose of improving the vocational skills

of their personnel’.
Garside (1969, p.2)

_The literature traces the origins of learning and teaching in residence

“and strengthens the case for residentiality adding quality to the experience.

The fac':tAthat many organisatiohs in the private sector discovered the value of
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residential education as a means of generating profit by delivering
conferences and courses adds strength to the residentiality argument. There
is a similarity between many of the remarks made by the authors quoted.
Grundtvig, Bron, Field, Woodley, Livingstone, Drews are examples of authors
who argue that residential learning develops ‘togetherness and fellowship,
‘close contact between learner and tutor’, ‘introduces close corporate life’ and
‘mimics family life’.

The idea that there waé. educational value in a short residential course
was born but there were early signs that a serious shortage of funds would
hinder development not only in the' residential sector but in adult education as
a whole. ‘ |
~ Without doubt the key figure credited With bringing purpose, direction and
supportvto the concept of the short-term college, Was academic, philosopher
énd educational visionary Richard W. Livingstone. Given his influence in the
field of reside’nt’ial education, the reasons for his enthusiasm and how he
pefceived residehtial learning, will be considered in order to determine his

~ contribution to and ideas about the purpose of the adult residential college.
2.2 Adult'Ed’ucation and the residential concept in England.

~ ‘Education, Livingstohe thought, should be continued throughout life and
asa model, at least for the early years of adulthood, he tumned to the
- Danish residential colleges, where, during the winter months young
adults in rural communit’ies,could make use of their spare time to learn

about literature and culture, rather than more efficient ways of farm_ing'.
Drews (1995, p.103)
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As mentioned Drews (1995), former Principal of Wansfell College, has written

a most authoritative thesis on the history of short term residential colleges.

He wrote:

‘There appears to be no évidence that ahyone other than Sir Richard
Livingstone advocated the establishment of residential colleges for adult
education in Englahd, teaching in the main literature, history and other

non’-vocational cultural subjects, before the second world war'.
| | Drews (1995, p.106)

Livingstone (1941) referred in detail to the work of Grundtvig and Kold
and lamented the fact that the educational developments achieved in
Denmark dréw éomparatively littlé attention. He makes a comparison

between the economic states of Denmark and England at the beginning of
the twentieth cehtury SUQgesting that Denmark has transformed into ‘one of
the most pyrosperou’s and progressive democracies of Europe’. He attributes
the Danish success largely to school education and the work of Grundtvig
and a ‘working cobbler called Kold, a ‘man of the people’. He goes on to say
that when writing his report there were fifty seven High Schools in existence,
they were{n'e)arly all residential and the Government gave grants to aid
access to these colleges. The students were over eighteen years old and
Were mostly farmers and smallholders with some labourers. Perhaps one of
the most significant points that Livingstone makes is that only 25% of the
learnefs had an—ything more than a rudimentary elementary education and

that the Government was prepared to pay half the fee s for those who could
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not pay. The seeds of the short term residential college movement were

about to be sown. Of the Danish system of adult education, he wrote:

‘Here is a force quite unlike anything in Britain. We have, it is true,
residential colleges for adult educatibn, Coleg Harlech, Newbattle,
Fircroft near Birming‘ham, Avoncroft near Bromsgrove (for agricultural
workers), Hillcroft at Surbiton and others. But whéreas we have about
nine such residential colleges in the country of forty-four and a half
millions, Denmark has fifty-seven for a population of three and a half
millions. Further the clientele at our colleges is an intelligentsia, and
their studies of the W.E A. type, hence, admirable as they are, they
could not solve the problem of educating the masses of the nation. We
have the W.E.A. But while the W.E.A. in a country with thirteen times
the population has some 60,000 students attending evening classes on
24 evenings of the year, Denmark has 5802 students attending for
periods of three to five months continuous study. In Denmark adult
education penetrates the whole nation; in this country it touches

individuals and small sections’.
Livingstone (1941, p.46)
Livingstone supported his arguments by detailing the three ‘secrets of
success’ namely: Danish schools admitted adults, the fact that they were
- residential and that they were ‘essentially a spiritual force’. He then, very
carefully and deliberately, expanded on the three secrets. The ‘secret’ that is

of the most interest here is the second one — that schools are residential. The

other two ‘secrets’ could and are used to justify other modes of adult

education.
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His arguments for residentiality unsurprisingly accord with the advocates

described above, and are as follows;

Atmosphere: the learner is ‘steeped’ in the atmosphere of education.

e Enhanced relationship between teacher and learner: the teacher is
continuously in touch and can adjust to changing needs.

e Environment: pleasant attractive buildings.

¢ Not a piecemeal experience: a formation of an outlook and attitude.

e Social: the power of cemradeship. By living together learners gain

from each other's views and personalities.

Livingstone (1941, p.50)

But above all Livingstone makes a strong plea that adult education will

not succeed unless organisations make adult education more social:

‘Consider how often education has burned most brightly at a common
hearth, where men gathered together in company to warm their hands
at its flame: in antiquity, Socrates in the market place and the
gymnasium, the great classical schools of the Academy, the Lyceum,

the Stoa, the Museum of Alexandria; in the Middle Ages, the
universities, culminating in the residential university, recognized, at least

in the Anglo-Saxon world, as their ideal form’.
Livingstone (1941, p.52)

Although a continuation of the above, what follows is worthy of highlight as it
- is the most quoted passage from Luvmgstone s wrmngs and has been used
: extensnvely over the years by many authors and orgamsatlons to argue the

-~ case for resndentlal education, pamcularly the short term colleges

37



‘No doubt a lamp of wisdom can burn in solitary shrines and even in
dismal lecture halls. But for the many it will not burn brightly, if at all,
unless fanned by that social, corporate life which exists in a residential

university and which both educates and makes education attractive’.
Livingstone (1941, p.52)

Livingstone was invited by a number of short term colleges to speak at
college opening ceremonies, for example in 1948 the National Federation of
Women's Institutes College, Denman near Oxford. It must have been a proud

moment to see his ideas come to fruition in a number of local authorities and

charitable organisations.

As noted previously two years after Livingstone published The Future of
- Education’ (1941) the British Institute of Adult Education published a slim

report entitled ‘Adult Education After The War’ (1943) and although

Livingstone was not a member of the committee, chaired by Viscount

Sankey, members engaged with many of the ideas promoted by him:

‘With notable exceptions, it is still true to say that the majority of adult
classes meet in rooms which are either uncomfbrtably seated, badly
heated, lighted or ventilated, depreSsingly decorated, ill supplied with
sanitary accommodation, or which too often have more than one of
these disadvantages. Whilst recognizing that in spite of this, many
~thousands of students are prepared to make the best of bad conditions

for the sake of education, the drawbacks cannot be condoned’.
British Institute of Adult Education (1943, p.45)

They argued forcibly that pobr accommodation conditions not only deter the

potential learner but also affect the qdality of the learning taking place. Itis
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not unusual, and sadly it is still true today, that adults are expected to be
taught in rooms equipped for primary school children and are therefore totally
unsuitable for purpose. The committee addressed these concems by
postulating three alternatives: firstly the provision of a purpose-built adult
education institute, secondly the requirements of hired premises and thirdly
the dual use of schools. | |

They went on to deal with the other major ingredient for a successful
adult education service, namely the recruitment and training of staff. They
observed that teachers engaged in adult education are not assimilated into
the educational system as a whole. They suggest that if there is a system of
transfer where teachers could move from one branch of education to another,

without loss of status or remuneration, adult education would become

professionalised:

“This system might have the two-fold advantage of providing the adult
branch with competent teachers, énd also bffering wider opportunities
for thoée entering the teaching profession. In addition, it would |
stimulate the flow of teachers through the whole education service’.
British Institute of Adult Education (1943, p.49)

In summary the committee (p. 57) sets out clearly a vision for the future of
adult education and it is fascinating to observe some seventy years later how

many of their suggestions were implemented and how much of the vision

was realised. This will be examined in Chapter 6.
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All points made were directed toward the provision of adult education but the

following selection is of particular relevance to short term residential colleges:

‘1. Scope and purpose of adult education:
1.3. Education should be made available to the whole population and

should be varied in range and standard to suit a variety of their

requirements.
1.4. The distinction between vocational and non vocational education

has been emphasised - they should be brought into closer relationship

with e'ach other

ll. Development:
1.6 From a narrow range of more strictly intellectual subjects to a wider

range, including the arts.
1.7 From a few types of organisation to many.

IV. Institutional forms:
1V.18 Education is a social, as well as an intellectual activity.

1V.19 An institutional setting has the same value for adult education as it

has in university and school life.
IV.24 Residential institutes offering varying types and varying lengths of

courses should be provided. \
IV.25 There is a special need for residential institutes catering for short

courses of a few weeks duration, for holiday and weekend schools and

conferences.
IV.26 For longer courses, employers of labour should be encouraged to

grant leave of absence to their employees’.
British Institute of Adult Education (1943, p.57)

Livingstone devotes considerable thought to the practicalities of how his
theories could be realised. Part of his proposed solution is the formation of

short term resfdential colléges. In the chapter ‘The way out’ Livingstone
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(1941, p.63) cites the growth of Women's Institutes and Women'’s Clubs as
organisations that have grown up from below rather than imposed from
above in developing informal education. ’He links this to the possibilities of
residential colleges based on the Danish model and makes connections to
the role of the state and LEAs in that development. His argument rests on the
responsibility of authorities to keep alive the habit of study beyond statutory
school leaving age and so enable the growth of a healthy democracy and the

educational regeneration of the population after a devastating world war:

‘While our future educational development thus automatically brings
adult education into the foreground, economic conditions give an
exceptional chance for its development on residential lines. There will
be no need to build colleges. All over the country great houses will be

- vacant, calling for occupation, purchasable for a song. Why should not
each Local Education Authority start its own house of education? Not

: follewed the exact lines of the People’s High School, if that is found to
be impracticable. It might be used for weekends, or for weeks, of study,

- for educational or other conferences. Out of small beginnings great

- developments might grow’. :
Livingstone (1941, p. 65)

Livingstone’s work and the recommendations made by the British Institute of

Adult Education were influential in Government thinking. According to Drews:

‘It appears that the reborhhiendation made by the British Institute of
Adult Education enquiry had borne fruit. This was a first, and also the
last time, a government White Paper or Act has come out in favour of

B 'estabhshlng a number of (or indeed any) res;dentnal colleges
Drews (1995, p.113)

B 3
<
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Hunter (1952) also recognises the impact that Livingstone had on the
formation and introduction of the short term residential college:

‘No doubt the writings of Sir Richard Livingstone did more than anything
to focus Biritish attention here, though 20 years earlier George Cadbury
had founded a small residential college at Fircoft as a result of
inspiration from a visit to Denmark. But now the time seemed to be
right. The Ministry of Education was encouraging expansion and
experiment. By chance, there were a large number of fine country
houses, now too big for private dwelling, on the market at knockdown

prices’
Hunter (1952, p.17)

Not all commentators agree that Livingstone was the driving force
behind the establishment of the short term residential college. Garside (1969,
p.10) cites three or four short term colleges that were opened before the
intervention of Livingstone. Although chronologically Garside may be
factually correct and the named colleges may have opened without the direct
influence of Livingstone, what he does not make clear is whether or not these
colleges were aware of Livingstone’s thinking. For example, Pendley Manor
- owned by Dorian Wi‘lliams was converted into a short term college in order to
- ‘save’ the building, but Livingstone agreed to become the President of

Pendley at its opening in 1945,
It is interesting to note that in these early days financial investment, or

lack of it, Was a major consideration. Livlngstone comments enviously that
the Danish model secured government funding either by capital investment
or supporting learners by paymg for half the fees He suggests that country
houses could be purchased at ‘knockdown prices’ and pornts out that the
long term resrdentlal colleges attract government financial support. In the

- following sectron charactenstlcs of the long term resrdentral tradition and

short term will be consrdered. The majonty of long term colleges, although
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fewer in number, have survived until the present day. The issue arises as to

whether there are any attributes or characteristics that the short term college

should adopt to secure a more sustainable future.

2.3 Characteristics of short term residential education and

long term residential education.

It is helpful at this stage to consider the differences between long-term
and short-term residential colleges. Prior to 1945 this was not necessary as
the only residential colleges in the English education system were colleges
that are now called 'long-term’. The phrase ‘short-term’ did not come into
existence until after this date as a means of differentiating between the two

residential sectors:

T he major development since 1945, however, has been the
establlshment of colleges for short residential courses, ‘short’ meaning,
in general, periods varying between 2 to 14 days, although several

~ colleges were initially envisaged as offerlng courses of one to three

“months duration’
Accommodation and Staffing for Adult Education (1962 p.270)

This introductory paragraph of a first report was approved for submission to
the Minister of Education at a meeting of the Council of the National Institute
of Adult Education on 14" September 1962. The report examined in depth

the characteristics of long term and short term colleges of which the following

has been drawn.

Characteristics of long term colleges summarised from the report are:

e Pursue courses directly related to work
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Most receive grant aid from the Ministry of Education

Principals tend to work collectively in negotiations with the Ministry of
Education and the national representative bodies of LEAs

They are often described as colleges of the ‘second chance’

They are extremely diverse and reflect most importantly the

personalities of their Principals.

Colleges have in part contributed to changes in the working lives of

- their students.

Adult Education (1962 — 3, Vol XXXV p. 270)

Characteristics of short term colleges summarised from the report:

Pursue course periods varying from 2 to 14 days

Some set up by LEAs acting singly or jointly

Some set up by universities and voluntary organisations and several
by individuals

Some receive financial support because tutors are seconded from
university extramural departments who claim salaries from the Further
Education Grant regulations 1959 |

Wardens meet under the euspiees of the Standing Conference of

Short-term Residential Colleges set up in 1947

 By 1 961 of the 29 colleges in exustance 22 were members of the

Standing Conference of Short-term Residential Colleges

15 directly provided by one or more LEAs
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e They should have an academic head with clear responsibility for

devising the programme that occupies the greater part of the college

year

» Sometimes looked on as convenient lodging houses for privately
organised residential courses
* All operating in adapted buildings

e Learners are expected to share bedrooms because of a lack of small

rooms |
Adult Education (1962 - 3 Vol XXXV p.276)

These descriptions provide one of the few definitions of residential colleges

and were lntended as a ‘model for later development.

A llst of Iong term colleges in existence between 1945 and 1960 is attached
as Appendlx 3p.358. A list of short term colleges in existence between 1945

and 1960 is attached as Append/x 4 p.360

A question arises as to why some colleges, particularly in later years,
saw themselves as short term or long term and thereby associated with the
Standing Conference of Short-term Residential Colleges (now the Adult
Residential Colleges Assocnatlon) or Residential Colleges Committee (long

' term) For example Woodbrooke College Birmingham, a charitable
organisation, promotes a diverse programme with students residing at the
college for longer periods than fourteen days. The same argument would
apply to West Dean College, Chichester, a college that provides courses for
students over a tvlio to three year period as well as weekend courses. Both
colleges are members of the Adult Residential Colleges Assocl_atlon (ARCA).

,Similarly‘Northern> College, Stainborough near Barnsley, a long term college,
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clearly sees the importance of short courses and celebrates the fact that it is

different from other residential colleges:

‘From its inception, the ethos of the Northern College has been different
- from other residential colleges. Existing colleges are mainly concerned
with full-time courses of one or two year's duration, which lead to
academic diplomas that often provide access to university dégree
courses. While about half the residential spaces in Northern College are

reserved for learners studying for a diploma, the remainder are
allocated to learners who come for shorter courses lasting a few days or

weeks. These short courses are often linked with courses provided

away from the College campus’.
' Ball et al (2003, p.3)

These observations are supported by Fieldhouse et al (1996) when they

state that none of the long term colleges:

‘...have been exclusively long-term, even from the beginning. They took
on various external functions and increasingly added short courses to

their provision, and even began taking day students’.
‘ Fieldhouse et al (1996, p.255)

It would appear that the purposes and characteristics of the short and

long term colleges did not determine which residential organisation the

college should belong to. The decision rested with the Principal or Warden at

the time and may have been no more complicated than a personal

preference.
At the time of the submission by the Council of the National Institute of

Adult Education (1962) some 33 short term colleges were in existence. The
long term colleges were characterised by working collectively in negotiations

with national bodies, and by dffering work related courses. They had a
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reputation for offering adults ‘a second chance’ and received financial
support in the form of grants. On the other hand, the short term colleges were
mostly in the ownership of LEAs. They were characterised by courses lasting
for 2 to 14 days with a programme devised and delivered over a year and
with opportunities for courses provided by private organiSations. It would
appear that the long term colleges had a clear purpose and status within the
~adult education Iaﬁdscépe. The short term college from fhe outset did not

enjoy such clarity of purpose and Was seeking investment and direction in

adult education and adult learning provision.

Itis per‘h‘aps hbt surpﬁsing that the short term college suffered from a
lack of direction. At the time of their ihtroduction, goVernment inquiries had
be‘eh undertaken regarding the education of children and a few regarding
adult education and lifelong learning but none regarding residential adult
: educétibn. In 1973 é réport by the Russell Cominittee was published and
significantly directed government to focus on what was described at the time

as non-vocational adult education. Short térm résidential education was for

the first time included in a government report.

2.4 The impact of the Russell Report

In 1973 ‘Adult Education: A Plan for Development’ was published,

(hereafter known as the Russell Report) and was hailed as an important

guide to the future of adult education. Its terms of reference were:

o ‘TO'aSsess the need for and review the provision of non-vocational adult
education in England and Wales; to consider the appropriateness of
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existing educational, administrative and financial policies; and to make

- recommendations with a view to obtaining the most effective and
economical deployment of available resources to enable adult education
to make its proper contribution to the national system of education

conceived of as a process continuing through life’.
Russell Report (1973, p.V)

The Principals and Wardens prepared a submission to the Committee
of Enquiry. Tﬁis ié evidenced in ‘Appendix D of the Rkussell Repbrt (1973,
p.293) under the heading ‘Sources of EvidenCe: Organisations’. It also
indicétéé théi hot only writtén evidence was submitted but also oral evidence.

Drews (1995) gives more detail including a change in name of the

organisation:

‘A substantial document was prepared and submitted to this committee
on behalf of the short term colleges, entitled ‘Report and Submissions
from the Association of Wardens/ Principles of Short-Term Colleges of
Residential Adult Education to The Committee of Enquiry on Aduit
Education’. It was completed in November 1969 and was the first
combined effort by this newly-titled association which, until 1968, had
been ‘The Standing Committee of Wardens.

At their annual conference in May 1969 there were thirty-two wardens in

- membership’.
Drews (1995, p.203)

In the final report Part 2 reviews existing provision and residential
' cbllegés (short term and long term) are discussed in nine paragraphs. (paras

- 133; py.44 to para 141,p. 46). Part 3 propéses a future for Adult Education
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and separates long-term residential colleges under the heading ‘Full-Time
Education’ (para 247, p.83) from the short term colleges under the heading
‘Accommodation and Equipment - Residential Accommodation’ (para 340, p.
113).

Part 2 draws a distinction between a residential college and the |
growing fnarket of»conference centres by suggesting the college appoints a
‘warden’ or ‘principal’ to manage a ‘positive educational provision of its own,
even if for part of the time it is available for hire as a meeting place for
courses and conferences arranged by outside bodies’. (para 134, p44). The

report then defines residential education in terms of long and short term:

‘If “residential adult education” is taken in this sense, two groups of
colleges may be distinguished, the long-term and short-term. The
differences between them amount to much more than the duration of
their courses; they have different objectives, attract different types of

student, and are staffed and equipped in different ways'.
’ Russell Report (1973, p.44)

At the time of writing this ‘may have been true, but as colleges
develeped over the hext ferty years the differences became blurred. For
example many long term colleges promoting and delivering residential short
courses of two or three days | |

The Danish Folk High Schoole ere mentioned but only to suggest that
they have ‘little resemblance’, suggesting that there has been an increase in
| the growth of demand for residential conferences and tra'ining centres. The

Principals ahd Wardens who contributed to the enquiry must have been
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disappointed to read the committee’s interpretation of their work. Kingsbury

(1973) comments:

- ‘But the point is that our resource is ideal for purposes other than
study in the traditional sense- for the evaluation of experience, for role
playing and simulation in adult and further education and professional
training courées, for adult to drop out of the system for a while and re-
discover in an absorbing affective experience, to give an evening class
the bonus of meeting the nationally famous and so on. Perhaps this was
implicit in their statement, but | wish that is — and quite a lot else — had

been made more explicit'.
| Kingsbury (1973, p.17)

There was however a positive aspect that perhaps steered towards future

direction and development of the short term colleges:

‘“The perpetual round of short courses of such variety has meant that at
times a college may seem to lack central purpose and its programme to
approach the ephemeral. On the other hand their very freedom has
enabled the short-term colleges to experiment with and to pioneer a
wide variety of different courses for a range of adult students who do not
usually attend classes and courses provided by other education
agencies. The elemeht common to this work is the exploitation of the

- appeal and advantages arising from a short period of residence, chiefly

- the concentration of effort and the opportunity for informal group

discussion’.
- Russell Report (1973, p.45)
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Looking to the future, Russell accepts that there is a demand from a
minority of learners for full-time study and argues that these colleges (long-
term) are necessary for late developers to have the opportunity to study for
qualifications that would enable access to higher education. What is also

recognised is the ability for long term colleges to raise funds but there would

still be a need for direct grant arrangements:

‘The colleges have a remarkable record of finding men and women from
unpromising backgrounds and developing their intellectual capacities
and personalities so that they have gone on to make an important
contribution to society. The colleges have done this by developing,
each in its own way, an ethos which combines the traditions of liberal
education with academically demanding courses and a strong

- community spirit’
| Russell Report (1973, p.84)

Russell concludes that the long term colleges in existence should continue
and that because the greatest demand for places is in the north of England,
and most colleges are situated in the south, consideration should be given to
the establishment of one additional college in the northern half of England.
The future of the short term colleges is dealt with under the heading

‘Residential Accommodation’. Of the two paragraphs (Para 340 and 341,
p.114) the first reiterates the argument for adding one northern college to
existing provision. This might appear less than a ringing endorsement for the
short-term college.

. Thé sé_cond péragraph states that the provision of short-term colleges,

because of the shorter study period, need not be as elaborate as for full-time
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residents. Russell concludes that again consideration should be given to

increasing provision in the north of England to enable students to minimise

costs in time and travel. Also provision should be looked at regionally and in

cooperation with other LEAs and university extra mural departments:

Yocal education authontles to contlnue to support and develop short-

term residential colleges’
Russell Report (1973 - 74, p. 6

)

Although residential adult education was included in the discussions relating

to the provision of non vocational adult education in England and Wales, the

report concentrates on the contribution made by the long term residential
colleges. Russell (1973) also made a plea for coherence, consistency and
cooperation among the plethora of providers. Had this plea been acted upo
perhaps greater cooperation between long and short term colleges giving a
clear distinction and understanding would have emerged to the benefit of
both providers. Unfortunately this did not happen.

Another ‘provider’ of residential education for the adult learner was the

university extramural department which would be classified as being in the

‘long term’ tradition.

2.5 University residential adult education
A very useful snapshot of how residential adult education was being

provided by universities in 1978 is detéiled in a report of the findings of a

o Worklng Party set up by the Umversmes Councnl for Adult Education. A

82

summary of the report was published in Adult Education Vol LIV 1981 —

n
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No 4 (p. 336).Perhaps the most important point, and of particular relevance

to this study, is the unanimity expressed by the contributors to the report s on

the value of studying in residence.

‘About two thirds of universities emphasised the potential for greater
student contact both with tutors and with other students, and for more
intensive study: the belief, in short, that residence adds an extra

dimension to the adult education experience’.
Adult Education (1981 — 82 Vol LIV No 4, p.337).

Once again familiar arguments were rehearsed. Charging for courses varied
but 50% received financial aid. All providers agreed that the residential
experience added value to the I'earning experience. One of the most
important points was that all weekend courses weré grant aided, Something
that the present day short term residential college would envy. Short term
residéntial colleges suffered from a lack of inVestmént for capital works to
improve living and teaching accommodation and financial support to enable
disadvantaged stUdents to undertake residential courses.

The following section will deterrhiné the number of short térm colleges
esfablished from 1945, Their progress and dévelopment will be considered.

and in section 2.7 the number that were closed over the same period.

2.6 Short-Term Colleges - 1945 to the present day

The Educational Settlements Association published Memorandum on

PoSt;War Res@ential Adult EQUcation (1943) and recommended that
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residential adult education should be made part of the educational provision
of the country. The Association noted the contribution of the long term
colleges but recognised that courses of one or two years duration excluded
many potential students who would be unable to obtain study leave for such
a long period of time. A pattern of res:dentlal courses was suggested namely;
(a) An advanced type - the long term college Courses should last for a
minimum of 6 months.

(b) A less ambitious type — courses lasting for between 3 months and 5

months

(c) Short courses lasting from a week to a month.

‘“The main purpose of this Memorandum is to emphasise the need for
new developments in Residential Adult Education of which the
distinctive feature should be the provision of shorter courses than one-

year courses’
The Educational Settlements Association (1943 p.7)

The Association estimated that 50 such short term colleges would be
required in England, 3 for Wales and 6 for Scotland. As will be seen in
Chapter 4 this target was more or less achieved by the mid 1950s but the
target of 80 to 150 students being accommodated in each college was totally
unrealistic.

| Using the definition of ‘a short term residential college’ it is clear from

avallable college records that the majority of colleges came into existence

~ during the period 1945 to 1955. It can be argued that a few colleges were in
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existence before this period but their development was interrupted by the

Second World War:

‘ Ruskin College and Ross Waller's Lamb Guildhouse were taken over
and used as maternity homes, rather than continuing to offer new ldeas
in adult educatlon Coleg Harlech was occupied by a part of the
University of Liverpool, Newbattle Abbey was requisitioned by the army
and Hillcroft evicted its students in favour of banking. Only the Co-

operative Collége remained open for its students’
Drews (1995, p.119)

Table 2.1 shows the opening of colleges grouped in ten year periods.

Table: 2.1 The opemng of Shon' Term Res;dent/al Colleges from 1945 to the
present day ,

Years - Opened Years Opened
1931-—1940 3 « ’ 1981""1‘990 0
1941 - 1950 23 1991 - 2000 0
1951 - 1960 7 2001 - 2010 4
1961 - 1970 12

~1971-1980 [ 9 TOTAL | 58

The owhership of the fifty-eight short term residential colleges at the time of
their establishment is interesting when comparing with ownership today.

(See Appendix 9 p.370 for ownership at 2009)

« Thirty four were owned by County Councils

o Thirteen were owned by Trusts
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e Six were in private hands

e Five were owned by Universities or other FE establishments

At the end of the Second World War the need for the education of adults
-was paramount. Returning servioe personnel lacked the necessary skills and
general eduoation_ to enaole them to take part in the rebuilding of a war torn

nation. Hunter (1952) the first Principal of Urchfont Manor Short Term

Residential College identifies two new movements in adult education at the

end of the war:

‘...a belief inthe cultural value of hobbies and personal interests
intelligently developed, and a growing and almost wistful admiration for
the folk high schools of Denmark and Sweden, where somehow a quite

considerable proportion of ordinary citizens seemed both to want and to
be able to take no less than five or six months of residential education in
humane subjects particularly in the literature, history and religion of their

own country’.
Hunter (1952, p.17)

Hunter (1 952) describes how ‘The Ministry of Education’ was encouraging
expansion and experiment and asa result how some LEAs took up the
challenge together wrth other initiatives, to experiment with the addition of a
resrdential coiiege as part of their adult education provision. Twenty colleges

were opened in the first seven years after the war. He does however caution

against a_ mismterpretation of the word ‘college’:
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‘...these new centres are simply houses, sometimes in the large 18th

~ Century manner, sometimes simply sizeable Victorian houses. None
was specially built for the purpose....... The picture is of a house and
gardens - sometimes a formal park - with the main rooms devoted to
lecture room, library and dining room, the bedrooms divided or screened

~ to take from two to eight students, the staff are warden with one, two, or
possibly three tutors, secretary and housekeeper. The essence of
these centres has been small size, intimacy, and an organisation and

equipment simple, provisional, often frankly inadequate’.
| Hunter (1952, pp.19 - 20)

Drews (1995) details the history of the first generation of colleges based

" on evidence drawn from 12 institutions which:

were all establlshed between 1945 and 1949, by a single Local
Educatron Authority or a consortium of Authorities, by Trusts with
University and/or Local Education Authorrty support, by a Umversrty, by
Central Government or Private Initiative and Finance and by a National

Women’s Federation.’ - |
Drews (1995, p.120)
| As will be seen, the plethora of different organisations investing in the
rntroductron of short term resrdentral colleges has had an impact on how
olleges have responded to the adult educatron demands made upon them

by those organisations and Central Government. -

Field (1991), in hrs introduction to Resrdentral Adult Education, points

to the fact that there is very little senous comparatrve research into how

resrdentrallty lntensrfres rnformal learnrng, provndes space for expenmentatron :
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and exploration of participants’ personal identities and underlying values.
This study would support Field's view particularly in relation to any research
conducted to argue the case for the value of residentiality in undertaking a

short residential course. However Lacognata (1961) published a paper

entitled ‘A comparison of the effectiveness of adult residential and non-

residential learning situations’ detailing an investigation he conducted under

experimental conditions which tested the hypothesis that for adults, in terms
of the learning experience, the residential learning situation resulted in higher
achievement. The work of Lacognata is examined in more detail in Chapter 5

One source for examining how residential colleges were being

developed is the contribution made by Wardens to Adult Education, a journal
“published by the Natiohal lnsﬁtute of Adﬁlt Education (NlAE).ﬂMany of the
‘contributions are published under the section ‘News from the Field’ which in
many cases is a summary of what had taken place at the Annual Stahding
- Conference of Wardens of Shorf Term Residehtial Colleges which had been
in existence since 1947. One of the kea‘rlies’t contributors was Hdpkinson,

Warden, Grantley Hall, North Yorkshire (Est. 1949), writing under the

heading Residential short courses —planning and method:

‘It has been claimed that the growth of short-course residential centres
’and colleges has been the most remarkable feature of recent
developments in adult education.” Certainly much attention has been
attracted to their exciting, but somewhat uncertain, progress. As a basis
for the discussion of their present achievements, their potentiality and
their value to the community, Weighed against other outlay on adult

~* education, more should be known about thémotives which brought

) them into existence, the manner in which their programmes are
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planned, and the teaching methods they adopt. It has been stated in
print that many residential centres were only developed because historic
buildings had to be preserved and it was thought a good idea to put
them to educational use. Even as loose a statement as this is totally
mrsleadrng Only a small minority of the colleges occupy great houses of
historical interest; the majority are housed in 19th-century buildings,

neither of architectural or historical distinction’.
“Hopkinson in Adult Education (1951 -1952, XXIV No 4 p.294).

Hopkinson asks that more'should vbe known about the ‘motives which brought
them rnto exrstence but then only devotes a short paragraph to answering
his questron He ClteS wartrme residential schools of education and the
resrdential conference as parents of what mrght. be achieved in peacetime.
What s missing is any objective evidence of why studying in residence has a
valuei Once again What evidence there is, is anecdotal with the result that

, reside‘ntiai eddcation is ‘felt to be a good thing'. He cites the Army Foundation
Colleges and residential schools of education maintained by the three
services asan ‘inspiring’ indication of what might be achieved in peacetime
but wrthout grvrng any detarled objective evrdence He deals much more fully
wrth ownershrp of the colleges programme planning and teachrng methods
Examples of ownershrp are LEAs or groups of LEAs, charitable organisations
and sectrons of the community such as the WEA. For those colleges that are

under the proprretorshrp of an LEA he draws a conclusron that is based on

aspiration rather than fact:

59



‘This means that they (the colleges) are regarded as an integral part of
those statutory duties towards adult education which the LEA

undertakes’. , : :
Hopkinson in Adult Education (1951 -1952, XXIV No 4 p.295).

In terms of the curriculum he suggests that colleges should promote activities
that are broad and general not narrow and specialist and illustrates how
those connected to LEAs may be forced to follow the specialist route

providing, for example, courses for school teachers:

‘Teachers’ courses, especially perhaps courses for emergency trained
teachers, ake u'ndeniabiy important; the residential factor is certainly an
‘ ésset to them; th theirkt_oo frequent occurreﬁée cvén‘ seriously disturb
the balanced development over a broad educational front that colleges

ought to have in view’

" Hopkinson in Adult Education (1951 -1952, XXIV No 4 p.295).

Hunter, formerly Warden of Urchfont Manor College (Est. 1947)
confronted the issue of the residential curriculum by debating whether
colleges should promote vocational courses or ‘hqbby — leisure interest’
courses. )He videnktifies', in an ’ar\ticle Ven'titled Vocatioh and culture — a

suggestion one of the main curricular dilemmas that is still an important issue

today:

~ *Their (the colleges) central problem; baldly Stated, has been to find
 students from Monday to Friday or go bankrupt. The answer is a short
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one. Some employer - industrialist, local authority, government
department - must be found willing to release staff for a week or
fortmght and to pay their wages. Naturally, the employer must have at

least a say in the subject of the course’.
Hunter in Adult Education (1952 -1953, Vol XXV No 1 p.8)

Hunter grappled with what he sees as the purpose of a short term residential
college and at the same time observing the way in which Wardens were

attempting to balance the financial books:

‘Some at least of the founders of the residential colleges saw in them a
means to counterbalance the utilitarian trend, pictured themas a
~ beacon of humane phllosophy, the liberal arts, and the graces of hvmg

in the darkenmg evenmg of modern technical barbarism’.
-Hunter in Adult Education (1952 -1953, Vol XXV No 1 p.9)

In the same publication Lyle, a tutor working at Newbattle Abbey

College, wrote an article under the heading Reflections on residential adult

education in which she argued the case for residential adult education but

kfroym the standpoint of the long term residential college:

‘Many, if not all, of the adult colleges providing one or two year courses

were founded by people who believed that they might play a not
 inconsiderable part in the regeneration of society. They share this

attitude with the whole English adult education movement, of which the

| 'residential colleges were a part’.
~ Lyle in Adult Education (1953 -1954, Vol XXVI No 3 p.190).
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Lyle argued\that the core values and beliefs of practitioners that were the
cornerstone of adult education and in particular residential education had
been lost. The main‘ argumehts for adult e‘d'ucation rested solely on giving
learners the opportunity to ‘catch up’ on those areas of learning that for some
reason were missed when at school. When considering the function of a
college, her answer is social and individual regeneration and although she
admits that because of'the size of colléges this could only be achieved on a

small scale, learners and tutors have a social responsibility to engage with

the larger community: = -

‘It is quite possible to run a college as if it were merely a hotel, with the
lectures and tutorials ‘laid on’, but that will hardly serve the purpose we
ére thcerned wuth | - -

Lyle in Adult Education (1953 -1954, Vol XXVI No 3 p.191).

" These are indeed prophetic words. Some sixty years later colleges are
continually faced with the same dilemma. College principals and managers
constantly face the question of what should drive the college; education,
finance or the finding of the delicate balance between the two.

i Lylé, insists that the Principal must lead the cbllege espousing high
standards and, to échieve a high quality of community life, must involve

tutors and learners in déVeloping a sense of belonging:

~ *.butthe life and nature of the College corﬁ_fnunity is of supreme
importance because it is that which makes_‘the essential difference
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between residential adult education and evening classes or solitary

study’. :
Lyle in Adult Education (1953 -1954, Vol XXVI No 3 p.192).

Although writing from the experience of tutoring in four long term colleges
and experiencing their management and operational structures, there would
seem to besimilarities with the airns of the short term college. The main
argument is that the college must have a clearly defined purpose. The
college must offer valuable periods of retreat for re-inspiration and rethinking.

This is not just the preserye of the long term colleges:

eeeen by fostering a new convention appropriate to our time -
democratic and sociable, yet giving scope for priVacy, quiet and
retirement; courteous and COnslderate without being elaborate or formal.

If there is to be a future for democracy, there must be a place for such
colleges, and for many more of them’.

Lyle in Adult Education (1953 -1954, Vol XXVI No 3 p. 196)

In the same year in the next |ssue of Adult Educatron Haynes describes

the establrshrng of the Rural Music Schools Assocratron at Little Benslow Hills
(est 1952) a short term resrdentlal college, in a rejuvenated Vrctonan House.
Haynes descnbes qurte vrwdly the atmosphere and what a learner might
expect when enrollrng for a course Although the reasons for learning in
‘resrdence are not explrcnt the descrrptlon of the details of living together

suggest a sense of communrty’ and of workrng together
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‘... those who come to stay in the comfortably and attractively furnished
house either for a weekend or a longer stay - alone or in groups — are
not asked to make more than a token contribution to the upkeep of the
house and amenities...This charge includes the use of a Dunlopilio bed
with a rug and a bed-side table lamp beside each bed (an unheard-of
luxury in most residential establishments in the educational world!) a
well-equipped kitchen, comfortable common room with a view over
pleasant lawns, deckchairs and a garden in summer and central heating
in winter. Meals are not usual‘ly provided, but bread, milk and, of

yCourse, fruit and vegetables can be ordered in advance.
Haynes in Adult Education (1953 -1954, Vol XXVI No 4 p.299).

Edna Smith, the first woman Principal of a short term college, Knuston

Hall, Northamptonshire (est. 1951), contributed to the Adult Education (1954-

1955) edition with an article entitled Wideninq the field. In it she proposes
ideas to promote courses and illustrates her ideas with many examples of
how to attract new students to enable widening participation and most
impOrtantly, in her view, »encourage students to return to study other courses
or deepen their knowledge of a particular subject. What is striking about the
article and remembering that Srnith wouldhave been in post for two years or
so,r is that other than a brief comment ‘those who want‘_to sit up late and talk,

may’ (Smith in Adult Education 1954 -55 p 56) is the fact that Knuston Hall is

one of the new short term colleges. Residentiality is not mentioned as a

reason for attracting people to courses.

A report submitted to the Education Committee of the Wiltshire County

Councnl by the Governors was reproduced |n Adults Learnrng 1957 - 58. It

AN gave a very detailed account of the frrst ten years of Urchfont Manor College

_ (est. 1947). In the mtroductron the purpose of the college is described:
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‘the purpose of Urchfont is to provide a period of learning, reading and
discussion to those who would like a chance of it; to give an opportunity
of wider education to men and women in industry and agriculture; and to
act as a centre of information and discussion for people working in all

forms of administration and social service in the county’.
Adult Education (1957 — 68, Vol XXX No 2 p.110)

| Whét folloWsﬂ isa bommént on the'various aspects of managing a
residential college, Iparticularly the impact of the fésidential element. Hdwever
the fact thét learners ére liVing in the cbllége and any benefits that might
écérue from thét experiencé éfé not mentioned. The detail of courses and
working conditions of staff outlined in the Wiltshire report are significant in
understanding thé proble;rrivs ahd difficﬁlties county council cdlleges‘faced in
the early years and perhaps more importantly hbw they developed into the
colleges of today. N |

In 1952, Wheh ét least twenty-seven short term colleges were in
existencé Hughes, Principal of Ruskin College, Oxford, published in Adult
Education(1951 — 52 Vol XXIV No 2) a detailed article describing some of
the funding problems associated with the long term colleges and their
relationship with LEAs. What is interesting is that he fails to mention in any
way’the work of the short term colleges and the similar problems they faced

and yet at that timé the aims of the two residential sectors were so similar:

‘The need for informed‘ leadership and trained intelligences at all levels
of socuety is perhaps more vital today than ever before. The long-term
rGSIdentlal Colleges belleve wnth confndence that they have an |mportant |
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contribution to make in supplying this need of a free and democratic

society’. . ,
Hughes in Adult Education (1951 — 52 Vol XXIV No 2 p.149)

Some five years later under the heading News From The Field a
report of the ‘Conference Of Wardens Of Short Term Residential Colleges’ in

Adults L earning (1951-1952) held at Belstead House, Ipswich (est 1949) and

under the chairmanship of Harvey Sheppard, Warden of Dillington House,

Somerset (est 1950) described a number of the conference sessions

programmed over the two days:

- “Two further sessions were devoted to a detailed discussion of the
~organisation, relations and finance, dealing with such matters as, for
example, academic, administrative and domestic staff, buildings,
* equipment and grounds, courses and the public, course fees and

-expenditure, and lecturers and tutors fees’
| Adult Education (1951 — 52, Vol XXIV No 3 p.238)

A short report contained in Adult Education (1960 -61 No 4, p.21 0)

| under the heading ‘Conference of Wardens of Short Term Residential

, Colleges descnbed a contrrbutron by DrF.S. Gnmwood Lecturer in

| Phrlosophy and Psychology for the Oxford Extra-Mural Delegacy He spoke
of the contrrbutron of resrdentral colleges to the role of the envrronment in
Adult »E‘ddcation‘ as""contemplative idleness* ’The author of the report
commented that the colleges werein a strong posrtron to offer this kind of
mental and sprntual refreshment’ as those attendrng courses had taken the

first step of ‘temporary wrthdrawal’ from the pressures of eyeryday life. It is
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interesting to note that during the period of short term college development;
this was the first suggestion that there were reasons for residentiality other
than purely educational.

- John Goddard writing in the following year made an attempt to define
the role of the tutor in the Shon Term Residential College at the Annual
Conference of Wardens held at Missenden Abbey. (est 1947) in Adult -
Education (‘1"961 - 62 No 5, p.275). He found it Ydifficult to define the role as
he was aware that :é»ac'h college had its ownvcharacter which was influenced
by the views of the Warden or Principal. What is not made explicit is which
member of staff he is reférring to. He draws a distinction between the ‘tutor’
and ‘Visiting specialisfs’ and that,thek t‘utc’>r will nécés;arily be part time
because there is not sufficient work in the residential college for more than
one full time post. He suggests that the ‘tutor’ should be employed on a part
time basis for example in an extra mural department of a University thereby
étrengthehihg academicklinks.’ | o |

A‘ role that thé a'uthor suggésts for the tutor is that of a part time deputy
warden. Other)thkan proposing a flink role’ Goddard does not expand on other
duties. Fdr exarriple the Warden or Princfpal Wili be required at times to be
awéy from the COIiége eithe:r_attendingv Séniof 'manag:ement meetings or
ind‘e'éd faking timé ‘in Iiéu’ or holidays. It is not difficult o see the need for a
member of staff to deputiée on such'occaSions.‘ -

~ Sandford, Head of Dépahmént of Social and General Studies, Bristol

Collége of Scien_Ce ahd Téchnblogy in Adult Education (1 964 — 65 No 4,
~ p.178) contributes an illuminating paper on why residential conferences

should be seen as an intégral element of the delivery of a course leading to a
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Diploma in Technology. He defines a ‘conference’ as a period starting on
Friday dinner and concludlng after tea on Sunday afternoon which is the
same penod of time promoted by short term resrdentlal colleges as ‘weekend
courses’. He recommends that there are many learning advantages that were

foreseen and others that emerged as conferences took place:

- *First, they provide an opportunity for students and staff jointly to study a

- worthwhile educational theme in congenial surroundings and in an
atmosphere of informality; they are thus a means of liberalising the
education of the technologist without impinging on the time devoted to
technological studies. The conferences provide an opportunity for
mingling students of different specialisrn, which may help to break down
departmentalism in the college and assist the process of student
educatmg student; and they guve to students valuable experrence of

resrdence and living together’
Sandford in Adult Education (1964 — 65 Vol XXXVIi No 4 p.179)

Sandford highlights one of the unforeseen advantages of residentiality as the
‘mingling’ of staff from different disciplines. He observes staff discussing
common eduoation problems and in so doing getting to know each other
better away from work based pressuresQ In the number of residential colleges
used he mentions Dillington House (est 1951) a short term residential college
owned by Somerset County Council. The strongest argument for a residential
learning experience is, in his opinion, the benefits it brings to a sandwich
course. The experience of living together, recreation of the college

atmosphere, breaking down departmentalisation, and fostering corporate life:
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‘Liberal Studies gain in significance and status when pursued jointly by
student and tutor in congenial surroundings. And, when few colleges
have places in halls of residence to offer, residential conferences give

the students a brief but valuable experience of living together *
- Sandford in Adult Education (1964 - 65 Vol XXXVII No 4 p.184)

However Sandford concludes by elucidating a serious problem which at the
time of writing is particularly pertinent to this study. He has a particular

problem in finding suitable accommodation for ‘conferenceS’. University Halls

of Residence were not readily available.

“...it has proved very difficult to obtain bookings of adult colleges, whose
governors give precedence to ‘in county’ over ‘out of county’

| organisations and ‘public’ over ‘private’ courses
“Sandford in Adult Education (1964 — 65 Vol XXXVII No 4 p.184)

According to The Ministry of Education ‘Statistics of Education 1961’ in

Adult Education (1962 — 63 No5 p. 276) there were twenty-nine short term

colleges in existence that were'maintained’or assisted by LEAs with twenty5
two in membership of the Standing Conference of Wardens.

In summary Sandtord pcses several penetrating questions directed at
the Short Term Residential Colleges. He asks what criteria are used by
Wardens in determining their programmes and questions whether the
‘heterogeneous public course’ has a greater educational value than the
carefully prepared sandwich course for which there is a determin‘ed need. If
the sandwicn course can benefit from a resid‘entialexperience then surely

other COurses could offer fruitful cooperation by linking residential colleges
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with the Further and Higher EdUcaﬁon Sector. Perhaps his most important
and direct question seeks to CIarify the purpose and function of residential
colleges and whether F.E. colleges can ‘expect’ assistance from residential
colleges. From the tone of the last paragraph it would seem that Sandford did

not enjoy much cooperation from the wardens of the short term college:

These issues concern both the philosophy of the adult colleges and the
effective utilisation of the national educational resources, but before
they can be properly tackled we need more information about residential
education. The Crowther, Newsom and Robbins reports have gone far
to remove the ignorance of parts of our education system but little or
nothing has been done to disperse the mists of ignorance which shroud
the stately mansions housing adult colleges. We know little of the
motives of the people who attend their public courses but the need for
more information is clear, and indicates a strong case for continuing the
good work of removing ignorance about all aspects of education in this
country by the setting up of a national committee which would examine
the whole structure and purpese of adult education and advise on links,
if any, which should be forged between the adult residential colleges
and the system of Further and Higher Education. Pending such an
enquiry, some re-appraisal by the wardens and governors of residential

colleges seems to be called for’.
Sandford in Adult Educatlon (1964 — 65 Vol XXXVII No 4 p.185)

- Bedfordshire and Monmouthshire purchased_buildings to satisfy the
residential demands for in-service teacher training programmes. Strand

Jones, Warden of The Hill Abergavenny, Monmouthshire (est 1967)

descnbes the main purpose of The H||l as a ‘teacher trammg facility’ but when

‘ the opportumty arose it would also provnde resndentlal courses for adult

' ed.ucatlon.
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‘This could best be done by ensuring that, throughout the year, courses
on a wide variety of subjects appealing to the general public could be
held there most weekends. It is hoped also during the summer, and
perhaps at Easter, the college will be available to ‘schools’ of a longer

duration, particularly in the visual arts, music and drama’.
... Strand Jones in (1967 — 68, Adult Education Vol XL No 6 p.370)

What then follows is a description of hdw the facilities, including
buildihgs, could be adapted to increase the number of courses and thereby
increase the number of enrolments. What is clear, as with other short term
residential colleges, is ‘the way adult education was seen as an afterthought;
a way of trying to maximise the use of the building particularly at weekends.
Very little thought was given to how such arrangements could be staffed and
~ serviced. |

" The Hill was sdld to Gwent Tertiary Collége in 1995 and at the time of
writing is due to be sold on the open market at the beginning of August 2009.
In the same article Milnes describes the purchase and opening of Maryland
Colleg}'e,‘ Bedforshire. (est 1967). What is strikiné is the almost identical
purpose that the respective LEAs determined for their colleges. In Maryland’s
case the college before LEA‘ownership had been a hospital and Milnes
" describes how conversions from wards and operating theatres to kitchens
and teaching spaces had been achieved on a very small budget. Milnes goes
on to list improvements that will be poSsible when the ‘economic climate

improves’. As with The Hill but not as explicit is the LEA’s reason for

purchasing Marylahd:
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‘Although Maryland was purchased by the Bedfordshire Education
Authority with the idea that teachers courses at all levels should form an
important part of the programme, the authority has wisely taken the line
that the centre in its early days should simply run, like Topsy, so that a
- picture emerges of the way in which county interests in adult education

can best be serve_d’.
~ Minesin (Adult Education 1967 — 68 Vol XL. No 6 p.373)

Not exactly a ringing endorsement for the development of a short term

residential college. Maryland was sold on the open market in 2003.

" Whatis striking when looking at short term residential evolvement is a
feeling of disjointedness. Clearly the purpose of the short term residential

- experience varied among the colleges. Some pursued cultural values and

| personal interests,‘others followed narrower specialist vocational routes whist
others added adult‘ learning courses. Other local authority requirements, for

example teacher training courses, had to be satisfied before adult learning

' courses were programmed.

. Over time the value of residentiality was broadening from * a learning
community’ to the opportunity fof ‘mental and spiritual refreshment’ but as the

| colleges were now established questions were being asked regarding their

: kachievements, value and potential for the future.

As will be séen in the next section after an encouraging start colleges

began to close, a trend that is still evident today.
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2.7 The present day
Of thevtwenteright colleges operating as short term residential

establishments;

. * sixteen are owned by county councils
e eight are owned by trusts
e oneisin private hands

o . three are owned by universities .

Table 2.2: The opening and closing of Short Term Residential Colleges

- Years Opened Closed
1931 - 1940 3. | 1
1941 - 1950 28 1
1951 - 1960 -7 3
1961 - 1970 12 1
1971 -1980 -9 . - 8
1981 -1990 " | 0 6
1’991 - 2000 0 6
2001 -2010 4 - 4

TOTAL | 58 - 30

At the time of writing two colleges are closing, two colleges have interim

management teams while the authorities decide on their future and one

college may be sold to a university.



Twenty five colleges are members of the Adult Residential Colleges

Association (ARCA).

2.8 Summary
The literatUre evidence appears to support the claim that Iearning in
residence provides a better climate for achieving educational as well as
| pérsdnal developmentwgoal's theréby enhancing the quality of the learning
experience. Before the intfednction of the residential college in England and
Wales the successes of unive‘rsities, Quaker Schools and prisoner of war
educationél experiences, avre oftén qUoted as examplee of learning in a
residential setting. Scandinavia provided a model and the Danish theologian
and 'acadervnic, Gfundﬁ)ig, wés an early pioneer. His philosophy and
methodoiogy were studied and although not fully adopted the WEA and
Quaker Surnmei Svchool'sé were’the first examples of short residential courses
which led to the ekmergefnce of short term residential colleges.
'The element»skand qualitie's‘ of the residential experience are described

by authors as ‘an intenee expenence’, ‘togetherness and fellowship’ leading
to a ‘corporate spirit among the community of learners. The residential
experience baSed'on i‘nterest,k ifnagination and' practieal acﬁvity, had, it was
claimed, immense value. |

| What is'ciearly missing from the aVaiIable literature is any in depth
. research undertaken in this country; as to how Iearne‘rs'respond to a short
. fesidential'_course.‘_ A nnmber'of authors coi‘n_ment that a comparetive study |
between non re's"identia'l Iearniné and Zresyident’ialﬁ le\'a‘rning_would lead toa

grééfer understanding of the qualities inherent in the different modes of adult
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learning. Chapter 5 will address the issue of the quality of the residential
learning experience by examining the results of five focus groups and draw
comparisons with the claims made in this chapter.

After the Second World War the need for the working population to be
trained in a variety of skills and managerial techniques was paramount. Sir
Richard Livingstone recognized the need and having studied the work of
Grundtvig sought premises that could be turned into adult education centres.
Many country houses and mansions were being vacated and sold in the
1950s and his vision was to suggest to county councils that they purchase
these properties and adapt them to accommodate learners attending short
residential coﬁrses. A number of county councils over the following twenty
years purchased houses suitable for adaptation and conversion but, as a
number of authors have suggested there was a lack of clarity and a lack of
purpose as to what they should be used for.

It would be misleading to suggest that all residential colleges were
unclear as to why they were created. However the literature would suggest
that even if the managers of a residential college were clear as to their
purpose and the role they would play in adult education many commentators
questioned their rationale and their motives for existence. ShoUld a short
term residential college provide vocational or non vocational education?
There was an understanding that employers would release workers for
months to undertake a course which would overcome the acute problem of
what to do with the college during the week. Should the college facilities be
hired to outsidé ofgaﬁisations and the"r_efore become a ‘conference facility’?

This suggestion would be anathema to many wardens and managers.
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It was evident to a number of authors that because many, but not all,
colleges were set up by county councils acting independently of each other
there was a confusion as to their purpose and suggestions were made that
they should be brought into closer relationship with each other. Russell
(1973) comments that at times a college may seem to lack ‘central purpose
and direction’. He does however suggest that short term colleges enjoy a
freedom to ‘experiment and pioneer'. it may be however that it was this
‘freedom’ that was perceived as a lack of direction and purpose which

caused so many colleges to close over the next 60 years.

 One constant running through the literature is, that having purchased
a building there was a lack of financial investment to provide for capital and
organisational development in order to make suitable alterations for its
intended use. It was noted that many thousands of learners would make the
best of bad conditions for the sake of education but the same cannot always
 be said today. Leamer expectations have changed over the years and
whereas in the 1950s learners would be satisfied with sharing o
accommodation today learners expect single bedroom occupancy with en
suite facilities. As has been described many of the large houses required
significant investment to make them fit for purpose, investment that was not
readily available. The literature would suggest that although the house was
purchased little or no planning for future development was considered.

| Itis possible to look at the writings of some of the first wardens and

detect these difficulties that still beset thev modern short term residential
“ college. As has been stated, to attract learners to adult courses at the

~ weekend was not ‘difficult; the problem was and still is, how to effectively use
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the accommodation and facilities during the week. There is little evidence to
suggest that county councils had thought through the implications of owning
- a ‘country mansion’ from a ﬁnancial perspective let alone an educational
perspective. It isdifficUlt to find evidence of hovv the owners gave any thought
to how the new colleges would be developed and sustained. It is to the credit
of the first entrepreneurial wardens that many colleges lasted as long as they
did.

From the late 1950s to the present day the number of short term
| residential colleges has markedly declined. The most pressing question is
whether the decline is terminal. | |

What is perhaps most striking of all, apart from Drews (1995) and one
or two other authors very llttle mention rs made of the learner. Did the learner
benefit from the resndentlal experlence‘? Was the residential experience of
value educatronally? Was the experience value for money? How did the
learning experience differ from the more tradltional modes of delivery? There
is some anecdotal evidenceoflearners' experiences, mainly described by
wardens, but this evidence was derived from learners already in the system

and who presumably were already converted to the value of studying in

residence.
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Chapter 3. Methodology

l’n order to propose a model to secure the future of the short term
residential college, it was necessary to examine and understand when and
why short term residential education was introduced after the Second World
Warr Chapter 2 scrutinised the literature in order to discern the remit and
purpose for these colleges; It has been shown that over the past sixty years
the number of colleges has declined hy approximately 50% and at the time of
wntlng th|s trend is ongoing. The chapter postulated that there was I|ttle
‘ hrstoncal written evrdence to evince clarlty of purpose fmancral investment
and future direction although a majority of authors agree that there is value
for the learner in the residential learning experience.
| In order to determine whether the statements of clarity, purpose and

investment hold true today, the research will result in an understanding of the
business position of five present day colleges reviewed over a two year
period. Importantly, the ownership and managerial arrangements of the
selected colleges will be examined as well as adult education enrolments,
finance, curriculum, and capital investment to establish whether the business
isin decline or increasing. Principals and managers will, by means of one to
one interviews, be given the opportunity to explain the results of the data
collection and to diScuss thetr ideas for the future development and direction

of the college.
The reasons why partrcular methods were chosen to encompass

- qualrtatlve and quantrtatlve data will be explalned

ln order to propose a model for the future the results of this, detarled

research erI be compared with the domlnant themes emerging from the
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- literature search. No such research, using the methodologies chosen has
ever been undertaken into the short term residential college since their
introduction.

To enable this research to be undertaken the author was given
unprecedented access to quantitative data detailing the financial, enrolment
and curriculum records of the five colleges and qualitative data in the form of

commentary on the quantitative findings by the Principals/Managers.

3.1 The case for Quantitative and/or Qualitative research

methods.

+

Quantitative research is a method of gathering and analysing data
usually by using structured questions where the response options have been
predetermined .anda large number of respondents are involved. (See
Appendi)r 5 p.36‘3).‘ When analysing data the researcher claims objectivity

and the results quantitatively and statistically valid:

‘Quantitative research can be defined as the systematic scientific
investigation of quantitative properties and phenomena and their
reiationships. ‘The objective of quantitative research is to develop
and employ mathematical models, theories and/or hypotheses
o pertaiyning to nratural phenomena. The process of measurement is
~_central to quantitative research; it provides the fundamental
| - connection between ‘empirical observation and mathematical

expression of quantitative relationships.’
~ Burns and Grove cited in Cormack (2006 p,140)
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Feagin (1991) develops a definition by suggesting the purposes of
quantitative procedures seek to unearth the uniformity of social life and to
render such uniformities into precise, numeric forms that can easily lend

themselves to formulations, refinements, and testing of hypotheses. (Feagin

etal, 1991, p.17)

Quantitative research is characterised by the assumption that ‘facts’
are value free. Also such an approach claims to be objective, focussed on

issues that are measurable, and using methods capable of testing theory.

Reasoning is logical and deductive:

- ‘There is something else that characterises quantitative procedures
and that transcends the information they furnish. The survey, the
census, and the experiment usually assume a world of causal
relations and of causal laws in a vein similar to the natural science
framework. Their epistemological foundations are often similar. For
quantitative analysts, things can be counted: things are related to one
another as natural science forces are related, as cause and effect;
and the social world may be assumed to operate according to a few

- underlying social laws. , \
Feagin et al (1991, p.22)

Exarnples of quantitetive methods would include surveys and
experiments. Surveys collect data from a large number of people who
represent a population or a random sample of the population. Experiments
arenus'ually conducted to test 'a specific hypothesis and the purported causal
relations between different phenomena; Although these two methods are
| different they produce data that can be quantitatively manipulated: -
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‘Typically, certain hypotheses are proposed, they are examined with
the:data, and then some firm conclusions, rendered in the form of

probabilistic statements of likelihood set forth by the researcher.’
| ~ Feagin etal (1991, p.2)

It has been suggested in Chapter 2 that the number of short term
colleges has declined over the past 60 years due to a lack of clarity of
purpose, lack of strategic direction and little or no investment. The
quantitative and qualitative data will be examined to determine whether or not
there is evidence to suggest that if a college is declining in terms of
enrolments and consequently is in financial difficulties, the hypothesis
proposed is valid.

- Authors frequently claim that one of the main advantages of
quantitative research is that the researcher can remain totally objective. In
fact, when gathering data and analysing the results the researcher can
remain quite detached. Conversely, qualitative research is much more
subjective and uses different methods of cellecting information. Qualitative
research is the systematic collecting, analysing, and interpreting data by
Iistening to what people say and so qualitative research refers to the
meanings, concepts, definitions, characteristics, metaphors, symbols, and
description of things. It is a generic term that covers a number of
methodologies but the overriding characteristic, whatever methodology or
methodologies are employed, is that research is based on observations and
variables in the natural setting. Data is collected by interacting with the
‘actors’ by using interviews end rep'erting ‘direct quotations to produce a more

in-depth and comprehensive set of data. Where quantitative methodologies
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have been described as objective, qualitative methodologies use information
based on subjective comment. Qualitative research takes a more holistic
approach by making attempts to understand the entire situation. In seeking to
understand how subjects interpret the world, approaches are ‘open’ in terms
of method seeking to ‘illuminate’ the research questions. The approach tends
to be inductive rather than hypothetico-deductive and the instruments used
are chosen for their fitness for purpose’ rather than in response to strictures
emerging from a particular epistemological stance. -

For the purpose of this research, to understand why a number of
residential colleges are in decline and yet others are expanding in terms of
enrolled learners, it was deemed necessary to conduct interviews with the
principals or senior staff who have the responsibility of managing the college.
The interview questions were formulated by reference to enrolment totals and
other quantitative data collected over a period of two consecutive years.

It should noted that the author is well known to the Principals and
Managers havihg worked with them over a‘ p_eriod of approximately 1 5 years
as a fellow Principal and member of the ARCA Management Committee. It is
accepted that this may have affected the nature of the responses and that
this was taken into account when conducting the interviews and analysing
the data. It could be argued that because the author has a working
relationship with the respondees, a more deta’iled and comprehensive
response_tc questicns might be given or conversely the repondee might vgive

an answer that defends his or her position or what they perceive as an

. ‘expected response.
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The data collection instrument (see Appendix 5 p.363) was devised
and tested over a period of approximately 10 years and over that period was
refined to provide up to date accurate information to reflect the demands
made on ARCA for statistical information required by LEAs, Further
Education Finding Council (FEFC) and local and national politicians.

Details of the questions used when the principals and managers were
interviewed can be seen in Appendix 6 p366. As is shown the questions are
designed to elucidate reasons for the data results as well as seek opinions as
to the purpose, rnvestment and future direction of the college in terms of
resrdentral development and learner provrsron

As mentroned above the stress on the need to capture the

complexrtres of the socral world is well evrdenced in the literature:

‘When conducting qualitative research, the investigator seeks to gain
a total or complete picture. According to Stainbeck and Stainbeck a
holistic description of events, procedures, and philosophies occurring
in natural settings is often needed to make accurate situational
decisions. This differs from quantitative research in which selected,

predefined variables are studied.’
Stainbeck and Stainbeck (1988)

Cohen etal reinforce the argument by suggesting that the aim of this
methodology is to help us understand in the broadest possible terms, not the
'products of screntrfrc enqurry but the process ltself Cohen et al explain (p45)
that attempts should be made to present normatrve and mterpretrve

' perspectrves |n a complementary lrght and so try to lessen the tension that is -
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- sometimes generated between them. Cohen et al quote Merton and Kendall

when expressing the same sentiment:

‘...social scientists have come to abandon the spurious choice
between qualitative and quantitative data: they are concerned rather
with that combination of both which makes use of the most valuable
features of each. The problem becomes one of determining at which
points they should adopt the one, and at which the other, approach’.
Merton and Kendall (1946) cited in Cohen et al (2003, p.45)

| One purpose of this research is to gain understanding of ‘why and how’ some
residential colleges appear to be more successful than others in terms of
attracting learners to undertake residential adult education courses.

Qualitative research methods may discover the reasons behind apparent

success or failure when examining the quantitative results:

‘If the purpose is to learn from the participants in a setting or a
process the way they experience it, the meanings they put on it, and
how they mterpret what they expenence you need methods that will
allow you to discover and do justlce to their perceptlons and the
complexnty of their mterpretatlons Qualitative methods have in

common the goal of generatlng new ways of seeing exnstmg data.’
Richards and Morse (2007, p. 30)

Stake (1995) makes the point that it is the research question that
determines whether the researcher should undertake quantitative or

qualitative inquiry'. The distinction is not, he argues, related to thé difference

84



between qualitative and quantitative data, but to the difference between

searching for causes versus searching for happenings:

‘Quantitative researchers have pressed for explanation and control;
qualitative researchers have pressed for understanding of the

complex interrelationship among all that exists.’
Stake (1995, p.37)

For the purpose of this research, the interrelationships will be
examined from both the quantitative data generated by means of
nUmeric'al ‘answer‘s to guantitative questions and the qualitative data
sourced from interviews with Principals and the results from learners’

focus groups.

Cohen et al suggest when examining research styles, that the

researcher should resist compartmentalismg styles Styles chosen

should be ‘fit for purpose’:

"The gamut of resea»rch Styles is vast and this part illustrates the
scope of what is available, embracing quantitative and qualitative
research, together with small-scale and large-scale approaches.
These enable the researcher to address the notion of fitness for
'purpose in decrdrng the most appropriate style of research for the

task in hand.
' Cohen et al (2003, p.135)

Yin (2003) gives a broad overview of the different methods of

chlecting evidence and how each method may be categorised:

85



‘Each strategy is a different way of collecting and analysing

empirical evidence’'.
Yin. (2003, p.3)

Yin proposes that there is a misconception that various research strategies
should be arrayed hierarchically. He suggests that one strategy is connected

to another and that a partlcular strategy may be appropriate for one particular

phase of the research:

“This hierarchical view reinforces the idea that case studies are
only a preliminary research strategy and cannot be used to

describe or test propositions.’
Yin. (2003 p.3)

Yin disputes this suggestionrciting a number of case studies that have been
not only descriptive but explanatory. He also suggests that a more
appropriate Way of leoking at different strategies, and one that will be
adopted in this research, is an inclusive and pluralistic one with three
purposes: exploratory, descriptive and explanatory. He divides different
research strategies into ‘five broad areas — experiment, survey, archival
analys‘ls, histolry, and case study and suggests that each area can have one
or more of the three purposes. For example, there can be exploratory
experlmepts, descriptive_ experiments and explanatory experiments. His
argument is developed further by his use of conditlons that direct the
researcher when to use 'each st_rategy._Furthermore he does not imply that

B strategies are diScret_e but, on the contrary, suggests that there are times
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when the strategies overlap and that the researcher may use more than one

strategy.'When to use each strategy?

The three conditions consist of (a) the type of research question
posed, (b) the extent of control an investigator has over actual
behavioural events, and (c) the degree of focus on contemporary as

opposed to historical events’'. |
Yin.(2003, p.5)

Yin argues, along with Stake, that the most important condition for deciding
which of the various strategies to use is to identify the type of research

, questiorr being asked. ‘What questions tehd te be exploratory; therefore any
Strategies can be used. If the duestion is about preVaIence he suggests that
surveys or archival records can be used. ‘How’ “and ‘Why' questions lead the
researcher to case studies, experiments or histories. As has been described

earlier it is the how and why qdestions that are of primary concern in this

_study.
Yin (2003, p.7) sUngsts that a further distinction needs to be made to

enable the researcher to decide whether, history, experiment or case study
strategies are the most appropriate. Histories deal with the ‘dead past when.
as Yin (2003, p.7) suggeSte ‘...no relevant pérsbns are al_ive to report, even
retroSpectively, what occurred'. Although they can be written about relatively
contemporary events the historical strategy begins to overlap with the case
study approach. Experiments can be done when the researcher is able to
man»ipulatebeh‘avvidur directly, hrecisely and systerhetically which in this

research was not possible:
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‘The case study is preferred in examining contemporary events, but
~when the relevant behaviours cannot be manipulated. The case
study relies on many of the same techniques as a history, but adds
two sources of evidence not usually included in the historian’s
repertoire: direct observation of the events being studied and
interviews of the persons involved in the events. Again, although
case 'studies and histories overlap, the case study’s unique strength
is its ability to deal with a full variety of evidence — documents,
artefacts, interviews, and observations — beyond what might be

available in a conventional historical study.’
Yin. (2003, p.8)

A further categorisation is provided by Cohen, et al (2003) who
proposes three broad apprdaches to educational research. The first proposes
the creatiort of theoretiCal frameworks that can be tested by experimentation,
replication and refinement which they call the ‘scientific paradigm’. The
second approach is concerned with the interpretation of the actions of those
involved in the organisation. This method they describe as interpretive and
subjeetive as it seeks to understand the world in terms of its ‘actors’. The
third approaeh, ‘de‘scribed as critical educational research, takes account of
the political and ideological contexts of much educational research.

The five colleges selected for study reflect the different contexts in
which they were originally created and how they are now managed and
operate in a complex secial environment some fifty to sixty years Iater. This
study Will emphasise interpretive and subjective dimensions based on real
| hfe events reflected in the data collected over two years and the comment on,

and mterpretatuon of, that data made by college Prlnc1pals It would therefore
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seem that the approach most suitable for this study would be the case study

" method.

3.2 The Case study method

What is a case study?

‘It provides a unique example of real people in real situations,
enabling readers to understand the idea more clearly and simply
than by presenting them with abstract theories or principles.
Indeed a case study can enable readers to understand how ideas

_ and abstract principles can fit together. Case studies can penetrate
situatidns in ways thaf are not aylway‘s susceptible to numerical

“analysis.’
Cohen et al (2003, p.181)

Cohen argues that the case study can penetrate situations that numerical
analysis cannot and can also establish cause-and-effect relationships
because the method observes effects in real contexts. It is further argued
that a major strength of the case study is being able to observe a system or
organisation that is unique and dynamic. This uniqueness is stressed in
relation to the twenty-five or so residential colleges that are in membership of
ARCA. It is argued by the principals of these colleges that it is the very

‘uniqueness’ of each college that gives strength to the colleges association

and to residential education in general.
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In their introduction to A Case for the Case Study Feagin et al (1991)

vigorously defend the strategy as a ‘significant methodological tool and

strategy for the social scientist' and define the case study as:

‘...an in depth, multifaceted investigation, using qualitative research
~methods, of a single social phenomenon. The study is conducted in
great detail and often relies on the use of several data sources'.

Feagin et al (1991, p. 3)

As with Cohen he supports the ‘case study’ method when the investigator
has little cont'rbIkOVer‘events and When"how’ and ‘why’ questions are being
posed as in this study.

Also,‘ case studies enable boundaries to be defined around the case
and these can be defined by those involved in the case as can the roles and
functions of those participating in the case. Participants are able to indicate
what it is like to be in the real situation and are able to express thoughts and
féelings that tihébounded case portrays. This evidence will lead to theoretical
statements containing a degree of genefalisation requiring clarification.

Nisbet and Watts (1 980) summarise the strengths and weaknesses of
the case study. They suggeSt that case studies are easy to understand,
immediately ihtelligible, have unique features which hold the key to
undefsténding, strdng'on reality, provide insights into other similar situations,

can be undertaken by a Sihgle researcher and can embrace and build in

unanticipated events and uncontrolled variables.
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Some authors, for example Glaser and Strauss (1 967) suggest that
the reliability and validity of the case study method would be strengthened
and enhanced if several cases in a comparative framewor»k were studied in
order to generate theory. In this study five cases will be examined and

~exploredina comparative framework thereby establishing reliable and valid

evidence to generate theory.
3.3 Prejudices against the Case Study

Yin (2063, p.10) proposes that tbe case study is a distinctive form of
empirical enquiry and agrees with Cohen that researchers often dismiss the
strategy. Cohen etal (2003) conclude that the case study has to overcome
the problem of respectabiiity and legitimacy amongst research academics.
Yin (2003) stresses the importance of investigators exercising great care in
adopting systematic procedures when designing case studies to overcome
the traditionai ’critlicisms of the method. Criticisms include the proposition that
bias on the part of the researcvher is difficult to prevent and that often the
scope of theinouiry can be limited due to the comprehensive data gathering
techniques that are requiredt In Nisbet and Watt (1980) weaknesses listed
are that‘ results maynot be generalisable, not easily open to crosschecking,
may be selective and open to bias,v personal and subjective. Cohen et al
(2063) suggest that the case Study has to demonstrate reliability and validity
and they do not underestimate tne difficulty that this‘ can pose. One of the

key issues in undertaking a case study is the selection of information:
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- ‘Though it is frequently useful to record typical, representative
-occurrences, the researcher need not always adhere to criteria of

representativeness. For example, it may be that infrequent,
" unrepresentative but critical incidents or events occur that are

crucial to the understanding of the case.’
‘ Cohen et al (2003, p.181)

It is therefore important to establish how significant an event is rather
than how frequently this event occurs. Yin makes an interesting point that
people often confuse case sfudies used in teaching with those used in
research. A case study used in teaching, to kemphasise a point or argument

more effectyively, can lead to the study materials being deliberately altered:

‘In research, any such sfep would be strictly forbidden. Every case

study mvestrgator must work hard to report all the evidence fairly ..
Yin. (2003, p. 10)

Yin also 5uggests that casie‘ studiee prOVide Iit’rle basis for generalisation.
He argues that the same crificism can be made for experiments and that to
koVercome this problem several experiments would be conducted. Why not
take the same approach when usrng case studres"

In this study a multiple case approach was used as 5 residential
“colleges were studied. Yin makes the point that they can be generalised to

theoretical propositions and not to populations or universes.

Sktake, (2000) supports Yin's proposition of multiple case study inquiries:

‘... a number of cases may be studied jointly in order to investigate a
A pherjomenon, population, or general condition. | call this multiple

92



3.4

case study or collective case study. It is instrumental study extended
to several cases. Individual cases in a collection may or may not be
known in advance to manifest some common characteristic. They
may be similar or dissimilar. with reduhdancy and variety each
important. They are chosen because it is believed that understanding
them will lead to better understanding, and perhaps better theorising,

about a still larger collection of cases’.
Stake (2000, p.443)

Reliability and Validity

As has been noted one of the main criticisms, by the research

community, of the qualitative approach and in particular the ‘case study’

“method is that the very subjectivity of the research leads to difficulties in

establishing the reliability and validity of the information gained:

‘... case study optimises understanding by pursuing scholarly
research questions. It gains credibility by thoroughly triangulating
the descriptions and interpretations, not just in a single step but
continuously throughout the period of the study. For the qualitative
research community, case study concenfrates on experiential
knowledge of the case and close attention to the influence of its

* social, political, and other contexts. For almost any audience,

optimising understanding of the case requires meticulous attention

to its activities’ C e
: ' Stake (2000, p.444)

~ Yin (2003) argues that the quality of any empirical social research can

be judged on the application of four tests. He agrees with Stake that in
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preparing a case study meticulous attention must be given not only to
preparing and conducting the research but that the four tests should be

applied throughout the subsequent conduct of the case study and not just at

the beginning. The four tests to be applied are:

‘Construct validity: establishing correct operational measures

for the concepts being studied

Internal validity: (for explanatory or causal studies only, and not
for descriptivé or exploratory studies): establishing a causal
rélationship whereby certain conditions are shown to lead to
other conditions, as distinguished from spurious relationships.

External validity: establishing the domain to which the study's

- findings can be generalised

Reliabilit);: demohstrating that the operations of the sfudy- such
as the data collection procedures - can be repeated with the

same results.’
‘ Yin. (2003, p.34)

~ Cohen et al(2003) agree with Yin (2003) in defining validity and
reliakbility stating that reiiability is concerned with precision and accuracy and
that if the researcher is able to have confidence in the elements of their
research he/she must ‘build out invalidity’( Cohen et al p 115). Cohen et al

detail very precisely how this can be achieved and this will be considered

further when detailing the design stage of the case study.
Lincoln and Guba (1985) agree with Yin (2003) in posing the same set ,_

of tests but in th’é form of questions under the heading of ‘Cohvéntional '
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paradigm’. They also ask the question ‘What is Trustworthiness?’ and
suggest that the researcher must persuade the reader that the findings of any

inquiry are worth paying attention to. Richards and Morse (2007) suggest

that the major thrust in any qualitative research:

‘... must be inductive, and this is crucial for the validity of the study’.

Richards and Morse (2007, p.194)

'As has been described a multiple case study methodology has been
used to examinﬂe‘ the business results, over a two year period, of individual
cases t_hét havé different- OWnership and managerial structures. Qualitative
and quant}tative data were examined in each of the different cases and
related t6 the findings of the literature review. A plu‘rAalistic approach was
adopted and to ’ensure reliability onek researchér conducted the collection of

the qualitative and quantitative data of the five cases.

3.5 The Pluralistic approach
o In adopting a strategy of research using mixed methods specific

advantages are often claimed:
* Research development (one approach is used to inform the other,

- such as using quantitative research to develop an instrument used in

- qualitative research) ~

* Increased validity (confirmation of results by means of different data

SOUI’CGS) S
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»  Complementarity (adding information, i.e. the word to numbers and

vice versa)

* Creating new lines of thinking by the emergence of fresh perspectives

and contradiction.

Glaser and Strauss (1967) argue that there is no necessary conflict between

using qualitative data and quantitative data when conducting research:

~ "We believe that each form of data is useful for both verification and
generation of theory, whatever the primacy of emphasis... In many
instances, both forms of data are necessary — not quantitative used to
test qualitative, but both used as supplements, as mutual verification
and, most important for us, as different forms of data on the same

subject, which, when compared, will generate theory’.
| | Glaser and Strauss (1967, p.18)

3.6 Collecting the evidence

To increase the quality of case study evidence Yin (2003) proposes
three principles that should be incorporated in the collection of evidence.
They are; multiple sources of evidence, a case study database and a chain of
evidence. In this sfudy these three principles have been applied. Sources of
evidence include detailed interviews conducted with principals, managers
and leamers and focus on the facts and findings. A case study database of
numericai evidence gathered oﬂ/ér a peribd of tWo yéars _from five colleges’
details progression of each college during that period; Finally a chain of

evidence ié presented showing the explicit links between the responses to
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the interview questions, the data collected and any conclusions that can be
drawn.

The interview evidence for principals, managers and learners was
'recorded and transcripts made of the sound recordings thereby allowing for

the observation of rapid changes of events and different speech nuances

when answering questions:

‘...the representativeness of a particular sample often relates to the

observational Strategy open to the researcher
a ” L ~ Cohen et al (2003., p. 190)

"Cohen et al (2003) introduce the notion of concurrent validity where data, as
in this study, gathered ‘using one instrument correlates highly with data
gathered using another instrument. Cohen suggests that this form of validity
relates closely to the concept of reliability namely triangulatidn. He defines
triangulation aé the use of two or more methods of data collection in testing
the feliability of the data. Studying some aspect of human behaviour from

~ different standpoints makes it possible to use not only qualitative data but

also quantitative data: -~

‘Triangulation is a powerful way of demonstrating concurrent validity,

particularly in qualitative research’ . . /
Campbell and Fisk in Cohen et al. (2003, p.112)

Cohen et al stress that reliance on one investigative method may bias the

"' researcher’s interpretation of the data and that confidence in the outcomes of
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the research can only be achieved if more than one method is used. By using
more than one method and the fact that the Principals and Managers were
known to the researcher prior to the study being undertaken, a check will be

made on any bias in the interpretation introduced the researcher.

3.7 How validity tests are applied to this study.

Yin (2003, p. 33) summarises tests of validity used by a number of
authors to establish ihe quality of any empirical social research. He cites
Kidder and Judd (1986, pp 26-29) as a useful summary. Can the exploration
and intérpretation of a particular effect be sustained by the data? To answer

the question 'the following four teéts are appliéd. Yih (2003, pp. 34 -39)

3.7.1 External validity

Ekternal validity refers to the degree to which the results can be
generalis'ed to the Wider popUlation, cases of situations. In this study using
the methodological fra'mewbkrky of multiple c‘ase design, the results can be
“generalised to those c_oﬂeges that have the same or very sirﬁilar
,organisaktiohal structures. For examplé for those colleges that are owned and
managed under the éuépiées ofa COUny council generalisation can take
placé, similaﬂy fdr thdse that are charitable organi‘sations. What would be
inappropriate would be to generalise between the charitable trust ownership
;lanc;i the CoUnty Council ownership. The results may however cause the
Cou‘nty» dencil COIlége to Conéfder ctherting to trust status of dolleges
akdo’p‘ﬁng §trétegies trha't,are 'proving. successful in:terrn_s’ of increasing learnér |

enrolments whichever type of organisational structure they belong to.
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- Theoretical propositions about causal relations will be explored

throughout the research. Answers to the ‘how’ and ‘why’ questions will guide

the analysis of the data presented. -

3.7.2 Construct validity

- The instruments must show that they fairly and comprehensively cover
the domain or items that they purport to cover and that they establish correct
operational measures for the concepts being studied. In this.study the data
collection exercise questions were based on a requirement that ARCA
needed hard evidence when defending its constituent colleges from outside
influences threatening closure. As has been described the questions were
based on this requirement, were approved by the ARCA committee and the
final draft piloted in one college. The results of the pilot were discussed by
the ARCA committee and small adjustments made to eradicate any
misinterpretation of the questions. The questions used to interview the
principal or rﬁaiiager Wére in)thé main rel‘ated to ihe data collection
instrument and sought to discover reasons as to why over a two year period

“the results were as they were. (See Appendix 5 p.363 for details of the data
coilec_tion instrUment). In thisi/i/éy ’the Criticism that the»que4stions were based

on subjective judgments by the interviewer was overcome.

3.7.3 Internal validity
Yin (2003, p.36) makes two points to ensure internal validity. The first,

~ a concern for causal studies, is where the investigator concludes that there is

a causal iélationship between two factors Without kriowing that a third factor
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may actually have caused the observed effect. An example in this study is a
possible claim that the effect of an increase in fees resulting in lower
enrolmente. However IoWer enrolment_s may be due to poor accommodation.
Causal claims have been examined carefully and other evidence such as the
opinions of learners considered. The strength of this approach is that real
effects can be obser\(ed in real contexts. |

- The second point made by Yin is the broader problem of making
inferences when an event cannot be directly observed. In this study
i’rincipals of County Council coileoes inferred that the decrease in
enrolments was due to significant increases in fees prior to the data period.

Therefore no evrdence was avarlable and the rnference could notbe

validated

‘An investigator will ‘infer’ that a particular event resulted from some
earlier occurrence, based on interview and documentary evidence

collected as part of the case study. Is this inference correct? Have all
the rival explanations and possibilities been considered? Is the evidence

convergent? Does it appear airtight? A research design that has
antlcrpated these questions has begun to deal with the overall problem
of makrng rnferences and therefore the specmc problem of mternal

validrty‘
Yin (2003, p.36)

3.7.4 Reliability
Reliability refers to the extent to which investigations can be replicated

and produce the same findings:
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‘The objective is to be sure that if a later investigator followed the same
- procedures as described by an earlier investigator and conducted the
same case study all over again, the later investigator should arrive at

the same findings and conclusions’
Yin (2003, p.36)

4Th/e kgoaln of reliability is achieved by minimising errors and biases in
the study. For this to happen the procedures have been clearly documented
and a case study database developed. Many authors claim that replications
are the best means for validating facts and that collecting evidence from
other comparatlve groups is a way to check out whether the initial evidence
was correct. An example is the initial data collected from one source
regardmg the increase in course fees leading to a decrease in learner
enrolments. This ‘fact’ can then be compared with evidence collected from

another comparative group to establish whether or not the fact is a fact.

3.7.5 Triangulation
Triangulation is the use of two or more methods of data collection in the

study of some aspect of human behaviour and is a powerful way of

demonstrating concurrent validity:

‘Triangulation within psychological research was initially conceived by
Campbell and Fisk (1959). It was argued that using multiple methods
could enhance confidence in the fihdings, in pa‘rticular by increasing the

“ability to evaluate convergent and discriminant validity’.
-Dixon-Woods et al (2004, p.2)

Bryman (2001) cnted in Dlxon-Woods (2004 p2) supports the use of multiple
methOds as a means of enhancnng the confldence of flndlngs and in

: paﬂlCUIar the use of tnangulatlon to overcome the weakness of using just one
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research method. Bryman also suggests that using a multi strategy approach

is a better way of conceptualising research designs that involve qualitative

and quantitative elements.

3.8 Instruments

Three instruments are used for the collection of data. These have
been selected on the basis that they could be used effectively and were
appropriate for the exploration and consequent interpretation of the data.
The only recent study of short tem residential colleges was undertaken by
Drews (1995) who deals with the history of the short term college until 1995.

This excellent piece of work traces the emergence of the short term college
Vfrom 1945 but does not give any empirical evidence as to their success or
failure. Much of the evidence is anecdotal. This study will, by the use of
appropriate instruments, seek the opinions of principals and managers,
analyse data on the position of the college in relation to numbers of learners
over a two year period and seek the opinion of learners as they undertake a
course at all of the selected colleges | |

Th|s study will con3|der the pos:tlon of each college separately and
examine in detail its progress over a two year period. The results have been
presented as individual cases based on identical questions both in the data
collection, the interview with the princkipal and in the learner group sessions.
The.restllts can beéeneralised to a wide r"context és e number of colleges

outside thls study w1ll be able to ldentlfy, toa great extent, with one or more

of the colleges selected
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3.9 Data collection
Research questions 1 to 9 focus on numerical data concerning the

progression of the college during a two year period. (See Appendix 5 p.340

for the data collection instrument).

Data was collected at three points.

e Data Point One. The end of the financial year 2006

e Data Point Two. The end of the financial year 2007

o Data Point Three. The end of the financial year 2008
The questions were devised to gather numerical information that can be
accurately compared from one data point to another. Information regarding
adult enrolments is the primary focus so that a picture of what was happening

~ to those énrolments over the two data periods tracked. Yin (2003) argues the

rationale for what he terms the ‘longitudinal case’ as studying the same

single case at two or more different points in time:

‘The theory of interest would likely specify how certain conditions
change over time, and the desired time intervals to be selected would
reflect the presumed stages at which the changes should reveal

‘themselves’.
I Yin (2003, p.42)
The data was collected at the time of each of the data points by
emailing the questions to the individual colleges. In all cases the data was
‘returned within four wéeks. It would appear that in all Cgses the data was

| compiled and returned by an adrhinistrative officer of the college.
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3.10 Interview with the Principal or Manager

The fnterview questions are presented at Appendix 6 p.366.
Questions 1 to 5 focus on the responses of the principals/managers to the
numerical data supplied at the three data points and corroborate the data
with explanations as to any trends over time. Interview questions 6 to 13
focus on the curriculum and college finance over the data period and
question 14 examines the methods used to determine learner opinion of their
residential learning experience.

The face to face interview was chosen in order to provide an
opportunity to probe and ask additional open ended questions specifically to
clarify any question and answer issues from the interviewer and also from the
interviewee. Telephone interviews were considered but it was felt that an
important element, namely, non verbal cues would be missed. Cohen et al
(2000 p.124) describe the face to face interview as a ‘social situation’ and the
absence of the social aspect could undermine elements of responses that
would cast doubt on reliability and validity of the interview. However Nias
(1991) quoted in Cohen et al (2000 p 124) takes the vrew that telephone
interviews may strengthen relrabmty in that the interviewee may dlSClOSG
mformatlon that they would not do face to face Face to face interviews were
- chosen for this study because the lnterwewees were weII known to the
rntervrewer and they all mtrmated that th|s wouId be therr preferred method
However rt must be acknowledged that because of the relatronshlp between
the researcher and the mtervrewees the nature of the responses wrll be
| affected. It could be argued that the Pnncrpal/Manager would respond wrth

- answers that he/she felt the interviewer would want to hear or conversely
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give a more detailed answer because of the relationship between interviewer
and interviewee and the fact that the researcher had, at one time, held a
similar managerial position. - As far as possible, answers were corroborated
by scrutinising responses to other questions and in particular the quantitative
data, and also responses made by the active learners who were not known to
the researcher.

- It was agreed should any follow up questions from either side be
required, then the telephone method would be acceptable. The same
questions were asked of all the interviewees so that the same areas of
information were collected and to avoid inadvertently introducing any form of
bias. All interviews were conducted on college premises at a time convenient

to the interviewee. The interviews lasted between 60 and 90 minutes and

were recorded with the permission of the interviewee.

3.11 Interviews with learners undertaking a residential

course

The method chosen for the rntervrews with learners was the focus
grou‘p The reason for choosrng this method was to obtaln perspectlves
relatrng to learning |n a resrdentral settmg lncludrng garnrng insights into
| Iearners shared understandlng of the Iearnrng expenence In order to
understand the rntervrewees attrtudes, feelrngs, reactions and experiences
the researcher felt that th»is method was preferable to other methods, such as

‘one — to — one interviewing, questionnaires or observation in _that responses
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were more likely to be forthcominyg in a social event and the interaction that

the focus group entails.

Kitzinger (1994) argues that interaction is a crucial feature of focus

groups:

‘.... The interaction between participants highlights their view of the
world, the language they use about an issue and their values and
beliefs about a situation. Interaction also enables participants to ask

- questions of each other, as well as re-evaluate and reconsider their

understanding of their specific experiences’.

Kitzinger (1994) in Gibbs (1997, Issue:19 p.2)

- Gibbs (1997) suggests that focus groups can be used either as a
method in their own right or as a complement to other methods, especially for
triangulation and validity checking, a point that has been made previously to
overcome any biaé in reporting the findings.

| Each grouphéd beMéen six to ten learners and the learners were
undertaking a residential course at the time the focus group took place. As
the Iearhers were drawn from the courses in residence the learners from a

» particular‘group were known to each other but not necessarily known to
"Iea‘:r‘nersk from o_ther teaching groups. Having been informed that the purpose
of the discussion was to seek opinions on their residential experience they

self selected. | |

SER The ques.tio'ns were devised té seek learner opinion about their

residential learning experience in terms of the course, value for money, the
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living experience and any perceived differences between residential learning
and non-residential learning. (See Appendix 7 p.368 for the Focus Group
questions). Importantly the focus group responses would or would not verify

the answers given by the Principals as to how they perceived their

establishment.

The focus group discussioné took place at coffee breaks but took longer
than the fifteen minutes or so allocated for coffee and actually lasted between
45 minutes to 60 minutes. The purpose of the session was to elucidate
insights and understandings of residential learning by means of interaction
between the members of the group. Cohen et al (2000) describes the focus
group as a form of ‘grou‘p interview’ with possibly only one topic. This was the

case in the five focus groups but with a number of sub topics introduced as

the group interacted:

‘... the reliance is on the interaction within the group who discuss a topic
supplied by the researcher. Hence the participants react with each other
rather than with the mtervnewer such that views of the participants can
emerge — the partncnpants rather than the researcher's agenda can

- predominate’ -
Cohen et al (2000, p.288)

3.12 “Sum‘mary

The method chosen for this research is that of multiple case studies.
The research focused on real people in real situations and considers the
' cause and effect of actions taken in real situations. ‘How’ and ‘Why’

qdestions form the basis of the collection of evidence from different sources
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to enable research into the apparent success of some cases and the
apparent failure of others. In order to achieve this five cases have been
examined to reflect different organisétional structures. Several sources of
evidence were used to collect data over a two-year period. They are face-to-
face interviews with principals or managers, numerical data collection and
face-to-face interviews with active learners in the form of focus groups. The
factor that all cases have in common is that they all provide adult education
courses in a residential setting. The boundaries are defined in each case as
well as the details of the role, responsibilities and functions of those
participating in the caée. Cases are to be examined in a systematic way and
the results presented comprehensively without personal subjective analysis.
To ensure reiiability and validity the four tests of reliability, construct validity,
internal validity, external validity and reliability that Yin (2003) espouses were
applied. A pluralistic approach will be used, namely quantitative data

collection and qualitative data collection in the form of interviews and

discussions. |
It is hoped that by using the methods described the reasons for the

apparent busineSs success or failure of colleges will illuminate the thesis that,
as the Iikterature search suggested, the decline in the number of short term
colleges over the past 60 years is due to an apparent lack of strategic
direction, lack of clarity‘ of purppse, and little or no investment by the owners
of these co‘Ileg'es. This research will proposé a model of good practice, which

if adopted might provide an opportunity to secure the future of the short term

" residential college.
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Chapter 4 will present quantitative and qualitative data for each of the
case studies. This two year snapshot of the business of five colleges will
provide a deSCriptidn of thé current situation and how the colleges’ policies
and practices compare with the initial aspirations of some 60 years ago as

discussed in the literature review.
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Chapter 4 Case Studies

The findings of the 5 case studies have been presented in the same

format as follows:

. Description of the college management structure, courses advertised
én'd accommodation.
e College daita for open courses from 2005 - 2007.
- o Interview with the Principal. o
e The College Curriculum.
. Obséwationé. |
e Summary.

The fi’ndings and the reporting of the key issues have been endorsed by

all the participants.

See Appendix 5 p 363 for the data collection instrument

See Appendix 8 p-369 for the terminology used throughout all case

- studies.

‘4.1 Individual College
Case 1
Descripiidn of College

The Principal lives on site.
The College was purchased by a County Council in 1954 from its last private

‘owner. |
" The first residential course was held at the college in February 1961.
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Management Personnel 2008
e Principal

Support Services Manager

Administrative Officer

Facilities Officer

Two Chefs

Residential Adult Education Courses Advertised in 2007

Table 4.1.1: Percentage of residential courses advertised in 2007

Residential Courses Advertised 2007

:;n% Languages
0%

Writing & Literature
2%

Computing & Tech.
12%

t
Natural. Hist & Sciences \ TR L‘();/nvelopmen

5%

History & Social Studies
4%

20%

Music Dance Health
7% 8%

Accommodation 2007
e 53 Bed Spaces
e 32 Bedrooms

e 28 En suite rooms

Research questions 1 to 7 refer to adult education residential and day open
courses. Research questions 8 and 9 refer to closed courses i.e. those

delegates attending residential or non residential courses or conferences
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4.1.1 College Data for Open Courses from 2005 - 2007

.Accommodation at each data point

Table 4.1.2: Total accommodation at each data point

Point 1 Point 2 Point 3
Number of bed spaces 53 53 53
Number of bedrooms 32 32 32
Numbér of ‘en suite’ rooms 28 28 28

The college is available for residential adult education for 254 nights per

year.

By using the information detailed in Table 4.1.2 and the number of nights

available per year, it is possible to calculate the total accommodation

available for residential adult education at each of the data points.

Table 4.1.3: Total accommodation available for residential adult education at

each data point.

Data point 1 | Data 'point 2 | Data point 3
Number of bed spaces 13,462 13,462 13,462
Number of bedrooms 8,128 8,128 ' 8,128
Number of ‘en suite’ rooms 7,112 7,112 7,112
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Research Question 1: At each of the data points what was the total

number of beds occupied per night?

Table 4.1.4: Total number of beds occupied at each data point

Data point Year Total

1 01/04/05 - 31/03/06 1501
¥ 01/04/06 - 31/03/07 1199
3 01/04/07 - 31/03/08 1060

Bed Occupancy

1700
1600
1500
1400 (S
1300 £+
1200 =

1100 o
1000

Number of beds occupied

1 2 3

Data Point

From 2005 to 2006 there was a decrease in bed occupancy of 20% and from
2006 to 2007 a further decrease of 12%. From 2005 to 2007 there was an
overall decrease of 29%. To put the above figures into context it is possible
to calculate the percentage of usage by adult education participants at each
of the data points. However some assumptions have to be made. These
assumptions are supported by the Principal and evidence from the focus
groups.

Assuming that learners would opt for in order of preference, a single en-suite

bedroom, a single bedroom or a bedroom with single occupancy, by
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calculating what was actually used with what was available for use, it was

possible to determine percentage usage.

Table 4.1.5: Percentage of usage in relation to what was available.

Data point Beds Bedrooms Single ‘en suite’
1 11% 18% 21%
2 9% 15% 17%
3 8% 13% 15%

The data for the type of rooms used, beds, bedrooms or en suite is not

collected by the college.

Research Question 2: At each of the data points what was the total

number of day course enrolments?

Table 4.1.6: Total number of day course enrolments at each data point

Data point Year Total
1 01/04/05 - 31/03/06 675
2 01/04/06 - 31/03/07 488
3 01/04/07 - 31/03/08 568
Total number of day coursel enrolments
700

650
600
550
500
450 £
400

Non Residential
Enrolments

Data Point
==y
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From 2005 to 2006 there was a decrease in the number of day course

enrolments of 28% and from 2006 to 2007 an increase of 16%. From 2005 to

2007 there was an overall decrease in day course enrolments of 16%.

Research Question 3: At each of the data points what was the total

number of residential courses published?

Table 4.1.7: Total number of residential courses published at each data point

Data point Year Total
1 01/04/05 - 31/03/06 142
2 01/04/06 - 31/03/07 163
3 01/04/07 - 31/03/08 159

Number of courses published

Number published

1 2 3

Data Point

From 2005 to 2006 there was an increase in the number of courses
published of 15% and from 2006 to 2007 a decrease of 3%. From 2005 to

2007 there was an overall increase in the number of courses published by

12%.
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Research Question 4: At each of the data points how many residential

courses took place?

Table 4.1.8: Total number of courses that took place at each data point

Data point Year Total
1 01/04/05 - 31/03/06 130
2 01/04/06 - 31/03/07 141
3 01/04/07 - 31/03/08 118

Number of courses taking place

170

(V]
& 160
<
x 150
2 140
g 130 |
g 120
£ 110 ¢
8 100 £ i
1 2 3
Data Point

From 2005 to 2006 there was an increase in the number of courses that took
place of 9% and from 2006 to 2007 a decrease of 16%. From 2005 to 2007
there was an overall decrease in the number of courses that took place by
9%. From the data used in Table 4.1.7 and Table 4.1.8, it is possible to
calculate the percentage of course cancellations at each data point and the
percentage of courses cancelled over the data period.

Table 4.1.9: The percentage of residential course cancellations at each of the
data points and over the data period

Cancelled %Cancelled
Point 1 12 9%
Point 2 22 14%
Point 3 41 26%
Overall 75 16%




Research Question 5: What was the total number of residential and non

residential course enrolments at each of the data points?

Table 4.1.10: Total number of residential and non residential course
enrolments at each data point

Data point Year Total
1 01/04/05 - 31/03/06 1252
2 01/04/06 - 31/03/07 1119
3 01/04/07 - 31/03/08 1216

Residential and non residential course enrolments

1300
1250 f=
1200 fo
1150 {5

Enrolments

Data Point

From 2005 to 2006 there was a decrease in the number of residential course

enrolments of 11% and from 2006 to 2007 an increase of 9%. From 2005 to

2007 there was an overall decrease in the number of enrolments by 3%.

Table 4.1.11: The number of learners participating in adult education
courses. ie combining residential, non residential and day course learners.

Data Point | Residential | Non Residential | Day Course Total
Enrolments Enrolments Enrolments

1 677 575 675 1927

2 581 538 488 1607

3 686 530 568 1784

From 2005 to 2006 there was a decrease in the number of combined

enrolments of 17% and from 2006 to 2007 an increase of 11%. From 2005 to
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2007 there was an overall decrease in the number of combined enrolments

of 7%.

By using the information detailed in Table 4.1.8 and Table 4.1.10, the

average number of students per course can be calculated.

Table 4.1.12: The average number of residential enrolments and non
residential enrolments for each course at the data points.

Data Point | Enrolments | Courses | Average no. learners per course
1 1252 130 9.63
2 1119 141 7.93
3 1216 118 10.30

Table 4.1.13: The number of non residential learners attending a residential

course at the data points.

Data Point

1
2
3

Year

01/04/05 - 31/03/06
01/04/06 - 31/03/07
01/04/07 - 31/03/08

Total

575
538
530

Non Residential
Enrolments

Total number of non residential enrolments

Data Point

From 2005 to 2006 there was a decrease in the number of non residential

course enrolments of 6% and from 2006 to 2007 a decrease of 2%. From
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2005 to 2007 there was an overall decrease in non residential enrolments of

8%.

Research Question 6: What was the 24 hour rate charged to learners

for a residential course.

Table 4.1.14: The 24 hour rate charged to learners for a residential course

Data Point Year Total
1 01/04/05 - 31/03/06 £75.00
2 01/04/06 - 31/03/07 £75.00
3 01/04/07 - 31/03/08 £78.00

Cost of 24hr residential course

Cost (£)

1 2 3
Data point

From 2005 to 2006 there was no increase in the rate charged to learners for
24 hours in residence and from 2006 to 2007 an increase of 4% was

charged. From 2005 to 2007 there was an overall increase of 4%.
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Research Question 7: What was the day rate charged to learners for a

course.

Table 4.1.15: The rate charged for a day course.

Data Point Year Total
1 01/04/05 - 31/03/06 £33.00
2 01/04/06 - 31/03/07 £33.00
3 01/04/07 - 31/03/08 £34.50

Day rate open course

£36.00
£35.00
£34.00

Cost (£)

£33.00
£32.00

£31.00

1 2 3
Data Point

From 2005 to 2006 there was no increase in the rate charged to learners for

a day and from 2006 to 2007 an increase of 5% was charged. From 2005 to

2007 there was an overall increase of 5%.
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4.1.2 Closed Course Data

Research Question 8: At each of the data points what was the total

number of closed course beds occupied per night?

Table 4.1.16: Total number of beds occupied at each data point for closed
courses

Data point Year Total
1 01/04/05 - 31/03/06 1911

2 01/04/06 - 31/03/07 1292

3 01/04/07 - 31/03/08 1222

o Bed Occupancy N

Number of beds occupied

1 2 3

Data Point

From 2005 to 2006 there was a decrease in bed occupancy of 32% and from

2006 to 2007 a decrease of 5%. From 2005 to 2007 there was an overall

decrease of 36%.
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Research Question 9: At each of the data points what was the total

number of day closed course enrolments?

Table 4.1.17: Total number of day closed course enrolments at each data
point

Data Point Year Total
1 01/04/05 - 31/03/06 3905
2 01/04/06 - 31/03/07 3017
3 01/04/07 - 31/03/08 4776

Total number of non residential enrolments

5100
4600
4100
3600

Non Residential
Enrolments

3100

2600

L Data Point | J

From 2005 to 2006 there was a decrease in the number of day closed course
enrolments of 23% and from 2006 to 2007 an increase of 58%. From 2005 to

2007 there was an overall increase of non residential closed day course

enrolments of 22%.
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4.1.3 Interview with the Principal

Interview Ouestion 1: Over the two data periods can you explain why
the number of res:dentlal learners attending an open course has

lncreased decreased or stayed the same?

Table 4.1 .’4 indicates that overall there was a decrease in bed
ocbupancy over the data period by 29%. Over the same period Table 4.1.10
indicates that there was a small decrease in the ndmber of open course
enrolments of 3%.

~ An explanation for the decrease in bed occupancy was an increase in
costs which resulted in an increase in fees charged to the learner. Prior to
Data Point 1 i.e. the period 2004 to 2005, a 15% increase had been levied on
residentiel couree’ fees. Dufing the period 2005 to 2006 a decision was made
by the Principal to holed the fee at the previous “level for the forthcoming year
although this did not halt the decline in bed occupaney. Feedback given to
the Principal from potential learners was that those on fixed incomes and
older learners were finding it diffiCuIt to afford courses at this fee level. A
further 4% increase was introduced for the period 2006 to 2007. (See Table

4.1.14).
The increase in costs was due to a number of reasons other than the

general rise in the cost of living. The college receives funds from the
Learning and Skills Council (LSC) via the County Council Adult Education

~ Service. These funds in the form of an annual grant are being reduced over
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time. The Principal explained that the LSC had taken a policy decision that
‘those that can pay, should pay’

The County Council introduced a fee remissions policy which gave
financial assistance to those learners claiming certain state benefits. This
enabled potential learners to claim a reduction in a course fee for the tuition
element of the course. For a residential course this would amount to
approximately £20.00 per course for a fee of approximately £150.00.
However, the authority does not reimburse the college for the reduction in
income and therefore the college must assimilate this reduction in its financial
planning.
| To explain the small overall decrease in enrolments of 3% (See Table
4.1.10) the Principal explained that to maintain enrolments he had adopted a

| policy from 2006 to 2007 of reducing the number of nighis for SOme weekend
courses in agreernent with the tutor. Learners would arrive on Saturday
rwnorning‘insteyad of Friday evening. This arrangement did not suit all learners
particularly those that lived some distance away from the college. For those
'people', the college would provide bed and breakfast for the Friday evening
but those taking up this option would not be counted in the bed occupancy
figures. This is confirmed by a decrease in bed occupancy of 12% (2006 —

2007) and for the same period an increase in residential enrolments of 9%.
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Interview Question 2: Over the two data periods can you explain why

the number of day course learners attending an open course has

increased, decreased or stayed the same?

Table 4.1.6: indicates an overall decrease in day course learners

attending an open course of 16%. In the second period an increase of 16%

was achieved.

The reasons for the first period decrease of 28% can be attributed to
the reasons given for the bed occupancy rate above. The same increase in
fees of 15% was applied during the period 2004 to 2005 to non residential
courses.

- The management team implemented a policy decision to increase the
number of day courses to encourage learners to attend the college
programme in the belief that this would encourage learners back to the
residential programme. As can be seen (Table 4.1.6) this policy has had
some effect in that for the 2" period (data point 2 to 3) an increase in day
course enrolments of 16% has been achieved. This policy is to continue for
the foreseeable future. The college has noted that there are'more learners
attending non residential courses from the local area which to a point
satisfies the Cdunty Council policy that more learners from the County should
be encouraged to enrol albeit for day courses rather than residential courses.
When asked if the'day course programme might detract from the general
ethos of the college, the Principal felt that it might. This would accord with the
responses from the focus groups discussed later in Chapter 5. He felt it

| important to achieve a balance between residé_ntial and day course activities
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so that day courses did not dominate the weekend programme. He also felt
that it was very important to maintain the use of the college and if this meant

increasing the number of day courses then so be it. Better that than an empty

college.

Interview Question 3: Over the two data periods can you explain why

the number of courses published has increased, decreased or stayed

the same?

The number of courses published has increased by 12% over the data
period (See Table 4.1.7). This was to achieve a broad curriculum but it was
accepted that not all courses would enrol sufficient numbers. The Principal
suggested that it was worth trying as some courses might reach enough
’enrolments to run and his expérience was that if a course ran once thenit
would stand a better chance in future programmes. He was also keen to
promote science courses and these had been recently added to the
progrémme with modest success. This was a subject area encouraged by the
LSC and as the college receivedkLSC fuhding he felt that he should include
| these courses in the p'rogramkme. He had also observed that not many
residential colleges offered science based courses. ‘To maintain a broad

curriculum» and not become stereotypical’ was his aim for the future direction

of the college.
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Interview Question 4: Over the two data periods can you explain why

the number of courses cancelled has increased, decreased or sta yed

the same?

" The number of courses cancelled has over the data period totalled 75
which represent 16% of the courses published ever the same period (See
Table 4.1 .9). A surprising reason given was the unavailability of tutors and
not, as might be expected, a course not enrolling sufficient numbers. The
example given was of tutors cancelling their teaching commitment due to
illness or for personal reasons. This phenomenon was, he felt, on the
increase. Confirmation of higher cancellations can be seen at Data Point 3
(Table 4.1.9). He explained that it was difficult to find a replacement tutor with
the necessary knowledge and experience to agree to teach the course. It
was his ex'p"erie’nce that tutors did not like teaching other people’s courses as
they were constrained to follow the advertised content devised by another. If
a course has to be cancelled, then a full refund is returned to the learner. If a
eeurs:e doee net enr”oyl well then that course would automatically be cancelled.
A course would run if the number of enrolments was three or above. He
aecepted that this was not ideal. The tutor would always be consulted and if it
‘was agreed that a CeUrse should continue would be pa\id at the same agreed

fee rate. He ergued that three enrolments would cover the tutor’s fee and

; expénsés and in turn help the ‘bottom line’.
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Interview Question 5: Over the two data periods can you explain why

the course fee rate has increased, decreased or stayed the same?

Residential course fees have increased by 4% over the data period
andr‘day coursés by 5% (See Tables 4.1 .14vand’4.1 .15). An explanation has
already been given as to why increases were ifnplemented. The college
policy would be to increase all féés by 5% per year unless circumstances
dictated otherwise. A 15% increase levied in one year would be an example
ofa Circumstance that WOuId require very careful examination before
implementing a further increase in the following year. The college is
dependant on the contribution made by the LSC and the level of contribution

| is not known until after publication of the next brochure of courses. It is
however known that the LSC will fund Personal Community Development

Learning (PCDL) until 2010 but no inflationary element has been built into the

budget.

4.1.4 Curriculum

Interview Question 6: What criteria do ybu use when devising a

programme of courses?

e Use historical data. Courses that have enrolled in previous years will

form part of the kfprthcoming programme.
. e Look at trends in other subject areas. There are sometimes

fashionable’ subjects. For example a new medium in art.
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& New subjects are programmed twice even if the course didn’t enrol in
the first instance. Many new courses have succeeded at the second
attempt.

* Potential learners contact the college and suggest new subject areas.
e Feedback from learners'and tutors. This is one of the most effective

~ways of keeping up to date with trends and developments in adult

- education.

Interview Question 7: Has there been any change to the criteria over

the data period?
There has been no change to the criteria for devising a programme

over the data period

Interview Question 8. Are there any curricula constraints you have to
observe when constructing a programme of courses?

There are no curriculum constraints that have to be observed when
designing a  programme of courses. There is no interference from the local
authority or from the Board of Governors. A curriculum subcommittee of the
governors meets once a year to have an open discussion on the proposed
programme. It is not convened to epprove coursee; it is more of a ‘think
tank’. Members of this group include representatives from the Workers

Educational Association (WEA), the County Council and a representative

from the local community. Approval for the forthcoming programme does not

“have to be sought.
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Interview Question 9: Does the college receive any external funding to

subsidise courses? If so from where?

External funding is received from the Local Skills Council (LSC) via the
County Council and covers all courses programmed for the year. Additional
funding is gained for Family Learning courses as they are contracted to be
delivered by the authority. The assumption is that this funding will be
disaggregated from other work undertaken at the college. For example,
conferences of pfivate organisations hiring the college usually take place at
the same time as Personal Community Development Learning (PCDL)
courées. However, separating overheads such as heating and lighting is not
done as it is difficult and problematic. The level of subsidy is approximately
£80,000 (1 8%) out bf a total budget of £450,000.

Family Learning Courses that are organised and run during the
college year are contracted and paid for by the authority. The college charge

the same rate as for outside organisations.

All open courses are therefore subsidised by the authority.

Interview Question 10: Do individual learners have access to

grants/bursaries? If so from where?

Some Individual learners have access to subsidies but only if they are
in receipt of certain benefits, for example, income support. This subsidy
covers 100% of the tuition element of the course fee. Unlike a number of

other authorities there is no subsidy for senior citizens.
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Interview Question 11: Does the curriculum reflect any particular

specialism?

The college has a wide curriculum but with a bias towards art and

science courses.

Interview Question 12: Do any/all/none of your advertised courses

attract a formal qualification?
No courses attract a formal qualification

Interview Question 13: Could you describe how the college is

financed?

The programme is part financed by the LSC as described above and
the difference charged to the students. In terms of the Adult Residential
~ Association network the college is about average in what it charges for
residential adult education éourses. vThe college does not operate on a full
cost recovéry basis. The college has autonom‘y in purchasing any item bélow
£1000, and all internal decofation and kitchén equipment. The college
manages all staffing costs, heating and lighting expenditure. The authority
assumeé Iandlbrd’s‘ responsibility.covering maihly the‘ external fabric of the
| 4building. Approximately fivevyears ago the authority Vbuilt eight new en suite

bedrooms which allowed for more seminar rooms due to the closure of eight
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bedrooms in the main house. External funding provided an internal lift for

those with mobility problems to the new second-floor seminar rooms.

Interview Question 14: What methods do you use to determine learner

opinion of their course and living experience?

All participants complete an evaluation form and 85% of returns fall

into the Category of good or very good.

Evaluation forms are placed in bedrooms for comment on the

accommodation and food.

Observation of teaching and learning is conducted by senior members of

staff. All courses are seen at least once every year.
4.1.5 Observations regarding the business position.

Accommodation

& The bedroom acdofhrhodatiori is ’v‘erky good. At the end of the data
, period of the 32 bedrooms only 4 did not have en suite facilities and since the
data period these bedrooms are in the process of being altered to the
standard fegoired by today’s learners. Some 15 yeers ego the college, under
the direotion of the present Principal, was very ihnovative by installing a
complete en suite ‘pod’ unit to a number of bedrooms. This idea was
~adopted by a nomber of colleges_ around the country. The en suiting of

bedr"ooms was relatively inexpensive and satisfied the minimum
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requirements of many of the learners attending the college. The Local
Authority funded the addition of eight new bedrooms attached to an
established bedroom complex. This enabled a number of bedrooms in the
main house to be altered for teaching purposes. The College has sufficient

teaching space to accommodate weekend residential courses and in addition

several day courses at the same time.

The college is available for adult education courses 254 nights per
year. It is therefore surprising that the actual bed usage ié extremely low and
in fact reduced over the data period. The data was collected after the
completion of the additional bedrooms and the alteration to others. The
figures would suggest that accommodation is not a reason for the decline in
bed occupancy over the period the data was collected. The figures would
also suggest that lack of accommodation for non residential courses is not a
reason. The dining room, one of the largest in the national college network,
would easily accommodate an increase in residential and day course
enrolments. Teaching spaces are extremely well equipped most having

interactive whiteboards and other modern teaching aids.

Closed courses

Venue use hire by other organisations is an important part of the
overall business profile of the college. The derived income will represent a

significant contribution to support the running costs of the college and

maximise the use of teaching spaces. -
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Table 4.1.16 shows a decrease of 26% in bed occupancy over the
complete data period. Table 4.2.17 shows an increase in day course
enrolments of 22% over the same period.

The Principal suggested that the decrease in bed occupancy was due
to outside organisations demanding facilities that could be better satisfied by
the ‘conference market'. Although he would claim that the facilities in this
college was as good as any other ARCA college, outside organisations were
looking for a dining room that could offer more menu choice, swimming
pools, internet and televisions in all single en suite bedrooms. His argument
was supported by the increase in day use by outside organisations where
without too much difficulty a buffet lunch offering a reasonable choice could
be provided |

The question of the use of residential college facilities during the week
is pertinent to this case. Over the past 10 to 20 years the ‘conference’ market
has become very sophisticated. Many hotels have purpose built
accommodation, including many ‘extras’ such as a swimming pool or
televisions in bedrooms, to satisfy the demands of businesses to
accommodate théir staff for training and meeting events. The short term
residential college finds it extremely difficult to compete in this market as will
be seen in other cases. This may explain the decreasing use made by
outside organiseitions (36%) over the data period although the level of
accommodation is more suitable for this type of work than most colleges. The

college cannot offer the ‘extras’ described above which may be acceptable to

some organisations for example charities.
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Furthermore, as was shown in the literature review, this problem was

clearly evident in the early days of short term residential college, a problem

that has never been resolved satisfactorily.

Residential and Day Course Enrolments

The residential and day course figures are interesting for each of the
data periods. In period 1 the bed occupancy decreased by 20% (See Table
4.1.4) and at the same time day course enrolments decreased by 28% (See
Table 4.1.6) with residential enrolments decreasing by 11% (See table
4.1.10). Clearly the policy of shorter residential courses, starting on Saturday
morning had some small effect. In period 2 the bed occupancy suffered a
further decrease of 12% and at the same time day course enrolments
increased by 16%. Residential enrolments increased by 9% but as has been
explained the increase was due to some learners opting for one night rather
than two. Also in this period the option to attend a day course was a choice
that many learners opted for. Another factor will be the cost of both
residential and day courses. In period one there was no increase in fees for
either but a 15% increase before period 1 and a 4% to 5% in period 2 (See
Tabler 4.1.14 and table 4.1.15). It would seem that the major factor, confirmed
by the Principal, was the increase in fees prior to the data collection. The
- shorter residential course will reduce the fee and it would appear that this
‘strategy halted the decline in residential énrolments. This of course means a

reduction in the income to the college which will be difficult to recover. The
- Friday evening will be very difficult to ‘sell and SO thé Principal has a difficult

decision — suffer lower enrolments for a two night residential courses or
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shorten the residential course in the hope of increasing or at least

maintaining enrolments but recognising that either decision will reduce

college income.

Cancellations

At Data Point 1, 142 courses were published of which 12 were
cancelled (9%). At Data Point 2, 163 courses were published of which 22
were cancelled (14%) and at Data Point 3, 159 courses were published of
which 41 were cancelled (26%) (See Table 4.1.9). Even though in the second
period the numbers of courses published decreased by only 4 courses the
cancellation rate rose to 26% (See Tables 4.1.7 and table 4.1.9) . The
programme would appear to be failing in its aims. This view is supported by
the enrolment analysis as described above. The Principal gave the reason for
cancellations as thke unavailability of tutors either due to illness or for

personal reasons and not, as might be expected, the course not attracting

sufficient numbers.

Curriculum
| The Principal stated that the curriculum had not changed over the data

period. s this the reason for a programme of courses failing or are there
other reasons such as poor distributiori of brqchures or not enough courses
of a higher level that would allow the learner to progress in his or her chosen
subject? Thése aré difficult questions that can only be addressed after much
detailed research"‘ is un_dektaken and beyond the scope of this study. The

 balance of the curriculum as advertised can be seen in Table 4.1.1. There is
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a concentration in the Art and Crafts category (62%) with a fairly even spread
over the rest of the courses apart from Natural History, Writing, and History
and Social Science. What is interesting is that there are no courses published
in the Language’s and Personal Development categories. The Principal

highlighted Science as a subject area that is being developed but this

statement is not confirmed in the table.

He also pointed out that within the closed course figures adult
education courses contracted by the authority, such as Family Learning and

Respite Care, took place. These figures do not appear in the residential open

courses or day courses.

4.1.6 Summary

In terms of business position the college is in a precarious state. The
evidence would’suggest that urgent consideration should be given to why
learners are not being attracted to the college the consequence of which is a
decrease in income resulting in financial difficulties. As has been shown, the
college financial deficit is being covered by LSC contributions through the
Local Authority. The Principal has confirmed the contributions are being

reduced and within two years may disappear completely.
If the accommodation is acceptable, and this would appear so from
'the feed'back received by the Pfincipal, what are the reasons for the lack of
“learner enrolments? Are the courses téo eXpensive?_ Of the five case studies
e thlS bollége offers the cheapest courses and IS in the lower qdartile of course

" charging over the ARCA college network. Are the courses of poor quality in
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terms of content and teaching? Again the Principal would dispute these
suggestions evidencing feedback from tutors and learners.

The curriculum offered does not support the Principal’'s assertion that
+ itis broad with a specialism in Science. In fact the figures show the
curriculum is dominated by Art and Crafts. The availability of accommodation
would suggest that the number of courses on offer could be increased
significantly. = -

This college is the only one of the five being studied that produces one
course brochure per year. This places an enormous responsibility on the
curriculum designer, in this case the Principal, to ‘get it right’ at the beginning
of the year. ’Very little opportunity is afforded to make adjustments as the
year progresses.

- An explanation for the level of course cancellations (16%) is the policy
of new courses being programmed twice even if they didn’t enrol sufficient

leaner’s in the first instance. The Principal claimed that many new courses

‘succeeded at the second attempt.

As has been stated, the literature review emphasised the problem of
whvat college accommodation could be used for during the week. This
- dilemma is of majorr importance to fhis college. Although the LA make some
use of the facilities, mainly in the area of ‘family learning ‘ courses, there are
~many times during the year, as the evidence confirms, when the college is
empty or has a small number of closed day courses.

The quantitative and qualitative evidence points to the conclusion that
the college Iacks_clarity,ofv bﬁrbdse. The college offers a rangé of residential

courses but with little or no focus. What are the college strengths and how
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are they being developed? They are not evident and as a result there would
appear to be a lack of direction. The future of this college will depend on
where the LA positions its future priorities. Does the authority wish residential
education to continue? It is of course possible for the authority to determine
that the college should enter the conference market more aggressively and
for example pursue the wedding reception market as a means of raising
“income. There has been some investment in this college and it is the only
case where the LA has directed funding provided by the LSC. However as

stated by the Principal it is very unlikely that this funding stream will continue

for the foreseeable future.

Perhaps an indication of the intentions of the LA regarding the college
‘are becoming apparent. At the end of the data analysis period the Principal
gave notice that he would take retirement at the end of July 2009.
Discussiohs during his noticé period resulted in the LA deciding for the
following year at least, a temporary Business Manager would be appointed
and the post‘of Principal be dispensed with. This may well be symptomatic of
its’ commitment to residential adult learning and would counter the thoughts
of a number of kauthors indicating that a Principal, experienced in adult

learning, should be appointed to devise and manage the short term

residential college curriculum.
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4.2 Individual College
Case 2

Description of College
The Principai lives on site

The house was built in 1805 and purchased in 1947 by a consortium
consisting of a City Council, a local University, and five Local Authorities for

the purpose of establishing a residential college for adult education.

The college residential programme commenced in 1948.

Management Personnel 2007

e Principal
e Venue Manager

| . Devélopment Managef |
e P/T Team Leader Administration
e P/T Finance Officer |
'« 2PIT Course Administration
o‘ 1 P/T Finance Adrhinistration
: . 2 Chefs, 1 full ime |

o Service Staff team
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Residential Adult Education Courses Advertised in 2007 Table 4.2.1:

Percentage of residential courses advertised in 2007

! Residential Courses Advertised 2007

Computing & Tech.
10%
Art

2%

Personal Development
1%

! History & Social Studies
|

|

' Natural. Hist & Sciences
Writing & Literature 2%
|

( Music Dance

’ 1%
Languages Crafts

! 0% 30%

‘ Health
6%

Accommodation 2008
e 56 Bed Spaces
e 44 Bedrooms

e 22 En suite rooms

Research questions 1 to 7 refer to adult education residential and day open
courses. Research questions 8 and 9 refer to closed courses i.e. those
delegates attending residential or non residential courses or conferences

4.2.1 College Data for Open Courses from 2005 - 2007

Accommodation at each data point.
Table 4.2.2: Total accommodation at each data point

| |  Point1 | Point2 JI Point 3 'J

i

' Number of bed spaces | 61 | 56 | 56 \
- o | | | |
Number of bedrooms [L 47 44 {l 44 ]
Number of ‘en suite’ rooms | 25 22 | 22
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The college is available for residential adult education for 102 nights per

year.

By using the information detailed in Table 4.2.2 and using the number of

nights per year, it is possible to calculate the total accommodation available

for residential adult education at each of the data points.

Table 4.2.3: Total accommodation available for residential adult education at

each data point.

Data point 1 | Data point 2 | Data point 3
Number of bed spaces 6,222 5,712 5,712
Number of bedrooms 4,794 4,488 4,488
Number of ‘en suite’ 2,550 2,244 2,244

rooms

Research Question 1: At each of the data points what was the total

number of beds occupied per night?
Table 4.2.4: Total number of beds occupied at each data point

Data point

Year

1 01/04/05 - 31/03/06
2 01/04/06 - 31/03/07
3 01/04/07 - 31/03/08

Total

1626
1430
1385

1800
1700
1600
1500
1400
1300
1200

Number of beds occupied

Bed Occupancy

2
Data Point
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From 2005 to 2006 there was a decrease in bed occupancy of 12% and from

2006 to 2007 a furthef decrease of 3% From 2005 to 2007 there was an

overall decrease of 15%. To put the above figures into context, it is possible

to calculate the percentage of usage by adult education participants at each

of the data points. However some assumptions have to be made. These

" assumptions are supported by the Principal and evidence from the focus

groups.

Assuming that learners would opt for in order of preference, a single en-suite

bedroom, a single bedroom or a bedroom with single occupancy, by

~ calculating what was actually used with what was available for use, it was

possible to determine percentage usage.

Table 4.2.5: Perbentage of usage in relation to what was available.

Data point | Beds Bedrooms Single ‘en suite’
1 26% 34% 64%
2 25% 32% 64%
3 24% 31% 62%

The data for the type of rooms used, beds, bedrooms or en suite is not

collected by the college. To give sorhe idea of available capacity the figures

in Table 4.2.5 have been dalculated using the total number of bed nights

used and applying the totals to the number of beds, bedrooms or single en

suite rooms giving a theoretical percentage of use .
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Research Question 2: At each of the data points what was the total

number of day course enrolments?

Table 4.2.6: Total number of day course enrolments at each data point

Data Point Year
1 01/04/05 - 31/03/06
2 01/04/06 - 31/03/07
3 01/04/07 - 31/03/08

Total number of day course enrolments

1700
1600
1500
1400
1300
1200
1100

Day Course Enrolments

:

1 2
Data Point

Total

1137
1480
1305

From 2005 to 2006 there was an increase in the number of day course

enrolments of 30% and from 2006 to 2007 a decrease of 12%. From 2005 to

2007 there was an overall increase in day course enrolments of 14%
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Research Question 3: At each of the data points what was the total

number of residential courses published?

Table 4.2.7: Total number of residential courses published at each data point

Data Point Year Total
1 01/04/05 - 31/03/06 153
s 01/04/06 - 31/03/07 150
3 01/04/07 - 31/03/08 150

Number of courses published

160

b \
2 155 ¢
o
2 150
1
v |
Ko $
£ 145 {
-]
z
140 = ' -
1 2 3
Data Point

From 2005 to 2006 there was an decrease in the number of residential open
courses published of 2% and from 2006 to 2007 no change. From 2005 to

2007 there was an overall decrease in the number of residential open

courses published by 2%.
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Research Question 4: At each of the data points how many residential

courses took place?

Table 4.2.8: Total number of courses that took place at each data point

01/04/07 - 31/03/08

Data Point Year Total
1 01/04/05 - 31/03/06 135
2 01/04/06 - 31/03/07 140
3 122

150

3

8 145

o

£ 140

2 135

8 130

g 125

£ 120

S 115

1 2
Data Point

From 2005 to 2006 there was a increase in the number of courses that took

place of 4% and from 2006 to 2007 a decrease of 13%. From 2005 to 2007

there was an overall decrease in the number of courses that took place of

10%.

From the data in Table 4.2.7 and Table 4.2.8, it is possible to calculate the

percentage of course cancellations at each data point and the percentage of

courses cancelled over the data period.

146



Table 4.2.9: The percentage of residential course cancellations at each of the
data points and over the data period

Cancelled %Cancelled
Point 1 18 12%
Point 2 10 7%
Point 3 28 19%
Overall 201 12%

Research Question 5: What was the total number of residential and non

residential course enrolments at each of the data points?

Table 4.2.10: Total number of residential and non residential course

enrolments at each data point

Data Point

1
2
3

Year

01/04/05 - 31/03/06
01/04/06 - 31/03/07
01/04/07 - 31/03/08

Total

997
966
1043

1070
1050 +
1030
1010

Enrolments

970
950

2
Data Point

Residential and non residential course enrolments

From 2005 to 2006 there was a decrease in the number of residential and

non residential course enrolments of 3% and from 2006 to 2007 an increase

of 8%. From 2005 to 2007 there was an overall increase in the number of

enrolments of 5%.
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Table 4.2.11: The number of learners participating in adult education
courses. i.e. combining residential, non residential and day course learners.

Data Point | Residential | Non Residential | Day Course Total
Enrolments Enrolments Enrolments

1 719 278 1137 2134

2 652 314 1480 2446

3 675 368 1305 2348

From 2005 to 2006 there was an increase in the number df combined

enrolments of 15% and from 2006 to 2007 a decrease of 4%. From 2005 to

2007 there was an overall increase in the number of combined enrolments of

10%.

By using the information detailed in Table 4.2.8 and Table 4.2.10, the

average number of students per course can be calculated.

Table 4.2.12: The averagek number of residential enrolments and non
residential enrolments for each course at the data points.

Data Point | Enrolments | Courses | Average no. learners
per course
1 997 135 7
2 966 140 7
3 1043 122 9
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Table 4.2.13: The number of non residential learners attending a residential
course at the data points.

Data Point

1
2
3

Year Total
01/04/05 - 31/03/06 278
01/04/06 - 31/03/07 314
01/04/07 - 31/03/08 368

390 {55

g

5 370 £
o) £
O 2 350 f==
=5 i
T E B0
© 2 310
8 &

Suw 299
c

(]

=z

270
250 —-.=

Total number of non residential enrolments

Data Point

From 2005 to 2006 there was an increase in the number of non residential

course enrolments of 13% and from 2006 to 2007 an increase of 17%. From

2005 to 2007 there was an overall increase in non residential enrolments of

32%.
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Research Question 6: What was the 24 hour rate charged to learners

for a residential course?

Table 4.2.14: The 24 hour rate charged to learners for a residential course

Data Point Year Total
1 01/04/05 - 31/03/06 £88.57
2 01/04/06 - 31/03/07 £93.71
3 01/04/07 - 31/03/08 £97.14

Cost of 24hr residential

110
105
100

95

Cost (£)

85
80

1 2 3
Data point

From 2005 to 2006 there was an increase in the rate charged to learners for

24 hours in residence of 6% and from 2006 to 2007 an increase of 4% was

charged. From 2005 to 2007 there was an overall increase of 10%.

150



Research Question 7: What was the day rate charged to learners for a

course?

Table 4.2.15: The rate charged for a day course.

Data Point Year Total
1 01/04/05 - 31/03/06 £40.00
2 01/04/06 - 31/03/07 £43.00
3 01/04/07 - 31/03/08 £44.00

Rate charged for a day course

£49.00
£47.00 £
£45.00
£43.00 §
£41.00 §
£39.00
£37.00 4=
£35.00

1 2 3
Data Point

From 2005 to 2006 there was an increase of 8% in the rate charged to

Cost (£)

learners for a day and from 2006 to 2007 an increase of 2% was charged.

From 2005 to 2007 there was an overall increase of 10%.
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4.2.2 Closed Course Data

Research Question 8: At each of the data points what was the total

number of closed course beds occupied per night?

Table 4.2.16: Total number of beds occupied at each data point for closed

courses

Data point

1
2
3

Year

01/04/05 - 31/03/06
01/04/06 - 31/03/07
01/04/07 - 31/03/08

Total

3338
3522
2417

8
8

3600
3400
3200
3000
2800
2600
2400
2200

Number of beds occupied

Bed Occupancy

1 2
Data Point

From 2005 to 2006 there was a increase in bed occupancy of 6% and from

2006 to 2007 a decrease of 31%. From 2005 to 2007 there was an overall

decrease of 26%.
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Research Question 9: At each of the data points what was the total

number of day closed course enrolments?

Table 4.2.17: Total number of day closed course enrolments at each data
point

Data Point Year Total
1 01/04/05 - 31/03/06 4807
2 01/04/06 - 31/03/07 3583
3 01/04/07 - 31/03/08 2470

Total number of day course enrolments

25888

Day Course Enrolments
n
IS
o

=

Data Point

From 2005 to 2006 there was a decrease in the number of day closed course
enrolments of 26% and from 2006 to 2007 a decrease of 31%. From 2005 to

2007 there was an overall decrease in non residential closed day course

enrolments of 49%.
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4.2.3 Interview with the Principal

Interview Question 1: |
Over the two data periods can ydu explain why the number of
residential learners attending an open course has increased, decreased

or stayed the same?

- The number of beds occupled for Iearners attendrng an open course
has decreased overall by 15% (See table 4. 2. 4). The decrease in bed
occupancy had reduced from 12% to 3% from period one to perlod two.

The Principal thought that this decrease was very easy to explain. From
feedback he had received from both tutors and learners he realised that the
quality of the bedroom accommodatron was below today's standards. As a
consequence ina course of 12 Iearners it would not be unusual to have only
four or five stayrng in residence. Examrnrng the reasons for this trend he
discovered that most learners would travel home if they were in travelling
distance and if not would find themselves bed and breakfast accommodation
in the area. He was however of the oprnron that over the past 5 years the
number of resrdentral and non resrdentlal enrolments had mcreased slightly.
Table 4 2 10 shows that overall there had been an increase of 5% confirming

the Prmcrpals oprnron
The main reason for the frgures was attrrbuted to the poor standard of

resrdentral accommodatron The qualrty of the resrdentral accommodatron

was somethrng all members of staff were aware of and although every effort

was bemg made to make small |mprovements only srgmfrcant frnancral

mvestment would address the problem
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The Principal stressed that apart from occupying a bedroom, non
residential learners experienced all elements of a residential experience,
such as group dynamics, mealtime discussions and learning outside the
classroom. Some leamners were working until 10pm and then travelling home.
The profile of learners coming to the college had not changed over the time
he had been in post. Research undertaken by the college determined that
the majority of students travel from within a 50 mile radius of the college and
it was quité rare to have learners travelling greater distances. The college
élso suffers f(orh a poor foad network making trévelling difﬂcult particularly on
Friday evenings.

Another factor connected to the decrease in residential enrolments
has been the steady increase in fees over the last few years. Over the data
period the residential fee for an open course has increased by 10%. (See
Table 4.2.14). The Principal is aware that within the association of residential
colleges this college has always been, in terms of fee level, in the upper
quartile. This also applies to the day course fee. He woﬁld argue strongly
that what happens in the classroom is as good, if not better than in any other
college but ultimately students require comfortable single en suite bedrooms.
Several initiatives have been introduced to try to encourage more residential
enrolments.’ For example, day courses have been programmed alongside
residential courses. Also learners are invited to an evening lecture which
forms the first session of a residential course as a means of introducing those
learners to what is availablé during the we_ekend. This has been working well,

with numbers consistently abqve 35, for éxample in courses in History or ;

English.
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The hidden costs of a course may also have affected enrolments as
the published price of a course is not always the final cost. Often there are
extra costs such as the materials for a course. A recent example was a
Japanese embroidery course where the student had to purchase between

£50 and £60 worth of materials to participate in the course.

Interview Question 2:
'Over the two data penods can you explain why the number of day

course learners attending an open course has increased, decreased or

stayed the same?

~ Over the complete data period day course enrolments increased by
14%. The arguments given for the increase are largely covered in the answer
to Research Questionyt. Feedback from non residential learners has focused
on the cost of daily travei added to the increase infees as the main issue.

Recently the college enrolled 60 learners for a weekend but only 8 of that

number were in residence.

Interview Question 3:
Over the two data periods can you explain why the number of courses

published has Increased, decreased or stayed the same?
Tabie 4.2.7 indicates an overali decrease in the number of courses

‘ published over the data period of 2%. The Principal stressed that he felt it

|mportant to keep the programme advertised ‘fresh’ and he had the capacnty
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to increase the number of courses. He would argue that the programme is

innovative but would repeat ‘tried and tested’ courses.

Interview Question 4:
Over the two data periods can you explain why the number of courses

cancelled has increased, decreased or stayed the same?

B Overall 12% of cburses Have been cancelled over the data period.
(See Table 4.2.9). The Principal pointed to the fact that approximately the
same number of students were enrolling for courses over the past five years
or SO; Table 428 shdws that during the data period there had been a 10%
décrease ih génrolments déspite the hurhber of ’cou'rses published over the
data period decreasing by only 2% (See Table 4.2.7).

What criteria are used to cancel a courée? The Principal had
discussed with the Governing Body this question and it was agreed that the
cancellation of a course should not rest solely on financial determinants. The
college approach was to examine the total income for a particular weekend
and vire the enrolments. One cburSe with higher enrolments could be used to
éupport another course with lower enrolments. The target number would be
11 learners. The total incomé for a weekend is matched against‘ the total
expenditure for that weekend. Occasionally a course with only four
enrolments had been allowed to take place. There are of course other factors
to"cohs»id‘er'. CompUter courses could not enrol more than eight learners
_because there are only eight» COmbuters ‘.availarble. The type of course is also
ra'-consideratio'n. Lower‘ehr'vol‘rﬁents ona ¢réft course can be advantageous

for the learner — much more individual attention. His experience was that if a
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new course was run for a first time on low numbers it was likely that the same
course a year later would probably enrol sufficient numbers.

Cancellations are always considered very carefully and if possible
options are considered to reduce the cost of a course to the college. For
example, if the course required: a mini bus, could the tutor or learners be
asked to use their own trahsport? He is aware that it is possible for a college
to ‘get a name’ as a college that cancels courses and the result is that

potential learners will look elsewhere for a course to avoid disappointment.

Interview Question 5: |
Over the two data periods can you explain why the course fee rate has

increased, decreased or stayed the same?

Table 4.2.14 indicates that from 2005 to 2006 there was an increase in
‘the fee charged to learners for 24 hours in residence of 6% and from 2006 to
2007 an increase of 4% resulting in an overall increase of 10%. A full cost
| apportionment ahalysis was completed which showed that whilst attendant
pribes e.g. food cbst, energy etc had increased, fees had not been kept in
line. The Governors determined that if possible the increase in the annual fee
rate should be in line with inflation. Table 4.2.14 would suggest that this
requirémeht has Ala‘rgely been satisfied. The decline in enrolments is probably
due to a significant increase in fees prior to the data collection period. His
opinion is that peoplé do not mind paying a little more if they can seé, for

example, small improvements in the décor of the college.
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4.2.4 Curriculum

Interview Question 6:
What criteria do you use when devising a programme of courses?

o Deliberately look at the mix. Always try to broaden the curriculum.
Try to run courses that represent the old Further Education Funding
Council (FEFC) headings.

Have a target of at least 8.0'new courses from 6ver 350 offered each

half year

Aware that new courses may not enrol but if they are not offered there
~ would be no chance of success.

Would not want to specialise in a particular area. The college is proud
~of the fact that it is a generalist college offering a wide curriculum.

Care has been taken when offering a new course with a new tutor.

- New tutors want to get their name known in the adult education sector
and offer courses to a number of colleges. The result can be that all
colleges recruit few learners and therefore no college starts the
course.

Try to be awa‘re' of trends in adult edUCation. For exampie a tutor
sug.gested a course for ‘buskers’ which was not an obvious course
that would enrol sufficient numbers. In the event the course was very
successful

Repeat courses thaf have been successfui in the past.

" The programme is driven by educational criteria.
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Interview Question 7:
Has there been any change to the criteria over the data period?

There has been no change to the criteria for devising a programme

over the data period

Interview Question 8:
Are there any curricula constraints you have to observe when

constructing a programme of courses?

The constraints are more to do with the resources and facilities. The
college does not have any purpose built rooms unlike many other colleges.
| Robms have to bé adapted for the particular course. An example is the
library fhat h‘-as to be used for practical courses necessitating book shelves
having to have sheets of plastic placed ‘in front of them to avoid damage.

The Principal is proud to say that the college offers courses espousing

learning for learning’s sake.

Interview Question 9:
Does the college receive any external funding to subsidise courses? If

so from where?

The cdllege does not receive any external funding.
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Interview Question 10:
Do individual learners have access to grants/bursaries? If so from

where?

In general learners do not receive any external funding. A small

number however may receive external funding for vocational development.

Interview Question 11: .
Does the curriculum reflect any particular specialism?

No. The arts are however well represented.

Interview Question 12: Do any/all/none of your advertised courses

attract a formal qualification?

There are a few courses, for example, painting and drawing and ceramic

restoration that attract an Open College Network qualification.

Interview Question 13:
Could you describe how the college Is financed?

The College opérates on a full cost recovery» basis. Unlike many
colleges who claim to‘ be operating on a full cost recovery basis thek college
has to cdver e\)efy as»pectv of its operation ihcluding HR, finance and grounds'
maintenénéé. The m”ain difficﬁlty is keeping the College occupied during the
| wéék‘ éhd over the years this has bécdme incfeasir;gly diffiCulf. The college is

running at a significant operating deficit.
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Interview Question 14:
What methods do you use to determine learner opinion of their course

and living experience?

Immediate post-course evaluation. The evaluation reports are
confidential and tutors are given a sUmmary at a later date. If the evaluation
is poor or if there is a disparity in the responses from the learners then a
member of staff will contact the tutor and discuss the evaluations. The
evaluation forms ere confidential because of one instance when a tutor stood
over the learners and more or less dictated what they should write. Members
of the rr)ariagement team who are on duty over the weekend will overhear
discussions about the course or discuss with learners their learning

experiences and it is not difficult to determine whether a course is successful

or not.
4.2.5 Observations regarding the business position:

Accommodation 2008

- During period two the college has reduced the number of bed spaces
(8%), bedrooms (6%) and single en suite rooms (12%). The figures have
been calculated using the information detailed in Table 4.2.2. The main
reason for the reduction was building alterations required to comply with the
Disability Discrimination Act and to take out of use bedrooms that were not fit
for purpose The college is available for residential adult educatlon for 102

nlghts per year The remarnder is promoted to outside organlsatlons tramrng

facilitators and to the conference market.
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As the number of bed spaces, bedrooms and en suite rooms have
decreased, the total amount of accommodation available throughout the year
has fallen. The percentage occupancy at each data point has been
calculated and shown in Table 4.2.3 by using the total recorded bed nights.
Table 4.2.3 indicates that even if all the ‘beds nights’ counted were
concentrated only in en suite rooms approximately two thirds would have
been used. There is clearly enough capacity over the two data periods to
accommodate more residents and therefore lack of accommodation cannot
be a reason for a decrease in bed nights. Other factors could be considered
for example whether the dining room could accommodate more learners?
Are there enough teaching spaces or are the teaching spaces large enough

“to cater for more learners? Will tutors accept more learners on their courses?
The Principal did not put forward any of these reasons to explain the
decrease in bed occupancy. A follow up telephone call discussing these

_points with the Principal did not confirm that these reasons were valid. Very
few courses would stipulate a learner student ratio lower than 1:12 and if so it
would be for practicai reasons. For example computer courses where the
number of computers for teaching purposes is eight.

~Itis worth mentioning that during the telephone conversation
mentioned above the Principal reiterated the problems of attracting business
to the college. There has been only very limited capital investment in the

| buiiding over the last 30 yeare. Whilst the College is an attractive building, it

is in urgent need of refurbishment and significant capital development. This is

: partlcularly relevant to the residential accommodation which is mostly

madequate and inappropriate for current usage ln addition, the state of the
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facilities is undoubtedly contributing to current difficulties in attracting new
learners. It is significant that the inability to generate income to meet modest
targets and subsequent decreases in that income can be attributed to two

key ‘products’ i.e. venue use hire by others and the selling of residential

places on the adult education programme.

Closed courses
Venue use hire by other organisations is an important part of the
overall business profile of the college. The derived income will represent a

significant contribution to support the running costs of the college and

maximise the use of teaching spaces.

Table 4.2.16 shows a decrease of 26% in bed occupancy over the
complete data period. Table 4.2.17 shows an enrolment decrease of 50%
over the same period.

- The Principal repeated his assertion that poor day and residential

accommodation due to a serious lack of investment in the college was the

main reason for the lack of venue hire.

Residential and Non Residential Enrolments

Over the data period the number of residential enrolments has stayed
fairly static as shown in Table 4.2.10 (increase of 5%) and yet the bed
occupancy numbers have fallen by 15% (See Table 4.2.4) over the same
period of time. This would suggest that learners are enrolling on courses that
are shorter in Aletngth haﬁhg féwer overnight sfays. These figures would agreé

with the stratégy adopted by the Principal to reduce, because of the poor
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accommodation, the number of overnights and yet still attract learners to the
college.

The Principal stated that non residential enrolments had increased
again due to the poor accommodation. Overall this is certainly true as the
number increased by 32%. (calculated from the data shown in Table 4.2.11 ).
These figures apply to those learners undertaking a complete residential
course but not staying overnight. They do not include those who attend for

part of a course, for example, just the Friday evening session.

Day course enrolments - open courses.

- The use of the college for open day adult education courses has
increased over the data period by 15%. (calculated using the data shown in
Table 4.2.11). This accords with the Principals’ aim of encouraging learners
to enrol on a day course in brder to attract them to socialise with learners

who are participating in residential courses even if they are non residents.

Course Cancellations

Over the data period there was an increase in the number of courses
published of 5% but a decrease in the number that took place of 7%. Overall
20% of courses were cancelled. Theré is a financial impact from courses
being cancelled, for exampyle administrative costs, engaging of tutors,
accommodation including classrooms that is not going to be used,
preparation, printing and distribution of course broéhUresr The main concern

| _'highlighted by,thé Principai is thé iinage of ihe éoliegé as a college thét '

- cancels courses which deters potential learners from enrolling in the first
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instance. In terms of enrolments the Principal stated that there were
approximately the same number of learners enrolling each year for the past
five years. In fact over the data period the number of learners attending
residential courses and day courses shows an increase of 10%. What would
be interesting, if the figures are available, would be to examine the course
cancellations and calculate the numbers of ‘new’ course cancellations
against ‘established’ course cancellations. The Principal was very determined

to keep the programme ‘fresh’ and used the argument that if a course is not

offered there would be no chance of success.

Curriculum
There has been no change to the criteria used to devise a programme

of courses over the data period. The Principal claimed that the college was a
‘generalist’ college in terms of its wide curriculum but that the ‘arts’ are well
represented. Table 4.2.1 would support his analysis if he had included ‘crafts’
in his statement. Other course categories are spread fairly evenly across the
" range. This would also hold true for day courses with the only exception

being computer courses. Learners do not receive any financial support either

from the college or authority. No courses are certificated.

4.2.6 Summary

The college is expenencmg serious fmancual dlfflCUItleS There is a
sngmfrcant operatlng defncnt that is accrued to the Clty Councnl owners as an
accumulated debt from one year to the next The srtuatlon descnbed offers

very little opportumty for the deflcrt to be reduced The actual deflcrt cannot
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be stated here as the figure is considered commercially and politically
sensitive.

- Although the Principal is constantly working to develop a future for the
college he does not appear to have the support or commitment of the City
Council. It is interesting that of all the colleges being studied this college had
a clear purpose from the outset. In the memorandum of agreement drawn up
by the participating authorities it was proposed that a programme of courses

for adults be introduced lasting from a weekend to a maximum of three

months.

- During the 1970s and 1980s, for a variety of reasons, four of the five
authoriﬁes withdrew from the agreement leaving one City Council and the

local University. This is the arrangement at the present time.

The situation the managers find themselves in today is very different.
As there is little or no support from the owners it is difficult to see how a
future direction can be determined.

The Principal's view of the business is supported by the data collected
over the research period. From the interview and from subsequent
conversations he is a passionate believer in the value of studying in

residence and is trying to determine a way forward that will safeguard

residential adult education.

- The Principal has presented to the College Board of Governors
busin‘ess and dévelopment plans. The college has engaged full consultancy
services, examining benchmarks and comparators engaging in the process
all stakeholders: governors, partnérs ”and»curlrent and potential users of

services. As a result, the college has undertaken a business planning
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programme containing unique components, such as contributions to the
capacity building of communities, contributions to Rural Development,
engagement with local and regional heritage areas and culture and skills
development. The problem is that if the Principal does not have the interest
and support of the owners, he is fighting an uphill battle which cannot result
in a satisfactory conclusion.

One possibility the Principal is pursuing is an arrangement with a
University in the locality. Discussions are ongoing regarding the management
and governance of the college site and the treatment of issues including
capital investment, rental arrangements, and meeting associated lifecycle
costs. A draft document setting out these proposals was presented to and
endorsed by the College Governors at their meeting in December 2006.

In essence, the proposal is that an operating protocol be agreed between the
City Council and the University, which would see the University take over the
management and operation of the College site for a period of no less than 30
years. The agreement would see the University act as a ‘sole operator’,
providing a single source of management and administrative arrangements
and takirlg financial liability for the operation of the site.

These discussions are in their early stages and are being conducted by the
Principal alone. The City Council has shown very little interest in what might
possibly be an answer to the future of the college.

Thé busilness position of the college is to say the least, precarious.
The research has shown that the owners display a lack of purpose, a
consequent lack of dlrectlon and a serious lack of fmancnal mvestment Iti is

dnffucult to see how thls college can survive without consideration by the City
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Council of the three elements listed even though the Principal is working hard

to address the situation and offer the authority alternatives for consideration.
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4.3 Individual College

Case 3

Description of College

The Chief Executive lives off site

The College is a registered charity

Adult education courses started in 1929 and the house developed as a

residential college from that date.

Management Personnel 2008

Residential Adult Education Courses advertised in 2007

Chief Executive

* Operations Manager

Course Administrator

Catering Manager

AccoUnts Administrator

" Finance and General Purposes Committee (7 Trustees)

Table 4.3.1: Percentage of residential courses advertised in 2007

~SUBJECT - RESIDENTIAL

OTHERS

Specialist Courses

93%

7%
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Accommodation 2008
e 55 Bed Spaces
e 42 Bedrooms

e 14 En suite rooms

“Research questions 1 to 7 refer to adult education residential and day open

courses. Research questions 8 and 9 refer to closed courses i.e. those

delegates attending residential or non residential courses or conferences

4.3.1 College Data for Open Courses from 2005 - 2007

: At:commodation at each data point.

- Table 4.3.2: Total accommodation at each data point

Point 1 Point 2 Point 3
Number of bed spaces 55 55 55
Number of bedrooms -~ - ' 42 42 42
Number of ‘en suite’ rooms 14 14 14

‘The college is available for residential adult education for 327 nights per

year.

o By using the information detailed in Table 4.3.2 and using the number of

nights per year, it is possible to calculate the total accommodation available

for residential adult education at each of the data points.
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Table 4.3.3: Total accommodation available for residential adult education at

each data point.

Data point 1 | Data point 2 | Data point 3
Number of bed spaces 17,985 17,985 17,985
Number of bedrooms 13,734 13,734 13,734
Number of ‘en suite’ rooms 4,578 4,578 4,578

Research Question 1: At each of the data points what was the total

number of beds occupied per night?

Total 4.3.4: Total number of beds occupied at each data point

Data Point Year Total
1 01/04/05 - 31/03/06 4661
2 01/04/06 - 31/03/07 5584
3 01/04/07 - 31/03/08 5555
F'-_ Bed Occupancy —
-8 6000
a
§ 5500
2 5000 |
°
5 4500
2
S 4000
= 1 2 3
Data Point

From 2005 to 2006 there was an increase in bed occupancy of 20% and from

2006 to 2007 a small decrease of 0.5%. From 2005 to 2007 there was an

overall increase of 19%. To put the above figures into context it is possible to

calculate the percentage of usage by adult education participants at each of

the data points. However some assumptions have to be made. These
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assumptions are supported by the Chief Executive and evidence from the
focus groups. Assuming that learners would opt for in order of preference, a
single en-suite bedroom, a single bedroom or a bedroom with single
occupancy, by calculating what was actually used with what was available for

use, it is possible to determine percentage usage.

Table 4.3.5 : Percentage of usage in relation to what was available.

Data point Beds Bedrooms Single ‘en suite’
1 26% 34% 100%
2 31% 41% 100%
3 31% 40% 100%

Research Question 2: At each of the data points what was the total

number of day course enrolments?

Table 4.3.6 : Total number of day course enrolments at each data point

Data Point Year Total
1 01/04/05 - 31/03/06 264
2 01/04/06 - 31/03/07 337
3 01/04/07 - 31/03/08 422
[ Total number of day course enrolments
§ 430
E
2 380
&
] 330 +
=
g 280
E 230 - :
1 2 3
Data Point
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From 2005 to 2006 there was an increase in the number of day course

enrolments of 27% and from 2006 to 2007 an increase of 25%. From 2005 to

2007 there was an overall increase day course enrolments of 60%.

Research Question 3: At each of the data points what was the total

number of residential courses published?

Table 4.3.7 : Total number of residential courses published at each data point

Data Point Year Total
1 01/04/05 - 31/03/06 131
2 01/04/06 - 31/03/07 131
3 01/04/07 - 31/03/08 150
R Number of courses published o -

1 ———
150
145
140
135
130
125
120

Number published

1 2 3
Data Point

From 2005 to 2006 there was no alteration in the number of courses
published and from 2006 to 2007 an increase of 15%. From 2005 to 2007

there was an overall increase in the number of courses published of 15%.
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Research Question 4: At each of the data points how many open

courses took place?

Table 4.3.8: Total number of courses that took place at each data point

Data Point Year Total
1 01/04/05 - 31/03/06 130
2 01/04/06 - 31/03/07 130
3 01/04/07 - 31/03/08 144

o 160
8 L
a 150
s [
o 140
£ 130 —ur
7]
9 120 '
g :
o 110 +
1 2 3
Data Point

From 2005 to 2006 there was no increase in the number of courses that took

and from 2006 to 2007 an increase of 11%. From 2005 to 2007 there was an

overall increase of the number of courses that took place by 11%.

From the data used in Table 4.3.7 and Table 4.3.8, it is possible to calculate

the percentage of course cancellations at each data point and the percentage

of courses cancelled over the data period.

Table 4.3.9: The percentage of residential course cancellations at each of the

data points and over the data period

Cancelled %Cancelled
Point 1 1 0.8%
Point 2 1 0.8%
Point 3 6 4%
Overall 8 2%
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Research Question 5: What was the total number of residential course

enrolments and non residential at each of the data points?

Table 4.3.10: Total number of residential and non residential course
enrolments at each data point

2600

2500 +
2450

Enrolments

2350 {
2300
2250

2550 JE

2400 £

2200 1

Data Point Year Total
1 01/04/05 - 31/03/06 2352
2 01/04/06 - 31/03/07 2536
3 01/04/07 - 31/03/08 2468

Residential course enrolments

2

Data Point

LL

From 2005 to 2006 there was an increase in the number of residential course

enrolments of 8% and from 2006 to 2007 a decrease of 3%. From 2005 to

2007 there was an overall increase in the number of enrolments of 5%.

Table 4.3.11: The number of learners participating in adult education courses
i.e. combining residential, non residential and day course learners

Data Point | Residential | Non Residential | Day Course Total
Enrolments Enrolments Enrolments

1 2088 N/A 264 2352

2 2199 N/A 337 2536

3 2046 N/A 422 2468
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The college does not have data for non residential enrolments and so the

percentage increase or decrease in the number of learners will remain as in

Table 4.3.10.

By using the information detailed in Table 4.3.8 and Table 4.3.10, the

average number of learners per course can be calculated.

Table 4.3.12: The average number of residential enrolments and non
residential enrolments for each course at the data points.

Data Point | Enrolments | Courses | Average no. learners per course
1 2088 130 16.06
2 2199 130 16.91
3 2046 144 14.20

The number of non residential learners attending a residential course at the

data points - data not available for this college.

Research Question 6: What was the 24 hour rate charged to learners

for a residential course?

Table 4.3.13: The 24 hour rate charged to learners for a residential course

Data Point

1
2
3

Year Total
01/04/05 - 31/03/06 £87.00
01/04/06 - 31/03/07 £89.00
01/04/07 - 31/03/08 £89.00

Cost (£)
SRRII8&YE

Cost of 24hr residential course

2 3

Data point
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From 2005 to 2006 there was an increase of 2% in the rate charged to
learners for 24 hours in residence and from 2006 to 2007 no increase in the

rate charged. From 2005 to 2007 there was an overall increase of 2%.

Research Question 7: What was the day rate charged to learners for a

day course?

Table 4.3.14: The rate charged for a day course.

Data Point Year Total
1 01/04/05 - 31/03/06 £65.00
2 01/04/06 - 31/03/07 £67.00
3 01/04/07 - 31/03/08 £67.00

Rate charged for a day course

£69.00
£68.00
£67.00

Cost (£)

£66.00
£65.00

£64.00

1 2 3

Data Point
|

From 2005 to 2006 there was an increase in the rate charged to learners for

a day of 3% and from 2006 to 2007 no increase. From 2005 to 2007 there

was an overall increase of 3%.
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4.3.2 Closed Course Data

Research Question 8: At each of the data points what was the total

number of closed course beds occupied per night?

Table 4.3.15: Total number of beds occupied at each data point for closed

courses
Data point Year Total
1 01/04/05 - 31/03/06 241
2 01/04/06 - 31/03/07 368
3 01/04/07 - 31/03/08 b17
Bed Occupancy —
600
% 550
§ 500
»n 450
8 400
S 350 :
5 300
£ 250
1 2 3

Data Point

From 2005 to 2006 there was a increase in bed occupancy of 53% and from

2006 to 2007 an increase of 41%. From 2005 to 2007 there was an overall

increase of 115%.
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Research Question 9: At each of the data points what was the total

number of day closed course enrolments?

Table 4.3.16: Total number of day closed course enrolments at each data
point

Data Point Year Total
1 01/04/05 - 31/03/06 360
2 01/04/06 - 31/03/07 441
3 01/04/07 - 31/03/08 390

Total number of non residential enrolments

Non residential
enrolments

1 2 3
Data Point

From 2005 to 2006 there was an increase in the number of day closed
course enrolments of 23% and from 2006 to 2007 a decrease of 12%. From
2005 to 2007 there was an overall increase in non residential closed day

course enrolments of 8%.

4.3.3 Interview with the Chief Executive

Interview Question 1: Over the two data periods can you explain why

the number of residential learners attending an open course has

increased, decreased or stayed the same?

The data collated and shown in Table 4.3.4 indicates an increase

overall in the number of bed nights by 19%. This was achieved in the first
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period (20%) with a very small decrease in the second period (0.5%). In’
terms of residential enrolments Table 4.3.10 indicates an 8% increase in the
first period and a very small decrease in the second period (3%) resulting in
an overall increase (5%). Several reasons were given as an explanation by
the Chief Executive for the increase. A number of courses are longer in
duration hence the greater increase in bed nights than the increase in
enrolments. The main reason however was the decision to adopt an
assertive marketing campaign at the beginning of 2005. The college
management team devised and designed a strategy to update the college
imagé. Prior to this the college had a reputation for being ‘fuddy-duddy’ and a
reputation for being rather formal.

The course brochure was completely redesigned with vibrant colours,
the use of silhouettes and the colleg‘e produced flyers and posters with the
same brighter image and a better distribution process. The college placed
advertisements in specialist magazines. Every effort was made to target the
publicity much more accurately. This of course increased the marketing
costs but the team tried to spend money much more wisely than in previous

years. The strategy was considered to be a good investment.

Interview Question 2: Over the two data periods can you explain why

the number of day course learners attending an open course has

increased, decreased or stayed the same?

~ Table 4.3.6 indicates an increase overall in day course learners

attendfng an~open'c':okurs'e of 60%. In the first data period an increase of 27%
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was achieved and in the second period an increase of 25%. In comparison
with residential enrolments the numbers of day enrolments is relatively small.
Many, if not all, of the reasons given for the increased bed occupancy can be
- applied to the increase in day course enrolments. Targeted marketing was
given as the main reason and the results are considered by the management
team to be extremely satisfying. The college has a strong local market for the
public events and it is these local people who have been attracted to day

courses. There is also a strong association with local groups and similar

specialist organisations. -

Interview Question 3: Over the two data periods can you explain why

the number of courses published has increased, decreased or stayed

the same?

The number of courses published (See table 4.3.7) overall has -
increased by 15% over the data period which represents 19 courses over a
one year period. There was no increase over the first data period. The
reason for the increase was to satisfy a perceived demand for extra specialist
courses. The decision to increase the course programme is guided by a very
defailed analysis of ongoing enrolments which gives an insight into trends

and course popularity. The analysis is conducted on a weekly basis and

informs the management team.
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Interview Question 4: Over the two data periods can you explain why

the number of courses cancelled has increased, decreased or stayed

the same?

The number of courses cancelled has over the data period totalled 8

which represents 2% of the courses published over the same period. (See

Table 4.3.9).
- At Data Point 3, 6 courses were cancelled which represents 4% of the

total number cancelled overall. Deciding whether or not to cancel a course is
extremely difficult particularly in a college that specialises in a subject area.
The staff are very aware that potential learners are leaving it much later than
they did in previous Years to enrol for a course. Whether a course is viable or
hot is a difficult decision to make as the courses rely on particular groupings
of learners. For example if the course relies on groupings of four learners
then the total number enrolled on a course must be divisible by four. Other
courses require two or three tutors during a weekend and are therefore
required tb be financially viable. A balance of experience is essential for
many courses to achieve the desired outcomes of the course and maintain a
high standard of qﬁality. Wheré individual people wish to join a particular
group they submit their names to the college and the college endeavours to
form another group. Tutors als<_5 play an important part in helping to attract

new learners to join courses and to achieve the balance required in many

groups.
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Interview Question 5: Over the two data periods can you explain why

the course fee rate has increased, decreased or stayed the same?

Residential course fees have increased by 2% over the data period

and day courses by 2%. (See Tables 4.3.13 and 4.3.14)

The Chief Executive explained that there has been a slight increase in
the basic fee rate for a residential and day course. The cdllege has a policy
of increasing fees by around 2% per annum. Individual courses are being
looked at with a view to increasing fees on an individual course basis to
reflect the difference in the cost of some courses. For example the difference

in tutor fees or the number of tutors fequired to tutor a particular course.

4.3.4 Curriculum

In‘terview Ouestidn 6: What criteria do ybu use when devising a

programme of courses?

The curriculum is devised by a team of people. The college has a
Director of Programmes and a Prograymme Adrkninist'rator who is responsible
for Cbnstructing the bk'rochur:ei There is hever a clkean éheet, as some courses
are repeated on ayearly basis; Theée tutors know that they will be asked to
come twice a year and they will be informed later in the year of the exact
date. The brbc:hure has a Ieéd time of abbu‘t five-mbnths with the last few
months kbeing spent trying fo .fikt in the final courses. New courses are
. devised by .potential tutor's”SendinQ in curricuiurri vjtae and éuggestions.

Students also recommend tutors and courses. During the year, two
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weekends are reserved for lettings which, to all intents and purposes, are
lettings to outside organisations. Lettings are also encouraged during the
week. In reality it means that during the year 28 weeks are used for ‘in the
week’ courses. The rest of the time is used for other lettings which are not
necessarily connected to the college specialism. The college is however a

charity and this activity has to be declared to the Trustees.

Interview Question 7: Has there been any change to the criteria over

‘the data period?

. There has been no change to the criteria for devising a programme

over the data period

Interview Question 8. Are there any curricula constraints you have to

observe when constructing a programme of courses?

The objects of the charitable organisation state that the college is
primarily a specialist college. Some art courses have been included as a
result of a successful lottery bid. If the Trustees are interested they are
encouraged to attend a programme planning meeting. If they are not given
thké opportunity théy féél that tﬁekkpro'cess is being taken éway fromy them.

This is uéeful and it is encouraging that Trustees take an interest in the

curriculum.
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Interview Question 9: Does the college receive any external funding to

subsidise courses? If so from where?

In the main all the income is generated from courses advertised in the
brochure. Exceptionally there is a private fund for one particular course that
takes place off site and is, as a result, very expensive. Occasionally the

college receives bequests and donations.

At the present time the college is seeking funding through national

trusts and organisations for a major development project.

Interview Question 10: Do individual learners have access to

grants/bursaries? If so from where?

The College operates a bursary for the benefit of learners. The fund is
added to by donations directed at the bursary. Three to four years ago the
burSary stood at around £30,000 although this has diminished due to the
rules for applications being relaxed. Also the college has introduced
scholarships tokencourage young people to participate in Summer School
course$ which are part funded by the bursary.

Interview Question 11: Does the curriculum reflect any particular

specialism?

The college is a specialist college.
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Interview Question 12: Do any/all/none of your advertised courses

attract a formal qualification?

No courses attract a formal qualification but the experience and

knowledge gained from a residential course can help in a student gaining a

formal qualification elsewhere.

Interview Question 13: Could you describe how the college is

financed?

The College operates on a total full cost recovery basis. The college
runs at an operating deficit of approximately 3% which the management is
endeavouring to reduce. The deficit is covered by donations, bequests and
invéstments which annually result in a small surplus. In the near future the

college is hoping to recruit someone responsible for fund-raisingy.

Interview Question 14: What methods do you use to determine learner

opinion of their course and living experience?

All students complete an evaluation questionnaire at the end of their
coUrSe. The questionnaire covers the learning experience, general
administration, food ‘and accommodation. All responses are recorded on a
database which is interrogated by the management team. A traffic light

system has been déveldped to indicate any problems. All areas have shown
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marked improvement over the past few years. The quality of tutors is

particularly encouraging in that they are rated as ‘excellent’ in all evaluations.
4.3.5 Observations regarding the business position:

Accommodation

The college accommodation is being steadily improved. During the
data period the number of bedrooms with en suite facilities did not alter but
- during this period alterations were underway to increase the number of en
suite bedrooms. The figures shown in Table 4.3.5 indicate bed and bedroom
capacity but not for en suite bedrooms. However the college is a specialist
college and as such requires specialist rooms with specialist equipment. This
can be, and often is, thg determining factor of how many learners can be
accommodated at any one time. Because of the specialist nature of the
Coliege many of the courses offered cannot be found in any other college in
the country and the Iearn’ers‘ aré oftén prepared tq forgive the lack of
facilfties. kNeverthe‘IessA thke management are aware that single en suite
bedroorﬁs are ’today’s minimum sténdard and are actively seeking funds to
address thé prOblem; The ChiefExecutive reported to the Board of Trustees

in 2007 that the college is falling behind other ARCA colleges both in terms of

bedroom accommodation and catering facilities. -
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Closed courses

- In this college venue use hire by other organisations is relatively small
due to the college being used extensively for adult residential courses. There
is very little capacity available to outside organisations. The derived income

represents a contribution to support the running costs of the cbllege and

maximise the use of teaching spaces.

- Table 4.3.15 shows an increase of 115% in bed occupancy over the

complete data period. Table 4.2.16 shows an increase of 8% for day course

enrolments over the same period. .

Residential and Non Residential Enrolments

' The college clearly achieved an increase in business over the data
period. Bed occupancy, residential and non residential enrolments have
increased. What is significant is the fact that bed occupancy has increased
over the two years by 20% and residential enrolments by 8%. Clearly
- learners engaged on a residential course are enrolling for longer courses.
The college programmes 1 day to 6 day courses and the figures support the
Chief Executive’s assertion that courses over two nights are steadily
increasing. |

- How ;has this been achieved? The marketing programme described by

the Chief Executive would appear to have had beneficial results not only in
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residential courses but also non residential. Day course enrolments are very

impressive at a 60% increase over the data period.

Cancellations

* Whether a course should take place or not is a difficult decision to
make dUe to the specialist'nature of the college. Group numbers, balance of
expérience and the balance of specialist skill areas have to be taken into
account. Invariably waiting lists have to be formed with the administrative
team wbrking hard to acéommodate all those who wish to join a course. It is
imbreSsive that overall ohly ‘8 COursés Were cancelled out of a possible 412

(2%) over the data peridd. Fees have: been képt to a very modest increase,
namély 2% over the same period.
Curriculum

Over the data period there was no change to the criteria for devising

an annual course programme. In terms of courses the programme has been

kept up to date by reflecting and accommodating any changes in the
specialist subjects.
4.3.6 Summary

" The éollege is an example of im.ple'menting the four P’s of marketing, namely:

: " Price: Modest annual increases.
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Promotion: Continually looking at why, how, and when the college promotes
the programme. The managers are not afraid to look at different styles of
brochures and coordinating the brochure with other forms of publicity.
Placement: Where and how potential learners are made aware of the

programme.

" Product: A specialist product being continually updated and adapted to

learners’ demands.

As a charitable organisation the college must operate as a full cost
recovery bUsiness and this it has in the main been able to achieve even
though the accommodation does not completely satisfy the demands of
today’s residential learners.

The college has a clear purpose which was determined when the
college was purchased and the charitable organisation created. The objects
of the charitable organisation state the purpose of the college is to promote
specialist education for the public benefit in its social and cooperative form.
The direction that the college will take in the future is determined by the
purpose the fact that the business must pay its way. As has been shown, the
college managers have adopted a defined marketing policy and in so doing
are continually looking for course ideas to satisfy the changing needs of
learners. In terms of investment this college is one of the very few that have
made a successful national lottery bid of £1.1 million which enabled the
college to build a complex of teaching rooms and en suite acco"mmodation.
The b‘usiness'position looks pdsitive. There is a clear purpose, direction and

financial investment. Nevertheless the Management and Trustees have to
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continually seek funds to achieve their objects and adopt strategies to attract

new learners to the college.
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4.4 Individual College

Case 4

Description of College

The Curriculum Manager lives off site.

The first residential course took place in June 1 947

The County Council sold thé COllege to a College of Further ‘Education, now a
‘New University’, in the mid 1990s as a Conference Centre. As a condition of
the sale it was agreed betweén the two parties that the County Council would
have contractual access to the college for an agreed number of days
throughout the year for the purposes of adult residential education. The

programme of courses would be under the auspices of the County Council's

Adult Educatioh Department.

Management Personnel 2008

e Curriculum Manager
e . 2 Tutor Co-ordinators
- e Centre Co-ordinator

e Centre Administrator |
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Table 4.4.1: Percentage of residential courses advertised 2007

Residential Courses Advertised 2007

History & Social Studies
2% Art

— 2%

Y

23% Languages
3%
Writing & Literature
3%

) Computing & Tech.
Music Dance 3%

3%

Health
4%

Personal Development
3%

Natural. Hist & Sciences
3%

Accommodation 2008
e 58 Bed Spaces
e 57 Bedrooms

e 57 En suite rooms

Research questions 1 to 7 refer to adult education residential and day open
courses. Research questions 8 and 9 refer to closed courses i.e. those

delegates attending residential or non residential courses or conferences

4.4.1 College Data for Open Courses from 2005 - 2007

Accommodation at each data point.
Table 4.4.2: Total accommodation at each data point

[ " | Point 1 I[ Point 2 { Point 3
LNumber of bed spaces J[ 64 | 64 | 58

E‘ Number of bedrooms ;T 57 { 57 ]J 57
"Number of ‘en suite’' rooms | 57 | 57 | 57 |
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The college is available for residential adult education for 110 nights per

year. By using the information detailed in Table 4.4.2 and using the number

of nights per year, it is possible to calculate the total accommodation

available for residential adult education at each of the data points.

Table 4.4.3: Total accommodation available for residential adult education at

each data point.

Data point 1 | Data point 2 | Data point 3
Number of bed spaces 7040 7040 6380
Number of bedrooms 6270 6270 6270
Number of ‘en suite’ rooms 6270 6270 6270

Research Question 1: At each of the data points what was the total

number of beds occupied per night?

Table 4.4.4: Total number of beds occupied at each data point

Data Point Year

1 01/04/05 - 31/03/06
2 01/04/06 - 31/03/07
3 01/04/07 - 31/03/08

Total

4653
4000
3896

4700
4500
4300
4100
3900
3700
3500 F

Number of beds occupied

F Bed Occupancy

2
Data Point

-
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From 2005 to 2006 there was a decrease in bed ;Jccupancy of 14% and from
2006 to 2007 a further decrease of 3%. From 2005 to 2007 there was an
overall decrease of 16%. To put the above figures into context it is possible
to calculate the percentage of usage by adult education participants at each
of the data points. However some assumptions have to be made. These
assumptions are supported by the Curriculum Manager and evidence from
the focus groups. | |

Assuming that learners would opt for in order of preference, a single en-suite
bedroom, a single bedroom or a bedroom with single occupancy, by

calcUIating what was actually used with what was available for use, it is

possible to determine percentage usage." :

Table 4.4.5: Percentage of usage in relation to what was available.

Data point Beds Bedrooms Single ‘en suite’
1 66% 74% 74%
2‘ 57% 64%‘ k 64%
3 k 61% ‘ 62% ’ 62%
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Research Question 2: At each of the data points what was the total

number of day course enrolments?

Table 4.4.6: Total number of day course enrolments at each data point

Data Point Year Total
1 01/04/05 - 31/03/06 500
2 01/04/06 - 31/03/07 572
3 01/04/07 - 31/03/08 482
r To;ail:unilt;err of day course enrolments ]
o 590
E 570
= 550
u% 530
8 510
3 490
S 470
8 450

1 2 3
Data Point

From 2005 to 2006 there was a increase in the number of day course

enrolments of 14% and from 2006 to 2007 an decrease of 16%. From 2005

to 2007 there was an overall decrease in day course enrolments 4%.
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Research Question 3: At each of the data points what was the total

number of courses published?

Table 4.4.7: Total number of courses published at each data point

Data Point Year Total
1 01/04/05 - 31/03/06 375
e 01/04/06 - 31/03/07 434
3 01/04/07 - 31/03/08 452

]
H
3
IS

S
19
o

410

Number published
W
8

370
350 ¥

Number of courses published

2
Data Point

From 2005 to 2006 there was an increase in the number of courses

published of 16% and from 2006 to 2007 an increase of 4%. From 2005 to

2007 there was an overall increase in the number of courses published of

20%.
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Research Question 4: At each of the data points how many courses

took place?

Table 4.4.8: Total number of courses that took place at each data point

Data Point Year Total
1 01/04/05 - 31/03/06 271
2 01/04/06 - 31/03/07 331
3 01/04/07 - 31/03/08 331

Number of courses taking place

350

o
o
©
o 330
3
S 310
£ 290
@ :
» 270 :
b= ] e
1 2 3
Data Point J

From 2005 to 2006 there was a increase in the number of courses that took
place of 22% and from 2006 to 2007 no change. From 2005 to 2007 there
was an overall increase in the number of courses that took place of 22%.
From the data used in Table 4.4.7 and Table 4.4.8, it is possible to calculate

the percentage of course cancellations at each data point and the percentage

of courses cancelled over the data period.

Table 4.4.9: The percentage of residential course cancellations at each of the
data points and over the data period

Cancelled %Cancelled
Point 1 104 28%
Point 2 103 24%
Point 3 121 27%
Overall 328 26%
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Research Question 5: What was the total number of residential and non

residential course enrolments at each of the data points?

Table 4.4.10: Total number of residential and non residential course

enrolments at each data point

Data Point Year Total
1 01/04/05 - 31/03/06 3826
2 01/04/06 - 31/03/07 3280
3 01/04/07 - 31/03/08 3079

Residential and non residential course enrolments

3900
3700
3500
3300 §
3100
2900 £

Enrolments

Data Point

From 2005 to 2006 there was a decrease in the number of residential and

non residential course enrolments of 14% and from 2006 to 2007 a decrease

of 6%. From 2005 to 2007 there was an overall decrease in the number of

enrolments of 21%.

Table 4.4.11: The number of learners participating in adult education
courses, ie combining residential, non residential and day course learners.

Data Point | Residential | Non Residential | Day Course Total
Enrolments Enrolments Enrolments

1 1530 2296 500 4326

2 1312 1968 572 3852

3 1232 1847 482 3561
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From 2005 to 2006 there was a decrease in the number of combined
enrolments of 10% and from 2006 to 2007 a decrease of 8%. From 2005 to
2007 there was an overall decrease in the number of combined enrolments
of 18%. By using the information detailed in Table 4.4.8 and Table 4.4.10, the

average number of students per course can be calculated.

Table 4.4.12: The average number of residential enrolments and non
residential enrolments for each course at the data points.

Data Point | Enrolments | Courses | Average no. learners per course
1 3826 271 14.11
2 3280 331 9.90
3 3079 331 9.30

Table 4.4.13: The number of non residential learners attending a residential
course at the data points

Data Point Year Total
1 01/04/05 - 31/03/06 2296
2 01/04/06 - 31/03/07 1968
3 01/04/07 - 31/03/08 1847

Total number of non residential enrolmeﬁts —’
o 2400
£ 2300
8 o 2200
S G 2100
c E
35 2000
@ 5 1900 ‘
T 1800 :
¢z> 1700 1 s el S AR
1 2 3
Data Point
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From 2005 to 2006 there was a decrease in the number of non residential
course enrolments of 14% and from 2006 to 2007 a decrease of 6%. From

2005 to 2007 there was an overall decrease of non residential enrolments of

20%.

Research Question 6: What was the 24 hour rate charged to learners

for a residential course?

Table 4.4.14: The 24 hour rate charged to learners for a residential course

Data Point Year Total
1 01/04/05 - 31/03/06 £105.00
2 01/04/06 - 31/03/07 £115.50
3 01/04/07 - 31/03/08 £124.00

Cost of 24hr residential

140
135
130
125
120
115
110
105
100

Cost (£)

1 2 3
Data point

From 2005 to 2006 there was an increase in the rate charged to learners for

24 hours in residence of 6% and from 2006 to 2007 an increase of 11% was

charged. From 2005 to 2007 there was an overall increase of 18%.
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Research Question 7: What was the day rate charged to learners for a

course?

Table 4.4.15: The rate charged for a day course.

Data Point Year Total
1 01/04/05 - 31/03/06 £40.00
2 01/04/06 - 31/03/07 £49.00
3 01/04/07 - 31/03/08 £54.00
[ B
Rate charged for a day course
£60.00
£55.00
& £50.00
i
S £45.00
£40.00
£35.00
1 2 3
Data Point

el

From 2005 to 2006 there was an increase in the rate charged to learners for

a day of 23% and from 2006 to 2007 an increase of 10% was charged. From

2005 to 2007 there was an overall increase of 35%.

4.4.2 Closed Course Data

Due to the organisation of this college as explained in the introduction to this

section this college does not provide facilities for any closed courses.
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4.4.3 Interview with the Curriculum Manager

Interview Question 1: Over the two data periods can you explain why
the number of residential learners attending an open course has

increased, decreased or stayed the same?

Table 4.4.4 ihdicates that overall there was a decrease in bed
occupancy over the datarperiod by 16%. Over the same period Table 4.4.10
indicates that there was a decrease in the number of open course enrolments
by 21%. | |

The Curriculum Manager commented that overall adult education
enrolments were disappointing but there were marked signs of improvement
in‘ both the bed occupancy (decrease 3%) and residential enrolments
(decrease 6%) in the eecond period of the data summary. The converse
applies to day ceurse enrolfrients. The first data period saw an increase in
enrolments (14%) and in the second period a decrease of 16%. Overall a
small decrease of 4% (See Table 4.4.6) indicates that more learners were
opting for the day course option. ‘Strange things were going on'. The
Curriculum Manager was pleased with the 2008 — 2009 enrolments which
were indicating growth both in residential and day course enrolments but
these figures lie outside the data period.

The amount of advertising had increased and there were certain
aspects that were encouraging. For example during the Easter period of
2006 enrdlments had heldv up well but Summer School enrolments had fallen

due to a ’s’,ub'stantial increase'iih:fees. Typically fees have been increased in
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the past by 2% to 3% but at the beginning of the 2006 financial year (1st
August) fees were increased by 10% and would do so each year for the
foreseeable future. The management team conducted a small survey at the
end of the 2006 Summer School to determine why students of previous years
had’n‘ot attended this yeaf and thé »main reasons given were the steep
incfease in fees énd ‘pefsbnal reasons’. The team however felt that ‘personal
réasons’ included financial reasons but the respondee did not want to admit
to financial difficulties. The Curriculum Manager pointed out that the level of

fees (See Table 4.4.13) was détermined by the Local Authority and not by

the college management team.

Interview Question 2: Over the two data periods can you explain why
the nuh1ber of day course learners attending an open course has

increased, decreased or stayed the same?

Table 4.4.6 indicates a small decrease in day course learners

attending an open course of 4%.

The decrease in day course enrolments has been given in answering
the previous question. The figures for only non residential enrolments are not
available separately but over the years be_d and breakfast accommodation in
the local area for those learners enrolled on residential open courses has

increased and these figures are included in the totals for residential

enrolments.
- Another factor which may have influenced enrolments, particularly in

the second period, has been the increasé in courses of 22% (See Table
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4.4.8) and the increase in venues particularly during the Summer School. It
takes at least a year for new venues and new courses to become

established. Learners find it difficult to accept change.

Interview Question 3: Over the two data periods can you explain why

the number of courses published has increased, decreased or stayed

the same?

| The number of courses published has increased by 22% over the data

period.

- Seventy-seven more courses were published over this period and
were concentrated on the Summer School period. The weekend course
numbers were broadly the same as in previous years. The added venue, in

-period 1, was during the Summer School weeks explaining the addition of

courses (See Table 4.4.8) in this period. In period 2, and again during the
Summer School weeks, another venue will be added. The extra venues and

the increase in courses do not appear to have increased enrolments over the

complete data period. (See Table 4.4.10)

Interview Question 4: Over the two data periods can you explain why

the number of courses cancelled has increased, decreased or stayed

the same? |

The number of courses cancelled over the data period totalled 328
whiCh représént 26% of_ théicbu‘rses' published over the same period. (See

Table 4.4.9)
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The number of courses taking place has, over the data period, broadly
stayed the same. The Curriculum Manager explained that more courses had
been published and as the number of cancellations was fairly static the
individual courses ran on lower numbers of learners. This is confirmed by the
data shown in Table 4.4.12. The average number of learners per course
shown in this table includes non residential enrolments as well as residential

enrolments and again confirms the Curriculum Manager’s statement that the

number of learners per course is reducing.

Interwew Question 5 Over the two data periods can you explain why

the course fee rate has lncreased decreased or stayed the same?

. ﬁesidential course fees have increased by 18% over the data period
and day course fees by 35% (See tables 4.4.13 and 4.4.14)

Fees are calculated by the finance director of the authority to be
implerhented at the beginning of the financial year. The reason there has
been an 18% increase in residential fees over the last three years is due to
the fact that the authority has determined that the college should reach a
financial position of full cost recovery. The Manager has no input into how
much is to be charged to learners. She can only offer an opinion as to what
the effect might be. This college has a significant number of non residential
students. (See Table 4.4.11). Approximately 40% of learners reside in the
college with the remainder staying overnight in local bed and breakfast or
travelling home. This college has many more nqn‘resic:‘le‘nts than the majority

~ of short term colleges and unlike other colleges this fact is irrelevant in terms
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of fee income. The fee for the residential aspect of the course is credited to
the Conference Centre and plays no part in the profit and loss account of the

Adult Learning Service. An analogy would be residential courses being held

in a private hotel.

Certain courses seem to attract more residential students than others.
For example a recent histdry course had nearly all students in residence. The
reason given was that the tutor of this course is extremely popular and
learners are prepared to travel distances that would be difficult on a daily
basis and that much discussion will take place outside the classroom and

-therefore local bed and breakfast would not be satisfactory.

AN

\

4.4.4 Curriculum

Interview Question 6: What criteria do you use when devising a

programme of courses?

There are various constraints on the coliege when it comes to devising
its programme of courses. There are thirty dates available which is the total
number of weekends contracted by the authorify with the university available

“for adult education plus a week for Easter and five weeks for the Summer
School programme. |
o All City and Guilds courses have to be fitted in first. These courses
may last for one, two, or three ye’ars‘and must be spaced reasonably. Over

the past few yeérs City‘and Guilds have made many changes and small
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centres in the county have closed and as a result the college has benefited.

Students come for quality and cannot get these courses residentially

elsewhere.

The next course to be programmed will be day course photography as
this course has a specialist room and will be required one day most
weekends through the year. Once these courses have been programmed the
room is then available for the other day courses. After that the programme
includes new courses and established courses. The ‘ried and tested’
cours‘es,‘ as well as hew courses sugvgestéd‘by tutors and students, will be
fitted |n The aim is to programme 12 coufses every weekend on the
assumption that in total 120 enrolments will be achieved with 50 in residence.
For the purpose 6f college financeé, enrolmehté are the rhost important part
of the equétion - as has been explained it doesn't matter whether learners
aré resident br non resident. For r'esidents’the adult education section
collects .the residential elemeht of the fee that has been determined by the
managenﬁént of the Un’iversity Which owns the building. This fée is then
credi‘ted to the Conferencé Centre administration. There can be no virement

whatsbever. Two pounds is added to the enrolment fee for the administration

of this financial transaction by the adult education section.

Interview Question 7: Has there been any change to the criteria over

the data period?

" The main criteria when devising a programme of courses is financial.

Wil thev course make a financial return? This requirement has not changed
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over the data period. The Curriculum Manager is always looking for income
generating courses which will include any additions to the City and Guilds
programme. There has been a change over the data period with the
introduction of different levels of City and Guilds courses to enable
progression in the subject. For example level 2 courses are working

particularly well — this is a 120 hour course which takes place over one year

requiring the learner to attend the college for six or seven weekends.

Interview Ouestr'on 8. Are there any curricula constraints you have to

observe when constructing a programme of courses?

There are no currrcula constrarnts The Adult and Community
Learnmg (ACL) service trusts the Currrculum Manager to devise a surtable
programme for the forthcomlng brochure. She will discuss certain aspects of
the‘ orogramme with her line manager, the County Curriculum Manager, but
basically the decision on what to inclUde in the next brochure is left to the
college team The team is consrdenng producrng a brochure of top—up
programmes to help fill the gap as a result of cancellatrons City and Guilds
are now giving its entire staff half the cost of an adult education course. It is

the mtentron of the management team to devrse a programme to attract those

staff to the college |
There |s no fundmg at all for accredrted courses. ‘Creatlve courses are

not flavour of the month’ and yet 23% of courses programmed are

_ accredited.

210



Interview Question 9: Does the college receive any external funding to

subsidise courses? If so from where?

The college does not receive any external funding to enable courses

to be subsidised.

Interview Question 10: Do individual learners have access to

grants/bursaries? If so from where?

‘Learners do not receive any grants and the college does not have
bursaries. The ACL Service operates an authority remission policy for those
learners in receipt of certain benefits such as income support. The college is
not reimbursed for remissions. In the forthcoming year there will be an

alteration to this policy so that instead of 100% remission of the tuition

element of the course it will be changed to 50%.

Interview Question 11: Does the curriculum reflect any particular

specialism?

The curriculum reflects creative arts and creative crafts as
specialismé. This has always been the curriculum emphasis since the
college opened and has developed over the years. This is why the City and
Guilds 'cqurses have developed over time. Over the data period these

- courses have increased and no funding at all is received for these courses

 the detail of which has already been described.
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Interview Question 12: Do any/all/none of your advertised courses

attract a formal qualification?
All City and Guilds courses as described above.

Interview Ouestibn 13: CoUId you describe how the college is

financed?

The bberating costs ére covered complétely by the income derived
frorh enrolments. Aé shown in Table 4.4.13 there has been an incréase in
fees of 6% in périod 1 ahd an ihcréase of 11% in period 2. The financial
policy of the ACL Service with regard to the collegé is that a ‘break even’
point is to be achieved in as short a time aé possible. To enable this to
hapbéh tﬁére Will beva‘10% increase in fées every year for the foreseeable
future. The Curriculum Manager understands this to mean that the college
income n‘1ust\ contribute to all the oVerﬁééds incurred by the authority. For
example, the Finance Department, Legal Department and the Department of
| Humah Resourcéé must be supported by a financial contribution from the
college.

All salaries of the staff employed in the college adult education service
are covered by enrolment income. The service does not have to contribute to
the upkeep and maintenahce' of the fabric of the building as this is covered by

the fee charged to the enrolee for the residential element of a course.
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Interview Question 14: What methods do you use to determine learner

opinion of their course and living experience?

An ind’ividual évaluaﬁon is cbmbleted ét fhe end of a course and the
results collated and discuséed at Management Team Méetings. The
‘accommodation’ eIerhent is evaluated by leaving a form in the bedrooms.
Discussiohs wkillvt:ake place betWeeh the management of the Conference
Centre énd the Curriculum Manager if there are issues of common concern.
Occasionally the college conducts surveys td seek learner opinion on certain
iésués. Aé }has been menfioned, a survey was conducted'to seek views from
past studenté as to why they.did nbt atténd a recent’Summer School. Views
ranged fforh, ‘did not like the co_ursés on offer’, ‘the course was cancelled’,
‘dates confyliéyted with pérsoynavl arfahgements’, ‘the course was expensive’

and ‘did not want to attend a Cburse ‘at another venue’.
4.4.5 Observations regarding the business position:
Accommodation

The accommodation is excellent. All rooms (57) excepting one are
single en suite, in excellent decqrative order, equipped with telephone,
internet connection and television. The main accommodation block,
attraCtively designed, has a number of large teaching spaces with a number
. of roorﬁs specifically equipped for specialist SUbjécts such as art and

phdtography. However the majority of rooms are used during the week for
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the conference market and on Friday evening throughout the year the adult
education department staff prepare rooms for the weekend activity. This has
to be reversed on Sunday afternoon. As has been described in the previous

section there can be upwards of 12 courses per weekend making preparation

of rooms a daunting prospect.

There is an attractive dining room with a choice of meals using a self

service system.

As has been explained in the previous section this college is much
nearer to an hotel arrangement in the way residential education is delivered.
The adult education programme is completely divorced from the
accommodation aspect of the college. In fact one might ask whether it is
appropriate to use the term ‘college’ in this instance. The residential adult
education programme is delivered in a conference centre. As a result adult
education staff are available to Iearne-rs and teaching staff throughout the day
every day of the week, but apart from the welcome to staff and learners when

weekend courses begin, usually on Friday evening, they are not available

after 6.00pm.

Residential and Day Course Enrolments

In the interview the Curriculum Manager used the phrase ‘strange
things were going on’. Over the two data periods the decrease in the first
period of bed occupancy was 14% (See Table 4.4. 4) but a marked decline in
decrease in the second penod to 3% Thus is reflected in residential

enrolments with the first period decrease of 14%, and the second of 6%.
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(See table 4.4.10). In. the first period day course enrolments increased by
14% and in the second decreased by 16%. (See Table 4.4.6). It would
appear certainly in the first period that as bed occupancy and residential
enrolments decreased learners decided to take the day course option. In the
second period as some learners moved back to the residential option the
number of day course learners declined. What ’is clear is that although there
is movement between the residential option and the day course option the
number of learners overall is decreasing despite the number of courses

increasing. Table 4.4.12 shbws the number of residential courses and the

average number of learners per course.

It should be noted that the Curriculum Manager was optimistic about

the next period (2008 - 2009) indicating that the number of learners in both

options was increasing.
_ Cancellations

At Data Point 1, 375 courses were published of which 104 were
cancelled (28%). At Data Point 2, 434 courses were published of which 103
were cancelled (24%) and at Data Point 3, 452 courses were published of
which 121 were cancelled (27%) (See Table 4.4.7). It is interesting to note
that however many courses are published the percentage of cancellations
remains fairly static. Reasons for cancellations have been discussed but from
the statistics and from the perceptions of the Curriculum Manager having
conducted surveys; the cost of courses appears to be the dominant factor.

Over the data period the increase in fees for residential learners has
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increased by 18% and for non residential learners by 35%. (See Tables
4.4.13 and 4.4.14). The concern of the management team Is the declared

policy of the Authority to increase fees by 10% per annum for the foreseeable

future.
Curriculum

- The main criterion for the residential programme is financial. This is an
overriding consideration for the existing programme and for the inclusion of
any new courses. The development of City and Guilds craft courses is of
irhportant financial benefit. This is not to say that the Curriculum Manager
would not have included these courses, indeed quite the contrary, they add
important educational value to the residential programme but also satisfy the
~ drive to break even financially. Learners are committed to 6 or 7 residential

weekends per year for possibly 2 to 3 years. There would appear to be few

dropouts on these courses.

The college is represented in all the course categories with an
emphasis in City and Guilds craft courses and art and craft courses. (See

Téble 4.4.1). Apart from Computing and Technology courses all others are

similarly represented in day course provision."
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4.4.6 Summary

The managerial organisation and ownership of this college is unique
within the ARCA network and it is interesting to see how this impacts on the
business of the college if at all. As has been described the college was
formally owned by a Local Authority and in the mid 1990s sold to a ‘new
university’ with a contractual arrangement allowing the Local Authority to
promote and manage residential adult education courses for a specified
number of days per year. The college has a clearly defined purpose in what
is offered in terms of residential education. The staff employed in the college
are employees of the Local Authority and are part of the Adult Education
Service. What makes this college different from other short term colleges is
that the accommodation arrangements including the fee charged per student
per cr)urse have no connection to the Local Authority or the Adult Education
Service. Does the college organisation make any difference to the quality of
the learning experience? Are the learners even aware of the differences
between this college’s organisation and others? These questions will be
addressed in Chapter 5 - the responses of learners participating in focus
groups. As part of its future direction the college has developed a ‘unique
selling point’ in the provision of City and Guilds courses at all levels.

Furthermore the clear future direction includes to a large extent the
provision of residential arts and craft courses from which City and Guilds
courses will be developed. At the end of the research period some 76% of all
courses would fall into the category of arts and crafts of which'approximately

23% are Crty and Guilds courses. As the Manager explained the curriculum
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offered is subject to approvalr by the Head of the Adult Education Service.
The college has a clear purpose and a clear direction for future development.

The financial arrangements are less secure. There has been some
investment in the college infrastructure but the recent financial demands that
the college becomes self financing causes uncertainty. As has been shown
over the two year period of this research there has been a downturn in the
business due, according to the Manager, to a sharp increase in fees set by
the Adult Education Service. There is no way of verifying the Manager's
assertion that the enrolment situation and as a COnsequence the financial
return has improved post the research period.

The requirement for many, if not all colleges in the ARCA network to
become self financing is an important issue and will be discussed in Chapter
7.

The research results highlighted a statistic that is of concern, namely
. the number of course cancellations. Approximately one quarter of proposed
courses are cancelled every year. It is therefore understandable that when
survéyed by the college the cost of courses was one of the main reasons for
learners not continuing with their studies. Disappointment was expressed by
learners when a course did not enrol sufficient numbérs and was therefore
~cancelled. Over thé data period the college was experiencing a decline in
both residential and day course enrolments and the question must be asked
whether potential learners are becoming wary about enrolling because there

is a one in four chance that the course will be cancelled?
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4.5 Individual College

Case 5

Description of College

The Principal lives off site

The College is a Registered Charity

The building opened as a short térm residential college in the latter half of

1948.

The college is open to members and non members of a national

organisation.

Managemeht Personnel 2008

¢ Principal
o Deputy Head (Central Services, hospitality, catering)
« Head of Facilities (Estates, maintenance, security)

Head of Programmes (Prbgfamme planning, enrolments)

e Head of Finance.
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Residential Adult Education Courses Advertised in 2007

Table 4.5.1: Percentage of residential courses advertised 2007

Residential Courses Advertised 2007

Computing & Tech.
3%

Languages :
1%
Art Natural. Hist & Sciences
3%

History & Social Studies

1% Crafts

39%

Music Dance \
4%

Health
12%

Writing & Literature Personal Development
4% 8%

Accommodation 2008
e 78 Bed Spaces
e 54 Bedrooms

e 44 En suite rooms

Research questions 1 to 7 refer to adult education residential and day open
courses. Research questions 8 and 9 refer to closed courses i.e. those

delegates attending residential or non residential courses or conferences
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4.5.1 College Data for Open Courses from 2005 - 2007

Accommodation at each data point.
Table 4.5.2: Total accommodation at each data point

Point 1 Point 2 Point 3
Number of bed spaces 84 84 74
Number of bedrooms 64 64 58
Number of ‘en suite’ rooms 46 46 44

The college is available for residential adult education for 271 nights per

- year. By using the information detailed in Table 4.5.2 and using the number
of nights per year, it is possible to calculate the total accommodation

" available for residential adult education at each of the data points.

Table 4.5.3: Total accommodation available for residential adult education at

reach data point. | ‘
Data point 1 | Data point 2 | Data point 3
Number of béd spaées 22,764 22,764 20,054
Number of bedroomé 17,344 17,344 15,718
Numbef of ‘en suite’ rooms 12,466 12,466 11,924
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Research Question 1: At each of the data points what was the total

number of beds occupied per night?

Table 4.5.4: Total number of beds occupied at each data point

Data point Year Total
1 01/04/05 - 31/03/06 15,047
2 01/04/06 - 31/03/07 15,276
3 01/04/07 - 31/03/08 15173

’ Bed Occupancy

16000

2

Q

=]

8

8 15500

w

3

Kol

S 15000

o

Kol

3 :

-

2 14500 L2 e AN ]
1 2 3

Data Point

From 2005 to 2006 there was an increase in bed occupancy of 2% and from
2006 to 2007 a decrease of 0.7%. From 2005 to 2007 there was an overall
increase of 0.8%. To put the above figures into context it is possible to
calculate the percentage of usage by adult education participants at each of
the data points. However some assumptions have to be made. These
assumptions are supported by the Principal and evidence from the focus
groups.

Assuming that learners would opt for in order of preference, a single en-suite

bedroom, a single bedroom or a bedroom with single occupancy, by
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calculating what was actually used with what was available for use, it is

possible to determine percentage usage.

Table 4.5.5: Percentage of usage in relation to what was available.

Data point Beds Bedrooms Single ‘en suite’
1 66% 87% 100%
2 67% 88% 100%
3 76% 97% 100%

The data for the type of rooms used, beds, bedrooms or en suite is not

collected by the college.

Research Question 2: At each of the data points what was the total

number of day course enrolments?

Table 4.5.6: Total number of day course enrolments at each data point

Data point Year Total
1 01/04/05 - 31/03/06 41
2 01/04/06 - 31/03/07 50
3 01/04/07 - 31/03/08 853

{ Total number of day course enrolments

Day Course Enrolments

1 2 3

Data Point
|
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From 2005 to 2006 there was an increase in the number of non residential
enrolments of 22% and from 2006 to 2007 an increase of 1606%. From 2005

to 2007 there was an overall increase in day course enrolments of 1980%.

Research Question 3: At each of the data points what was the total

number of courses published?

Table 4.5.7: Total number of residential courses published at each data point

Data point Year Total
1 01/04/05 - 31/03/06 394
2 01/04/06 - 31/03/07 406
3 01/04/07 - 31/03/08 533
[7 Number of courses published - ‘T

4]
N
o

EN
~
o

420 |

Number published

370 ¥

1 2 3
Data Point

From 2005 to 2006 there was a increase in the number of courses published
of 3% and from 2006 to 2007 a increase of 31%. From 2005 to 2007 there

was an overall increase in the number of courses published of 35%.
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Research Question 4: At each of the data points how many residential

courses took place?

Table 4.5.8: Total number of residential courses that took place at each data

point
Data point Year Total
1 01/04/05 - 31/03/06 321
2 01/04/06 - 31/03/07 350
3 01/04/07 - 31/03/08 512
Number of residential courses taking place
o 550
8
E. 500
8 450 {
g 400§
§ o0 | |
= 4
8 300 =~ - ik % P ey ) w N
1 2 3
Data Point

From 2005 to 2006 there was an increase in the number of courses that took

place of 9% from 2006 to 2007 an increase of 46%. From 2005 to 2007 there

was an overall increase in the number of courses that took place of 59%.

From the data in Table 4.5.7 and Table 4.5.8, it is possible to calculate the
percentage of course cancellations at each data point and the percentage of

courses cancelled over the data period.

Table 4.5.9: The percentage of residential course cancellations at each of the
data points and over the data period

Cancelled %Cancelled
Point 1 73 18%
Point 2 56 14%
Point 3 21 4%
Overall 150 11%
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Research Question 5: What was the total number of residential course

enrolments at each of the data points?

Table 4.5.10: Total number of residential and non residential course
enrolments at each data point

Data point

1
@

Year

01/04/05 - 31/03/06
01/04/06 - 31/03/07
01/04/07 - 31/03/08

6200
6000
5800
5600
5400
5200

Enrolments

2
Data Point

Total

5617
5941
5659

Residential and non residential course enrolments

From 2005 to 2006 there was an increase in the number of residential open

course enrolments of 6% and from 2006 to 2007 a decrease of 5%. From

2005 to 2007 there was an overall increase in the number of enrolments of

0.7%.

Table 4.5.11: The number of learners participating in adult education
courses. ie combining residential, non residential and day course learners.

Data Point | Residential | Non Residential | Day Course Total
Enrolments Enrolments Enrolments

1 5617 N/A 41 5658

2 5941 N/A 50 5991

3 5659 N/A 853 6512
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From 2005 to 2006 there was an increase in the number of combined

enrolments of 6% and from 2006 to 2007 an increase of 9%. Erom 2005 to

2007 there was an overall increase in the number of combined enrolments of

15%.

This college has very few, if any, non residential enroiments.

- By using the information qetailéd in Table 4.5.8 and Table 4.5.10, the

average number of students per course can be calculated.

Table 4.5.12: The average number of residential enrolments and non
residential for each course at the data points.

Data Point | Enrolments | Courses | Average no. learners per course
1 5617 321 17.49
2 5941 350 16.97
3 5659 512 11.05
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Research Question 6: What was the 24 hour rate charged to learners

for a residential open course?

Table 4.5.13: The 24 hour rate charged to learners for a residential course

Data Point

1
&
3

Year Total
01/04/05 - 31/03/06 £87.50
01/04/06 - 31/03/07 £89.66
01/04/07 - 31/03/08 £102.00

£110.00
£105.00
£100.00
£95.00
£90.00 |
£85.00
£80.00 &

Cost (£)

Cost of 24hr residential course

2 3

Data point

From 2005 to 2006 there was an increase of 3% in the rate charged to

learners for 24 hours in residence and from 2006 to 2007 an increase of 14%

was charged. From 2005 to 2007 there was an overall increase of 17%.
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Research Question 7: What was the day rate charged to learners for a

day course?
Table 4.5.14: The rate charged for a day course.

Data Point Year Total
1 01/04/05 - 31/03/06 £60.00
2 01/04/06 - 31/03/07 £65.00
3 01/04/07 - 31/03/08 £50.00

Rate charged for a day course

£75.00
£70.00
£65.00
£60.00
£55.00
£50.00
£45.00
£40.00 £

Cost (£)

Data Point

From 2005 to 2006 there was an increase of 8% in the rate charged to
learners for a day and from 2006 to 2007 a decrease of 23% was charged.
From 2005 to 2007 there was an overall decrease of 16%.

4.5.2 Closed Course Data

This college does not provide any significant facilities for closed courses.

4.5.3 Interview with the Principal
Interview Question 1: Over the two data periods can you explain why

the number of residential learners attending an open course has

increased, decreased or stayed the same?

Table 4.5.4 indicates that overall there was a small increase in bed

occupancy over the data period of 0.8%. Over the same period Table 4.5.10
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indicates that there was an increase in the number of open course
enrolments of 0.7%.

The figures are what was expected for the first period in fact and as
there had been a decréase in the national organisation membership they
were quite pleasing. In the first period the only change in pricing policy was
an increase in line with inflation.

In the second period there had been a significant change in the way
the college publicises courses. The college course brochure was distributed
by inserting it in the national magazine which is distributed to the 205,000
members of the national organisétion. In data period one the college
brochure was sent to the 7000 local organisations and it was hoped that the
organisation would ensure all members had sight of a copy. It was possible
that some local organisations were not particularly interested in the College
and as a result did not ‘spread the word'. It was hoped that the new method
of distribution would raise awareness of the existence of the College. As new
publicity strategies take time to become established, it is probably too early to
determine whether this will be a cost effective method but early indicators,
mainly a significant increase in telephone enrolments, are that it has been.
Also an important trend that the management team has noted is the increase
in the number of first time learners’ who are coming to the college. The
Principal is of the opinion that, as there are between 30% and 50% new
learners, they will be ‘hugely’ beneficial for the future development of the
college. |
The college plia’ns on thé _basis bf single bedroom occdpancy. If any

two learners are prepared to share a bedroom then this is seen as a financial
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bonus. It is the opinion of the Management Team that the willingness to

share a bedroom will gradually diminish.

Interview Question 2: Over the two data periods can you explain why

the number of day course learners attending an open course has

increased, decreased or stayed the same?

Table 4.5.6 indicates an increase in day course learners attending an
open course during the first period of 22% and in the second period an
increase of 1606%. Overall the increase was 1980%. In actual learner
numbers in the first period there were 41 enrolments and in the second 853

enrolments. .

In the first period the number of day course enrolments has increased
by nine enrolments. The reason is that the college has not, in the past,
attracted day course Iearners.‘ This is an area that the College has
developed during period two using the publicity methods as described above.
During this period the number attending the college on a day basis has
increased by eight hundred enrolments. Prior to this increase the college
invited potential Iearhers to visit and to familiarise themselves with the

- college and what it has to offer. Furthermore the college has very little
capacity for more residential courses and to get more people ‘through the
doors’ the college will have to offer day courses. Another benefit of this policy
| is that there will, as a consequence, be an increase in the use of teaching
i Spéces. »The':'college is building a number »bf. new teaching rooms of which

one will be a klect‘ure theatre able to accommodate 120 people. There are not
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enough beds for this number and therefore day use will be necessary. The
college is in a fortunate position to be able to offer adult residential courses

from Monday morning until Friday afternoon as well at the traditional

weekend programme.

Interview Question 3: Over the two data periods can you explain why

the number of courses published has increased, decreased or stayed

the same?

The number of courses published increased in Period one by 3% and in

Period two by 31%. (See Table 4.5.7). The reasons for the increase has

been explained above. -

Interview Question 4: Over the two data periods can you explain why

the number of courses cancelled has increased, decreased or stayed

the same?

- The number of courses cancelled has, over the data period, totalled
150 which represents 11% of the courses published over the same period.
- (See Table 4.5.9). However what is interesting is that at each data point there
has been a reduction in the total of cancellations from 18% (point 1) to 4%
(point 3).
The Principal gave as the main reason for this reduction better
| programming énd beingvach more reSponsive to learner demand. Also

being much quicker in éstablishing filler courses. The minimum number of
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learners enrolled on a residential course for the course to take place is six

learners. Tutors are not asked to take a lower fee if the numbers enrolled on

the course are lower than anticipated.

Interview Question 5: Over the two data periods can you explain why

the course fee rate has increased, decreased or stayed the same?

Residential eourse fees have increased by 17% over the data period.
(See Tables 4.5.13) |
~ The Principal explained that there are several elements that determine
the course fee. First, the fee paid to the tutor kfor preparing and’teaching the
course has increased by the rate of inflation over the data period. Second
the cost of aecom‘modation»ahd food and th’ird a notional cost for overheads.
Aksurcharge is then Ievied for any extra costs such as coach travel and this is
eollected when the student arrives at the course. For practical courses a
eharge is ievied fer materials used. Some problems haveoccurred, for
example, when a course required a visit to a Museum and students were
asked en arrival to a pay fet a coachf In the second data period all these
extre cherges were added to the basic fee and collected when the student |
eﬁrolled. This of vcourse means thebrochur’e will show different fee rates for
: differeht courses. CohsequentlyAit may seem that course fees in the
broclhtAJre have inefeased substantially. An alternative fee structure would
havebeen to calculate the total cost of all courses end divide by the number
" 'of} pefent_ial etudents. This euggestion v'va‘s_rejected by the rhanagement team

"+ as unfair on those learners who enrol on a course that doesn’t require extras.
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4.5.4 Curriculum

Interview Question 6: What criteria do you use when devising a

programme of courses?

The primary criteria are to offer what has worked in the recent past
and importantly what people are requesting which may be more of the same
or something entirely new.

The management team try to keep the programme up to date and
‘fresh’. Also reference is made to what other colleges are doing. In the early
days (1940s — 1950s) the college had a programme which was made up of a
curriculum which was what one might have expected from a WEA
programme, for example literature and current affairs, but at the same time

“had a wide spread of subjects for example ‘How to butcher a pig’ and ‘The
works of T. S. Eliot’ appearing in the same brochure. In the future, as the
national organisation is very diverse, there will be learners who are interested
in the ‘ife of the mind as well as the Iife of the hand'. The Principal would
therefore like to introduce more reflective courses. In the area of ‘arts and
crafts’ the managers are considering more courses of aesthetic appreciation.
In the opinion of the Management Team much of the work is very
conventlonal and so the Team would like to rntroduce, ina contemporary

( sense, what the learner can do with their newly acqurred skills. There is a

| desrre that the curriculum should not become cosy and old-fashioned, |
| partlcularly if younger Iearners are to be encouraged to enrol on courses

Over 90% of Iearners are over 55 and a quarter are over 65.
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Fortunately, at the present time, the college is in a position to be able
to devise a curriculum as described above and not have to worry overtly
about fee income. The College Committee is made up of members of the
National Organisation’s Board of Trustees who oversee the work of the
college. All its work is delivered through a series of subcommittees and the
College Committee is one of them. Five trustees are members of the College
Committee as well four other nominees. The College programme is

presented to the committee for comment. As the trustees change the focus

of the committee could also change.

Interview Question 7: Has there been any change to the criteria over

the data period?

There has been no change to the criteria for devising a programme

over the data period

Interview Question 8: Are there any curricula constraints you have to

observe when constructing a programme of courses?

Not really. Constraints are more to do with format and timing. There is
a strong tradition of promoting courses dealing with home economics which

kis counted for enrolment purposes, within crafts. (See Table 4.5.1)
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Interview Question 9: Does the college receive any external funding to

subsidise courses? If so from where?

There is no external funding. There has never been a culture to look

for external funding.

Interview Questibn 10: Do individual learners have access to

grants/bursaries? If so from where?

~ Learners have access to grants and bursaries and details are
published in the back of brochures. Some local and regional organisations
~ have had success in applications for grants from the National Lottery.
However, not every lottery region recognises ‘educational activity’ as a

criterion for funding. Also each region will vary in its priorities. In this

particular region woman, the older learner, and rural learners are recognized

as claimants for assistance. . - -

Interview Question 11: Does the curriculum reflect any particular

specialism?

 As described above the college has a strong tradition of promoting

courses dealing with Home Economics.
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Interview Question 12: Do any/all/none of your advertised courses

attract a formal qualification?

Very few. A handful of City and Guilds courses under the auspices of

a local College of Further Education

Interview Question 13: Could ydu describe how the college is

financed?

The College operates on the full cost recovery basis. Up to this point

there have been no fund raising activities. All bequests are earmarked for |

capital expenditure.

Interview Question 14: What methods do you use to determine learner

opihion of their course and living experience?

‘The learners complete an evaluation form at the end of a course. The
tutors and learners receive an evaluation form which is in the process of
being kredesigned‘ to gi§/e more accurate information. The management team
regularly observe lessons. The caterers have their own evaluation form due

to the fact that catering is an outside contract. The forms are statistically

analysed and information fed back to managers and tutors.
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4.5.5 Observations regarding the business position:

Accommodation

Over the data period there has been a small increase in bed
occupancy of 0.8% (See Table "4.5.4) and over the same period a small
increase in residential enrolments of 0.7% (See Table 4.5.10). At data point 3
the bedroom use totalled 97% with 76% of beds in use (See Table 4.5.5).
These are very impressive figures highlighting a college that, bearing in mind
the desire for learners to occupy single rooms, is to all intents and purposes
using all available capacity. The Principal stated in interview that the college
policy was to accommodate learners in single rooms and that anyone
“prepared to share would be a ‘bonus’. It is clear that the college policy is
being achieved. The number of bedrooms equipped with en suite facilities is
80% of all accommodation and a programme to alter the remaining 20% is
always under consideration. An interesting development, connected to the
fact that the national membership paid for the college, is that in the regions
members take responsibility for the upkeep of one bedroom. Members
design, decorate, and furnish ‘their’ beﬁdreom for the benefit of all residents.

Thus, the feeling of belonging to the college is further enhanced.

'Residential and Non Residential Enrolments
As stated above residential enrolments match very closely with

bedroom occupancy, suggesting that the length of residential courses

satisfies the learner's requirem‘ents'. The only way the college can develop in
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terms of increasing enrolments and ‘spreading the word’ about what the

college offers is to increase day provision for which there are excellent

facilities.

Table 4.5.6 indicates a substantial increase in day course enrolments

from data point 2 (50) to data point 3 (853) -

Cancellations

The number of courses being cancelled from data point 1 to data point
3 has decreased from 73 (18%) to 21 (4%) as shown in Table 4.5.9. The
Prihcipal gave the reason for the decrease as the management being much

more aware of what courses the learner would like to attend, and looking

closely at course evaluations and learner feedback.

Curriculum

The curriculum has not changed over the data period due to having to
satisfy the objects of the organisation. However this does not mean that
courses cannot change and the Principal is endeavouring to introduce a

b'roader‘ interpretation of the objects by adding a more academic approach to

some subjects.
4.5.6 Summary
The college is another example of the implementation of the four P's

* of marketing, namely:
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Price: Over the data period there have been significant increases in the
price charged for a residential course (17%) and day courses (16%).
However, looking at the enrolment figures over the data period, the increase
would seem not to have deterred learners from joining courses. Chapter 7
will examine the reasons why this should be so.

Promotion: Continually looking at why, how, and when the college promotes
the programme. The managers are not afraid to look at different styles of
brochure and coordinating the brochure with other forms of publicity in
particular using the national brochure given to all members of the national

association..

Placement: Where and how potential learners are made aware of the

programme.

Product: A product being continually updated and adapted to learners’

expectations and demands.

- This college has clarity of purpose as defined in the trust’s objects
stated when the college opened and canbe summarised as enabling
learners’ to take an effective partin the improvement and development of the
condrtrons of rural Irfe to advance therr educatlon and training in citizenship,
in pubhc questrons both natlonal and mternatronal in music, drama and other
cultural subjects and to secure instruction and training for them in all
branches of agncultu‘re, handrcrafts, home economics, health and social |
welfare 7 | o . |

Not only does the couege have clarrty of purpose but also a clear

dlrectlon for the future based on the objects The Pnncrpal and management

team are constantly revrsrng and updatmg the programme of courses to
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recognise the differing demands of learners living in the 21% Century. A clear
example is that the management teams wish to change the nature of some
courses from purely practical to an‘appreciation of the more theoretical and
aesthetic nature of the subject.

The data would suggest that this college is attracting learners in
increasing numbers for residential and non residential courses. The limiting
factor for further residential development is the number of bedrooms, a
position that would be the envy of many principals of residential colleges. As
has been stated the college, being part of a national organisation, can use a
highly sophisticated network to promote and advertise residential courses.

Also the fact that the members own the college and have a direct input

into the fabric of the college encourages them, in the Principal's words, to

‘participate in residential education’.

4.6 Conclusion

As mentioned throughout this thesis there has been an attempt to
éxplore the widelyhéld asSumpt’ioh‘ that the number of short term cblleges in
England and Wales is in decline dué td a lack of clarity of purpose, little or no

investment and an 'apparent lack of strategic direction on the part of those

who own these establishments. |
| The Iiteratt;ré re\/iew eStainshed that from 1945 some fifty-eight short

term residehtial colleges Weré established. Of these thirty-four were owned
by county councnls, thlrteen owned by charmes six owned privately and five
owned by umversmes or other further education estabhshments The posntlon

at the time of wntmg has changed in that there are now twenty- elght colleges
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offering short term residential courses. Sixteen are owned by county
councils, eight are owned by charities, one owned privately and three owned
by universities. The statement that ‘the number of short term residential
colleges is in decline’ cannot be disputed as the figures show a decline of

52% since they were established.

It would be misleading to suggest that the owners of all residential
colleges were unclear as to why they were purchased and what they were to
be used for. The literature would suggest however that even if the managers
of a residential college were clear as to their purpose and the role they would
play in the adult education sector many commentators questioned their
rationale and their motives for existence and suggested there was a lack of
clarity of purpose as to what they should be used for. This is illustrated in the
a\)ailable Iitérétdre by qﬁestidns related to the burriculum on offer, the choice
between vocational or non vocational courses, the ‘availability’ of learners,
“the length of a short course and what the colleges could be used for during
the mid week period. The five case’studies illustrate that many of these
~questions are still to be resolved and for some this lies at the root of their
financial difficulties. - - =

Russell (1973) comments that at times a college may seem to lack
“‘central purpose and direction’. He does however suggest that short term
colleges enjoy a fréedbm to ‘experiment and pioneer'. It may be that it was
this ‘freedom’ that was perceived as a lack of direction and purpose which
caused 52% to close over the next sixty years.
o The five ca‘ses’exemplify the ongoing need for financial support and

| investment. All colleges are housed in old buildings situated in delightful
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parkland grounds. The cost of maintaining the buildings let alone improving
the facilities and accommodation to bring them up to a level fit for purpose
expected by today’s learner is considerable. As has been shown and will be

further examined in Chapter 6, financial reasons are given by the owners in

the majority of college Closures. :

In each of the five cases interpretation of the quantitative data gives

an insight into the business position of the colleges being studied

Table 4.6.1. illustrates the involvement in, and attitude of, the owners

of the five short term residential colleges in relation to the three areas central

to the debate.

Table 4.6.1. Results of the qualltatlve and quantitative data collectlon in
relation to the three areas central to the debate.

CASE ~OWNER | PURPOSE | DIRECTION |INVESTMENT
1 1 LA X X v
2 LA X X X
3 Charity v v v
4 Part LA 4 4 vX*
5 Charity v v v
Key:

v" Makes a contribution.

X Does not make a contribution.
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v'X* In this case the LA does not own the residential facilities and has not

invested in the residential accommodation. The LA has invested in the

teaching facilities.

In all Cases, whéther ina sbund financial position or not, the Principal
or Managé'r di’splayedra determination that the college should succeed and
an enthusiasm for thé value of studying in a residential setting.

The erifhusiasm for residentiél study will be examined in the following
chaptér from the viéwpoint ’of activé learnéré. This study acknowledges the
consistent claim that studyingﬂin a residential setting enhances the quality of
the learning eXperiénce. Thé established faci that thé number of short term
Collregers ié in stéady declinek étands in direct contradiction with the high
: regard leéméré havé for thé fesidential expérience. The five focus groups, by
méahs ’of diécu’ssidn, indicate what benefits' or disadvantages they perceive

from a residential learning experience.
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Chapter 5: The Learners

5.1 Introductron

Th|s chapter seeks to explore the perceptrons of students in respect of
the nature and quallty of therr experrence in the residential setting. The
findings are used to |llum|nate issues around one of the central research
duestions relati'ngk to the uniquequality of residential learning. Secondly, the
data is used to contribute to clarifylng the apparent contradiction of the
decline of provision in spite of the persistent recognition of the value of such
forms of educational experrence

The statement that there is clear evidence that studyrng ina
residential setting enhances the quality of the learning experience’ is derived
from a number of sources. Wardens setting up the first colleges, advocates
such as Gruntvig, Kold and Livingstone, principals and managers of today’s
colleges all support the assertion that residentiality adds quality to the
learning experience. This chapter will explore the opinions of active learners
by means of 'fi've focus groups composed of current students in the five case
study pro\liders as well as‘ the comments of students recorded at the
concluslon of an ARCA/DlES project research undertaken by Lacognata
| ‘(1961) ARCA evaluatlons and comments made by Open University students
at the conclusuon of a summer school course. |

The Prrncrpals or Managers of the flve colleges selected as individual
ca‘se studies provlded an oppOrtunity to discuss »with a group of learners their
o thoughts oplnrons and experlences of studyrng ina resrdentual college. As

has been shown throughout th|s study apart from the work of Drews ( 1995)
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and ARCA, there is little qualitative and quantitative evidence regarding adult
short term residential education a feature which also applies to evidence of
learner opinion regarding their residential experience.

In order to address this shortfall, learners, as part of this study, were
asked to identify the benefits or not of studying in a residential setting from
the standpoint of their chosen course and their living experience. As shown in
Chapter 2 authors such as Russell, claimed the raison d’étre for the

introduction of residential ‘education:

‘The element common to this work is the exploitation of the appeal
and advantages arising from a short period of residence, chiefly the
concentration of effort and the opportunity for informal group

discussion’'.
Russell Report (1973, p.45)

Would the responses from learners support these views? It was hoped
that the findings would also triangulate with the comments of the professional

staff who attributed the decline of provision to poor standards of

accommodation and rising fees.

The discussions took place in the cbllege in which they were studying
during a break time and lasted between forty-five minutes and one hour
although the tirhe allocated for the meeting was thirty minutes. In Case Study

5 three students returned after their session, two hours later, to add further

comments to the discussions.
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Cohen et al (2000) describe the focus group as a form of ‘group
interview’ with possibly only one topic. In this instance one topic was

introduced as a question: (see Appendix 7 p.368).

1. Why have you chosen to study your particular subject by enrolling on

a residential course in this college?

A further two related questions were added at an appropriate time during the

discussions:

2. Have you studied the same subject in a non residential setting, for
example an evening class or day school and what were the differences
in the learning experience, if any?

3. Would there be any difference do you think if the subject you are

studying was offered with the same tutor in a hotel?

In total fifty eight learners took part in the five focus groups of which
four (7%) were male learners and fifty four (93%) female. All courses being
studied'wvere residential and for two to three nights duration. The courses
lasting for two nrghts took place at the weekend (Fnday and Saturday) and
the longer courses i. e. more than two nlghts from Monday to Friday.

; Courses belng studled were wrde ranging and included Art related
oourSes (Water Colour Palntrng, Chlnese Brush Pamtrng, Painting on Srlk)
Computlng (Drgrtal Manlpulatron Office Programmes, Dlgrtal Camera)

Languages (ltahan German) Music (Music Apprecratron Srngmg, Vrola
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Chamber music, Folk music), Crafts (C&G Machine Embroidery, Textiles,
C&G Needle Weaving, Patchwork), Literature (The Novel, Shakespeare
Plays).

The age of learners ranged from 35 years to 70+ years with the
majority somewhere between 55 years and 65 years and from observation
only, taking into account previous educational experience, could be defined

as the upper categories of socio economic groups.

In terms of attending residential adult learning courses twenty one

(36%) learners had attended residential courses in other short term
residential colleges and five (9%) had attended residential courses in other
colleges (long term) or hotels. Eighteen learners (31%) had attended non
residential courses for example evening classes or day schools. Of these,
nine (16%) were encouraged to seek courses offered by residential colleges
in order to further their studies.

. The reason for studying residentially can be divided broadly into two

main areas : the first educational, the second environmental.

5.2 Reasons for enrolling on a residential course

- educational.

' ‘The overwhelming r'e>ason‘for joining a residential course, in fact with
no:disagreérﬁent',. was the oppo{rt»unity to be abkle. to study co'ntinuously, with
few if anykint’erruptiorwis‘,'dvper é numbek of dayé. Learners felt that they could
expériénéé total immersion in tﬁeif chosen subject and as a result were able

to fdcus exclusively on their work which ’appears to lead to an intensiveness
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and rapid progress. Many respondents commented they were able to ‘learn

quicker’;

It is a very efficient and effective way of learning as you are able to

focus on the subject totally. You don't have to walk the dog’.
Female learner studying Art. (Case 2)

ltwas agreed by respondents that the intensity resulting in rapid
progress in their chosen subject added quality to the learning experience.

Anether reason discussed and unanimously agreed upon was the
availability of a wide programme of courses and suitable teaching spaces,
adequately equ'ipped. Many respondenfs commented that their particular
interest was not catered for in their ‘home’ location and as the discussions
progressed it was evident that the question of availability depended to a large
extent on 'wheyre learners lived. The majority expressed concerns as to the
state of their local adult education service suggesting that the service had all
but disappeared and where it was still functioning was not offering subjects
that satisfied their'needs. This applied perticqlarly to the level of the subject.
This was evident in the groups from Cases 3 and 4 where the college offered
a particular specialism. Furthermore, if it were possible to study a chosen
subject at evening class or dey schoel, respondents felt that in nearly all
cases the SUbject would be suitable only for beginners and with little or no
opportunity for progression. They agreed that in many residential colleges

courses were available at different levels and often at an advanced level, for

- example'the Study of a foreign language:
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1t is becoming increasingly difficult to find classes in many subjects in
the traditional evening class provision. Residential colleges are able to
fill that gap and their courses are complementary to episodic teaching

and Iearnlng
Male learner studying digital imaging. (Case 1)

Several learners shared their experience of enrolling at one residential
collegerand progressing to a higher level in another college. It was felt that
tutors employed in a residential college are of a high standard and often
nationally recognised experts in their field. One learner commented that a
tutor teaching a 20 week evening class could, if circumstances warranted, be
replaced and the course continue, but if the management team discovered
an unsuitable tutor teaching a weekend residential course this action would

not be possible. The college must be very confident in the ability of their

teaching force:

‘The quality of teaching is important. | experienced a course in a Further
Education College and my experience was very poor teaching. As a

result the younger members of the group dropped out’.
 Female learner studying Embroidery. (Case 4)

Many learners follow tutors to other colleges. As one respondent

succinctly commented:

1f (name) was teaching in a scout hut I would be there’.
Female learner studying machine embroidery. (Case 4)
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A development of ‘levels of study’ has been the opportunity for
learners to form self programming groups. A number of learners explained
how having studied a subject for a number of years, a ‘subject interest
network’ formed and learning continued with a nominated person booking
accommodation in a college and studies continuing without input from a tutor.
As there was no tutor the resultant cost of the course was reduced to the
learner. This option was becoming more popular and a number of learners

shared their successful experiences with the group.

The fact that in most situations the tutor was also in residence was
perceived to be of great value. Time outside the programmed lesson, for

example mealtimes or bar time, was an opportunity for learners to get to

know the tutor and vice versa:

‘Dining is a social as well as a learning occasion’.

- Female learner studying the Violin . (Case 4)

Many respondents agreed that they were able to learn from each other
and that ‘knowledge is reinforced by discussion’ and being in residence gave
more opportunities for ‘information exchange’. This would support the

observation made by Smith, et al (1919) that a residential college can

develop a strong cofporate spirit which non residential institutions can hardly

expect to attain.
- An interesting comment from those studying craft courses was the use

of time. A weekend course involves some 13 to 15 hours tutor contact time. A

“two hour evening class over 10 weeks would not, it was claimed, cover as
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much of the syllabus although the contact time was in the region of 25% to
30% greater. Reasons given were in the most part logistical such as the time
taken to set out craft materials at the beginning of the evening and the
reverse at the end of the evening class. Also the time taken to ‘get back’ into

the subject having had a week’s break. The residential course offered

completion in a more ‘compressed time’.

Three students returned after a focus session (Case Study 5) had
f’inished in order to emphasise a point they felt had been missed during the
discussion. Undertaking courses at a residential college had given them
- confidence to join activities in their home locality. They not only continued
their studies by joining self programming groups but also felt able to
participate in clubs and societies. One learner explained that she, as a result
of her residential experience, had the confidence to stand for election for a
Parish Coencii rayn'd another learner the confidence to join the committee of a
local charity shop. The point they wished to stress was the self confidence
they had gained from a residential experience.

The above would accord with the evidence presented by Woodley et al

(1987), although as has been commented on earlier their research focussed

on long term colleges:

¢.....for residential college students whose main aim was to increase
 their self confidence. Another individual reason worthy of note was

‘wanted an interest to keep njy mind active’.
| ' ‘Woodley et al (1987, p.89)
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Jackson (2006) in her detailed discussions with learners undertaking courses
at Denman College, a short term residential college, makes a similar point
but from the aspect of learners wanting to be part of a community:
‘For several of the women this was centred on the church; four were
parish councillors; and one was a magistrate. Several of the
respondents were involved in support work, including working in
' hospitaléj supportinQ cancer patients and carers; bereavement

counselling; and supporting newly widowed people.
Jackson (2006, p.78)

The issue of ‘confidence building’ is raised in her research project: -

‘I have met somebody who has been widowed within the previous year
and it is the first time she has gone anywhere without her husband ...

it's so confidence building’
' ‘ Jackson (2006, p.81)

It would appear that the educational reasons for studying in a
residential setting given by the learners in the focus groups have changed
little from the reasons given by principals, managers and authors elucidated
some 60 years ago. It is clear that the quality of the learning experience is
enhanced due to the intensive nature, a supportive environment, a strong
corporate spirit and the provision of space for experimentation and

exploration.
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5.3 Reasons for enrolling on a residential course

- environmental

Grimwood in Adult Education (1960 -61 No 4, p.210) spoke of the
contribution of residential colleges to the role of the environment in Adult
Education as.‘contemplative idleness’. kHe suggested that short term colleges
were in a strong position to offer a kind of mental and spiritual ‘refreshment’
and those attending courses had taken the first step of ‘temporary
withdrawal’ from the pressures of everyday lifef The focus group learners
would identify with Grimwood’s thoughts in that they gave the overwhelming
reason for joining a residential course as the opportunity to study away from

the everyday pressures of modern life either from work or home. One learner

described the residential experience as:

'studying in a cocoon away from the pressures of evefyday living.
Someone else has the responsibility for preparing meals. | do not have

to think of anything else’.
Female learner studying the Violin . (Case 4)

Others described feelings‘ such as it is like working in a large family or
Community; an enriching experience meeting people from different
“backgrounds with similar interests. This feeling enabled learners to get to
know 6ther learners and to make positive attempts to return to the same or
similar groups. Livingstone (1 941, p.50) suggested that by living together

" - learners gain from each other's views and personalities. He suggested that
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the power of comradeship gave a strong social element to the residential
experience.

Many Iearners placed importance on the college environment
suggesting that ambience assists learning. The residential college was seen
as a safe environment. Joining an evening class situated in a city centre or
indeed in any conurbation Was not an attractive alternative to the’ residential
college. These results would accord with the opinions of Principals and
Manageis although tha issue of poor accommodation, which they felt very
important, was not a rnajoi issue for all learners. The availability and choice
of course was seen as more important.

The work of Drews (1995, p.255) in the area of learner opinion cites
the Residential 'Colleges Research Project undertaken by the Department of
Continuing Education, Warwick University as the only in depth investigation
by‘a university into any aspect of short term residential adult education in
England and Wales. The aim of the research undertaken by questionnaire
during 1989 to 1990 was to establish patterns of participation in six
residential colleges. He refers to two other surveys, one undertaken in 1984
(Drews 1995, p.258 citing Oval, 1984) and the other in 1992 (Drews 1995,
p.258). In analysing the responses Drews (1995) lists the following reasons

why learners have chosen to undertake a residential course ’which support

the comments made by the respondees above:

55% of the students stated that the value of a residential course for

V , thém was in the intensive study, without the distractions of daily routine,
in an environment congenial to adult learning. 27% of students
commented specifically on studying with like-minded people and that
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they value the opportunities for social intercourse, conducive to making
new friends. 26% of the students were motivated by the programme
offered by the relevant college and by the high standard of tuition. 57%
of the respondents said that the main difference for them between
residential and non-residential adult education was the concentration on
the subject matter and the interaction between students and tutors and
students and fellow students. 0.3% gave the reason for attending their
residential course purely as a holiday. 25% considered the purpose of
their attendance certainly to be for the learning experience and 72% felt
that their attendance was a combination of a break from the regular

routine of life for the purposes of learning’.
Drews (1995, p. 258).

- A project undertaken at Northern College (Long Term) was reported
on Radio 4 in June 2008. (Purves 2008 The Learning Curve) in which
students illustrated their experiences. The course was designed to
encourage learning in the older section of the population. The organiser

interviewed during the programme was fOrthright in her claim that the

residential course was a success because of the opportunity that residence
provides for accelerated learning and the opportunity for students to leave

the worries of everyday life behind. Because the students don't have to do

everyday chores they have much more time to spend on learning.

Although the reasons for enrolling on a residential course were made
very clear and were very positive, the focus group learners also cited their

perceptions of the disadvantages of studying in a residential setting.
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5.4 Disadvantages of studying in reéidence

The reasons given were varied and there was not a clear consensus
across the focus groups. For example a number of learners complained
about the paperwork they were expected to complete before the end of the
course. These complaints were from colleges that are county council owned
and where the college is part of an Adult Education Service or is receiving
funds from an outside source such as the LSC. It would appear that Adult
Education Services have produced course evaluation systems that are
desighed for evening clasées and imposed that system on the residential
college without any consideration for the type and Iengfh of course. A learner
described how she was obliged to assess her skills at the beginning of the
weekend course, at the end of the course but also bizarrely at the mid-point
of the course. For a weekend course she felt that although it was nonsense,
she was under pressure not to let the tutor down and completed the form.

There was a general feeling that evaluation forms served no purpose and -

that they were unlikely to be read after collection:

The paperwork we have to complete is a complete waste of time and |

only fill the forms in so that our tutor does not get into trouble’
Female Iearner studying French. (Case 4)

Learners felt that they did not need a form to express any shortcomings or

excellence of a course as they could make representation to the tutor or

management of the college.

257



The cost of courses was raised by a number of students with varying
opinions. A small number felt the upgrading of facilities, such as the provision
of en suite accommodation, was not necessary if this resulted in an increase
in fees while others, the majority, felt that single rooms and en suite facilities
was a minimum requirement. There was general agreement that it was

unnecessary to install televisions in bedrooms:

the cost of a course does deter some people. | now attend instead of
taking a summer holiday; in fact the course is my summer holiday’
Female learner studying Patchwork . (Case 5)

There was a general complaint although not universal, that the
enrolment system was'unfair in a number of colleges. In some colleges there
was a 'racé for plécés’. Cou_rsés could be oversubscribed before the college
brochure had been published. Other colleges used a preferential enrolling
system giving first choice to those learners who had joined a stude'nt support

group. Several learners suggested that a common enrolling system should

be adopted by all ARCA colleges:

‘The enrolment system is a telephone lottery. As a member of the
college student support group | shquld be given preferential treatment in
being allowed to enrol before the brochure is mailed to the general

public’
Female learner studying Wind instruments. (Case 3)

For those leamers undertaking City and Guilds craft courses which

rhay last for between 2 to 3 years the travel element was considered to be a
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cost that caused some learners, although very few, to drop out of the course.
What was interesting was that the total cost for the qualification did not seem
to deter learners even though the cost could amount to hundreds of pounds.
It was seen by many that residential courses were good value for money and
comparedkwell with the total cost of a traditional evening course but the cost
nevertheless was a considerable outlay. Indeed a number of learners
indic‘ated that they had joined a course as part of their annual break or had
taken time away from their’full time employment to participate in a course.
Others, as a means of reducing costs had opted to travel from home on a

daily basis or sought bed and breakfast in the locality of the collyege:

‘The decision as to whether to be resident or not is purely down to cost

and does not affect the learning experience’.
| Female learner studying Textiles. (Case 4)

The above student was in a minority of two (3%) in her view that being

resident had no effect on the learning experience.

A number of learners had taken advantage of college or local

organisation bursaries and many would have liked to see these schemes

extended.
Several learners had undertaken courses in hotels. One person

shared her experience which was positive. The course with fourteen enrolled
was the only one in the hotel and there were a considerable number of

residents attending other functions. Others felt these courses were not as

enjoyable as the residential college experience:
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‘A course in a hotel is very different. Other residents get in the way and

we were not with like minded people’.
Female learner studying Lace. (Case 2)

A majority of those learners who had opted for bed and breakfast
accommodation as a means of reducing costs or because the college
accommodation was oversubscribed suggested that this arrangement
detracted from the residential experience. They felt that they did not fully

belong to the group occupying college accommodation.

A very interésting comment made in all the focus groups was the
problemA of new learners joihing a group that had been to the college on
previous occasions. How do you break intb the class clique? It was felt that
the responsibility fell to the tutor to first of all appreciate the situation, which
did not always happen, and thén to develop strategies to welcome the new
learner to the group. |

All groups other than Case 5 raised what they perceived as a major
problem, that of promotion and publyiciAty.‘ In all cases publicity ranged from
poor to not accepta»ble. They felt that brochures were in the main well "
produt:ed but many questioned Why other strategies were not used. They
accepted that advertising colleges’ on the internet was gaining in popularity
and usefulness; many questioned the lack of advertisements in specialist

magazines and editorial in local and national newspapers:

1 only found out about residential colleges six months ago and | have

o how been three times’ . .
Female learner studying Chinese Brush Painting. (Case 1)
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From the comments of the learners detailed above, it would appear
that Russell (1973) was accurate in his assessment that the residentiality
adds quality to the learning experience by learners being able to concentrate
their efforts and hold informal discussions. Added to this is the opportunity to
study continuously with few distractions, total immersion in the subject, an

intensive experience leading to rapid progress and the building of self

confidence. .

The reasons for declining enrolments stressed by the Principals and
Managers were poor accommodation and the increasing cost of courses.
This was a factor discussed by learners but proved to be not as important to
the majority as might be expected. A number of learners felt the availability of
a course and the quality of the tutor to be more important. However a note of
caution should be recorded. The focus group membership was made up of
learners already enrolled on a course and therefore had previously made the
decision to"purchase the course. It was also clear that if a course could not
be purchased elsewhere the standard of accommodation would be tolerated.
As there is little in the way of systematic research‘ into learner opinion of
studying in a resicsientialr setting the following four examples are worth

considering in the light of the findings of this project.
5.5 Learner responses — ARCA and DfES project
Reference has been made to the small number of authors who have

'cont»ributed to the diécussidn of the effectiveness of learning in residence by

conducting éifnilar focus groups, Jackson (2006), or conducting questionnaire
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surveys, Drews (1995), Oval (1984). The findings of the most recent survey
conducted by Winterton etal (2002) compare favourably in terms of learner
experience of residentiality,: with the focus groups previously described. The
project, funded by The Department for Education and Skills and coordinated
by ARCA, ran from April 2000 to April 2001. The project was based on the
premise that not only is it necessary to increase participation in learning but
also, crucially, to widen participation. The project focussed on attracting
individual hard-to-reach learners and groups of hard-to-reach learners
through specmcally desrgned courses for those without prior experience of
adult residential learning. As part of the project, participants were asked to
identify the specific benefits from studying in residence. A summary of the

benefits of residence identified by learners has been taken from the ARCA

project report and is listed below. Winterton et al (2002. pp.56 - 66)

. Gettrng away from home and the everyday routine’.
e Being able to concentrate without outsude diversions.
e Facilitates continuity of learning.
e A more focused and intensive Iearning experience. .
e Studying in a relaxed environment.
e The right kind of atmosphere for effective learning.
- ‘Group bonding’ would be more likely and there would be
companionship and greater opportunities to make friends.
At the end of the programme learners confirmed they had felt free
from outside pressures and influences in the residential environment.
The development of teamwork was directly attributed to residential
. study. S
Learners were asked to rate the rmportance of the residential aspect
of the course on a scale of one to five and of those responding (88%)
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94% believed the residential aspect was highly important rating it one
or two on the scale. The college provides an inspirational environment
for its learners and the residential experience is qualitatively different
from any other form of learning.

Learners explained that they commanded a good deal of individual
attention, which is not always available in college classrooms.

The participants were able to chat to tutors at mealtimes, exploring
issues raised in class in greater depth.

Social interaction between group members outside classes and
courses was more effective and group members were encouraged to
discuss things they didn't understand.

Non-residential learning was regarded as disjointed and learners liked
the continuity of their programmes, something that is missing from the

conventional college course.

Although the participants were carefully selected for the project the most

important aspect was that none of the learners had previously experienced

studyirig in residence. This is in marked contrast to the respondees of the

focus groups‘ in this study. As this was their first experience, the benefits and

value of the learning experience compare well with the focus group

experiences many of whom were seasoned residential learners.

5.6 Learner responses — ARCA survey evaluations

Until recently the ARCA Management Committee conducted an

annual evaluation of aII parﬂcnpants in ARCA colleges. Learners were asked

to complete a questionnaire which sought to discover learner opinion as to

their experienCé of studyirig in a short term residential colleg'e.
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Reasons for enrolling on a residential course - educational.

An excellent learning experience - very enjoyable.

A very good course and pleasant weekend. Will come again... and
again, and again

So enjoyable - | have gained so much.... Too much to list.

An excellent creative experience.

| have loved every minute. Learnt a great deal and am hungry for

more!
Tho‘roughly enjoyed the course...it makes learning a pleasure.

What was “curiosity” has now become a mission. Far better than |
imagined it would be.

The vitality and enthuéiasm of the tutor inspired exploration of the
subject E |

Interesting & illuminating. Motivating me to do something positive!
| have never attended a course before anywhere. | enjoyed it all very

much and would love to come again.
Very well delivered course — the tutor managed to deal well with a very

mixed ability group with ease.
Excellent — will use the skills gained today for ever.

Thoroughly enjoyed my first course — totally hooked.

Reasons for enrolling on a residential course - environmental.

Overall - fabulous experience. Great welcome, friendly a relaxed,

| great hospitality - a refreshing change.
A great tutor, a thoroughly enjoyable course in great surroundings with

excellent hospitality from the staff.
This was an excellent learning 'experience‘and relaxing break in good

‘company.
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» Long may the college continue to deliver the quality of service we

have learnt to expect! . ;
* Courses like this not only keep my brain working but also widen my

social circle.
» The whole experience was a joy. The food, accommodation and

atmosphere was superb. |
o Apleasant weekend with good company, excellent food and hard work —

| am happily worn out!
| benefited greatly in terms of relaxation, well-being and friendship.

5.7 Learner feedback from the Open University Residential

Schools

~ The OU accepted its first 25,000 students in 1971, and residential
schools were introduced as a vital part of the Open University learning

experience. In recent promotional literature it is stated,

- ‘Their [residential schools] continuing success depends on people who
can share their expertise and enthusiasm with a diverse group of highly
committed students. A residential school not only gives you a better
understanding of your module it also boosts your confidence, gives

- fresh impetus to your studies and provides great opportunities to make

new friends and study partners. -
% Open University Residential Schools (2010)

The Open University (OU) student will have different learning experiences
from those learners attendmg a short term residential college. It is probable
that OU students will have studied thelr subject at home before aﬂendmg a

resudentlal school, may have attended tutorials and day courses and the
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course will have some form of examination at the end of the study period.
However similarities between the OU residential school and the short term
residential course can be seen. Highly committed learners, expertise,

- enthusiasm, boosting confidence, fresh impetus and making new friends are
all terms that resonate with the experiences of the focus group learners.
Furthermore individual comments made by OU students support the

argument that a residential setting adds value to the learning experience:

“The residential school for this module was an unforgettable event as
one gains great insight into areas of psychology. | can highly

recommend this module

| found the short'summer schoolkphilosophy module stimulating and
exciting. The opportunity to engage in philosophical discussion on a
face-to-face basis was particularly useful in a wider philosophical

study

The summer school was absolutely fantastic, the pace and variety of
work being interesting and fun, a good mix of group classroom work

and going out into the community.

Entertainment, stimulating and well worth the effort. The progr